| Ve A\ et |\ \\ Vot |\ |\ \\ Vit |\ |\ Vs |\ \ o) |\ | So—) | \ \\ Vo—" | |\ Vo—) | | | o




PROJE KOORDINATORU

Prof. Dr. Zeliha KOCAK TUFAN (YOK Yiriitme Kurulu Uyesi)

PROJE EKIBI

Prof. Dr. Zeliha KOCAK TUFAN

Prof. Dr. Cemal BULUT

Prof. Dr. Aysegiil KOMSUOGLU CITIPITIOGLU
Prof. Dr. ibrahim C. HAZNEDAROGLU

Dog. Dr. Bilge Kagan OZDEMIR

Dr. Ogr. Uyesi F. Canglizel GUNER ZULFIKAR
Ogr. Gor. Abdulkadir TASDELEN

Ogr. Gor. Fatih TIGLI

Muhammed CANPOLAT

KATKIDA BULUNANLAR

Prof. Dr. M. i. Safa KAPICIOGLU (YOK Baskan Vekili)
Prof. Dr. Rahmi ER (YOK Bagskan Vekili)

Prof. Dr. Omer ACIKGOZ (YOK Yiriitme Kurulu Uyesi)
Prof. Dr. Refik POLAT (Karabiik Universitesi)

Prof. Dr. Ali GUNES (Ankara Sosyal Bilimler Universitesi)
Ozcan BUYUKGENC (Karabiik Universitesi)

YOK Genel Sekreterligi

YOK Basin Misavirligi

YOK Uluslararasi iligkiler Dairesi

GRAFIK TASARIM VE BASIM HiZMETi

Karabiik Universitesi

BASKI
Ozer Matbaa - Murat Ozer

Gazipasa Cad. 26/B Karabik
T:0(370) 42416 19

ISBN

978-605-9554-50-3

GORSEL KAYNAK

Yiksekogretim Kurulu Bagkanhgi, Anadolu Ajansi,
www.akademikmiras.org, www.academicheritage.org

KURUMSAL iLETiSIM

Yiksekogretim Kurulu Bagkanhg:

Universiteler Mah. 1600. Cad. No:10 06800 Bilkent/Ankara-Tiirkiye
T:0(312) 298 70 00

www.yok.gov.tr

akademikmiras@gmail.com

ORTADOGU’DA
AKADEMIK MIRASI
KORUMA PROJESI

AKADEMiK MiRASIN

— gng?« ﬂeﬂbm' —

GO6¢ ve Egitime Dair...

YUKSEKOGRETIM KURULU



TURKIYE CUMHURIYETI
CUMHURBASKANLIGI

RECEP TAYYIP ERDOGAN
Cumhurbaskant

Ortadogu’da Akademik Mirasi Koruma Projesi

Cumhurbaskanligimizin Himayelerinde Yurutulmektedir...




ICINDEKILER / CONTENTS

FUAT OKTAY
CUMHURBASKANI YARDIMCISI
VICE PRESIDENT OF TURKEY

PROF. DR. M. A. YEKTA SARAC
YUKSEKOGRETIM KURULU BASKANI
PRESIDENT OF THE COUNCIL OF HIGHER EDUCATION

PROF. DR. ZELIHA KOCAK TUFAN
YOK YURUTME KURULU UYESI, PROJE KOORDINATORU
EXECUTIVE BOARD MEMBER OF COHE, PROJECT COORDINATOR

1. BOLUM
GOC, MULTECILER VE AKADEMIK MIRAS / AKADEMI GOZUYLE
MIGRATION, REFUGEES AND ACADEMIC HERITAGE / ACADEMIC ASPECT

2. BOLUM
GOC, MULTECILER VE AKADEMIK MIRAS / KURUMSAL BAKIS
MIGRATION, REFUGEES AND ACADEMIC HERITAGE / GOVERNMENTAL AGENCIES ASPECT

3.BOLUM
ORTADOGU’DA AKADEMIK MIRASI KORUMA PROJESI
PRESERVATION OF THE ACADEMIC HERITAGE IN THE MIDDLE EAST PROJECT

(%]
b
[
(7]
-
(=
(=]
(8]
S
-
2
=
(]
T
£
g




Fuat OKTAY
Cumhurbaskani Yardimcisi
Vice President of Turkey

Orta Dogu’da Akademik Mirasi Koruma Projesi
Tanitim Toplantisi 25 Ekim 2018 Tarihli Konusmasi

Launch of the Council of Higher Education’s
“Preservation of the Academic Heritage in the
Middle East Project” / October 25, 2018

Yiiksekdgretim Kurulu’nun Saygideger Baskan ve Uyeleri,
Tirkiye Radyo Televizyon Kurumu’nun Degerli Genel Midir(,
Saygideger Hocalarim, Sayin Bilyilikelciler,

Sevgili Ogrenciler, Hanimefendiler, Beyefendiler;

Sizleri sevgiyle, saygiyla selamliyor, tanitim programinin, gerceklestirdigimiz YOK
Orta Dogu’da Akademik Mirasi Koruma Projesi’nin basarili gecmesini diliyorum.

Basta YUksekdgretim Kurulu olmak Uzere projenin paydaslari olan Turk Hava Yol-
lari, TRT, Anadolu Ajansi ve tUm emegdi gecenlere tesekklr ediyorum.

Sozlerimin basinda Sayin Cumhurbaskanimizin sizlere selam ve muhabbetlerini
iletiyorum.

Orta Dogu’da Akademik Mirasi Koruma Projesi Cumhurbaskanliimizin himayele-
rinde YUksekdgretim Kurulu énclliginde hayata geciriliyor. Bundan birkac¢ asir
Oncesine kadar medreseleriyle, kUtlphaneleriyle ve rasathaneleriyle dinyanin bi-
lim merkezi Orta Dogu cografyasi, ne yazik ki sayisiz tarihi degere ve kiltlrel mi-
rasa sahip Orta Dogu cografyasi savaslar sebebiyle tahrip edilmektedir. Suriye’den
Misir’a, Filistin’den Yemen’e bircok (ilkede yasanan ic gerilim ve savaslar nedeniyle
blylk yikimlar yasanmis, bélgede bilimsel hayat da zarar gérmustir. Bagdat Ulu-
sal KGtUphanesi, Halep Emevi Kulliyesi ve tarih boyunca bilim merkezi olmus Ha-
lep sehri savasin harap ettigi ©nemli ktltlrel dederlerden sadece birkacidir. Bugln
Yemen’de San’a Universitesi,Bagdat’ta Mustansiriye Universitesive Abdilkadir Gey-
lani Klliyesi var olan belirsizliklere ragmen ayakta kalma muicadelesi vermektedir.

Orta Dogu’da Akademik Mirasi Koruma Projesi, Irak, Suriye, Kuveyt ve Yemen bas-
ta olmak Uzere bolgenin bilimsel gecmisini ihya etmeyi amacglamaktadir. Projenin
hedefi uluslararasi toplumu bélgede yasanan savaslar sebebiyle yok olma tehlike-
siyle karsi karsiya olan bilim merkezleri, tarihi kalliyeler ve kUtlphanelerin korun-
masi konusunda sorumluluk almaya davet etmektir.

Bu projeyle sivil toplum ve dlUslince kuruluslarini, insan haklari organizasyonlarini,
yani dinyanin vicdan g6zunl bdlgede kaybolmaya ylz tutmus ortak bilimsel mi-
rasa cevirmeye c¢agdiriyoruz.

Bu davetin yani sira, proje kapsaminda yine biraz 6nce ifade edildi, Amerika ve
Avrupa’ya gidilerek yerinde farkindalik olusturacak paneller diizenlenecektir. Olu-
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sacak farkindaligi strduarulebilir kilmak i¢cin Avrupa Parlamentosu gibi uluslararasi
yvapilarin giindemine bu konunun dahil edilmesi saglanacak ve akademik destek
platformu kurulacaktir.

Degerli katilimcilar,

Projenin bir diger hedefi, Glkemizin mevcut akademik potansiyelini, b&lgedeki roll-
nU ve akademik hayata katkilarini ortaya koymaktir. Bu kapsamda olusturulan inte-
raktif web sayfasi Uzerinden bolgede ihya ettigimiz ecdat yadigari akademik mirasin
envanteri, Turkiye'ye gb¢ eden uluslararasi 6Jrenci ve akademisyenlerin hikayeleri,
biraz 6nce bazilarini dinledik burada ve Tlrkiye sayesinde devamliligi saglanan aka-
demik calismalar tiUm dlnyaya anlatilacaktir. Bu calismalar tarihin bizlerin omuz-
larina yUkledigi sorumlulugun tezahUriddr. Tarihimize sahip cikarak tarihi ilmek
ilmek yeniden dokumak, tekerrir etmemesi icin tarihten ders almak zorundayiz.

Bizim cografyamizda Sosyal bilimler alaninda ibni Haldun, Matematik alaninda El
Cezeri, tip alaninda ibni Sina ve astronomide Ali Kuscu gibi blyik alimler yetis-
mistir, bunlari Mimar Sinan, Piri Reis gibi abide isimler takip etmistir. Altini cizerek
ifade etmek isterim ki; Bati dinyasinin ortacag karanligini yasadigir dénemlerde
Anadolu’da, Misir’da ve Bagdat’ta MUsliman bilim insanlari ilim ve felsefe mesa-
lesini ateslemistir. Orta Dogu cografyasinda rasathanelerde goézlemler yapilirken,
denizlere pusula ile acilinirken, zamanin ilerisinde teknikler ile sifahanelerde tibbi
operasyonlar yaplilirken, diinyanin geri kalaninin ilim anlaminda nedenli karanlk
dénemler gecirdigini hepimiz biliyoruz. Bu mesalenin aydinligi glinimuze de isik
tutmaktadir, gelecege yansimasi da sizlerin elindedir.

Degerli hocalarim, kiymetli katilimcilar;

Yunus Emre’nin dedigi gibi: “ilim ilim bilmektir, ilim kendin bilmektir, sen kendin
bilmezsen ya nice okumaktir.” Kendini bilmek, ilim noktasinda bir kilit tasi nitelidi
tasimaktadir. Burada okumaya, anlamaya ve irfana cadiran bir hikmet vardir. irfan-
la sentezlenen ilme verilen bir deger vardir. Ylzlerce yillik bu hikmet ilmin irfanla
sentezlenmesi ve sadece akla degdil, gdnlllere de hitap etmesi anlamini tasimakta-
dir. Bunlari bilerek kim oldugunu 6grenmek, nerede oldugunu anlamak ve sorum-
lulugun farkinda olmak simdiki nesillere, nesillerimize tarihin biraktigi bir mirastir.

Degerli katilimcilar,

Bizler tarih boyunca ensar anlayisi ile kardesligi tesis etmis ve vatanlarini terk et-
mek zorunda kalan insanlara kucak a¢cmis bir milletiz, bu sayede Anadolu asirlar
boyunca yurtsuz kalanlara yurt olmustur. Osmanli Devleti, ispanya’daki Yahudiler
topraklarindan kovulup gidecek yer bulamadiklarinda onlara kapilarini acmistir.
Polonya’daki muhalifler Ulkelerinden sitrlldUklerinde glvenli bir liman olarak yine
Osmanlrya siginmistir. Kafkasya, Balkanlar, Orta Asya, Glney Asya, Kuzey Afrika
dahil dinyanin neresinde basi sikisinca huzurlu bir yuva arayan varsa Anadolu on-
lara yurt olmustur. Tarihimizden gelen bu suurla bugln bélgede 6lUm korkusuyla
yurdunu terk etmis olan 4 milyonun Gzerinde multeciye ev sahipligi yapiyoruz. iki
YUz Elli bin Suriyeli cocuga dlzenli olarak egditim bursu destedi sagliyoruz. Bu-

gln Avrupa’da 10 binin Gzerinde kayip gé¢men ¢ocugu varken, biz Tlrkiye olarak
Ulkemizde dogan ceyrek milyon Suriyeli bebegde sahip ¢ikiyoruz. Egitim-6gretim
cagindaki yaklasik 700 binin UGzerindeki Suriyeli cocuklara yine tim imkanlarimiz
cercevesinde destek oluyoruz. Tarih boyunca nice gé¢ dalgalarini ensar anlayisiyla
kucakladigimiz gibi GUlkemize gb¢ eden yabanci akademisyenleri ve 6grencileri de
Anadolu irfani ve sefkatiyle kucakliyoruz.

Aslinda biraz énce film izlerken, belki film olarak izledik, belki bir belgesel gibi
izledik, ama bu kardesiniz o cografyalarda fiilen o gdérdiginiz tel 6rgllerin di-
binde fiilen glnlerce, haftalarca o ¢cocuklarin, o kadinlarin o tel érgllerden alip
iceride aglayan o gdzleri, o yaslari dindirebilmek ve iceride onlarin gulimsemesini
saglamaya calisan ekibin icinde yer almis bir kardesinizim. Yani benim icin bun-
lar sadece bir belgeselden ibaret degil. Bizim icin bunlar sadece bir belgeselden
ibaret degdil. Bélgedeki insanimiz icin sadece bir belgeselden ibaret degdil. Kendi
yasadigl evini terk edip gelen gbécmenlere, siginmacilara, kardeslerimize yuvasini
teslim eden, evini teslim eden bircok, hem de bircok vatandasimizla kucaklastik,
onlarin durumuyla, onlarin dertleriyle dertlendik. Evinde belki bir ekmegdi varsa,
onu yanindaki kardesiyle paylasti. Bize hep sunu sordular, gittigimiz her yerde
bunu sorarlar: Nasil yapiyorsunuz bunu? Nasil bélgedeki insan buna isyan etmiyor,
nasil beceriyorsunuz bunlari? Aslinda bizim becerdigimiz bir sey yok, bu bizim
tarihten gelen mirasimiz. Kardeslik baglarimiz, akrabalik baglarimiz olmasa bile
insanlik degerlerimiz bunu gerektiriyor. Neyimiz varsa veya neyimiz yoksa her se-
yimizi paylasiyorduk, bugln de paylasiyoruz, gelecekte de paylasacagdiz.

Turkiye'ye kisa slirede uyum saglamalari icin gerek gd¢cmenlerimizin, yine bu an-
lamda gerekse de bilim dinyasi insanlarimizin gerekli tim didzenlemeleri yapiyo-
ruz.

KUresel marka haline gelen Universitelerimizde yurt disindan bircok yabanci 6g-
renci ve akademisyene de yine ev sahipligi yapiyoruz. Yurt Disi TUrkler ve Akraba-
lar Topluluklar Baskanligi tarafindan 2012 yilindan bu yana yine biraz énce Sayin
Baskanimiz ifade ettiler, TUrkiye burslari kapsaminda 173 Ulkeden sayilari 40 bini
asan yabanci 6grenci burslari ile bunlari destekliyoruz. Tlrkiye burslari disinda
kendi imkanlariyla Turkiye’de 6grenim gbren 6grencilerle birlikte bu sayi 100 bini
asmaktadir. Mezun olduklarinda da adeta birer génulld elci olan uluslararasi 6g§-
renciler Universitelerimizin dinyaya acilmasina da katki saglamaktadir. Uluslarara-
sI akademisyenlere Turk 6Jretim kurumlarinda ¢calisma imkani saglamak amaciyla
yabanci akademisyen bilgi sistemi, YABSIS kurulmustur. Bu sistem sayesinde nite-
likli g6¢cmen nifusunun TUrkiye akademisine katilimi ve katkisi saglanmaktadir.

Degerli katilimcilar;

Gondl cografyamizda da akademik ve kultlUrel mirasin devamliligi icin Tlrkiye ola-
rak Gzerimize dUsen tarihi sorumlulugu yerine getiriyoruz.

Cumhurbaskanimiz Sayin Recep Tayyip Erdogan’in dile getirdigi “Dlnya Besten
BUyUktur” ifadesinden ilham ve glc alarak faaliyet gdsteren yumus_ak glc¢ kurum-
larimiz ve sivil toplum kuruluslarimiz da bu yonde calismaktadir. TIKA araciligiyla
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sadece son 3 yilda Balkanlar’dan Orta Asya’ya, Orta Dogu’dan Afrika’ya kadar pek
cok cografyada 250’ye yakin ecdat yadigari eser restore edilerek ayaga kaldiril-
mistir. Yine TIKA tarafindan 2017 yili boyunca aralarinda Cerablus Medrese Tehtani
Muhdes Okulunun da bulundugu 33 egitim tesisiinsa edilmis, 89 egitim tesisi ise ye-
nilenmistir. Irak’in Baskenti Bagdat’ta bulunan Turkmen cocuklarin gittigi tek ana-
okulu olan Aynur Anaokulu da bu kapsamda yenilenen okullardan sadece birisidir.

Elbette tahrip etmek, yikmak kolaydir. Zor olansa ihya ederek yasatmaktir. Bu ger-
cegi milli sairimiz Mehmet Akif séyle ifade ediyor:

“Yikmak insanlara yapmak gibi kiymet mi verir?
Onu en colpa herifler de emin ol becerir.

Sade sen goOsteriver ‘iste budur kubbe’ diye,

Iki Irgatla iner simdi Suleymaniye.

Ama gel kaldiralim dendi mi heyhat o zaman,
Bir Sileyman daha lazim yeniden bir de Sinan.”

Degerli bilim insanlari, kiymetli katilimcilar;

Tarihin ilk Gniversitelerini topraklarinda barindiran bir Ulke olarak cihansimul bilim
anlayisimizi gelecege tasiyacadiz. 2023 hedeflerimiz dogrultusunda hakkin, ilmin
ve hikmetin safinda yer alacadiz. insanlidin yarini icin atilan hicbir adimin kolay ol-
madiginin bilinciyle birlikte Greten ve paylasan bir toplumu yine birlikte insa ede-
cegiz. Ulkemizin Universitelerinde yetismis mimarlar Orta Dogu’yu génil diinyasin-
daki estetik anlayisini eserlerine yansitarak onaracak, tip fakUltelerimizde okumus
doktorlar acilan yaralari saracak, Turkiye mezunu avukatlar her alanda hakki sa-
vunacaklar. Akademik ilerlemede, burada da umut TUlrkiye'dir diyerek Ulkemizin
Universitelerinde egditimlerine devam eden misafir 6grencilerimiz, yabanci arastir-
macilarimiz ve onlarin ortaya koyduklari akademik Uretim hepimizin zenginligidir.

Iste tUm bu sebeplerle Orta Dogu’da Akademik Mirasi Koruma Projesi gibi proje-
lere cok 6Gnem veriyoruz. Uluslararasi toplumu, akademik camiayi, bilim insanlarini
bir kez daha Orta Dogu’da kaybolmaya ylz tutmus ortak bilimsel mirasin korun-
masi icin isbirligi icinde olmaya davet ediyoruz. Gelin hep birlikte elimizi tasin
altina koyalim. Orta Dogu’da savaslara ragmen ayakta kalmaya calisan bilimsel
ve kultdrel miras hepimizindir. Bu gibi ¢calismalarin sonucunda inanityorum ki Orta
Dogu’nun catisma ve istikrarsizliklar ile dedil yeniden insa, ilerleme ve refah ile ani-
lacagi glinler gelecektir, mutlak gelecektir. Bu proje sayesinde Orta Dogu’da aka-
demik mirasin korunmasi konusunda yeni politikalar ve stratejiler de belirlenecektir.

Bu dUslncelerle s6zlerime son verirken, Orta Dogu’da Akademik Mirasi Koruma
Projesi’nde emegdi gecenleri bir kez daha gdnllden tebrik ediyor, sizlere selam ve
saygllarimi sunuyorum.

Allah’a emanet olun.

Honourable President and Members of the Council of Higher Education,
Honourable General Director of the Turkish Radio and Television Corporation,
Honourable Professors, Honorable Ambassadors,

Dear Students, Ladies and Gentlemen;

| would like to start by greeting all of you with sincere warmth and respect. | am
very pleased to join you at this important launch event for the Council of Higher
Education’s “Preservation of the Academic Heritage in the Middle East Project”.
| hope and anticipate that this project will prove to be successful and fruitful for
the people of the Middle East.

| want to express my appreciation and gratitude to the Turkish Airlines, Turkish
Radio and Television Corporation (TRT) and Anadolu Agency for their contribution
to this important project along with all of the contributors, most notably the
Council of Higher Education.

| would like to start by conveying His Excellency President Recep Tayyip Erdogan’s
greetings and regards to all the distinguished guests at this meeting.

The Preservation of the Academic Heritage in the Middle East Project is being
implemented under the auspices of the Presidency of the Republic of Turkey and
with the guidance of the Council of Higher Education.

Until a few centuries ago, the Middle East region was the centre of scientific
development with its advanced madrasas, libraries, and observatories.
Unfortunately, the wars in the region led to the destruction of these facilities but
the cultural heritage and historical value are still strongly present in the region.

The internal conflicts and wars in many countries of the region, including Syria,
Egypt, Palestine and Yemen, led to massive destructions that also negatively
affected the scientific ecosystem in the region.

The Baghdad National Library, Aleppo Umayyad Complex, and the city of Aleppo,
which were the centre of science for centuries, are only a few of the important
cultural values devastated by wars. Today, Sana’a University in Yemen, Al-
Mustansiriya University in Baghdad and Abdul Qadir Gilani Complex are trying to
survive despite the uncertainties of their future.

The Preservation of the Academic Heritage in the Middle East Project aims to
revive the historically rooted scientific background of the region, particularly in
Iraq, Syria, Kuwait and Yemen.

The goal of the projectistoinvite the international community to take responsibility
for the preservation of science centres, historical complexes and libraries that are
in danger of vanishing because of the devastating wars in this region.
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With this project, we call on non-governmental organizations, universities, think
tanks, and human rights organizations to draw attention to the common scientific
heritage that is about to become extinct in the region.

In addition to this invitation, various panels will be organized to raise awareness
and knowledge about the different sites in the region through visits to the United
States of America and Europe. We will work relentlessly to ensure that this issue
takes its place on the agendas of international organizations such as the European
Parliament and the United Nations. Moreover, we will establish academic support
platforms to sustain awareness and create cooperative networks.

Distinguished Participants,

Another salient goal of the Project is to present the current academic potential
of our country, its role in the region, and its contribution to academic life. With
this project, we have revived the academic heritage in the region by creating an
interactive website where the stories of international students and academics who
immigrated to Turkey are told. We have just listened to some of these touching
stories. Through this project, we will ensure that these stories and more are heard
by the whole world.

These stories are the living proof of the responsibility that history has put on our
shoulders. We must unearth history by protecting it and learn lessons from our
past in order not to allow it to repeat itself in the future.

Some of the greatest scholars in the world such as lbn Khaldun in the social
sciences, Al Jazeri in mathematics, Avicenna in medicine, and Ali Qushji in
astronomy are important figures raised in our region. They were followed by
prominent characters such as the magnificent architect Mimar Sinan and worldly
renowned navigator Piri Reis.

Here, | think it is important to underline that Muslim intellectuals in Anatolia, Egypt,
and Baghdad were lighting the torch of science and philosophy while the Western
world was in the darkness of the Middle Ages.

We must acknowledge and take as an example of our successes from the past. In
this respect, while experiments were being carried out in the observatories of the
Middle East, sailors set sail for the seas with a compass, and medical operations
were performed with techniques ahead of its time at hospitals, the rest of the
world was going through its darkest era in terms of science. The light of this torch
sheds light on our day, and it is you who can make its reflection shed light on the
future.

Dear Professors and Participants,

As Yunus Emre says: “Knowledge is to understand. To understand who you are.
If you do not know who you are. What’s the use of learning?”. Knowing yourself
is a keystone of science. It is a wisdom that calls upon reading, understanding,

and comprehension. There is a value given to knowledge synthesized by
comprehension. This centuries-old wisdom means that science is synthesized by
knowledge and appeals to not only the mind but also the heart. Knowing who you
are by being aware of this knowledge, understanding where you stand, and being
aware of your responsibility is a legacy left by our ancestors.

Distinguished Participants,

Our nation has established a brotherhood acting with the mindset of Ansar
throughout history and we have always welcomed people who had to leave
their homelands. Therefore, for centuries Anatolia has become a home for the
homeless. For example, when the Jewish population of Spain could not find a
place to go, it was the Ottoman Empire that opened its doors to them or when
the antagonists in Poland were expelled from their country they took refuge in
the Ottoman Empire.

Anatolia has become the homeland for those looking for a peaceful home in times
of difficulty. People from all over the world have settled in Anatolia including from
the Caucasus, the Balkans, Central Asia, South Asia, and North Africa.

It is with this hospitable mindset ingrained in us from our history, we host more
than 4 million refugees who had to flee their homes due to fear of death.

In line with our history of welcoming those in need, today, we provide education
grants to 250,000 Syrian children. Moreover, while more than 10 thousand
immigrant children went missing in Europe, Turkey is protecting a quarter-million
of babies born in our country. We support more than 700 thousand Syrian children
of school age. As we have welcomed many waves of migration throughout history
with the mindset of Ansar, we also open our arms for international academics
and students, who migrated to our country, with the wisdom and compassion of
Anatolia.

Just now, when we were watching the video, we may have viewed it as a movie
or a documentary. | was with the team that worked very hard to wipe away the
tears of women and children and put a smile on their faces after taking them in
for weeks in those regions. What | am trying to highlight is that | do not see it as
a documentary. We do not consider it as a movie. It is not a documentary for the
people living through these events. It is a reality.

We embraced many citizens who gave their houses to the immigrants, refugees,
and to our brothers who left their homes. We shared their burdens. They shared
their bread with these people. People keep asking us this question: How do you
do this? How come people in the region do not rebel against it? How do you deal
with it? We are not dealing with anything. This is our heritage coming from the
past. Even without any brotherly or kinship ties, we must do act this way because
this is what being human dictates. Until now, whatever we have we have shared.
We continue to do this now and in the future.
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We are working on all the necessary arrangements for both our academics and
refugees to ensure that they will adapt to Turkey in a short period.

We are also home to many international students and academics at Turkish
universities which have become a global brand. As Mr President has stated
earlier, we have been supporting international students from 173 countries by
granting them more than 40 thousand scholarships within the scope of Turkiye
Scholarships, which is offered by the Presidency for Turks Abroad and Related
Communities since 2012.

The number of international students exceeds 100 thousand with the students
that are studying in Turkey with their means. International students, who become
volunteer ambassadors after graduation, contribute to the globalization of our
universities.

We established an International Academics Information System called YABSIS to
enable international academics to work in Turkish higher education institutions.
With this system, it has been made simpler and easier for the competent immigrant
population to participate in Turkish academia and contribute productively to it.

Distinguished Participants,

With our institutions, platforms, scholarships and welcoming hospitality, Turkey
performs its historical duty to sustain academic and cultural heritage in our
region.

Our institutions and non-governmental organizations that are inspired and
encouraged by the quote of President Recep Tayyip Erdogan “The World is Bigger
than Five,” also work in this direction.

In the last three years, TIKA has restored nearly 250 commemorative buildings
in many regions stretching from the Balkans to Central Asia and from the Middle
East to Africa.

In 2017, TIKA the Turkish International Cooperation and Development Agency,
built 33 training facilities, including Jarabulus Madrasa Tehtani Muhdes School,
and renovated 89 training facilities. For example, the Aynur Pre-School, which is
the only school attended by the Turkmen children in Baghdad, the capital of Iraqis
amongst the renovated schools.

It is easy to destroy and demolish. What is harder is bringing it back to life. Our
national poet Mehmet Akif expresses this reality in the following verses:

“Does destroying have the same value as building for people?
Let me assure you; even the clumsiest guys could do it.

Just show them the dome.

Stleymaniye would be demolished by two labourers.
Alas, when you want to build it again,

Then you will need Stleyman and Sinan once again.”
Distinguished Scientists, Esteemed Participants,

As a country honoured with having some of the first universities in history, we
will carry our universal knowledge of science into the future. In line with our goals
for 2023, we will stand with rights, science, and wisdom. We will support the
rebuilding of society by sharing our mindset for the betterment of humanity.

Architects educated at Turkish universities will help rebuild the Middle East by
reflecting their sense of aesthetics emerging from their souls into their works,
doctors who studied at our schools of medicine will bandage wounds and lawyers
graduating from Turkey will defend rights in every field.

The Guest students, who pursue their advanced academic studies with deep hopes
in Turkey, should know that their outputs are our wealth, their success is our desire.

Because of our current efforts and our historical legacy, we attach immense
importance to such undertakings as the Preservation of the Academic Heritage in
the Middle East Project.

Once again, we invite the international community, academia, and scientists
to cooperate to preserve the common scientific heritage in the Middle East,
which is on the verge of vanishing. We need to come together and shoulder the
responsibility we have for the next generation.

The scientific and cultural heritage that strives to survive despite the wars in
the Middle East belongs to us all. As a result of such studies, | believe that the
days when the Middle East will be remembered with reconstruction, progress,
and prosperity, rather than conflicts and instability, will surely come. Through this
project, new policies and strategies on the conservation of academic heritage in
the Middle East will be determined and implemented paving the way for a better
Middle East for our children and their future.

As | conclude my speech with these thoughts, | would like to congratulate warmly
those who have contributed to the Preservation of the Academic Heritage in the
Middle East Project. | would like to once again thank all those who have made this
project possible and | sincerely hope that it will contribute to the development of
a brighter and better the Middle East.

May God bless you all.
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Prof. Dr. M. A. Yekta SARAC
YUksekdgretim Kurulu Baskani
President of the Council of Turkish Higher Education

Orta Dogu’da Akademik Mirasi Koruma Projesi
Tanitim Toplantisi 25 Ekim 2018 Tarihli Konusmasi

Launch of the Council of Higher Education’s
“Preservation of the Academic Heritage in the
Middle East Project” / October 25, 2018

Sayin Cumhurbaskani Yardimcim,

Sayin Blyilkelciler, Bliyiikelgiliklerimizin Egitim Ataseleri,
Kurum Baskanlari, Kiymetli Misafirler,

Degerli Hocalarim, Ogrencilerimiz, Degerli Basin Mensuplari...

Yiksekdgretim Kuruluna Hosgeldiniz. Tesrifleriniz icin basta Sayin Cumhurbaska-
ni Yardimcimiz olmak Uzere, hepinize tesekklr ediyor, sizleri saygl ve muhabbetle
selamliyorum.

Orta Dogu’da 1990’dan itibaren yasanan savaslarda 2 milyondan fazla insan ha-
yatini kaybetmistir. 2001 senesinden itibaren Afganistan, Pakistan ve Irak’tan 10
milyondan fazla insan multeci olmustur. Suriye’den yedi senedir sUren catisma-
lar sebebiyle yalnizca Ulkemize iltica eden kayith Suriyeli sayisi 3 milyon 577 bin
792’yi bulmustur.

Savas ve catismalar sadece insani felaketlere yol acmiyor, iktisadi ¢cozllme ve yi-
kilmalara da sebebiyet veriyor. Savas ve catismalar sebebiyle bdlge Ulkelerinin
harcamalari toplamda 2013’te 120 milyar dolar iken 2020 senesinde toplamda 180
milyar dolar harcanacagi dngérilmektedir.

Orta Dogu bolgesinde 1948°den itibaren yasanan savaslarda bélge UGlkeleri 11 tril-
yon dolar kaybetmistir. ABD’nin 17 senedir bdlgemizdeki savaslara yaptigi harca-
malarin tutari ise toplamda 5,6 milyar dolardir. Suriye’de yedi senedir slren sa-
vasta bUtun konut, eneriji, egitim ve saglik altyapisi yikilmistir. Bunun Suriye’'ye
maliyetinin 138 milyar dolar oldugu distUnuUlmektedir. Savasin altyapilarin yikimla-
rina yonelik maliyeti Irak’ta 100 milyar dolar, Yemen’de 20 milyar dolardir.

Libya’da sadece Bingazi sehrinde gelecek on senede sehrin yeniden imari icin ge-
reken harcamalar milyar dolarlari bulmaktadir.

Sayin Cumhurbaskani Yardimcim, Degerli Misafirler,

Orta Dogu diye isimlendirilen bdlgenin sinirlarinin nasil tanimlandigi da ayrica
dnem arz eder. Bu tabirin ilk defa ABD’de ve ingilizce dilinde 19. yizyilda kullanil-
digi1 gorallr, diger Avrupa lisanlarinda 20. yy baslarinda ve Orta Dogu Ulkelerinin
dillerinde ise bu terimin 20. yy sonlarinda kullaniimaya baslandigi goralar.

Orta Dogu bélgesinin, cografi konumlandirmasi da zaman icinde farklilik arz eder.

Prof. Dr. M. A. Yekta SARAC / Yiiksekdgretim Kurulu Baskani

President of the Council of Turkish Higher Education
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20. asrin baslarinda genis bir alan Orta Dogu olarak kabul edilmis ve bugln Uzak
Dogu dedigimiz yerden simdi Yakin Dogu dedigimiz Balkanlari ve Orta Dogu’yu
kapsayan alan olarak tanimlanmistir. Fakat zamanla, 20. asrin ortalarinda Orta
Dogu daha Batrya kaydirilmis ve Dogu’da Pakistan’dan Batr'da Fas’a dek olan bél-
ge bu sefer Orta Dogu olarak isimlendirilmistir.

Bir yanda, dinya Uzerinde bir bdlgenin kapsadigi alana dair yapilan tartismalarin
gobreceligi ve yanlihdi; bir yanda da bizim, bize siginan insanlarin irkini, rengini,
milletini, dinini, mezhebini sorgulamadan onlara yardimci olmak Uzere geleneksel
olarak calismalarimizi sGrdirmemiz... Ancak bu calismalar, katkilar da ne kadar bi-
linmektedir? Veya suali séyle soralim: Biz bir millet olarak yaptigimiz fedakarliklari,
ne kadar anlatabiliyoruz?

Her haltikarda Orta Dogu dedigimiz bolge, dinya Uzerinde tarihi olarak bilinen en
eski medeniyetin izlerini tasir. Islamiyet’in yayilisiyla birlikte de bdélgede ilim, tek-
noloji, bilim icin yapilan calismalar artmistir.

Emperyalist emeller giitmeyen, adil ve esitlikci ilkeleriyle hizla yayilan islam inanci,
750 senelerinden XIll. asrin sonuna kadar Atlas Okyanus’undan Cin Seddi’ne dek
uzanan bir alan Uzerinde rakipsiz bir hUkUmranlik kurmustur. Bu bdlgede kurulan
islam devletleri, egemen olduklari topraklarda asirlarca insanligin yuziunt gulda-
ren 6rnek medeniyet ve kultir merkezleri tesis etmislerdir. Fakat buglin modern
toplumlarin, cagdas devletlerin, sGper glclerin imar etmek icin degil harap etmek,
yok etmek icin calisan guglerin hirslari ve ihtiraslari sonucu Bagdat, Halep, Musul,
Sam, Rakka, Hums, gibi tarihi &nemi haiz ilim merkezlerinde Universite, kitlphane
ve bunlarin icinde yer aldigi batun kdlliyeler ve arsivleri bombalamalar sebebiyle
harap olmuslardir.

Mimarisiyle hayranlik uyandiran, UNESCO tarafindan koruma altina alinmis Halep
Emevi Kulliyesindeki, Ulu Cami vurulmustur; burasi, bilinen tarihi boyunca Hacli
seferleri ile ve 1260’taki Mogol isgaliyle hep saldirilara maruz kalmis ve cagimizda
da emperyalist devletlerin saldirilarinin hedefi olmustur.

Simdi bu tarihi eserlerin icindeki calismalara dair arsiv kayitlari bombardimanlarda
kayboldugundan gelecedin insasinda insanlik acisindan cok blyUk bir eksiklik s6z
konusudur. Savasin insana ve insana dair kutsallara hic bir saygisi olmadiginin gds-
tergelerinden birisi de Rakka’daki Veysel Karani hazretlerinin tirbesinin de oldugu
caminin bombalanmasidir.

Suriye’nin G¢clncl en buyUk sehri, “siyah ve beyaz tasli mimarisiyle bilinen,” okul-
lari, camileri, hastane, carsi ve meydanlari ile meshur Hums’dan artik geriye kalan
bir sey yoktur.

Adeta kiyametin yasandigi boélgede, yetistirq_ligi alim ve hakimlerle meshur mede-
niyet kurumlari tamamen tahrip olmustur. Universite, kGtUphane ve laboratuvar
binalari bombalanmistir. Bunlar savaslarin aci veren sonuclarindandir.

Sayin Cumhurbaskani Yardimcim, Degerli Misafirler,

Bizi mevcut sartlarda bu dramin en ¢ok insani boyutu ilgilendirmektedir. TUrkiye
tarihi geleneginin icabi, her zaman oldugu gibi, Suriye’deki savastan kacan Ulkemi-
ze siginan insanlara maddi ve manevi destek sunmaya devam etmektedir. TUrkiye
dlnyanin en ¢ok siginmaciya ev sahipligi yapan Ulkesidir.

15 Ekim 2018 verilerine gobre, baslangicta da soyledigim Uzere, Tlrkiye’ye siginan
Suriyeli miiltecilerin sayisi 3 milyon 577 bin 792’ye ulasmistir. Bunlarin 976 bin
200’0 egitim cagindadir.

AFAD koordinasyonunda Suriye’den kacan multecilere yeni bir hayat sunulmustur.
Onlara saglik hizmetleri saglanmistir. Kayip nesillere yol agmamak icin 6Jretim ve
egitim faaliyetleri devam ettiriimektedir.

AFAD’In kurdugu 20 siginmaci merkezinde bir sehirde bulunan barinma, saglk
basta olmak Uzere tUm fiziksel, sosyal ve psikolojik temel ihtiyaclar karsilanmak-
tadir. MUlteci yerlesim merkezlerinde okullar ve gecici editim merkezleri de kurul-
mustur.

AFAD ve Milli Egitim Bakanligimiz sayesinde, toplam 612 bin 846 Suriyeli 6grenci
6gretimlerini Gilkemizde siirdiirmektedirler.

Turk Kizilay’t Gé6¢ ve Mllteci Hizmetleri MUdurltgl Glkemiz sinirlari icinde kayit
altinda bulunan bitdn yabancilara yénelik insani yardimlari dil, din, irk ayrimi yap-
maksizin strdurmektedir.

Sayin Cumhurbaskani Yardimcim, Degerli Misafirler,

YUksekdgretim Kurulu Baskanligl olarak biz de miulteci akademisyen ve 6gren-
cilerin bizim egitim ve &6Jretim sistemimize entegre olabilmeleri icin calismalar
baslattik. Onlarin serefli ve haysiyetli bir sekilde hayatlarini sGrdlrebilmeleri icin
baslattigimiz bu calismalar kapsaminda Ulkemizde simdiye kadar 500 civarinda
gdébcmen bilim insaniistindam edilmistir. Bu sayinin diploma denkliklerini almak Gze-
re islemlerine devam eden diger akademisyenlerle yUkselecedini beklemekteyiz.

Yikseké6grenim kurumlarimizda toplam 140 binin {izerinde uluslararasi 6gren-
cimiz vardir. Ulkemizde en fazla uluslararasi édrencinin geldigi on (ilke sirasiy-
la: Suriye, Azerbaycan, TUrkmenistan, iran, Afganistan, Irak, Almanya, Yunanistan,
Bulgaristan, Somali ve diger Ulkelerdendir.

2017’de YTB kanaliyla Tiirkiye burslari alan yabanci uyruklu égrenci sayisi 18 bin
383’e ulasmistir. Bunlarin arasinda gdé¢cmen égrenci sayisi dnemli bir orana sahiptir.
Sadece Ulkemizde degdil, ayni zamanda Orta Dogu cografyasinda da Suriyeli 63-
rencilere yonelik simdiye kadar gerceklestirilen en kapsamli uluslararasi konferans
olan “Turk Yuksekdgretim Sisteminde Suriyeli Odrenciler Uluslararasi Konferansi”
yine Kurulumuz tarafindan dizenlenmistir. Bu toplantida Milli Egitim Bakanligi,
Disisleri Bakanlig, icisleri Bakanligi, AFAD ve Yurt Disi Turkler ve Akraba Toplu-
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luklar Baskanligrrndan Ust dizey temsilcilerinin yani sira Ulkemiz disindan Avrupa
Birligi Turkiye Delegasyonu, AB destekli yiksekdgretim fonlarinin temsilcileri, Bir-
lesmis Milletler Kalkinma Programi ¢ercevesinde burs veren STK’lar ve vakiflarin
temsilcileri de yer aldi.

Yine Ulkelerinde savas, isgal ve ilhak kosullari bulunan Ulkelerden gelen bilim in-
sanlari ve 6Jrencilerin denklik islemlerinde yeni diizenlemeler gerceklestirdik. Ek-
sik belgeyle basvuran ve diploma tespiti yapilamayan basvuru sahipleri icin farkl
Universitelerimiz blUnyesinden diploma tespit komisyonlari olusturduk. Buralar-
da diploma ve alan tespitleri yapilanlara seviye tespit sinavlarina aldik. Kaliteden
ddUn vermeden yapilan mevzuat iyilestirmeleri ile stirecleri hizlandirdik. Ulkemiz-
de yapilan bu uygulamalar Avrupa’da da cesitli toplantilarda iyi uygulama érnedi
olarak gdsterilmektedir.

Sayin Cumhurbaskani Yardimcim, Degerli Misafirler,

Bugun sizlere tanitimini yapacadimiz Orta Dodu’da Akademik Mirasi Koruma Pro-
jesi, Orta Dogu’da savaslar nedeniyle yerlerini, yurtlarini terk etmek zorunda kalan
ve gelecekte Ulkelerindeki bilim hayatini yeniden insa etmek Uzere calismalarina
Ulkemizde devam eden bilim insanlarini ve éJrencileri tim DUlnyaya tanitmanin
yvani sira Orta Dodu’da sadece insanlarin 6lmedigini, binlerce yillik bilim merkez-
lerinin de harap oldugunu godzler é6ninde sermeyi, uluslararasi farkindaligi arttir-
may! amac¢lamaktadir. Proje kapsaminda TRT ile birlikte video cekimleri yapilimis,
bir de web sitesi tasarlanarak kullanima acilmistir. ilki Amerika’da gerceklesecek
paneller dizisiyle, gérseller ve cesitli veriler farkli Gilkelerde uluslararasi kamuoyu
ile paylasilacaktir.

Son olarak; bu projeyi yuksek himayelerinde gerceklestirdigimiz Cumhurbaskanli-
g1 makamina sUkranlarimizi arzediyoruz. Video cekimlerini gerceklestiren TRT ye,
ulasim sponsorumuz TuUrk Hava Yollar'na ve goérsel destegi saglayan Anadolu
Ajansi’na da tesekkuUrlerimizi iletiyoruz.

Tekrar hosgeldiniz diyor, hepinizi saygiyla selamliyorum.

Mr. Vice President,

Esteemed Ambassadors and Education Attachés of Embassies,
Presidents of Institutions, Distinguished Guests,

Distinguished Professors, Dear Students and Press Members...

| would like to welcome all of you to the Council of Higher Education. It is a great
pleasure and honour to have all of you here with us today. At the outset, | avail
myself of this opportunity to express my sincere appreciation and thanks to His
Excellency Vice President Fuat Oktay for honouring us with his presence.

Since the 1990s, more than 2 million people have lost their lives because of the
devastating wars in the Middle East. Moreover, as of 2001, more than 10 million
people from Afghanistan, Pakistan and Irag have become refugees. The number
of registered Syrians who fled to Turkey due to the conflicts that have been going
on for more than eight years now has reached 3 million 577 thousand and 792.

Wars and conflicts do not only a humanitarian catastrophe but also economic
disintegration and collapse. Owning to the wars and conflicts, the expenditures of
the countries in the region, which were 120 million dollars in 2013, are projected to
be 180 billion dollars in 2020.

More strikingly, when we look at the economic costs of the wars in the region,
we notice that since 1948 the Middle East has lost 11 trillion dollars to wars. The
United States alone has spent 5.6 billion US dollars on wars in the region in the
past 17 years.

The prolonged war in Syria has destroyed housing, energy supplies, education
and health infrastructures. It is believed that the war has already cost Syria 138
billion dollars. The damage caused to the infrastructure in Irag has valued 100
billion dollars and in Yemen, the cost is over 20 billion dollars.

In Libya, the situation is no better. In only the city of Benghazi, billions of US
dollars are needed in the next ten years to rebuild the city.

Mr. Vice President, Dear Guests,

[t is important to examine how the region called the Middle East is defined. The
term the Middle East was initially used in the English language in the United States
starting in the 19% century. Then, at the beginning of the 20™ century, it began to
be used in other European languages. It was in the latter part of the 20% century
that Middle Eastern languages adopted the term to define a geographical area.

The geographical positioning of the Middle East has also differed over time. At
the beginning of the 20™ century, a wide area was accepted as the Middle East,
and it was defined as the area which stretches from the Balkans and the Middle
East, what we now call the Near East, to the Far East. In the middle of the 20%
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century, the territory labelled the Middle East shifted to the West and the region
stretching from Pakistan in the East to Morocco in the West was now named as
the Middle East.

As the delineation of the region called the Middle East inherently is relative and
carries certain biases, we have disregarded these debates and we continue to
work to help those who took refuge in Turkey without ever questioning their race,
colour, nation, religion, and sect. But how much of our works and contributions
are known? Instead, the more appropriate question might be: How much of the
generosity we have offered as a nation are we able to tell others?

In any case, the region, which we call the Middle East, bears the traces of the
oldest civilization in the world. With the spread of Islam, the number of studies on
science, technology, and knowledge has increased in the region.

The Islamic faith, which has spread rapidly with its non-imperialist, fair and
egalitarian principles, established unrivalled sovereignty over an area extending
from the Atlantic Ocean to the Great Wall of China between the 750s and the
13thcentury. The Islamic states founded in this region have established exemplary
civilizations and cultural centres that have provided people with peace and
happiness for centuries.

But today, as a result of the ambitions and desires of modern societies and states,
superpowers and other actors aim not to construct but to destroy with bombs the
universities, libraries and all the complexes and archives within these buildings that
are located in historically-important scientific centres such as Baghdad, Aleppo,
Mosul, Damascus, Ragqga, and Homs.

The Great Mosque in the Umayyad Complex of Aleppo, a mosqgue that is admired
for its architecture which was reserved under the protection of UNESCO, was
bombed. Throughout its known history, it has always been attacked by the
Crusades and the Mongols in 1260 and has become the target imperialist states
attacks today.

Because of these bombings, the archival records of immense importance within
these historical structures have vanished causing a huge gap in the memory of the
human civilization. An important indication that war has no respect for humanity
and its sacred artefacts is the bombing of the mosque in Ragga which also houses
the Tomb of Uwais al-Qarani.

There is nothing left in Homs, which is the third-largest city in Syria known for its
black-and-white stone buildings and famous for its schools, mosques, hospitals,
bazaars, and squares. In the region where great trouble has arisen, the institutions,
which are famous for its scholars, were destroyed. Universities, libraries, and
laboratories were bombed. These are the painful consequences of wars.

Mr. Vice President, Dear Guests,

In the current situation, the human dimension of this tragedy is of the utmost
concern to us. As part of its historical tradition, Turkey, as always, continues to
provide material and moral support to people who took refuge in our country
after fleeing from the war in Syria. Proof of this is the fact that Turkey is the
country that hosts the highest number of refugees in the world.

According to the data published on October 15, 2018, as | said at the beginning
of my speech, the number of Syrian refugees who took refuge in Turkey has
reached 3 million 577 thousand 792. 976,200 of these are of school age.

Under the coordination of AFAD, a new life was offered to refugees fleeing Syria.
They were provided with health services, along with education and training
activities to prevent having a lost generation of children and young people.

Inthe 20 refugee centres established by AFAD, all physical, social,and psychological
basic needs, including housing and health, are met. Moreover, schools and
temporary training centres were also established in refugee settlements.

Thanks to AFAD and the Ministry of National Education, a total of 612,846 Syrian
students continue their education in our country.

The Migration and Refugee Services Directorate of Turkish Red Crescent (Kizilay)
continues to provide humanitarian assistance to all registered foreigners within
the borders of our country, regardless of their language, religion or race.

Mr. Vice President, Dear Guests,

As the Council of Higher Education, we have initiated mechanisms for the
integration of refugee academics and students into our education system. With
these mechanisms and relentless efforts, we have employed around 500 refugee
scientists in our country to ensure that they go on with their lives with dignity.
We expect that this number will increase as more academics will complete the
required procedures to obtain equivalency for their diplomas.

There are over 140 thousand international students in our higher education
institutions. The top ten countries that international students come from are
Syria, Azerbaijan, Turkmenistan, Iran, Afghanistan, Iraq, Germany, Greece, Bulgaria,
and Somalia.

In 2017, the number of international students that received Tirkiye Scholarships
through YTB, Presidency for Turks aboard and Related Communities reached
18.383.

Among these students, refugee students compromise a significant proportion.
The Council of Higher Education also held the “International Conference on Syrian
Students in the Turkish Higher Education System,” the most comprehensive
international conference held for Syrian students not only in our country but also
in the Middle East.
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Prof. Dr. M. A. Yekta SARAC / Yiiksekogretim Kurulu Baskani

President of the Council of Turkish Higher Education
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Senior officials from the Ministry of National Education, Ministry of Foreign
Affairs, Ministry of Interior, Disaster and Emergency Management Administration
(AFAD) and Presidency for Turks Abroad and Related Communities attended
the conference. Representatives from the European Union Delegation to Turkey,
higher education funds supported by EU, and non-governmental organizations
and foundations that grant scholarships under the United Nations Development
Program were also present at the conference.

We made new arrangements in the equivalency procedures for scientists and
students that have come from countries where there is war, occupation, or
annexation. We established commissions at universities to verify the diplomas of
those who did not apply with all the required documents and whose diplomas
cannot be verified. We allowed those whose diplomas and fields of study were
certified to take placement tests. We accelerated the process by improving the
legislation without compromising on quality. Our practices are presented as good
examples in various meetings across Europe.

Mr. Vice President, Dear Guests,

Today, we will introduce the “Preservation of Academic Heritage in the Middle
East Project.”

The project will introduce those scientists and students that were forced to leave
their home countries because of wars in the Middle East to pursue their studies in

Turkey, and later on, they will be the ones to rebuild and construct the academic
life in their countries.

Just as important, this project aims to reveal the devastating centuries-old science
centres and to raise international awareness on the academic heritage of the
region.

Under the project, The Council of Higher Education filmed videos in cooperation
with TRT and launched an interactive website. The images and various data will
be shared with the international community in a series of panels in different
countries with the first one taking place in the United States.

Finally, we extend our gratitude and sincere appreciation to the Presidency of the
Republic of Turkey, as we have been carrying out this Project under their auspices.
We would also like to thank TRT for the video footage, our transportation sponsor,
Turkish Airlines, and Anadolu Agency for providing visual support.

| would like to once again welcome all of you to the launch of the Preservation
of Academic Heritage in the Middle East Project. | hope and anticipate that
this project will serve to reconcile the past successes of the region in academic
heritage with the future generation of the region.

Thank you for your attention and my deepest respects to everyone.

AT LN




AKADEMIK MIRAS

Akademik Miras....

VE Uc dnemli bilesen.... Akademi, insan ve mekan...
ORTADOéU’DA AKADEM|K M|RAS| KORUMA PROJ ES| Akademi... Ekosistem, yasam ve gelenek, yizlerce yilda olusan...
ACADEMIC HERITAGE insan... Akademisyen, arastirmaci, égrenci, teknisyen, kittiphaneci...
AND Mekan... KitUphaneler, laboratuvarlar, arastirma merkezleri...

PRESERVATION OF THE ACADEMIC HERITAGE IN THE o _ _ _
Akademik Mirasi bdyle tanimladik biz. Savasin sadece insanlari dedil koskocaman

MIDDLE EAST PROJECT bir akademik mirasi dldUrdliguni, gelecek nesillere aktarilacak gelenedin, akade-
mik yasamin o cografya icin sekteye ugratildigini, sonlandirildigini anlatalim iste-
dik. Boyle basladi Akademik Mirasin Seyir Defteri...

Once Ulkelerinde savas, isgal, ilhak kosullari bulunan akademisyen ve 8drencilere
ulastik. TRT ile birlikte cekimler yaptik. Hicbir ydnlendirme olmaksizin hikayelerini
paylastilar bizimle. Cok sey 6grendik onlardan. Gormedidimizi, hissetmedigimizi
anlattilar bize. Agladik, guldik, umut ettik.

Rektérlerimiz kamera karsisina gecti (bazilarinin sahnesi gelecek vadediyor ger-
cekten de!). Destek verdiler Akademik Mirasin korunmasina, yok olan cografyala-
rin gelecedinin sesini duyurmasina...
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Anadolu Ajansinin arsivlerini taradik sonra. Gérsellerimizin ¢cogunlugu onlardan.
BrosUrler hazirladik ekibimizle. Hikayeleri infografiklerle anlattik bir kez de.

Yollara ciktik. THY’miz destek oldu. Bilmeyen, farketmeyen cografyalara bildir-
mek icin gittik, paneller yaptik. Ulkemizi de anlattik. Rektdrlerimiz yine bizimleydi,
uluslararasi akademisyenler de. Panellerden de énemli olan ziyaretlerimiz, temas-
larimiz oldu. Disisleri Bakanligimiz destek oldu, blyukelciliklerimizde Gst dizey
blrokratlara, siyasetcilere, is adamlarina anlattik Akademik Mirasi ve Ulkemizin
yaptiklarini...

Ayagdina bastiklarimizdan catlak sesler de cikmadi degil. Her seyin konusuldugu-
nu disindigimuiz saygin () bir Universite, terérin sesine kulak verip baskiyla
toplantiyi iptal ettiginde Bayrak yere dismedi, Yunus Emre Enstitlleri ev sahipligi
yapti bize. Hem de o Universitenin akademisyenleriyle birlikte cok daha kalabalik
yaptik panelimizi.

TUm bunlar Sayin Cumhurbaskanimizin himayelerinde, YOK Baskanimiz Prof. Dr.
Sayin M. A. Yekta Sarac¢’in destekleriyle gerceklesti...

Son tesekklr goénllden calisan ekibimize, onlar olmadan olmazdi...

Akademik Mirasin Seyir Defterini sizlerle paylasmaktan mutluyuz. Yeni kapilar ag-
masi dilediyle...

Prof. Dr. Zeliha KOCAK TUFAN

YOK Yurutme Kurulu Uyesi,

Orta Dogu’da Akademik Mirasi Koruma Projesi, Proje Koordinatori

Executive Board Member of CoHE, Preservation of the Akademic Heritace in the
Middle East Project, Project Coordinator




Academic Heritage and Preservation of Academic Heritatage in the Middle East Project

ACADEMIC HERITAGE AND PRESERVATION OF ACADEMIC
HERITATAGE IN THE MIDDLE EAST PROJECT

Academic Heritage....

Three important components....

Academia, people and places...

Academia...Ecosystem, life and tradition that has formed over centuries...
People...Academics, researchers, students, technicians and librarians...
Places...Libraries, laboratories and research centres...

That is how we define Academic Heritage. Our goal was to tell people about
the enormous destruction of war that has devastated the accumulated academic
heritage of years. Along with the killing of people, war has also interrupted and
terminated the passing down of tradition and academic memory to the next
generations. This is the story behind the Academic Heritage Project.

We first reached out to academics and students who were from countries
experiencing war, invasion or annexation. With the support of Turkish Radio and
Television Corporation (TRT), we filmed them. They shared their stories with us
without any external interruptions or influence. Through these filming sessions,
we discovered many new faces of war, academia and experiences. They shared
their stories with us that we have never heard, seen or felt previously. With them,
we cried, laughed and dreamt of a better future.

Turkish rectors appeared before the camera (The scenes of some of these
rectors are quite promising!). These rectors supported us in protecting Academic
Heritage and helping the voices of the future generations from vanished regions
be heard.

Proceeding this, we scanned through the archives of Anatolian Agency. Most of
the images you see in the ensuing work are from these archives. Our team then
prepared brochures to raise great awareness. We also told these extraordinary
stories through infographics.

We embarked on this journey with the support of Turkish Airlines. We went to
regions that were kept in the dark regarding what was going on and briefed them
on the topic. We organized panels for this purpose. We talked about our country.
Our rectors and international academics were also sided by side with us. Moreover,
we have important guests that supported our work. The Turkish Ministry of Foreign
Affairs provided great support to us in this important project. We informed high-

ranking bureaucrats, politicians and businesspersons of Academic Heritage and
the works realized by our country at our foreign missions.

Naturally, we also encountered dissatisfied voices, who were not pleased to hear
the truth. When a respected university, where we thought that everything could be
discussed and cancelled a meeting under pressure just after giving voice to terror,
we staunchly stood our ground. Yunus Emre Institute hosted the event. We even
had a panel with a huge crowd, including the academics from that university.

All of these organizations were carried out under the auspices of President Recep
Tayyip Erdogan and with the support of Council of Higher Education President
Prof. Dr M. A. Yekta Sarac. Finally, | would like to extend my thanks to our team
who has worked relentlessly to make this project come alive. This project would
not have been realized without their efforts and hard work. We are delighted to
share the Story of the Academic Heritage with you. We hope that it will open new
doors and provide a new perspective on old issues.

Academic Heritage and Preservation of Academic Heritatage in the Middle East Project
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AKADEMIiK MiRASIN
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Go6c ve Egitime Dair...

1. BOLUM

Goc, Milteciler ve Akademik Miras
Akademi Goziiyle

Migration, Refugees And Academic
Heritage
Academic Aspect




ORTA DOGU’DA AKADEMIK MIRAS
ACADEMIC HERITAGE IN THE MIDDLE EAST

Prof. Dr. Omer TURAN

Orta Dogu Teknik Universitesi, Tarih Bdlumii
Middle East Tecnical University, Department of History

Son yillarda Irak ve Suriye basta olmak tGzere Orta Dogu’da hUkim sUren savaslar
milyonlarca insanin hayatini almis; bélgeyi her anlamda buyUk bir yikima ugrat-
mistir. Birlesmis Milletler’in rakamlarina goére, yalniz Suriye’den son sekiz yil ice-
risinde, Mart 2018 itibariyle, 5.6 milyon gd¢cmen baska Ulkelere siginmistir. Ulke
icinde yer dedistirenlerin sayisi 6.1 milyon, insani yardim alanlarin sayisi ise 13 mil-
yondan fazladir. Bunlarin 6 milyonu cocuktur. 2017 itibariyle Ulkedeki hastahane-
lerin, kliniklerin ve 6zel sadlik kuruluslarinin yaridan fazlasi ya tamir edilemeyecek
Olctde yikilmistir ya da kismen calismaktadir. Suriye, Birlesmis Milletler GUvenlik
Konseyi’'nin 2017 yilinda en ¢cok konustugu konudur. Konseyin gayri resmi toplan-
tilarinda 33 defa glindeme gelmistir. 2012 yilindan itibaren 23 defa Suriye ile ilgili
karar alinmistir. Soruna siyasi bir ¢6zUm bulma calismalarinin yani sira, Birlesmis
Milletler ve yan kuruluslari, Suriye’de yasayan insanlara veya ¢evre Ulkelerdeki Su-
riyeli gdcmenlere ydnelik yardim faaliyetlerini sGrdirmektedirler. !

Orta Dogu’daki savas sadece Uniformali askerler arasinda gecmemekte; sadece
insanlari 6ldirmemekte, onlari evinden yurdundan ayirmamakta; bdélgenin kiltirel
mirasini da yok etmektedir. ikinci Dinya Savas’’nda kiltlrel mirasin biyik dlctide
zarar gérmesi Uzerine bir daha bdyle bir yikimin olmamasi icin 1954 yilinda Silahli
Catisma Durumunda KiltUrel Milkiyetin Korunmasina iliskin Sézlesme Lahey’de
imzalanmistir. S6zlesme, catisma durumunda kiltlrel mirasin korunmasina yéne-
lik ilk uluslararasi antlasmadir. Eylal 2018 itibariyle 133 Ulke tarafindan kabul edil-
mis, onaylanmistir. S6zlesmeye gbre, klltlrel miras kavraminin icerisine tasinabilir
veya tasinamaz, dini veya sekller, kltirel 6neme sahip mimari anitlar, tarihi eser-
ler, arkeolojik sit alanlari, tarihsel veya sanatsal degere haiz her tlrlG obje, bina,
kitap girer. MUzeler, arsivler ve kitlUphaneler de bu kavramin icerisindedir. Sahibi
kim olursa olsun, ktlttrel mirasin zarar gdrmesi, insanhgin ortak malinin zarar gor-
mesi anlamina gelir. Bundan dolay! kiltdrel mirasin korunmasi dinyadaki bdtin
insanlar icin cok 6nemlidir ve uluslararasi koruma gerektirmektedir. 2

So6zlesmeye ragmen, terérist fanatik gruplar, tarihi, dini ve kiltirel mekan ve bina-
lari tahrip ve sanat eserlerini imha etmekte, tasinabilir eserleri satarak faaliyetlerine
kaynak saglamaktadirlar. Birlesmis Milletler Glvenlik Konseyi, 2015 yilinda aldigi
2199 savyili kararla Irak ve Suriye’nin kUltUrel mirasi olan eserlerin ticaretini yasak-
lamistir. GUvenlik Konseyi, 2017 yilinda, kulttrel mirasin tahrip ve talan edilmesini
Onlemeye yénelik bir karar daha almistir. UNESCO’nun baskani Irina Bokova, kara-
ra iliskin degerlendirmesinde, klltlrel temizlik stratejisine dikkati cekmis, bilerek
kUltUrel mirasin tahribinin uzun vadede toplumlari zayiflatip cdkertmek amaciyla
yUrQtldlen bir savas taktigi oldugunu séylemistir. KGltlrel mirasin savunulmasinin,
glvenligin bir unsuru ve insan hayatini savunmanin bir parcasi anlamina geldigini
eklemistir. 3

Orta Dogu’da kultirel mirasin korunmaya calisiimasi, Birlesmis Milletler ve yan
kuruluslari basta olmak Uzere uluslararasi organizasyonlarin bu dogrultuda faali-
yetler yUrUtmeleri &nemlidir. Bununla beraber Orta Dogu’da kiltlrel miras kadar
korunmasi gereken bir baska deder daha vardir. Bunun adi akademik mirastir. Orta
Dogu’da devam eden savasin akademik mirasa olumsuz etkisi Gzerinde durulma-
maktadir. Akademik miras kiltlrel mirasin Gzerine oturur. Bilim, arastirma, kurum-

1 https://news.un.org/en/focus/syria (Son gorilme tarihi: 14.03.2019) Verilerin Mart 2018 tarihine ait oldugu g6z éniine alinirsa, bu rakamlarin arttigini diisinmek gerekir.
2 http://portal.unesco.org/en/ev.php-URL_ID=13637&URL_DO=DO_TOPIC&URL_SECTION=201.html (Son gériilme tarihi: 14.03.2019)
3 https://news.un.org/en/story/2017/03/554032-building-peace-requires-culture-education-message-historic-un-security-council, (Son gérilme tarihi: 14.03.2019)
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lari ve gelenegiyle Ust dlUzeyde egitim ve kUtlphane kavramlarina vurgu yapar.
Kultdrel miras duragan olabilir. Akademik miras/birikim ise canlidir.

Akademik birikim, binasiyla, hocasiyla, arastirmacisiyla, kGtUphanesiyle, 6grenci-
siyle ve gelenegiyle bir bitindir. Universite nesilden nesile aktarilan ve gelistiri-
len gelenekle yasar. Belcika’nin kurulus tarihi 1830’dur. Ancak Belcika’da yUksek
lisans ve doktorami yaptigim Leuven Katolik Universitesi 1430larda kurulmustur.
Her Universitenin ve akademik kurulusun bir gelenedi vardir. O gelenekle yasar. O
gelenek bozulunca toparlamak zaman alir. Gectigimiz yillarda Cecenistan’daki sa-
vasta bassehir Grozny’nin nasil yerle bir edildigini hepimiz hatirlariz. 2018 yilinda
Grozny’e gittim. Cecenistan Universitesi’nin bir konferansina katildim. Savastan bir
iz kalmamis. Gdékdelenleri, caddeleri, camileri, mlzeleri ve parklariyla yepyeni bir
sehir kurulmus. Devasa binalariyla Universite de yeniden insa edilmis. Ancak dagi-
lan hocalari geri toplamalk, kirilan gelenek zincirini yeniden kurmak o kadar kolay
olmayacak. Yok edilen kitaplar, belgeler ve klltUrel eserler ise yerlerine konulama-
yacak. Onlarla zenginlesme, onlardan istifade hicbir zaman gerceklesmeyecek.

Orta Dogu’da son yillarda cereyan eden savas sadece binalari yikip insanlari 6l-
durmekle kalmamakta, akademik/kultUrel miras dedidimiz insanhdin binlerce yil-
lik birikimini de imha etmektedir. Orta Dogu sadece petrolin ciktigi yer degdildir.
Sadece ilahi dinlerin dogdugu boélge de degildir. Burasi tarih boyunca ¢cok sayida
medeniyete besiklik etmis, insanlhda isik tutmus, farkli dinlerden, dillerden ve kul-
turlerden insanlarin birlikte yasadigi bir bélgedir. Bu bakis acisiyla, Orta Dogu’da
akademik mirasi ortaya koymayl amaclayan calismamizda, bélgenin tarihi dort
dénem halinde ele alinacaktir. Orneklerim, dnceden ziyaret etme firsati buldugum,
Irak ve Suriye’den olacaktir. Bilhassa egditim ve bilim merkezleri ve kitUphaneler
Uzerinde durulacaktir.

1) islamiyet Oncesi Dé6nem

Bu dénem MO 4000 ile MS 7. Yiizyil arasini kapsar. Orta Dogu’da, Dicle ve Firat’in
arasinda bulunan, buginkd Turkiye’nin glineydogusunu, Suriye’nin dogusunu ve
Irak’in blUyUk bir kismini icine alan boblge, Mezopotamya olarak adlandiriimistir.
Cevresiyle birlikte bu bdlge uygun iklim sartlari ve verimli topraklariyla dinyanin
ilk medeniyet merkezidir. SUmer, Babil, Asur, Akad ve Elam gibi en eski ve bUyUk
medeniyetlerin dogdugu ve gelistigi yerdir. Farkl dillere ve kultldrlere sahip, farkl
dénemlerde ve merkezlerde gelisen bu medeniyetlerin hepsine birden Mezopo-
tamya medeniyeti denilmektedir. Oncekinin sonrakini etkiledigi bu medeniyetler
silsilesi 3000 yiIl kadar sGrmustar. Tekerlekten takvime, yazidan hukuka pek ¢ok
bulus Mezopotamyalilarindir. Fen bilimleri (matematik, fizik, astronomi), inanc-
ahlak, estetik ve edebiyat alanlarinda insanlida blyUk katkilar sunmuslardir. 4

Yazi SUmerler tarafindan icad edilmistir. Yazinin icadinin soyut bilimin gelisme ve
vayilmasinda rolU blyUktar. Kil tabletlere yazabilmek icin uygun 6zel isaretler kul-
lanmislardir. Hiyeroglif ve civi yazisi, her isaretin bir heceyi temsil ettigi hece ya-
zilaridir. Simer, Babil ve Akad kultUrlerini ginimuze kadar ulasabilmis ¢ivi yazili
kil tabletlerden gérmek mimkindudr. Ninova’daki 25.000 tabletlik blyuk koleksi-
yon, Tell el-Amarna ve Nippur’daki koleksiyonlarin tamami henlz incelenmemistir.

4 Colin A. Ronan, Bilim Tarihi, Diinya Kiiltirlerinde Bilimin Tarihi ve Gelisimi, Ter. Ekmeleddin ihsanoglu & Feza Giinergun, TUBITAK Yayinlari, ikinci Basim, Ankara, 2003, 5.29-38.

Binalarin duvarlarina ve anitlara kaydedilmis yazilar, mUhUrler ve resimler de bu
bakimdan énemli bilgiler ihtiva etmektedir. Mezopotamya tibbi blyl ve kehane-
te de yer vemistir. Bitkilerden yararlanmis; ilacla tedavide, sap, 630tulmUs taslar
ve mineraller de kullanmistir. Kl¢cUk ve orta cerrahi operasyonlar uygulanmistir.
Hammurabi kanunlarinda doktorlarin hasta tedavi tarifesi yer almaktadir. Bitki ve
hayvanlar siniflandirilarak, listelenmis; sehir ve diinya haritalari yapiimistir.

SUmerler, 60 sayisina ve onun katlarina dayalil bir carpan sistemi kullanmis; élct ve
tartiyi standartlastirmislardir. Agirlikta 6lct birimi “sekel” (bir bGyUgd “mina”), ha-
cimde “log”dur. Ornedin “mina” “sekel”in 60 mislidir. “Log”un 720 misli de (12x60)
“homer”dir. Altmish sistem, zaman ve aci 6lcimleri basta olmak Uzere pek cok
alanda glnimuzde de kullaniimaktadir. SGmerler ve arkalarindan gelen Babilliler
matematigin temellerini atmislardir. Cebiri kurarak birinci, ikinci ve hatta U¢lncl
dereceden matematiksel denklemleri ¢ézebilmisler; geometrinin esaslarini ortaya
koyarak, dlizlem sekillerin alanlarini, piramit, silindir ve koni gibi kati cisimlerin
hacimlerini hesaplayabilmislerdir. Sulama kanallari ve terasli piramitler olarak nite-
lendirebilecedimiz zigguratlar fen bilimlerinde ulastiklari seviyeyi gdsterir. Modern
astronomi Mezopotamya’da kurulmus; mitolojiye ve dini inanclara dayall astrono-
miden, laik ve matematiksel astronomiye gecis burada olmustur. Evreni tanimla-
malari metafizik degil, fizikseldir. Belli basli gezegenleri ve takim yildizlari tanimis-
lar, ay yilini kullanmislar, haftayi yedi glin olarak belirlemislerdir. °

Tarihin en eski yazili destani olan Gilgamis Destani’'nin yani sira Yaratilis ve Tufan
destanlari da bu topraklarda Sumerler tarafindan Uretilmistir. Fidye ve bedel sis-
temine dayali ilk yazili kanunlar Lagas Krali Urukagine tarafindan hazirlanmistir.
SUmerlerden sonra gelen Babilliler en ¢cok krallari Hammurabi’nin kanunlari ile bi-
linirler. MO 17. YUzyilda hazirlanan bu kanunlarin yarisi sdzlesmelerle ilgilidir. Her
yerde oldugu gibi Mezopotamya’da da klltlr ve medeniyet sehirlerde gelisti. Bél-
genin bilinebilen ilk sehri Eriha’dir. Tarihi MO 8000’e dayanir. Etrafi surlarla cevrili
ilk sehir ise Uruk’tur. Kurulusu cok eskilere giden Sam, insanlarin kesintisiz olarak
yasamay! surdirdigl en eski sehirdir. Ur sehri hem SiUmerlerin hem Akadlarin
bassehri olmustur. ibrahim Peygamberin bural oldugu disintlmektedir. Baslan-
gicta Ur'un bir uydu sehri olan Babil, daha sonra Hammurabi’'nin Asur Kralligrnin
bassehri olmus, blUyUkligu ve zenginligi ile gbdzleri kamastirmistir. ©

Mezopotamya Medeniyeti zaman icerisinde iran, Anadolu ve Misir’a yayildi. MO
2000lerde kurulan Hititliler diinyada demiri ilk kullandilar. Hititlilerle Misirlilar din-
yada ilk yazili baris antlasmasini yaptilar. Pers imparatorlugu’nun kurulusu 2000le-
re, Misir imparatorlugu’nun kurulusu cok daha eskilere gider. Anadolu, Suriye ve
Misir’da Roma hakimiyeti de bu dénemin bir parcasidir. Roma hakimiyetinde belli
basli sehirlerde bir klltUr muhiti yaratildi. Fen bilimleri, hukuk ve tarih alanlarinda
belli bir ilerleme saglandi. Bununla birlikte dénemin bilim ve klltlrine blyudk bir
katki sunuldugu sdéylenemez. Roma hakimiyetinin belki en énemli 6zelligi bélgede
dogdu ile batiyl bir araya getirmesidir. Greko-Romen ve Semitik kaltUrler burada
karsilastl ve karisti. Bdélgede ortaya cikmis Yahudilik ve Hristiyanligin bilim, sanat
ve kiltUre etkileri de hesaba katilmalidir. 7

5 Ronan, s.38-44; Sevim Tekeli ve digerleri, Bilim Tarihine Giris, 5. Baski, Nobel, Ankara, 2009, s.6-13.

6 Bu dénemin belli basli Mezopotamya sehirleri icin bk. Antik Diinyay Sekillendiren Kentler, Ed.John Julius Norwich, Ter. Nurettin Elhtiseyni, Yapi Kredi Yayinlari, istanbul,
2015, 5.16-75.

7 Maurice Sartre, The Middle East Under Rome, Tr. Catherine Porter, Elizabeth Rawlings, Jeannine Routier-Pucci, The Belknap Press of Harvard University Press, Cambridge,
2005, 5.274-358. Roma hakimiyetinde Mezopotamya ve Suriye’nin durumu, bélgede Roma-Sasani ¢atismasi icin bk. Peter M. Edwell, Between Rome and Persia, The Middle
Euprates, Mesopotamia and Palmyra under Roman Control, Routledge, London, 2008.
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Orta Dogu’da gerek Mezopotamyalilardan gerekse Romalilardan kalan antik me-
kanlar ve eserler son savaslara kadar varlklarini korumuslardir. Bélgeyi ondoért
asirdir ydneten Musliman kendilerinden dnceki zamanlarda egemen olmus kultur
ve inanclarin kalintilarina dokunmamislardir.

2) islami D6nem

7. YUzyilin birinci yarisi ile 16. YUzyilin baslarina kadar yaklasik 900 yillik bir dé-
nemdir. Bazi kaynaklarda Arap Medeniyeti ddénemi olarak adlandirilir. TUrkler ve
iranlilar basta olmak Uzere baska milletlerin de katkilari g&z &nline alinirsa Arap
yerine islam medeniyeti demek daha dogdru olacaktir. Ana hatlariyla Emeviler (661-
750) ve Abbasiler (750-1517) olarak iki doneme ayrilir.

Arapca ibadethane anlamina gelen cami kelimesi ile Universite anlamina gelen
camia kelimesi ayni kdktendir. Bu ddénemin ilk asirlarinda camiler hem ibadethane
hem de bilim merkezi olarak faaliyet gdstermislerdir. Universitelerde hala kullani-
lan akademik birim anlamindaki kirsd kavrami bu déneme ve kiltire dayanmak-
tadir. Alimler ve fakihler derslerini buralarda verdiler. ilk kitUphaneler de camilerin
blnyelerinde olustu. Bu dénemde hUkUmdarlarin saraylari ve alimlerin evleri de
ilim yapilan mekanlardi.

Buglnku Irak ve Suriye, 7. Ylzyilin ilk yarisinda Hulefa-i Rasidin déneminde (632-
661) MUslimanlarin hakimiyetine girdi. Emevilerin yénetim merkezi Sam oldu. Bu-
rada, Muaviye déneminde (661-680), bir nevi arastirma merkezi olan BeytlUlhikme
kuruldu. Blinyesinde ulemaya ve dégrencilere acik bir kiitliphane bulunuyordu. Bu-
rada hadis, tarih ve biyografi kitaplari vardi. Muaviye’nin torunlari burayi gelistirip,
zenginlestirdiler. &

Abbasiler ddneminde Bagdat hilafet merkezi oldu. Camilerde strdUrilen bilimsel
faaliyetlerin yani sira, muUstakil egitim ve bilim merkezleri ve kitUphaneler de ku-
ruldu. HikUmdarlar, bilim adamlarini ve sanatkarlari himaye ettiler. Vezirler ve vali-
ler de ayni yoldan gittiler. Medreseler ve kUtlUphaneler yaptirmak, bilim adamlarini
himaye etmek bu dénemin prestijli bir gelenegdidir. Bagdat, Abbasi ddneminin ilk
asirlarinda canli fikir hayatina sahiptir. Bazi Abbasi halifeleri Mutezile anlayisini be-
nimsemislerdir. Hanefiligin kurucusu Ebu Hanife ve Hanbeliligin kurucusu Ahmet
b. Hanbel burada yasamislardir. Sehirde Siilerin sayisi az degdildir. Bagdat kozmo-
polit bir sehirdir. MUsliman olmayan topluluklari da barindirmaktadir. ZerdUstler,
Yahudiler ve farkh Hristiyvan gruplari vardir. Halifeligin merkezinde Yahudi seriati
alimleri, Misir, Fas, italya, Ispanya ve Bizans’'tan &drenciler ve alimleri buraya cek-
mektedirler. Sehirde 20 civarinda Hristiyan kilise ve manastiri bulunmaktadir. ®

Abbasi ydonetiminin ilk ylzyilinda (750-850) gerceklestirilen tercime faaliyetle-
ri sonucunda dinyanin énemli eserleri Arapca’ya kazandirildi. Bu eserlerden ve
iklimden beslenen blylk alimler yetisti. 754 yilinda Halife olan Mansur, Bizans
imparatoru’na mektup yazarak tercime edilecek fen bilimlerine dair eserler istedi.
O da kendisine bazi kitaplar génderdi. D6neminde Grekce, Latince, Stryanice, Peh-
levice ve Farsca’dan eserler Arapca’ya cevrildi. Ornegdin, 771 yilinda Hindistan’dan

8 Emeviler déneminde egitim, bilim ve kitiphaneler konusunda genis bilgi icin bk. ismail Yigit, Emeviler (661-750), Turkiye Diyanet Vakfi Yayinlari, Ankara, 2016, 5.209-246.
9 Frangoise Micheau, “Baghdad in the Abbasid Era: A Cosmopolitan and Multi-Confessional Capital”, The City in the Islamic World, C.I, Gen.Ed. Salma K. Jayyusi, Brill, Leiden,
Boston, 2008, 5.221-245.

getirtilip Arapca’ya cevrilen Sind-Hind isimli kitabin islam dinyasinda matema-
tik ve astronomi bilimlerinin gelisimine blyuk katki sagladigi bilinmektedir. Harun
Resit (786-809) ve oglu Memun (813-833) ddnemlerinde ilmi calismalar en st
dlzeye ulastl. Bagdat’ta bir kagit fabrikasi kuruldu. Yazi malzemesi olarak papirus
yerine kagit kullanilmaya baslandi. Kagit temininin kolaylasmasiyla kitap yazma
ve basma da cogaldi. 100 kadar kitapci dikkani barindiran sehirde, bilimsel faali-
yetlerin merkezi Beytllhikme oldu. Felsefe ve fen bilimleri ile ilgili 6nemli eserler
Bizans, iran ve Hindistan’dan getirilip Arapca’ya kazandirildi. Burada Grekce’den
tercime yapan 47, Farsca’dan 16, Sanskritce’den U¢ terciman vardi. Huneyn b.
ishak, Yakup b. ishak, el-Kindi, Muhammed b. Musa el-Harezmi ve el-Allaf gibi
alimler tercimeler yaptilar ve telif eserler Urettiler. BeytUlhikme blnyesinde tercU-
me edilmek Uzere getirilen eserler, onlarin tercimeleri ve Uretilen telif eserlerden
olusan zengin bir kitiphane ortaya cikti. ilk dénemlerde bir tercime merkezi ve
kUtUphane olarak kuruldugu halde, giderek pozitif bilimlerin arastirildigl bir mer-
kez ve egditim kurumu halini aldi. ©

Hamdaniler, 10. YUzyilda Musul ve Suriye’de hikim sirduler. Hamdani hukim-
darlari Seyfuddevle ve Nasiriddevle bilim adamlarini, sair ve sanatkarlari hima-
ye ettiler. islam duUnyasinin ilk darUlilmi yGzyilin baslarinda Musul’da kuruldu. Bir
arastirma merkezi ve herkese acik bir kitlphaneden olusuyordu. Kutiphanesi fel-
sefe ve astronomi alanindaki eserler bakimindan zengindi. Burasi Ortacag islam
dlUnyasinda daha sonra acilan darililmlere model oldu. Bunlarin ikincisi de Sey-
fuddevle tarafindan Halep’te acildi. Emevi Camisi icerisindeki Seyfiye isimli k-
tiphanesinde 10.000 cilt kitap oldugu belirtiimektedir. "Bagdat, Halep ve Sam bu
dénemin dnemli bilim merkezleridir. TUrkistan’da dogmus buyUk filozof, mantikgi
ve mulzikolog Farabi, felsefede Aristo’dan sonra gelen hoca anlaminda Muallim-i
Sani, musikide ise Muallim-i Evvel olarak anilir. 100 civarinda &énemli eseri vardir.
Dogdugdu bdlgenin ve iran’in ilim merkezlerini ziyaret ettikten sonra Bagdat’a gel-
mis, yirmi yil kadar burada kalarak en dnemli eserlerini kaleme almis, oradan da
Halep ve Sam’a gecmis, 950 yilinda burada vefat etmistir. 2

iran’in bir kismina ve Irak’a hikmeden Biveyhiler ddneminde bilim ve kiltlire cok
deger verilmistir. Ahududdevle déneminde (978-983), matematik, astronomi ve
tip alanlarinda Abdurrahman es-Sufi, Ebu’l-Kasim Antaki, Ali b. Abbas el-Mecusi,
Cebrail b. Bahtisu gibi &nemli alimler yetismistir. Siraz’da kurdugu kGtUphanede o
zamana kadar yazilan butln kitaplarin bulundugu iddia edilir. Bagdat’ta kurdugu
hastahanede de bir kitlphane yaptirmistir. Blveyhi vezirlerinden Sahib b. Abbad’in
sarayinda devrinin énemli alim ve sanatkarlarini topladigi, Rey’de énemli bir k-
tiphane kurdugu bilinmektedir. Vezir Ebu Nasr Sabur b. Erdesir’'in Bagdat’in Kerh
bolgesinde 993 yilinda kurdugu dardlilm hem egditim kurumu hem de klUtlUphaney-
di. Burasinin islam dinyasinin ilk vakif medresesi oldugu da sdylenilmektedir. Ve-
zir Ebu Mansur b. Sah Merdan’in Basra’da ve Kivamuddevle imamuddin Ebu Man-
sur el-Adil ibni Mafenne’nin Firuzabad’da kurdugu kGtUphaneler de meshurdur.

Medreseler MUsliman toplumlarda egitim 6gretim faaliyetlerini yUritmek Uzere
olusturulan kurumlardir. Buglnk( orta 6gretim seviyesinde ders yapilan yerlere de
medrese dendi, Universite dlzeyinde egitim ve arastirma yapilan yerlere de. Med-

10 Eriinsal, Memun’un vefatindan sonra Beyttilhikme’'nin devam etmedigini, sadece kittiphanesinin kaldigini séylerken (ismail Ertinsal, “islam Medeniyetinde Kittiphaneler”,
Dogustan Gintimiize Buyiik islam Tarihi, C.14, Cag Yayinlari, istanbul, 1989, 5.214-216), Kaya burasinin Mogollarin 1258 yilinda Bagdat’i yakana kadar bir ilim merkezi
olarak varhigini siirdirdgani belirtmektedir. Mahmut Kaya, “Beytiilhikme”, TDV islam Ansiklopedisi, C.6, 1992, 5.88-89.

11 ErGinsal, s.225.

12 Mahmud Kaya, “Farabi”, TDV islam Ansiklopedisi, C.12, 5.145-162; Alaeddin Jebrini, “Farabi”, TDV islam Ansiklopedisi, C.12, 5.162-163.

13 Ertinsal, s.226-230.
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reselerin cogunda dini bilimler 6gretilmekle birlikte fen ve tip bilimlerine yer veren
medreseler de oldu. Selcuklu Sultani Meliksah’in veziri NizamUlmulk’n 1066 yilin-
da Bagdat’ta Halifenin sarayinin yaninda kurdugu medrese bu kurumlarin ilk ér-
negdi olarak kabul edildi. Kurucusundan dolayi ismine Nizamiye Medresesi denildi.
Selcuklularin egemen olduklari belli basli merkezlerde ayni tipte medreseler kurul-
du. Onlar da ayni isimle anildilar. Hepsinin kendi kitlUphanesi vardi. Abbasi Halifesi
Mustansir tarafindan 1233 yilinda Bagdat’ta kurulan Mustansiriyye Medresesi’nde
dért mezhebin esaslarina gore egitim verildi. Dini bilimlerin yani sira tip bilimi de
yapildi, 6gretildi. 80.000 cildin Uzerindeki kitabiyla, Nizamiye’den sonra Bagdat’ta
kurulan en énemli medrese kitUphanesiydi. ™

Zengiler ve Eyyubiler dénemlerinde Suriye altin ¢agini yasadi. Nureddin Mahmud
b. Zengi (1118-1174), Sam, Himis, Hama, Halep ve Baalbek’de camiler, medrese-
ler, hastahaneler ve kervansaraylar yaptirdi. Déneminde yapilan 42 medresenin
hemen yarisinin Nureddin Zengi'ye ait oldugu sdéylenir. Kitlphaneler medresele-
rin tamamlayici bir unsuruydu. Halep’te Hanefiler icin bir, Safiiler icin ¢ medrese
yaptirdi. Sam’da kurulan 11 yeni medresenin altisi Zengi’ye aittir. Tip bilimine 6zel
bir ilgi duyan Zengi, Sam’da kurdugu ismiyle anilan hastahaneyi yiyecek ve tibbi
aletlerle donatti. Kendi kUtlUphanesindeki tibbi kitaplari da buraya verdi. Tip alim-
leri zaman zaman huzurunda toplanirlar, tibbi konulari tartisirlardi. Farkl ihtisas
alanlarina sahip doktorlari ve buyUkliguyle dikkati ceken hastahanede ibn Ebu
Usaybiah, ibn Nafis gibi 8nemli tip alimleri yetisti. ibn Nafis, saglikl yiyecekler, tip
ansiklopedisi ve ibni Sina’nin Kanun kitabindaki anatomi bilgileri Gzerine deger-
lendirmeler iceren kitaplar yazdi. Hastahane ginimuzde Arap Tip ve Bilim Merke-
zi olarak kullaniimaktadir. ™

Eyyubiler déneminde de Misir, Hicaz ve Yemen’de medreseler kuruldu. Bu med-
reselerin hemen hepsinin kitlphanesi bulunuyordu. Salahaddin déneminde (1171-
1193) Halep ve Kahire'de 15’ten fazla, Sam’da 40’in Uzerinde medrese vardi. Emevi
Camisi kompleksi birden fazla medrese ve kitliphane barindiriyordu. islam tari-
hinde tip 6grenimi yapilan ilk medrese 1230 yilinda vefat eden Reislletibba MU-
hezzeblddin ed-Dahvar tarafindan acildi. Devlet medreselerde hocalari ve 6Jren-
cileri destekliyordu. Bunun icin vakiflar da kuruldu. ®

1260 yilindaki Mogol isgali 6ncesinde Halep’te Hanefi mezhebinde 21 ve Safi mez-
hebinde 18 medrese vardi. Blutin mezheplerin okutuldugu Zahiriyye ve Seyfiyye
gibi medreseler de bulunuyordu. 7 Halep’teki bu medreselerin yani sira mescid-
lerin, tekkelerin, zaviyelerin ve sahislarin da kUtlUphaneleri mevcuttu. ® Mogol is-
gali 6ncesinde Bagdat’taki klGtUuphane sayisi 36’ya ulasmisti. HGlagl, Bagdat’in,
Halep’in ve Sam’in bltlin editim ve bilim kurumlarini yok etti. Canlarini kurtarabi-
len alimler Misir’a kactilar. Burasini islam diinyasinin en énemli bilim merkezi haline
getirdiler.

Mogol yikimindan sonra Bagdat ilhanlilar tarafindan yénetilirken bazi eserler tamir
edildi, bazilari yeniden yapildi. Mamafih Timur'un 1392/93 ve bilhassa 1401 yilin-

14 Erlnsal, 5.219-221.

15 Ertinsal, s.240-241. 1001 Inventions, Muslim Heritage in Our World, Ed. Salim T S Al-Hassani, Second Edition, Foundation for Science Technology and Civilisation, UK,
2007, s.154-173. Bu dénemde tip alaninda kayydedilen gelismeler icin bk. Emilie Savage-Smith, “Medicine in Medieval Islam”, in The Cambridge History of Science, vol.ll,
Medieval Science, Ed. David C. Lindberg, Michael H. Shank, Cambridge University Press, 2013, New York, s.139-167.

16 Erlinsal, 5.233-237. Ramazan Sesen, “Eyyubiler”, TDV islam Ansiklopedisi, C.12, 5.31-33.

17 Abdiilkadir Muhammed Hiseyin, “Vakiflarin Mezhepler Uzerindeki Etkisi: ‘Ornek Olarak Halep Sehri””, Uluslararasi Antep-Halep Vakiflari Sempozyumu Bildirileri, (Bundan
sonra UAHVSB), C.III, Gaziantep Universites, istanbul, 2014, 5.17-30.

18 Bu donemdeki bazi sahis ve vakif kiitiphaneleri icin bk. Hasan Safiyyddin, “Halep Vakif Kittphanesi: Tarihi, Kaynaklari ve Yeniden Canlandiriimasi”, UAHVSB, C.III, .121-122.

19 H. Ahmet Ozdemir, Mogol istilasi, Cengiz ve Hilagti Dénemleri, iz Yayincilik, istanbul, 2011, 5.273-310; Harun Yilmaz, “Dimask’in En Zor Yili: Sehrin Mogollar Tarafindan
Isgali (658/1260)”, islam Arastirmalari Dergisi, S.37, 2017, 5.71-99.

daki isgali esnasinda sehir yeniden yikildi. Abbasilere ait birsey birakilmadi. Mogol
isgalinden sonra Halep ve Sam MemlikluUler ydnetimine gecti. Bu dénemde Sam,
Kahire’den sonra en 6nemli ikinci blyuk sehir oldu. Sehirde 80 civarinda medrese
kurdular. Oncekilerle birlikte Sam’da 150 civarinda medresenin faaliyet gdsterdidi,
bu medreselerde 1000 civarinda muderrisin ¢alistigi belirtilmektedir. Timur saldi-
ristyla Sam ve Halep de yerle bir edildi. ?°

islami dédnemde dodu ve bati kiltlir ve medeniyetlerinden de yararlanmak sure-
tiyle bayUk bir medeniyet yaratildi. Bu dénemin en dnemli hususiyetlerinden birisi,
kendi orijinal birikiminin yani sira eskicag medeniyetleri ile modern diinyada olus-
maya baslayan medeniyetler arasinda araci bir rol oynamasidir. Hristiyan Avrupa,
Hacli Savaslari ve tercimeler yoluyla islam medeniyeti ile tanisti, birikiminden ya-
rarlandi. Béylece Rénesansa giden yolun énl acildi. 2

3) Osmanli D6nemi

Orta Dogu, 16. Ylzyilin baslarindan Birinci Dlinya Savas! sonuna kadar Osmanli
hakimiyetinde kaldi. Onceki dénemde ibadethaneler ve ilim mekanlari birlikteydi.
Ustadlar belli camilerde halkalarini kurup derslerini verirlerdi. Osmanli dénemin-
de bu gelenek zenginlestirilerek strdlrdldd. Camilerin de icerisinde bulundugu
kUlliyeler kuruldu. BUyUkligline godre bu kulliyeler blnyesinde dini yapilarin yani
sira bilim, klltdr ve saglik hizmeti veren yapilar da yer aldi. Kurulan vakiflarla bu
muUesseselerin ve hizmetlerin devamlilhigi saglandi. Ornedin Bagdat’ta bulunan Ab-
dilkadir Geylani TUrbesi hem ibadethane hem de ilim merkeziydi. Kanuni Sultan
Stleyman’in emri ile Mimar Sinan 16. YUzyilda burasini cami, kitlphane ve misa-
firhanesi ile yeniden insa etti. Kanuni déneminde, ayni sekilde, Bagdat’ta Asitane-i
Hz. Ali ve Musa Kazim tlrbe kitUphaneleri kuruldu. 22

Osmanlilar Halep’i aldiginda sehirde diger dini yapilarin yani sira Eyyubi déne-
mine ait sekiz medrese bulunuyordu. Halaviye Medresesi ve Sultaniye Medresesi
bunlarin icinde en bilinenlerdi. 22 Osmanlilar déneminde bu medreseler faaliyet-
lerini strdUrdiler. Baska medreseler de acildi. Onceki dénemde egitim ve kultir
kurumlarinin vakiflar tarafindan desteklenmesine baslanmisti. Osmanlilar déne-
minde egitim ve kiltlr kurumlari hemen tamamen vakiflar marifetiyle strdtralda.
Vakiflar, camiler ve medreseler kurmakla kalmadilar, kdpri ve yollardan, dikkan
ve hanlara, kuyu agcmadan degirmen yapimina kadar pek cok alanda faaliyet g6s-
terdiler. Bdlgede Han-1 Yunus, Akka, Sa’sa, Cisrus-surug, idlip, Katife, Kuneytara
gibi sehirler vakiflarla kuruldu. 24

Halep’e gelen idareciler yeni vakiflar kurarak toplum yararina hizmetlerinin su-
rekliligini sagladilar. Ornegdin 1550li yillarda Halep’te vali olarak bulunan Dukagin
Mehmet Pasa’nin vakiflari sehrin sosyal ve klltlrel hayatinda énemli bir yer tutar.
Bunlarin icinde egitim kurumlari da vardir. 2> Hlsrev Pasa tarafindan 1544-45 vyi-
linda kurulan medrese, Halep’te muhassilulemval olarak bulunan Saban Agda tara-
findan 1674-75 yilinda kurulan Sabaniyye Medresesi de ayni sekildedir. Saban AJa
dini ilimler okunan medresesinin kendisinden sonra da fonksiyonunu ifa edebilme-

20 Abdurrahman Acar & Mesut Ergin, “Halep’te MemlUklti Donwmine Ait Medrese Vakiflar”, UAHVSB, C.II, s.1-22.

21 Bryan Bunch ve Alexander Hellemans, The History of Science and Technology, Houghton Mifflin Company, Boston, New York, 2004, s.94-95.

22 Erlinsal, s.265.

23 Kemal Hakan Tekin, Halep’teki Osmanli Dénemi Dini Eserleri, Erciyes Universitesi Sosyal Bilimler Enstitisi, Yayimlanmamis Doktora Tezi, Kayseri 2008, s.21, 31-39.
24 Abduimun’im Zeynuddin, “Osmanli Déneminde Halep’te Vakiflarin Gelisimi: Dukagin Mehmed Pasa Vakiflar1”, UAHVSB, C.IlI, 5.31-33.

25 Zeynuddin, 5.33-42.
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si icin vakif kurmus, mallar tahsis etmis ve elde edilen gelirin nasil harcanacadini
belirlemistir. Bunlardan biri 6drencilerin Halep disindan olmasidir. 2¢

1671/72 yilinda Haleb’i ziyaret eden Evliya Celebi, akici kalemiyle sehrin bUyuklU-
gunl ve zenginligini tasvir eder: 70 hani, yedi kervansarayi vardir. Merkez carsisin-
da dukkan sayisi 5700°dir. 61 cami, 176 tekke, alti imaret ve iki darlssifaya sahiptir.
Egitim yapilari olarak 61 medrese, 17 darUlhadis, 7 darllkurra ve 217 ¢cocuk mektebi
hizmet vermektedir. %

18. YUzyilin ortalarinda Halep’teki medrese sayisi 31'dir. Bu medreselerin cogunda
bir veya iki hoca bulunsa da bu sayl 6nemlidir. Bu yillarda insa edilen Ahmediye
Medresesi, hocalari ve é6Jrencilerinden baska 3000°den fazla kitabi iceren bir k(-
tiphaneye de sahipti. Bu dénemde kitaplarin tek tek elle yazilarak cogaltildigini,
dolayisiyla cok pahali oldugunu distnecek olursak bu sayinin degderini daha iyi
ortaya koymus oluruz. Dini ilimlerin disindaki alanlarda da, bilhassa tip ve astro-
nomide bilgi sahibi insanlar vardir. Bununla birlikte bu dénemin buyUk bilimsel ve
dusUnsel atilimlar cadi olmadigini sdylememiz gerekir. 1704 yilinda bazi Hristiyan-
lar sehre bir matbaa getirmislerdir. Ancak baski dini eserlerle sinirlandiriimistir. Bir
muddet sonra yayin faaliyeti durdurulmus, matbaa ayni sartlarda calismak Uzere
LUbnan’a nakledilmistir. 28

Osmanli Devleti’nde varligini ve faaliyetlerini strdiren vakiflarin kayitlari hurufat
defterlerinde muhafaza edilmistir. Bu defterlerde yer alan 18. ve 19. yUzyillara ait
kayitlarda, Halep ve cevresinde 47 medrese ve 21 mektepten bahsedilmektedir. 2°

Osmanl son dénemine iliskin egitim ve bilim hayatina iliskin veriler salnamelerde
yver almaktadir. Bagdat, Musul ve Halep salnameleri ele aldigimiz bélgeye iliskin
onemli veriler sunmaktadir: Medreseler varligini sirdirmektedir. Ancak sayilari da
ogrencileri de azalmistir. Tamamen geleneksel metodlarla dini egitim vermektedir-
ler. Bu dénemin hususiyeti énceki asirlarin aksine egitimin yayginlasmasidir. Hem
devlet, hem MuUsliman olmayan cemaatler, hem de Katolik ve Protestan misyoner-
ler ilk, orta ve lise seviyesinde okullar acmaya, kiz cocuklarina da egitim vermeye
baslamistir. Kizlar ve erkekler ayri ayri okullarda egitim almaktadirlar. Sanayi mek-
tepleri, askeri ve mulki rlstiyeler gdze carpmaktadir. RUstiye ve sibyan mekteple-
rine 6gretmen yetistirmek icin Bagdat ve Sam’da birer dartlmuallim acilmistir. Her
dinin ve mezhebin mensuplarinin kendi okullari vardir. Ornedin Halep’te MUsliman
okullarinin yani sira Rum Ortodoks erkek ve kiz, Katolik Rum erkek ve kiz, Erme-
ni Katolik erkek, Sltryani Katolik, Maruni erkek, Gregoryan Ermeni erkek ve kiz,
Protestan erkek ve kiz, Yahudi erkek ve kiz okullari bulunmaktadir. Bu durum cok
kaltarlalagu gosterir. Bélge bin yili askin bir stGredir MUslimanlarin yénetiminde
oldugu halde, MUsliman olmayan topluluklar batin renkleri ve cesitleriyle varlik-
larini sGrdUrmektedirler. Yerli Musliman olmayan topluluklarin yani sira Hristiyan

26 AbdUsselam Ragib, “Halep Sabaniye Medresesi”, UAHVSB, C.III, 5.73-84.

27 Evliya Celebi, Seyahatname (Hatay-Suriye-Liibnan-Filistin), Haz. ismet Parmaksizoglu, Kltir ve Turizm Bakanligi, Ankara, 1982, s.121-123.

28 Abraham Marcus, The Middle East on the Eve of Modernity Aleppo in the Eighteent Century, Columbia University Press, New York, 1989, 5.237-247.

29 Adnan Tuzen & Samettin Basol, “Hurufat Defterleri Kayitlarina Gére Halep Vakiflari, Halep Vakiflarina Toplu Bir Bakis”, Yayinlanmamis Sempozyum Bildirisi, Halep, 2009.
Séz konusu mektep ve medreseler sunlardir: Akreb Mahallesi Mektebi, Atabey Medresesi, ibni Fakimis Medresesi, Suaybiye Medresesi, Besbin (Besik) Bey Mescidi ve
Mektebi, Acemiye Medresesi, iimiye Medresesi, Tanri Vermis Medresesi, Besikiye Mektebi, Asruniye Medresesi, iskender/iskenderiye Medresesi, Tethiriye Medresesi,
Cukur Kastal mahallesi Mektebi, Asuriye Medresesi, Kalkasiye Medresesi, Tummaliye Medresesi, Esbakiye Mescidi kurbunda Mektep, Benilaséyir demekle ma’ruf Habesiye
Medresesi, Karnasiye Medresesi Camii, Zeyniye Camii Medresesi, Hacl Hasan Rukaba Mektebi, Beyaziye Medresesi, Kirtasiye Medresesi, Halilirrahman Mektebi, Doganiye
Medresesi, Koca Hasanoglu Medresesi, Kadi Zeyneddin es-sehir Sefahiye Mektebi, Dogmusiye Medresesi, Kiird Hiiseyin Aga Medresesi, Koca Hasan Bey Mektebi, Ecdadi
Ali Celebi ve Cerdukiye Medresesi, Marufiye demekle meshur Sirince Medresesi, Kurd Bey Hani Mektebi, Esrefiye medresesi, Medreseti’l-Kenaniye Mescidi, Mekteb’l-
Omeri, Ezguniye Medresesi, Mesadinciye Medresesi, Mimar Mektebi, Ezguniye Medresesi, Mukaddemiye Medresesi, Nasir Efendi Mektebi, Fagmaviye Medresesi,
Nasiruddin Medresesi, Ogulmus Mektebi, Ferdaniye Medresesi Camii, Nasruniye Medresesi, Rakaban Mektebi, Ferrahin Medresesi Camii, Omeriye Medresesi, Rakbanoglu
Mektebi, Hacl Saban Ada Medresesi, Saidiye Medresesi, Sahibiye Mektebi, Halaviye Medresesi, Sahibiye Medresesi, Suk-1 Sibaat Mektebi, Hammaliye Medresesi, Salahiye
Medresesi, Suk-1 Sibagi'de Mekteb-i Serif, Medreseti’l-Kuddamiye/Huddamiye, Sultaniye Medresesi, Tayluniye Mektebi, Hasabiye Medresesi, Saban Aga bin Ahmed
Medresesi, Zaferiye Mektebi, Hisrev Pasa Medresesi, Sabaniye Medresesi.

misyonerler de bulunmaktadir. Katolik misyonlardan Fransiskanlar 1571 yilinda, Ka-
pucinler 1623’te, Cezvitler ve Karmelitler 1625’te Halep’te izin alarak calismalarina
baslamislardir. 3°19. YUzyilin baslarinda Protestan misyonerler gelmistir. MUsliman
olmayan topluluklar okullasma ve egditim bakimindan Muslimanlardan daha iyi
bir durumdadirlar. Osmanli son déneminde Halep’in nGfusu 100.000 civarindadir.
Bunun % 70’ini MUslUimanlar ve % 30’unu MUsliman olmayanlar meydana getir-
mektedir. MUslimanlarin 6grenim goéren ¢ocuklarinin sayisi 3093, Misliman ol-
mayanlarin 6grenim gdren cocuklarinin sayisi ise 2280°dir. ¥

1908/09 yili itibariyle Halep sehrinde bulunan kiatiphaneler ve kitap sayilari sdy-
ledir: Ahmediyye Medresesi Kltlphanesi (1467), Osmaniye Camii KutlUphanesi
(1242), Mevlevihane KitUphanesi (1228), Emevi Camisi KitUphanesi (807), Baha-
iyye Medresesi KutlUphanesi (70), ismailiyye Medresesi Kutiphanesi (51), Kurna-
siyye Medresesi KitlUphanesi (21). 32 Fahuri, bir kismi Osmanli édncesinden kalan
digerleri Osmanlilar zamaninda Halep’te kurulan blUyUklu kicUklt 10 kUtUphaneyi
tanitmakta, tarihi kitUphanelerin ve kitaplarinin serencamini son yillara kadar an-
latmaktadir. Bir kismi muUstakil kGtliphane olarak kurulmus, bazilari da medrese ve
tekkelerin blnyesinde olusturulmus bu kltliphanelerden baska yedi kitlUphaneyi
de sadece isimleri kalmis olarak siralar. 33

Osmanli son déneminde egitim kurumlari cagin gerisinde kalmistir. Durumdan is-
tifade ederek MUsliman olmayan cocuklari kendi anlayislarina gére editmek icin
bilhassa Suriye ve Filistin bdlgesinde ¢cok sayida yabanci ve misyoner okulu acil-
mistir. Verdikleri ileri egitim ve Avrupa dillerini 6gretmeleri sebebiyle sadece MUs-
[Gman olmayanlar degil Misliman aileler de cocuklarini bu okullara gdéndermeye
baslamislardir. Bu durumla bas edebilmek icin Osmanl hUikimeti bilhassa Suriye
bolgesinde bir editim hamlesine girismistir. Bu cercevede Sam’da bir dartlmual-
lim acma, idadileri sanayi ve ziraat mekteplerine dénlstlirme, okullarda Fransizca
O6gretmesi ve Sam’da bir tip faklltesi acma yoluna gidilmistir. 34

Orta Dogu’da Osmanli son déneminde devlet eliyle aciimis iki yUksek 6gretim kuru-
munu gordyoruz. Bunlarin birincisi 1908 yilinda Bagdat’ta acilan Hukuk Mektebi’dir.
1911 vili itibariyle dort yillik egitim veren okulun bir maduard, yedi 6gretmeni ve 252
dgrencisi bulunmaktadir. % ikincisi ise 1903 yilinda 25 éJrenci ile Sam’da acilan Tip
Fakultesi'dir. Beyrut'taki Katolik ve Protestan misyonerlerin actiklari tip fakUlte-
lerine alani birakmamak, bdélge halkinin ve askerlerin doktor ihtiyacini karsilamak
hedeflenmistir. Tababet ve eczaci olmak Uzere iki kissmdan meydana gelen okula
tip kitaplarindan olusan bir de kUtlUphane kurulmustur. Birinci Dinya Savas’’nin
baslamasiyla egditimine ara veren okul 1916 yilinda Beyrut’a tasinmistir. Sam’daki
okul binasli ise uzun yillar Arap Tip Enstitlsu tarafindan kullaniimistir. 36

4) Osmanli Sonrasi Dénem

Birinci Dlinya Savas’’ndan ginimuze kadar gelen yaklasik 100 yili icine alir. Bu
ddénemde hemen butin Orta Dogu bir slre Ingiltere ve Fransa’nin mandasi olmus,
daha sonra Ulkeler bagimsizliklarini elde etmislerdir.

30 Andre Raymond, Arap Cities in the Ottoman Period, Ashgate Variorum, 2002, s.91.

31 Cengiz Eroglu, Murat Babucoglu, Mehmet Kdcer, Osmanli Vilayet Salnamelerinde Halep, Global Strateji Enstittsu, Ankara, 2007, .45, 68, 552-568.

32 Osmanli Vilayet Salnamelerinde Halep,.s.612.

33 Mahmud Fahuri, “Osmanli Déneminden Giiniimiize Kadar Halep’teki islami Vakif Kittiphaneleri”, UAHVSB, C.III, 5.85-89.

34 Osmanli Belgelerinde Suriye, Devlet Arsivleri Genel Mudrligu, istanbul, 2013, 5.386-417.

35 Cengiz Eroglu, Murat Babugoglu, Mehmet Kéger, Osmanli Vilayet Salnamelerinde Bagdat, Global Strateji Enstittisti, Ankara, 2006, 5.257-258.

36 S6z konusu fakilte hakkinda daha genis bilgi icin bk. Ekmeleddin Ihsanoglu, Suriye’de Modern Osmanli Saglik Muesseseleri, Hastahaneler ve Sam Tip Fakltesi, Turk
Tarih Kurumu, Ankara, 1999, 5.35-65.
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Irak’ta acilan ilk fakUlteler ve Universiteler, bélgenin eski editim kurumlarinin deva-
mi olduklari iddiasindadirlar. Irak’in ilk devlet Gniversitesi olan Bagdat Universitesi
1956 yilinda kurulmustur. Mamafih Gniversitenin islami Bilimler Fakiltesi kurulus
vilinl 1067 g6sterir. Hukuk Fakultesi ise 1908 yilinda kurulan Hukuk Mektebi’'nin de-
vamidir. Bagdat’ta 1963 yilinda kurulan Mustansiriye Universitesi de menseini 1227
yilina gétlrdr; Abbasi Halifesi Mustansir tarafindan kurulan medreseye dayandirir.
Suriye’de, 1923 yilinda kurulan Sam Universitesi bu dénemin ilk modern yiksek
egitim kurumudur. Diger devlet Universitelerinin basinda Halep Universitesi, Tish-
reen Universitesi, Al-Baath Universitesi, Al-Furat Universitesi, Suriye Acik Univer-
sitesi, Hama Universitesi gelir.

Savas, tarihi kaltdr ve bilim yuvalarinin ginUn ihtiyaclarina goére yenilenerek ve
zenginlestirilerek dizenlenmesine de darbe vurdu. Bilindigi gibi Halep 2006 yilin-
da islam Kultir Baskenti secilmisti. Mevcut bilimsel potansiyeli daha da gelistirile-
cekti. Bu ¢ercevede iki proje hazirlanmis, 1752 yilinda insa edilen Ahmediye Med-
resesi, nadir el yazmalari ve astronomi aletlerine vakfedilmisti. Burada Osmanlilar
hakkinda yazilan herseyin hem elektronik hem de yazili olarak muhafaza edildigi
kGtlUphanesi olan bir Osmanl Arastirmalari Merkezi ve bir tarih mizesi yapilmaya
calisihyordu. Ayni sekilde 13. YUzyilin ortalarinda tefsir, hadis, fikih ve diger dini
kitaplara sahip bir medrese ve kUtlUphane olarak kurulan Serafiyye Medresesi’nde
bir el yazmalari ve arsiv merkezi kurulacakti. Proje icin gerekli para ayrilmis, fark-
[l tarihi kUtUphane ve mekanlarda bulunan eski kitaplarin burada toplanmasina
baslanmisti. Kitlphanede 2009 vyili itibariyle 2846 el yazmasi vardi. Getirilenler-
le 10.000’e yakin el yazmasi ve basili eser toplanmisti. EI yazmalarin en eskileri
12.YUzyila dayaniyordu. ¥ Burasi astronomi alaninda Halep’teki en zengin kitlpha-
neydi. Burada astronomi ile ilgili alet ve enstrimanlar da sergileniyordu. 38

2003 yilinda Irak’ta baslayan savas, blUyUk kayiplar getirdi. Milyonlarca insan 6ldd,
Ulke icinde yer degistirdi, baska Ulkelere gb¢ etti. Baskent Bagdat’in bombalanma-
sI, egitim ve arastirma faaliyetlerini cok kisitladi. Bagdat kGtlUphaneleri tahribattan
etkilenmekle kalmadi, dogrudan hedef oldu. Milli KitUphane, Kuran KitUphane-
si, Al-Mutasiriya Universitesi Kitiphanesi, GUzel Sanatlar FakUltesi Kutliphanesi,
Milli Arsiv birbirinin ardindan yakildi. Halep Universitesi, Ocak 2013’te &Jrenciler
sinavda iken bombalandi. 82 kisi 6ldU, 192 kisi yaralandi. 2014 yilinda Musul sehrini
ele geciren iSID, Yunus Nebi Killiyesi’ni yerle bir etti. 1108 yilinda kurulan killiye
sadece bir ibadethane degildi. Kitiphanesi ve derslikleri de vardi. iSID militanlari
30.000 dgrencisiyle Irak’in en buyik ikinci Universitesi olan Musul Universitesi’ni
kapattilar ve yiktilar. Universite 1967 yilinda kuruldugunda, sehirde bulunan 60
Ozel kUtUphanedeki kitaplar Universitenin kampUs kUtlUphanesine badislanmisti.
Burada bir milyon kitap, tarihi atlas ve elyazmasi bulunuyordu. Eserler, 80 milyon
elektronik belge ile birlikte yakildi. Orta Dogu’daki en blyUk matbaa olarak bilinen
Universite matbaasini da yaktilar. Musul Mlzesi ve Kutlphanesi de ayni sekilde
yakildi. Binlerce nadir eser yakildi veya calindi. Birlesmis Milletler GUvenlik Konseyi
kUtUphanenin yakilmasini kinadi. 3°

Orta Dogu’da devam eden savas, Universiteler, arastirma merkezleri ve kUtlpha-
nelerin yani sira daha alt seviyedeki egditim hayatini da vurdu. UNICEF’in EylUl

37 Mahmud Misri, “Halep Vakif Binalarinin Yeniden Etkinlestirilmesi: Serafiyye Medresesi Ornegi”, UAHVSB, C.III, s.105-113; Safiytddin, C.III, s.115-135.
38 Celaleddin Hancl, “Halep Sehrindeki Vakfedilmis Astronomi Alet ve Enstrimanlari Tarif-Niteleme ve Degerlendirme”, UAHVSB, C.III, s.137-156.
39 https://en.wikipedia.org/wiki/Destruction_of_cultural_heritage_by_ISIL (Son gériilme tarihi: 14.03.2019)

2015’de yayinladigi bir rapora gére, Orta Dogu’da ve Kuzey Afrika’da devam eden
catismalar ve ayaklanmalar yaklasik 14 milyon ¢ocugu okula gitmekten alikoydu.
Bélgede okula gitmeyen 13.7 milyon ¢cocugun 2.7 milyonu Suriyeli, 3 milyonu Irak-
[, 2 milyonu Libyali, 3.1 milyonu Sudanh ve 2.9 milyonu Yemenlidir. Catismalarin
basladigi 2011 yilindan bu yana Suriye’deki egitimcilerin dortte biri -52.000 69-
retmen- islerini kaybettiler. 4© UNICEF’in EylUl 2018’de yayinladidi bir diger rapora
gobre, yedi yildir devam eden savas Suriye’deki okullarin Ggte birini kullanilamaz
hale getirdi. BlUyuUk bir kismi yikildi veya tahrip edildi, digerleri yer degistirmek
zorunda kalan ailelere verildi. Bazi okullar da askeri faaliyetlere ayrildi. 4

Egitim ve arastirma kurumlarinin yani sira kiliseler, havralar, camiler ve kutsal me-
kanlar da yerle bir edildi. Halep’te Emevi Camisi ve Dara’da Omer Camisi ilk akla
gelenlerdir. 2 Musul’da 1108 yilinda yapilan Nebi Yunus Camisi, ibadethane olma-
nin yani sira kGtUphane ve siniflariyla bir egitim merkeziydi. 2014 yilinda yikildi.
Yine Musul merkezde 12. YUzyilda insa edilen Yesil Cami 2015 yilinda patlatildi. Al
Anhar eyaletinde bulunan Anah Minaresi, Abbasiler ddbneminde yapilmisti, 2016
yilinda yikildi. Humus vilayetindeki tarihi St.Elian Manastiri 2015 yilinda yikildi. Hi-
dir ilyas’taki Mar Behnam Manastiri 2015 yilinda yikildi. Kurulusu 10. Ylzyila daya-
nan St. Markorkas Keldani Katolik Kilisesi de ayni yil yikildi. 43

Muzeler, klltUrel vearkeolojik sitalanlaridabucatismalardanetkilendiler.Ninevo’nun
%70’i, Nimrud’un %80’i ortadan kaldirildi. 4 M.O. 3. Ylzyilda kurulan Hatra, ipek
Yolu Uzerinde bir ticaret merkeziydi. Greko-Romen ve Dogu mimarisini birlestir-
misti. 2014-17 arasinda iSID tarafindan isgal edildi ve yikildi. 45 Kurulusu binlerce yil
geriye giden Palmira, Roma déneminde Greko-Romen tarzinda yeniden insa edil-
misti. Daha sonra duvarlari, kapilari, saraylari, tapinaklari ve anit mezarlariyla bir
sehir devleti olarak varligini strdirmuastd. Antik sehrin kalintilari son yillara kadar
gobrenleri kendine hayran birakiyordu. UNESCO diinya mirasi listesine konulmustu.
iSiD’in 2015 yilinda burayi ele gecirmesi sonucu, sit alani yok edildi. Antik sehrin
direktort olarak 40 yil hizmet vermis arkeolog Halit Esat vahsice oldtruldd. 46

Ankara Universitesinde yiiksek lisans ve Catholic University of Leuven’de doktora editimini
tamamlamistir. Balkan Tarihi, Osmanli Tarihi ve Yenilesme Tarihi calisma alanlari olan Turan,
halen Orta Dodgu Teknik Universitesi (ODTU) Tarih BéIimd Baskanilidini ylriitmektedir.

40 https://www.theguardian.com/global-development/2015/sep/03/unicef-education-under-fire-middle-east-north-africa-14-million-children(Songértimetarihi:14.03.2019)

41 https://www.voanews.com/a/education-for-millions-of-syrian-children-in-crisis/4563767.html (Son gérilme tarihi: 14.03.2019)

42 https://guides.library.illinois.edu/Syria/CulturalHeritage (Son gérilme tarihi: 14.03.2019)

43 https://en.wikipedia.org/wiki/Destruction_of_cultural_heritage_by_ISIL (Son gérilme tarihi: 14.03.2019)

44 https://whc.unesco.org/en/news/1632/ (Son gorilme tarihi: 14.03.2019)

45 https://news.artnet.com/art-world/isis-cultural-heritage-sites-destroyed-950060 (Son goriilme tarihi: 14.03.2019)

46 Palmira’nin hususiyetleri ve burada gerceklestirilen vahseti anlatan énemli bir ¢alisma icin bk. Paul Veyne, Palmyra, an Irreplacaple Treasure, Ter. Teresa Lavender, The
Chicago University Press, Chicago, 2017.
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ACADEMIC HERITAGE IN THE MIDDLE EAST

In the last few years, the wars that have overtaken the Middle East - Irag and
Syria foremost among them - have cost the lives of millions of people and turned
the area into a complete disaster zone. According to the United Nations’ (UN)
numbers, as of March 2018, 5.6 million immigrants from Syria have had to take
refuge in various countries within the past eight years. The number of internally
displaced has reached 6.1 million people; 13 million receive humanitarian aid, 6
million of whom are children. As of 2017, more than half of the hospitals, clinics,
and private health care facilities have either been irreparably destroyed or are
only partially operational. Syria was the UN Security Council’s (UNSC) most often
discussed topic in 2017. In unofficial Council meetings, Syria was on the agenda 33
times. 23 resolutions have been passed since 2012. Alongside a political resolution
to the conflict, the UN and sister organizations have continued their humanitarian
aid to those displaced internally and outside Syria.'

War in the Middle East is not only between uniformed soldiers, it is not only killing
people and displacing them - but it is also destroying the cultural heritage of the
entire area. Following the destruction of cultural heritage during the Second World
War, the Hague Convention for the Protection of Cultural Property in the Event
of Armed Conflicts was signed in 1954. The convention is the first to be signed
with regards to the protection of cultural artefacts in the case of conflict. As of
September 2018, it has been accepted and ratified by 133 countries. The convention
covers the immovable and movable cultural heritage, including monuments of
architecture, art or history, archaeological sites, works of art, manuscripts, books
and other objects of artistic, historical or archaeological interest, as well as
scientific collections of all kinds. Museums, archives and libraries are also included.
No matter the owner, harm to any cultural heritage means harm to the common
property of humanity. For this reason, cultural heritage, of utmost importance for
all the people of the world, requires international protection. ?

Despite the convention, terrorist groups have been demolishing historical, religious
and cultural spaces and buildings, destroying artefacts, and selling movable works
to fund their activities. The UNSC forbid the sale of cultural heritage from Irag and
Syria with Resolution 2199 in 2015. In 2017 the UNSC passed another resolution
about the destruction and pillaging of cultural heritage. In her evaluation of the
resolution, UNESCO president Irina Bokova drew attention to the strategy of
cultural cleansing and stated that the deliberate destruction of cultural heritage
is a war tactic that aims to tear societies down over the long term. She added
that the defence of cultural heritage has become a factor of security and a part
of protecting human life. 3

It is important that cultural heritage in the Middle East is protected and that the
UN and sister organizations engage in activities that work to accomplish this.
Alongside this, another value in the Middle East should be just as protected as

1 https://news.un.org/en/focus/syria (Last access: 14.03.2019) Keeping in mind that the data is from March 2018, the numbers are likely to be much higher now.
2 http://portal.unesco.org/en/ev.php-URL_ID=13637&URL_DO=DO_TOPIC&URL_SECTION=201.html (Last access: 14.03.2019)
3 https://news.un.org/en/story/2017/03/554032-building-peace-requires-culture-education-message-historic-un-security-council, (Last access: 14.03.2019)

cultural heritage - academic heritage. There is almost no attention paid to the
negative effects of the ongoing wars in the Middle East on academic heritage.
Academic heritage is built upon cultural heritage. Science and research along with
their institutions and tradition emphasize the concepts of high-level education and
libraries. Cultural heritage may be static, but academic heritage/accumulation is
dynamic.

Academic accumulation is a whole, comprised of buildings, teachers, researchers,
librarians, students, and tradition. The university survives through the traditions
that are passed and developed from generation to generation. The founding of
the state of Belgium was in 1830. But the Leuven Catholic University in Belgium,
where | completed my Masters’ and PhD studies, was founded in the 1430s. Every
university and academic institution has a tradition and lives that tradition. When
that tradition is spoiled, it takes time to recover. We all remember how Grozny,
the capital of Chechnya, was destroyed in the war in the recent past. | went to
Grozny in 2018, to a conference at Chechnya University. There is not a single sign
that a war happened. A new city was established with its skyscrapers, avenues,
mosques, museums and parks all done up. The university was re-established with
its massive buildings. But gathering the teachers that had been scattered and
to repair the chain that had been broken will not be easy. Nor will it be easy to
replace the books, documents, and cultural artefacts that were destroyed. There
will no longer be an opportunity to be enriched by them and to benefit from
them.

The war that has been going on in the Middle East has not just levelled buildings
and killed people, it has also annihilated thousands of years of what humanity has
accumulated in academic/cultural heritage. The Middle East does not just produce
oil. It is also not only the birth place of divine religions. This is a geography that
has been the cradle of many civilizations throughout history, shined a light on
people, and where those of many different religions, languages, and cultures have
lived together. With this view in mind, we will examine the history of the region
in four parts and present the academic heritage of the Middle East. My examples
will come from Irag and Syria which | have had the opportunity to visit. | will
specifically speak about the centres of education and science as well as libraries.

1) The Pre-Islamic Period

This period covers the centuries between 4000 BC to 7 AD. The area which is
bordered by the river Tigris on one side and the Euphrates on the other and is
the southeast of Turkey, east of Syria and covers most of Irag today has been
referred to as Mesopotamia. Alongside its environment, this region was the first
centre of civilization in the world due to its suitable climate and fertile land. It is
the place where the most ancient and biggest civilizations, such as the Sumerians,
Babylonians, Assyrians, Akkadians, and Elamites, were born and developed. With
different languages and cultures and which developed in various periods and
spaces, all of these civilizations are referred to as Mesopotamian civilizations. This
chain of civilizations, where the previous influenced the later, continued for nearly
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3000 years. From the wheel to the calendar to written law, many inventions are
Mesopotamian. They contributed greatly to humanity in the areas of sciences
(mathematics, physics, astronomy), belief-ethics, aesthetics and literature.

The writing was invented by the Sumerians. Writing played a central role in the
development and spread of intangible sciences. They used symbols appropriate
for carving on clay tablets. Hieroglyphics and cuneiform were syllabic writing
where each sign would represent one syllable. It is possible to see clay tablets that
have reached us today from Sumerian, Babylonian and Akkadian cultures. The big
collection in Nineveh comprised of 25,000 tablets as well as the collections in Tal
al-Amarna and Nippur have yet to be examined. Writings on the walls of buildings
and those that have been recorded on monuments, seals and paintings also contain
important information in this sense. Mesopotamian medicine gave credence
to magic and oracles and benefited from plants and used alum, ground rocks
and minerals in healing. Small to mid-level surgical operations were carried out.
Doctors’ treatment of patients is mentioned in the Hammurabi codes. Plants and
animals were classified and listed, and many cities and world maps were drawn. 4

The Sumerians used a multiplication system based on the number 60 and
standardized measurements and weights. Weight measurements were “shekel”
(the larger unit was “mina”), and volume was “log”. For example, one “mina” is
60 times one “shekel”. 720 times a “log” (12x60) is a “homer”. This system of
60 continues to be used in our day in many different areas, foremost among
them time and angles. The Sumerians and the Babylonians who followed them
established the grounds of mathematics. By using algebra, they were able to solve
mathematical equations to the first, second and even third degree; by establishing
the principles of geometry, they were able to calculate the areas of 2-D shapes and
the volumes of solid objects such as pyramids, cylinders, and cones. Waterways
and ziggurats, which we can describe as terraced pyramids, demonstrate the level
they reached in the sciences. Modern astronomy was established in Mesopotamia;
the transition from mythological and belief-based astronomy to secular and
mathematical astronomy occurred here. Their definition of the universe was
physical, not metaphysical. They recognized certain planets and constellations,
used the lunar calendar, and determined that a week was seven days. °

The most ancient written epic of history, Gilgamesh, as well as the epics of Creation
andthe Flood, were also produced by the Sumerians. The first laws based onransom
and compensation were written in the time of the king of Lagash, Urukagina. The
Babylonians, who came after the Sumerians, are most known by the laws of their
king Hammurabi. Prepared in 17 BC, half of these laws are about agreements.
Just as it happened everywhere else, culture and civilization developed in cities
in Mesopotamia. The first known city of the area is Eridu, with a history going
back to 8000 BC. The first walled city is Uruk. Damascus, whose establishment
stretches back centuries, is the most ancient city wherein people have continued
to live without interruption. The city of Ur was the capital of both the Sumerians
and the Akkadians. It is thought that Prophet Abraham is from this city. First, a
satellite city of Ur, Babel eventually became the capital of Hammurabi’s Assyrian
Kingdom and amazed with its vastness and richness. ©

4 Colin A. Ronan, Bilim Tarihi, Diinya Kulturlerinde Bilimin Tarihi ve Gelisimi [Science: Its History and Development Among the World’s Cultures], Trans. Ekmeleddin
ihsanoglu & Feza Gunergun, TUBITAK Yayinlari, Second Edition, Ankara, 2003, p.29-38.

5 Ronan, p.38-44; Sevim Tekeli et.al., Bilim Tarihine Giris [Introduction to the History of Science], 5. Baski, Nobel, Ankara, 2009, p.6-13.

6 For this period’s various Mesopotamian cities, see Antik Dunyayi Sekillendiren Kentler [Cities that Shaped the Ancient World] Ed.John Julius Norwich, Trans. Nurettin
Elhtseyni, Yapi Kredi Yayinlari, istanbul, 2015, p.16-75.

Mesopotamian Civilization eventually spread to Iran, Anatolia, and Egypt. The
Hittites, established in the 2000s BC, were those to first use iron. The Hittites
and the Egyptians were the first to prepare a written peace agreement. The
establishment of the Persian Empire goes back to the 2000s, and the Egyptian
Empire even further back. Roman dominion over Anatolia, Syria, and Egypt is also
within this period. Under Roman rule, cultural locations were created in specific
cities. Advances were made in sciences, law and history. However, it cannot be
said that the Romans added much to the science and culture of the time. Perhaps
the most important characteristic of Roman presence was that it brought east
and west together. Greco-Roman and Semitic cultures met and mingled here. We
should also remember the additions made by Judaism and Christianity to science,
art and culture. ”

The ancient sites and works left from Mesopotamian and Roman civilizations in
the Middle East remained as they had been up until the last wars. The Muslims
who have ruled the area for fourteen centuries did not touch the remnants of
culture and belief from civilizations that ruled the area before them.

2) Islamic Period

This period covers approximately 900 years, from the first half of the 7t century
up to the 16" century. Some sources refer to this period as Arab Civilization, but
keeping in mind the contributions made by other groups, Turks and Iranians
foremost among them, it would be more accurate to refer to this period as Islamic
Civilization rather than Arab. It is generally divided into two: the Umayyads (661-
750) and the Abbasids (750-1517).

The word Jami’ (mosque), which means a place of worship in Arabic, and the word
Jamia, which means university, come from the same root. In the first centuries of
this period, mosques functioned as both places of worship and centres of science.
The concept of chair that is still used in universities today is based in this period
and culture. Scholars and those with legal expertise (fugaha) taught in these
spaces. The first libraries were also formed within the structure of the mosque.
Kings’ palaces and the houses of scholars were also places of knowledge in this
period.

Today’s Irag and Syria came under Muslim dominion in the first half of the 7%
century during the period of the Rashidun Caliphs (632-661). Damascus became
the Umayyad centre of administration. Here, during Muawiya’s reign (661-680),
a Bayt al-Hikma (House of Wisdom) was established, which functioned as a sort
of research centre. There was a library open to scholars and students within it,
and housed books on hadiths, history, and biographies. Muawiya’s descendants
developed and enriched this space. 8

Baghdad became the centre of administration during the Abbasid period.
Alongside the scientific activities ongoing in mosques, separate education and
science centres as well as libraries were established. Rulers protected scientists and
artisans, with viziers and governors following the same route. Building madrasas

7 Maurice Sartre, The Middle East Under Rome, Tr. Catherine Porter, Elizabeth Rawlings, Jeannine Routier-Pucci, The Belknap Press of Harvard University Press, Cambridge,
2005, p.274-358. For the situation of Mesopotamia and Syria under Roman rule and the Roman-Sassanid conflict see Peter M. Edwell, Between Rome and Persia, The
Middle Euprates, Mesopotamia and Palmyra under Roman Control, Routledge, London, 2008.

8 For more on education, science, and libraries in the Umayyad period see Ismail Yigit, Emeviler (661-750) [The Umayyads], Tirkiye Diyanet Vakfi Yayinlari, Ankara, 2016,
p.209-246.
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and libraries and sponsoring scientists was a prestigious tradition of this time.
Baghdad had a lively intellectual environment in the first centuries of the Abbasid
period. Some Abbasid caliphs adopted Mu’tazila understanding. The founders
of Hanafiyya and Hanbaliyya, Abu Hanifa and Ahmed ibn Hanbal respectively,
lived in Baghdad. There were also quite a few Shi’a living in the city. Baghdad
was a cosmopolitan city, and housed non-Muslim populations as well, including
Zoroastrians, Jews, and different sects of Christians. Scholars of Jewish law in
the centre of the caliphate pulled in students and scholars from Egypt, Morocco,
Italy, Spain, and Byzantium. There were approximately 20 Christian churches and
monasteries in the city. °

The translations that were carried out during the first century of Abbasid rule
(750-850) brought many of the world’s important works into Arabic, and great
scholars were nourished by these works. Mansur, becoming caliph in 754, wrote
to the Byzantine Emperor requesting books on science that would be translated,
and the emperor responded by sending him books. During Mansur’s time, works
from Greek, Latin, Assyrian, Pehlevi and Persian were translated into Arabic.
For example, it is known that the book Sind-Hind that was brought from India
in 771 and was translated into Arabic contributed greatly to the development
of mathematics and astronomy in the Islamic world. During the reigns of Harun
Rashid (786-809) and his son Mamun (813-833), scientific works reached a zenith.
A paper factory was established in Baghdad, and paper began to be used for
writing instead of papyrus. With it now easier to obtain the paper, writing and
printing books increased. In a city with approximately 100 bookstores, Bayt al-
Hikma became the centre of scientific pursuits. The most important works on
philosophy and the sciences were brought from Byzantium, Iran and India and
translated to Arabic. There were 47 Greek translators, 16 Persian translators, and
3 Sanskrit translators. Scholars such as Hunayn ibn Ishaqg, Yaqub ibn Ishaq, al-
Kindi, Muhammad ibn Musa al-Harazmi and al-Allaf engaged in both translations
and wrote original works. The library in Bayt al-Hikma came to be comprised of
works that were brought to be translated, their translations, and original works.
Although it was first established as a centre for translation and a library, this
space eventually became a centre for hard sciences and education. '©

The Hamadanis ruled Mosul and Syria in the 10th century. Hamadani rulers
Sayfaddawla and Nasiraddawla sponsored scientists, poets, and artisans. The first
science centre of the Islamic world was established in Mosul. It was comprised of
a research centre and a public library rich in philosophical and astronomy-related
texts. This place became the model for other such centres established throughout
the Middle Ages in the Islamic world. The second of these was established in
Aleppo by Sayfaddawla. It was recorded that in the library, named Sayfiyya within
the Umayyad Mosque, there were 10,000 volumes of books. " Baghdad, Aleppo,
and Damascus were important centres of science during this period. Farabi, a
great philosopher, logician and musicologist born in Turkistan, is referred to as
the Second Teacher (Mu’allim al-Sani) of philosophy where Aristotle is the First
Teacher, and the First Teacher in music. He wrote approximately 100 works.
Following visits to science centres where he was born and then in Iran, Farabi

9 Francoise Micheau, “Baghdad in the Abbasid Era: A Cosmopolitan and Multi-Confessional Capital”, The City in the Islamic World, C.I, Gen.Ed. Salma K. Jayyusi, Brill,
Leiden, Boston, 2008, p.221-245.

10 While Eriinsal states that Bayt al-Hikma did not continue after Mamun’s death (ismail Eriinsal, “islam Medeniyetinde Kuttphaneler”, Dogustan Ginimiize Biyik islam
Tarihi [Islamic History from Birth till Today], C.14, Cag Yayinlari, istanbul, 1989, p.214-216), Kaya states that its functions continued until the Mongols burned Baghdad down
in 1258. Mahmut Kaya, “Beyttilhikme”, TDV islam Ansiklopedisi, C.6, 1992, p.88-89.

1 Erinsal, p.225.

came to Baghdad where he stayed for nearly twenty years and penned his most
famous works, then later moved to Aleppo, then Damascus, where he passed
away in 950. 2

Science and culture were also greatly valued by the Buyids, who ruled over parts
of Iran and Iraqg. During the period of Ahudaddawla (978-983), important scholars
such as Abd al-Rahman al-Sufi, Abu al-Qasim Antaki, Ali ibn Abbas al-Majusi,
Jibril ibn Bahtishu came to the fore in mathematics, astronomy, and medicine. It is
alleged that all of the books that had been written until that time could be found
in the library Ahudaddawla established in Shiraz. He had a library housed within
the hospital he established in Baghdad. It is known that the Buyid vizier Sahib ibn
Abbad gathered many of his time’s scholars and artists in his palace and that he
established an important library in Ray. The science centre established by vizier
Abu Nasr Sabur ibn Ardashir in the Kerh area of Baghdad in 993 functioned as
both a school and a library. It is also said that this centre was the first endowed
madrasa of the Islamic world. The libraries established by vizier Abu Mansur ibn
Shah Mardan in Basra and Qiwamaddawla Imamaddin Abu Mansur al-Adil ibn
Mafanna in Firuzabad are also famous. ®

Madrasas are institutions established to engage in educational activities in Muslim
societies. Madrasas comprised what today are classified as middle school education
as well as university-level learning and research. While religious sciences were
taught in most madrasas, some included hard sciences and medical sciences as
well. The madrasa established by Nizam al-Mulk, the vizier of the Seljuk Sultan
Melikshah, in Baghdad next to the caliph’s palace in 1066 was accepted as the
first example of these institutions. Due to its founder, this madrasa was referred to
as the Nizamiyya Madrasa. Similar types of madrasas were established in certain
areas under Seljukid dominion, and were referred to in the same manner. Each of
them had their libraries. The Mustansiriyya Madrasa, established in Baghdad in 1233
by the Abbasid Caliph Mustansir, provided education based on the fundamentals
of the four Islamic sects. Medicine was also both practised and taught alongside
religious sciences. With more than 80,000 books in its library, it was the most
important madrasa library in Baghdad after the Nizamiyya. ™

During the Zengid and Ayyubid periods, Syria experienced its golden age.
Nuriddin Mahmud ibn Zengi (1118-1174) commissioned the building of mosques,
madrasas, hospitals and caravanserais in Damascus, Homs, Hama, Aleppo and
Ba’albak. It is said that at least half of the 42 madrasas built during his reign
were commissioned by Nuraddin Zengi. Libraries were integral parts of these
madrasas. He had one madrasa built for Hanafis and three for Shafi’is in Aleppo.
Six of the eleven madrasas established in Damascus belonged to Zengi. With a
special interest in medicine, Zengi had the hospital he established in Damascus
equipped with food and medical instruments, and donated the medical books in
his library. Scholars of medicine would gather in his presence and debate medical
topics. Drawing attention for its size and its doctors of various specialization, the
hospital saw the growth of important medical scholars such as Ibn Abu Usaybiah
and lbn Nafis. lbn Nafis wrote texts on healthy foods, a medical encyclopedia,

12 Mahmud Kaya, “Farabi”, TDV islam Ansiklopedisi, C.12, p.145-162; Alaeddin Jebrini, “Farabi”, TDV islam Ansiklopedisi, C.12, p.162-163.
13 Erlinsal, p.226-230.
14 Eruinsal, p.219-221.
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and commentary on the anatomical information in lbn Sina’s book Qanun. The
hospital was used until recently as the Arabic Medical and Science Center.

Madrasas were established in Eygpt, the Hijaz, and Yemen in the Ayyubid period.
Nearly allof these madrasas hadlibraries. During Salahaddin’sreign (1171-1193), there
were more than 15 madrasas in Aleppo and Cairo and more than 40 in Damascus.
The Umayyad Mosque complex housed more than one madrasa and library. The
first madrasa in Islamic history that specialized in medicine was established by Reis
al-atibba Muhazzabuddin al-Dahwar (d. 1230). The state-supported teachers and
students in the madrasa; endowments were also established for this purpose. '®

In 1260, just before the Mongol invasion, there were 21 Hanafi and 18 Shafi’i
madrasas in Aleppo, alongside madrasas such as the Zahiriyya and Sayfiyya,
were all sects were taught. 7 In addition to these madrasas in Aleppo, there were
personal libraries as well as those in masjids and lodges. '® There were 36 libraries
in Baghdad before the Mongol invasion. Hulagu destroyed all of the educational
and scientific institutions of Baghdad, Aleppo, and Damascus. Those scholars
who were able to survive escaped to Egypt, and transformed this area into the
most important knowledge centre of the Islamic world. ™

After the Mongol destruction, some works in Baghdad were repaired and some
rebuilt by the Ilhanids. However, the city was once again sacked and destroyed
following Timur’s invasions in 1392/93 and especially in 1401. Nothing from the
Abbasids was left standing. After the Mongol invasion, Aleppo and Damascus
came under Mamluk control. In this period, Damascus became the second most
important city after Cairo. They established nearly 80 madrasas in the city.
Counting the previous ones, it is said that there were 150 active madrasas in
Damascus, with almost 1000 teachers working in them. Damascus and Aleppo
were also completely razed with Timur’s invasions. 2°

During the Islamic period, a great civilization was created by making use of
both eastern and western cultures and civilizations. One of the most important
features of this period was - along with its original creations - its role as a go-
between among the ancient civilizations and the civilizations being formulated in
the modern world. Christian Europe met Islamic civilization through the Crusades
and translations and benefited from the knowledge that had been gathered, and
the path to the Renaissance was cleared. ?

3) Ottoman Period

The Middle East remained under Ottoman rule from the beginning of the 16%"
century until the First World War. In the previous period, places of worship and
education were in the same space. Teachers would establish their circles in certain
mosques and teach. This tradition was enriched and continued in the Ottoman

15 Erinsal, p.240-241. 1001 Inventions, Muslim Heritage in Our World, Ed. Salim T S Al-Hassani, Second Edition, Foundation for Science Technology and Civilisation, UK,
2007, p.154-173. For developments in the medical field during this period see Emilie Savage-Smith, “Medicine in Medieval Islam”, in The Cambridge History of Science, vol.
II, Medieval Science, Ed. David C. Lindberg, Michael H. Shank, Cambridge University Press, 2013, New York, p.139-167.

16 Eriinsal, p.233-237. Ramazan Sesen, “Eyyubiler”, TDV islam Ansiklopedisi, C.12, p.31-33.

17 Abdilkadir Muhammed Huseyin, “Vakiflarin Mezhepler Uzerindeki Etkisi: ‘Ornek Olarak Halep Sehri””, Uluslararasi Antep-Halep Vakiflari Sempozyumu Bildirileri, (hereaf-
ter UAHVSB, the International Antep-Aleppo Endowments Symposium Papers), C.IIl, Gaziantep Universitesi, istanbul, 2014, p.17-30.

18 For some of the private and endowment libraries from this period see Hasan Safiyytddin, “Halep Vakif Kittiphanesi: Tarihi, Kaynaklari ve Yeniden Canlandiriimasi”,
UAHVSB, C.III, p121-122.

19 H. Ahmet Ozdemir, Mogol Istilasi, Cengiz ve Hilagi Dénemleri [The Mongol Invasion, Genghis and Hulagu Periods], iz Yayincilik, istanbul, 2011, p.273-310; Harun Yilmaz,
“Dimask’in En Zor Yili: Sehrin Mogollar Tarafindan isgali (658/1260)”, Islam Arastirmalari Dergisi, S.37, 2017, p.71-99.

20 Abdurrahman Acar & Mesut Ergin, “Halep’te Memliklti Donemine Ait Medrese Vakiflar”, UAHVSB, C.II, p.1-22.

21 Bryan Bunch & Alexander Hellemans, The History of Science and Technology, Houghton Mifflin Company, Boston, New York, 2004, p.94-95.

period. Complexes housing mosques were built. Based on their size, these
complexes also included buildings that served scientific, cultural and medical
purposes alongside religious constructions. Endowments saw to the continuation
of these institutions and services. For example, the shrine of Abdulgadir Gaylani
in Baghdad was both a place of worship and a centre of science. Under the orders
of Sultan Suleiman the Lawgiver (Qanuni), Mimar Sinan rebuilt this space in the
16t century with an additional mosque, library and guesthouse. Similarly, during
the Qanuni period, libraries were established in the shrines of Asitana Al-Ali and
Musa Kazim in Baghdad. ??

When the Ottomans conquered Aleppo, there were eight madrasas from the
Ayyubid period alongside other religious buildings. The most well-known of
these was the Halawiyya and Sultaniyya Madrasas. 2> These madrasas continued
with their activities during the Ottoman period. New madrasas were established.
In the previous period, there had been an initiation of endowments to support
these institutions of education and culture. In the Ottoman period, these types of
activities were almost entirely carried out through endowments. Endowments not
only established mosques and madrasas, but they also funded the construction of
bridges, roads, shops, inns, wells and even mills. Cities such as Han al-Yunus, Akka,
Sa’sa, Jisr ash-Shughour, Idlib, Qatifa, and Quneitra were established through
endowments. %

Administrators who came to Aleppo ensured the continuity of services for the
good of the people by establishing new endowments. For example, appointed as
governor of Aleppo in the 1550s, Dukagin Mehmed Pasha’s endowments occupied
an important space in the city’s social and cultural life. Educational institutions
were included in these as well. 2> A madrasa established by Husrav Pasha between
1544-45 and the madrasa established by Shaban Agha (a muhassil al-amwal, tax
collector) in 1674-75, called the Shabaniyya Madrasa, was done similarly. For his
madrasa, where religious education was provided, to continue, Shaban Agha
established an endowment and dedicated resources to it and specified how the
revenue generated was to be used. One such specification was that students
enrolled in the madrasa be from outside Aleppo. ¢

Evliya Chalabi, upon visiting Aleppo in 1671/72, describes the city’s grandeur
and richness in the following manner: it has 70 inns and seven caravanserais.
The number of shops in its central market is 5700. There are 61 mosques, 176
lodges, six soup kitchens, and two hospitals. As educational institutions, there are
61 madrasas, 17 hadith schools, 7 Qur’an schools, and 217 children’s schools. %’

By the middle of the 18™ century, the number of madrasasin Aleppois 31. While there
are only one or two teachers in each of these madrasas, this number is important.
The Ahmadiyya Madrasa, built in this period, had a library that was comprised of
more than 3000 books alongside its teachers and students. If we keep in mind
that during this period books were copied by hand and thus duplicated, meaning
it was a very expensive process, it should be possible to understand the value
of this number even more. There were those knowledgeable in sciences other

22 Eruinsal, p.265.

23 Kemal Hakan Tekin, Halep’teki Osmanli Dénemi Dini Eserleri [Ottoman Period Religious Works in Aleppo], Erciyes Universitesi Sosyal Bilimler Enstitisi, Unpublished
PhD Thesis, Kayseri 2008, p.21, 31-39.

24 Abdutimun’im Zeynuddin, “Osmanl Déneminde Halep’te Vakiflarin Gelisimi: Dukagin Mehmed Pasa Vakiflar”, UAHVSB, C.III, p.31-33.

25 Zeynuddin, p.33-42.

26 Abdusselam Ragib, “Halep Sabaniye Medresesi”, UAHVSB, C.III, p.73-84.

27 Evliya Celebi, Seyahatname (Hatay-Suriye-Liibnan-Filistin), Haz. ismet Parmaksizoglu, Kiltiir ve Turizm Bakanhdi, Ankara, 1982, p.121-123.
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than religion, especially medicine and astronomy. However, it should be stated
that this was not a time of great scientific and intellectual advancement. Some
Christians brought a printing press to the city in 17704, but printing was limited to
religious texts only. After a while, printing was stopped and the press was moved
to Lebanon to be used for the same purpose. %8

The records of the existence and activities of endowments in the Ottoman Empire
were put in archival notebooks (hurufat defteri). In records from the 18t and 19t
centuries in these notebooks, there is mention of 47 madrasas and 21 schools in
and around Aleppo. #°

Data on the situation of education and science in the later Ottoman period can
be found in annual records (salname). When we take up the annual records from
Baghdad, Mosul and Aleppo, the region shows that madrasas are still active, but
both the number of madrasas and the students attending them has decreased.
They provide religious education using completely traditional methods. The
feature of this period is that in contrast with previous centuries, education has
become widespread. Both the state and non-Muslim communities, as well as
Catholic and Protestant missionaries, began establishing schools at elementary,
middle and high school levels with girls attending schools as well. Girls and
boys attended separate schools. Industrial schools, military and civilian middle
schools draw attention. To ensure capable teachers for middle and elementary
schools, a School for Teachers (dar al-muallim) was established in Baghdad
and Damascus each. Each religion and sect had its own schools. For example
in Aleppo, alongside Muslim schools, there were schools for Roman Orthodox
boys and girls, Catholic Roman boys and girls, Armenian Catholic boys, Assyrian
Catholic, Maruni boys, Gregorian Armenian boys and girls, Protestant boys and
girls, and Jewish boys and girls. This situation demonstrates the multiculturality
of the period. Despite being controlled by Muslims for more than a thousand
years, non-Muslim communities continued their presence in all their colours and
variety. Alongside non-Muslim locals, Christian missionaries were also present. In
Aleppo, Catholic missionaries began their activities after receiving permission in
the following years: Franciscans in 1571, Capuchins in 1623, Jesuits and Carmelites
in 1625. 3° Protestant missionaries arrived at the beginning of the 19th century.
Non-Muslim communities were in a better situation with regards to schooling and
education compared to Muslim communities. Towards the latter period of the
Ottoman Empire, Aleppo’s population was approximately 100,000. 70% of this
population was Muslim and 30% non-Muslims. The number of Muslim children in
schools was 3093, while non-Muslim children were 2280. ¥

As of 1908/09, the number of books in the libraries in Aleppo was as follows: the
Ahmadiyya Madrasa Library (1467), Osmaniya Mosque Library (1242), Mavlavihana

28 Abraham Marcus, The Middle East on the Eve of Modernity Aleppo in the Eighteenth Century, Columbia University Press, New York, 1989, p.237-247.

29 Adnan Tlzen & Samettin Basol, “Hurufat Defterleri Kayitlarina Gére Halep Vakiflari, Halep Vakiflarina Toplu Bir Bakis”, Yayinlanmamis Sempozyum Bildirisi, Halep, 2009.
The relevant schools and madrasas are as follows: Akreb Mahallesi Mektebi, Atabey Medresesi, ibni Fakimis Medresesi, Suaybiye Medresesi, Besbin (Besik) Bey Mescidi

ve Mektebi, Acemiye Medresesi, ilmiye Medresesi, Tanri Vermis Medresesi, Besikiye Mektebi, Asruniye Medresesi, iskender/iskenderiye Medresesi, Tethiriye Medresesi,
Cukur Kastal mahallesi Mektebi, Asuriye Medresesi, Kalkasiye Medresesi, Tummaliye Medresesi, Esbakiye Mescidi kurbunda Mektep, Benilasayir demekle ma’ruf Habesiye
Medresesi, Karnasiye Medresesi Camii, Zeyniye Camii Medresesi, Hacl Hasan Rukaba Mektebi, Beyaziye Medresesi, Kirtasiye Medresesi, Halilirrahman Mektebi, Doganiye
Medresesi, Koca Hasanoglu Medresesi, Kadi Zeyneddin es-sehir Sefahiye Mektebi, Dogmusiye Medresesi, Kiird Hiseyin Aga Medresesi, Koca Hasan Bey Mektebi, Ecdadi
Ali Celebi ve Cerdlkiye Medresesi, Marufiye demekle meshur Sirince Medresesi, Kurd Bey Hani Mektebi, Esrefiye medresesi, Medreset(’l-Kenaniye Mescidi, Mekteb{’l-
Omeri, Ezguniye Medresesi, Mesadinciye Medresesi, Mimar Mektebi, Ezguniye Medresesi, Mukaddemiye Medresesi, Nasir Efendi Mektebi, Fagmaviye Medresesi, Nasiruddin
Medresesi, Ogulmus Mektebi, Ferdaniye Medresesi Camii, Nasruniye Medresesi, Rakaban Mektebi, Ferrahin Medresesi Camii, Omeriye Medresesi, Rakbanoglu Mektebi, Haci
Saban Ada Medresesi, Saidiye Medresesi, Sahibiye Mektebi, Halaviye Medresesi, Sahibiye Medresesi, Suk-1 Sibaat Mektebi, Hammaliye Medresesi, Salahiye Medresesi, Suk-I
Sibagi'de Mekteb-i Serif, Medreseti’l-Kuddamiye/Hiddamiye, Sultaniye Medresesi, Tayluniye Mektebi, Hasabiye Medresesi, Saban Aga bin Ahmed Medresesi, Zaferiye
Mektebi, Husrev Pasa Medresesi, Sabaniye Medresesi.

30 Andre Raymond, Arab Cities in the Ottoman Period, Ashgate Variorum, 2002, p.91.

31 Cengiz Eroglu, Murat Babugoglu, Mehmet Kocer, Osmanli Vilayet Salnamelerinde Halep, Global Strateji Enstitlist, Ankara, 2007, p.45, 68, 552-568.

Library (1228), Umayyad Mosque Library (807), Bahaiyya Madrasa Library (70),
Ismailiyya Madrasa Library (51), Qurnasiyya Madrasa Library (21). 3?2 Fahuri presents
around 10 libraries from Aleppo, some from pre-Ottoman times and some built
during the Ottoman reign, and relates the story of these historical libraries and
books up till the latest years. Some were built as separate libraries while others
were housed within madrasas or lodges; aside from these he also simply lists 7
other libraries. 33

In the later Ottoman period, educational institutions fell behind the times. Using
the situation to their advantage, many foreign and missionary schools were
established in Syria and Palestine to educate non-Muslim children according to
their understanding. Because of the advanced education and European languages
offered in these schools, it was not only non-Muslims who sent their children but
Muslim families as well. To stem this tide, the Ottoman state began a program for
education in Syria especially. Within this framework, there were initiatives to open
a school for teachers, transform preparatory schools to industrial and agricultural
schools, teach French in schools and establish a school of medicine in Damascus. 34

We observe two higher education institutions established by way of the state in
the later Ottoman period in the Middle East. The first of these is the School of Law
established in Baghdad in 1908. Providing four years of education, the school had
one principal, seven teachers, and 252 students as of 1911. 3° The second was the
School of Medicine established in Damascus in 1903, with 25 students. The aim
was to not abandon the field to the schools of medicine established by Catholic
and Protestant missionaries in Beirut and to provide for the medical needs of the
region’s people and soldiers. A library was also established comprised of books
on medicine and pharmacology. Putting the education provided on hold with the
start of the First World War, the school was moved to Beirut in 1916. The building
of the school in Damascus was used for long years by the Arab Medical Institute. %6

4) Post-Ottoman Period

This period covers the approximately 100 years from First World War to today. In
this period, nearly the entire Middle East came under the mandate of the UK and
France, with countries gaining their independence later on.

The first faculties and universities to be opened in Irag claim that they are
continuations of previous educational institutions. Irag’s first state university,
Baghdad University, was established in 1956. However, the university’s Faculty
of Islamic Sciences gives 1067 as its year of establishment. The Law School
is a continuation of the School of Law that had been founded in 1908. The
Mustansiriyya University established in 1963 in Baghdad takes its origins back
to 1227, to the madrasa established by the Abbasid Caliph Mustansir. In Syria,
Damascus University - established in 1923 - is the first modern higher education
institution of this period. Other state universities include Aleppo University,
Tishreen University, Al-Baath University, Al-Furat University, Syria Open University,
and Hama University.

32 Osmanli Vilayet Salnamelerinde Halep,.p.612.

33 Mahmud Fahuri, “Osmanli Déneminden Giinimiize Kadar Halep’teki Islami Vakif Kittiphaneleri”, UAHVSB, C.lII, p.85-89.

34 Osmanli Belgelerinde Suriye, Devlet Arsivleri Genel Mudarlagu, istanbul, 2013, p.386-417.

35 Cengiz Erodlu, Murat Babugodlu, Mehmet Kécer, Osmanli Vilayet Salnamelerinde Bagdat, Global Strateji Enstittist, Ankara, 2006, p.257-258.

36 For more information on the school in question see Ekmeleddin ihsanoglu, Suriye’de Modern Osmanli Saglik Milesseseleri, Hastahaneler ve Sam Tip Fakiltesi, Tirk Tarih
Kurumu, Ankara, 1999, p.35-65.
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The war also impacted the renewal and rejuvenation of historical culture and
science centres according to the needs of the day. As is known, Aleppo was chosen
as the Capital of Islamic Culture in 2006. Its present scientific potential was going
to be further developed. Two projects were prepared within this framework, and
the Ahmadiyya Madrasa, established in 1752, was endowed for the collection of
rare manuscripts and astronomy instruments. There was an attempt to establish
an Ottoman Research Center and a history museum where everything written
about the Ottomans would be kept in a library in both written and electronic
format. Similarly, the 13t century Sharafiyya Madrasa, which had a madrasa and
a library with books comprising topics on commentary, hadith, Islamic law and
other religious topics, was going to be established as manuscripts and archival
centre. The necessary funds for the project were set aside and there was a start
at gathering the old books that were in different historical libraries and places. As
of 2009, there were 2846 manuscripts already present in the library. With those
brought, there were nearly 10,000 manuscripts and printed works. The oldest
of the manuscripts dated back to the 12" century. ¥ This was the richest library
on astronomy in Aleppo. There were also instruments and equipment related to
astronomy being displayed there. 38

The war that began in 2003 in Irag brought deep losses with it. Millions of people
died, many were internally displaced or had to migrate elsewhere. The bombing
of the capital Baghdad greatly limited educational and research activities. Not
only were Baghdad libraries damaged, but they were also directly targeted. The
National Library, Qur’an Library, al-Mutasiriyya University Library, Faculty of Fine
Arts Library, and the National Archives were burnt, one after the other. Aleppo
University was bombed in January 2013 while students were taking exams; 82
people died and 192 were wounded. Overtaking the city of Mosul in 2014, Daesh
destroyed the Yunus Nabi Complex. The complex, which had been established in
1108, was not just a place of worship - it also had a library and classrooms. Daesh
militants shut down and burnt Mosul University, Irag’s second-largest university
with 30,000 students. When the university had been established in 1967, the
books found in 60 private libraries had been donated to the university’s campus
library. There were nearly a million books, historical atlases, and manuscripts.
These works were burnt alongside 80 million electronic documents. They also
burned what is known as the biggest printing press in the Middle East. The Mosul
Museum and Library were similarly burned down. Thousands of rare works were
burnt or stolen. The UNSC condemned the burning of the library. %°

The ongoing war in the Middle East has impacted education in general, not just
universities, research centres and libraries. According to a report published by
UNICEF in September 2015, the conflicts and uprisings occurring in the Middle
East and North Africa have prevented approximately 14 million children from
attending school. Of the 13.7 million children who cannot go to school, 2.7 million
are Syrian, 3 million Iraqi, 2 million Libyan, 3.1 million Sudanese, and 2.9 million
are Yemeni. As of the start of the conflict in 2011, a fourth of educators in Syria -
52,000 teachers - have lost their jobs. #° In another report published by UNICEF
in September 2018, the 7-year long war in Syria decommissioned a third of all

37 Mahmud Misri, “Halep Vakif Binalarinin Yeniden Etkinlestirilmesi: Serafiyye Medresesi Ornegi”, UAHVSB, C.III, p.105-113; Safiytiddin, C.III, p.115-135.

38 Celaleddin Hancl, “Halep Sehrindeki Vakfedilmis Astronomi Alet ve Enstrimanlari Tarif-Niteleme ve Degerlendirme”, UAHVSB, C.III, p.137-156.

39 https://en.wikipedia.org/wiki/Destruction_of_cultural_heritage_by_ISIL (Last access: 14.03.2019)

40 https://www.theguardian.com/global-development/2015/sep/03/unicef-education-under-fire-middle-east-north-africa-14-million-children (Last access: 14.03.2019)

schools in Syria. Many of them were damaged or destroyed, and others were
given over to the use of internally displaced families. Some schools were also set
aside for military purposes. 4

Aside from educational and research institutions, churches, synagogues, mosques
and other holy places were also razed to the ground. The Umayyad Mosque in
Aleppo and the ‘Umar Mosque in Der’ a are the first to come to mind. 4> The Nabi
Yunus Mosque, established in 1108 in Mosul, was both a place of worship and an
educational institution with a library and classrooms. It was destroyed in 2014.
Found in the centre of Mosul, the Green Mosque - built in the 12t century - was
blown up in 2015. The Anah Minaret, built-in Abbasid times, found in Al-Anhar
state, was demolished in 2016. St Elian Monastery in Homs was destroyed in 2015.
The Mar Behnam Monastery in Khidr llyas was wrecked in 2015. The St. Markorkas
Chaldean Catholic Church, going back to the 10t century, was destroyed in the
same year. 43

Museums and cultural and archaeological sites were also devastated by these
conflicts. 70% of Nineveh and 80% of Nimrud was wiped out. 44 Hatra, established
in 3 BC, was a centre of commerce along the Silk Road, a city that combined
Greco-Roman and Eastern architecture. It was occupied by Daesh between 2014-
17 and demolished. 4> Palmyra, whose establishment goes back thousands of
years, had been rebuilt in the Greco-Roman style during the Roman period. Later,
it continued its existence as a city-state with its walls, doors, palaces, temples and
mausoleums. The remains of the ancient city continually amazed visitors; it was
on UNESCO’s World Heritage list. As a result of Daesh capturing this area in 2015,
it was also destroyed. Khaled al-Asaad, an archaeologist who served for 40 years
as the director of the ancient city, was brutally murdered. ¢

He completed his M.A. from Ankara University and PhD from Catholic University of
Leuven. His area of interests are Late and post-Ottoman Balkan history; Turkish minorities
in the Balkans; Protestant missionary activities in the Ottoman Empire and Turkey; 18th
and 19th centuries Ottoman chronicles; contemperory Turkish history. He is chairman of
Department of History, Middle East Technical University.

41 https://www.voanews.com/a/education-for-millions-of-syrian-children-in-crisis/4563767.html (Last access: 14..03.2019)

42 https://guides.library.illinois.edu/Syria/CulturalHeritage (Last access: 14.03.2019)

43 https://en.wikipedia.org/wiki/Destruction_of _cultural_heritage_by_ISIL (Last access: 14.03.2019)

44 https://whc.unesco.org/en/news/1632/ (Last access: 14.03.2019)

45 https://news.artnet.com/art-world/isis-cultural-heritage-sites-destroyed-950060 (Last access: 14.03.2019)

46 For an important work detailing Palmyra’s features and the brutality that occurred here see Paul Veyne, Palmyra, an Irreplaceable Treasure, Ter. Teresa Lavender, The
Chicago University Press, Chicago, 2017.
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ORTA DOGU’DA iSLAM MEDENIYETI
ISLAMIC CIVILIZATION IN THE MIDDLE EAST

Dr. &gr. Uyesi F. Cangiizel Giiner ZULFiKAR
Uskiidar Universitesi, Ogretim Uyesi
Uskudar University, Academician

Orta Dogu Neresidir?

Bu makalede, MUslimanlarin kurdugu medeniyetlerin farkli cografyalardaki basari
veya buluslari érneklendirilirken, 6ncelik Orta Dogu’ya verilecektir. Ancak, sorul-
mas! gereken ilk soru, Orta Dogu’nun neresi oldugudur? Bu bdlgenin konumu-
nun belirsizligi ve yerinin tam tanimlanamayisi veya tanimlayanlarin kimligi; tarihi,
siyasi ve cografi acidan dogrudan dodruya giinimuazin sorunlariyla ilgilidir. insan
hayatinin, bélgedeki yer alti ve Ustl zenginliklerin, bltlin kaynaklarin sdmduritlerek
yok edilisi GUzerine yapilabilecek farkl tarih okumalari mtmkundur.

Orta Dogu terimi ne zaman ve kim tarafindan literatlre eklenmistir? Orta Dogu
olarak isimlendirilen bélgenin sinirlarinin nasil tanimlandigr ve tanimlayanlarin
kimligi de ayrica dnemlidir. Bu tabirin ilk defa 20. ylzyil baslarinda ingilizce ola-
rak Amerika Birlesik Devletleri’nde kullanildigr gérilir. Kisa bir sire sonra diger
Avrupa lisanlarinda, 20. yUzyil sonlarina dodru da Ortadogu Ulkelerinin dillerinde
kullaniimaya baslandidi tespit edilmistir.

Asadidaki haritalardan ' gorllecedi Gzere, Orta Dogu bdlgesinin cografi konum-
landirmasi zaman icinde farkhliklar g&sterir. ilk defa 1902°de ABD’li kiresel do-
nanma stratejisi uzmani Alfred Thayer Mahan, Gorsel 1.b’deki haritada isaretli bu-
gln Uzakdogu dedigimiz yerden, gene bugin Yakindodu dedigimiz Balkanlara
kadar olan bélgeyi Orta Dogu olarak tanimlamistir. Fakat zamanla, 20. asrin or-
talarinda Orta Dogu daha Batr'ya kaydiriimistir; Goérsel 1.d’deki haritada Dogu’da
Pakistan’dan Bati'da Fas’a dek olan bélge bu sefer Ortadogu olarak isimlendirilir.

-

d)

Dunya Uzerinde sadece bir cografi bdlgenin kapsadigi alan dahi Batililarca bu kadar
tartisiirken biz Orta Dogu’yu nasil konumlandirmaktayiz? Kendi tanimladigimiz
Orta Dogu haritasini gdstermek Uzere yapilan aramalarda ne yazik ki, istenildigi
gibi Turkce ve uygun kapsayicilikta bir harita bulunamamistir. islam Medeniyetinin
baslangic noktasi Mekke ve Medine sehirlerinin oldudu Hicaz bdlgesidir. “Uc bu-
yUk kitanin kesisme noktasinda, buralardaki etki ve tepkilerin merkezi durumun-
daki Arabistan, bu Uc kitada yasayanlari ve onlarin adetlerini, diger Glkelerden ¢ok
daha iyi bilirdi. Gercekten, eski insanlar Mekke’yi “dUnyanin gdbegdi” diye adlan-
dirmislardir” (Hamidullah, 2015, s. 36). Gdrsel 1”deki haritalar islam Medeniyetinin
kapsama alanini da tam anlamiyla tanimlamamaktadir.

Bir harita okumasi yapildiginda bile gériinen odur ki, séz konusu cografyaya veri-
len isim dahi siyasi otorite baglantisinda zaman icerisinde degisebilmektedir. Tarih
okumalarinda beseri ve siyasi cografyanin gdzden uzak tutulmamasi gerekir.

1 Orta Dogu haritalarinin gosterimi bu farkli konumlandirmalariyla Prof. Charles Kurzman’in Orta Dogu’yu 6gretmek Gzere hazirladigi sinavdan kendisinin yazili izniyle alin-
mistir. http://kurzman.unc.edu/teaching/teaching-the-middle-east/?utm_content=buffer010e4&utm_medium=social&utm_source=facebook.com&utm_campaign=buffer
Son erisim tarihi: 15 Eylul 2019.
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Yazinin konusu, sinirlarinin hala tartisildigi bir cografya Uzerinde islam medeni-
yetinin insanlik alemine ve dinyaya ne getirdigini ve ne sagladigini tarihi acidan
sorgulamaktir. Yukaridaki haritalarda Endiills gdsterilmemistir. 8. asrin baslarinda
dunyada hayranlik uyandiran insanlik vasiflarinin yasandigi EndulUs tarihten silin-
digi gibi beseri, kultdrel ve matematik cografyadan da silinmistir. Orta Dogu, 20.
asrin paradigmasi haline gelmistir. Yeralti ve yer UstlU zengin kaynaklariyla istah
kabartan bu bdlge en keskin hatlariyla “cetvel-kalem” 1915 Sykes-Picot anlasmasi
ile haritada resmen cizileli beri “huzur” kelimesi de bdlge icin sadece sdzllUkte ge-
cen bir kavrama déntsmustir.

Medine: Hukuk ve Medeniyet

Hz. Muhammed’in Kur’an-i1 Kerim ahlakiyla yasayisi, diinyada adil ve esitlikci bir top-
lumun insasina drnek teskil eder. islAm medeniyeti bu iman ve yasama UslGbundan
kaynaklanmistir. Tevhid ilkesi etrafinda vahye dayali hayat tarzini ortaya ¢ikartan
MislGman anlayisinin kurdugu medeniyet, birlik icin farkliliklari hos gérerek kabul-
lenir.

Mekke’den Yesrib sehrine (Medine) miladi 622 senesinde gdc¢ eden Hz.
Muhammed’in hicreti, ilk MUsliman sehir devletinin kurulmasinin ve Muslimanla-
rin takvim senesinin de baslangicidir. Hz. Peygamberin 632’de vefatindan sonra ¢
sene icerisinde MUslUimanlar Arabistan yarimadasinin kuzeyinde pes pese blylk
ve O6nemli sehirleri fethetmislerdir. MUslUmanlarin bu fetihlerin tamamini devrin
silahlariyla gerceklestirmedikleri, gittikleri yerlerdeki insanlarin gérdUkleri uygula-
malardan etkilenerek MUslimanhgi sectikleri anlasiimaktadir.

Peygamberin dini ve siyasi énderliginde, Mlslimanlarin medeniyet tesisi ilk defa
bugln Arabistan yarimadasi dedidimiz codrafyada baslamistir. Hz. Muhammed’e
vahiy gelmezden &énceki Mekke’de adalet, hak, hukuk yoksunlugu ve ahlaki yozlas-
manin getirdigi toplumsal basibozukluk vardi. Mekke’nin toplum yapisi kan bag-
lariyla tanimlanan hiyerarsik katmanliydi. Mekke’de &zellikle dul kadinlar, yetim
cocuklar ve kan bagdlari gtcli/zengin bir kabileye mensup olmayanlar zor durum-
daydi. Hz. Muhammed hukuk zemininde ayrim yapmaksizin insanlarin can, mal,
Irz ve namus gldvenligini saglayan ilk MUsliman sehir devletinin temellerini atarak
medenilesmenin de sadece hukuk cercevesinde séz konusu olabilecegini gbster-
mistir.

Hz. Muhammed, hicretin akabinde sehrin sinirlarini sinir taslari diktirerek tespit
ettirmistir (Hamidullah, 2015, s. 1770-171). Sehrin sinirlari belirlendikten sonra bu
sinirlarin ici Hz. Peygamber tarafindan “harem/korunakli yer” olarak ilan edilmis-
tir. Hz. Peygamber, kendisine ‘islam’i din olarak secenlerin ve Masliman olanlarin
isimlerinin getirilmesini’ istemistir (Okic, 1958-59, s. 13). Medine nUfusunun on bin
kadar oldugu, bunlarin 1.500’UGnUn MUsliman, 4.000’inin Yahudi ve 4.500°UnUn de
putperest Arap oldugu belirlenmistir.

NuUfus sayimi sonrasi, ashabi ve gayrimuslim komsulariyla istisare neticesinde ve
hep birlikte yapilan degderlendirmelere dayanarak, bir sehir devleti kurulmasi ka-
rarlastiriimistir. Bildhare, devletin anayasasi hazirlanmistir. Medine Anayasasi, bu

ilk islam devletinin ve hatta diinyada bir devletin ilk yazili anayasasi olmak hlviye-
tini tasir (Hamidullah, 2015, s. 167-168). Bu sdzlesme “kitap” olarak adlandiriimistir.
Medine Anayasasi ile idari, siyasi ve dini bUtun iliskiler dizenlenmistir. Buradaki
O6nemli nokta; Peygamberin hukuk cercevesinde ilk sehir devletini kurmasi dolayi-
siyla Ummetinin hem manevi dnderi, hem de devlet lideri olmasidir.

Medine Anayasasi, “Bismillahirrahmanirrahim! Biz size Allah’in Resulli sifatiyla bu
belgeyi yaziyoruz” diye baslar. Medine Vesikasi da denilen bu sézlesmenin en dik-
kati ceken maddelerinden biri; Medine sehrinin sinirlari dahilinde yasayanlarin,
sehrin disina da ¢iksalar Medine’ye mensubiyetleri sebebiyle MUslimanlar tarafin-
dan korunacaklarina dair teminat verilmis olmasidir. Hz. Peygamberin hazirlattigi
Medine Anayasasl, bu sehir devletinde yasayanlarin “can, mal, irz, namus, emniyet
ve adalet” gibi en temel insan haklarini garanti altina alan ilk belge niteliginde-
dir. Hz. Peygamber, Medine’de yasayan gayrimUslimlerin dinlerine gére hayatlarini
sUrdUrmelerine izin vermis, onlarin zorla din degistirmelerini istememistir.

Bu s6zlesme 6zellikle “adaletin dagitim ve uygulanmasi” konusunda da gercek bir
devrim niteligi tasimaktadir (Hamidullah, 2015, s. 169). Bu sdretle daha énce hic
duyulmamis bir sekilde kabile anlayisi yeniden sekillendirilmistir. islam Gmmeti /
milleti hic bir irk, dil, renk ayrimi gdézetmeden dinya ve kainat anlayisi ekseninde
bir toplumsal sdézlesme ile bireyin hir iradesini taniyan yeni bir birlik / tevhid an-
layisint kurumsallastirmistir. Medine anayasasi muUsrikleri oldukca rahatsiz etmistir.
MuUslGmanlar acisindan ise Mekke’li musrikler Medine’ye saldirirsa sehirdeki muUs-
riklerin saldirganlarla birleserek kendilerine karsi harekete gecme ihtimali tedirgin-
lik sebebidir. Medine’deki musrikler de Hz. Muhammed ile anlasmalari sebebiyle
kendilerini Mekke’li muUsriklerin tehdit edecedine dair endise duymuslardir. Batln
bunlara ragmen, Hz. Peygamber, “bir arada yasama” kGltGrinU yerlestirmek icin
MUsevi ve mUsrik Araplarin da itimatlarini kazanmak Uzere gereken bitin tedbir-
leri almistl.

Medine’de hicret sirasinda tarim ekonomisi vardi, henliz tam sehirlesmemisti. Hz.
Muhammed tarafindan, sehrin MUislimanlasmasi ve kentlesmesi es zamanli olarak
tesvik edilmisti. Medeni hayatta ydnetimin U¢ temel unsuru olan adliye, askeriye
ve maliye, sistemli bir sekilde tertip edildikten sonra; Hz. Peygamberin mescidi,
Mescid-i Nebevi, sehrin merkezi yapildi. Sehrin bayindirlik faaliyetleri; yollar, su-
yollari ve sosyal tesislerin insasi yaninda saglik hizmetleriyle hiz kazandi. Hz. Mu-
hammed Cennet-i Bak adi verilen sehir kabristanini da yaptirdi. Medine, zaman
icerisinde fetihlerle elde edilen gelirlerle daha da gelisti ve glzellestirildi.

Mekke déneminde nazil olan vahiy “Allah’in yaratici glcinl, Allah’in birligini,
Allah’in tekligini, 8lumden sonra yeniden dirilisi, ahireti ve vahye dair tecrlbeleri”
vurgulayan ayetleri kapsarken, Medine déneminde nazil olan ayetler hukuk ve ilgili
kanun meselelerini, Hz. MUsa gibi énceki peygamberlerin karsilastiklari zorluklar
Uzerine dustnmek/hatirlatmak gibi konulari esas almistir.

islam dininin temeli okumak Gzerine kuruludur. ilk gelerj vahiy, bilindigi Gzere, “ikra!
- oku!” (Alak, 96:1) der. Yazmak ve kayda gecirmek de Islam Medeniyetinde olduk-
ca 6nemlidir. Kur’an’da; israrla, verilen bir borcun detayli olarak mutlaka yazilma-
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sI (Bakara, 2: 282-283), kolelikten azathgin yazili olarak mukavele halinde belge-
lenmesi (NQr, 24: 33) konularinda ayetler vardir. Okumak ve yazmak hep tesvik
edilmistir. Bedir Savasi’nda Muslimanlarin aldigi esirlere, belirli sayida Muslimana
okuma yazmayi 6gretmeleri karsiliginda hirriyetlerini kazanma firsati verilmistir.

Hz. Ali’'nin 6617'deki sehadetinden 750 senesine dek Emevi hanedani, 750 senesin-
den 1258’deki Mogol istilasina kadar da Abbasi hanedani islam Devletinin idare-
sinde hikUm strmdastar. iman, islam ve ihsan temelli hukuk cercevesinde yasadik-
ca MUslimanlar Allah’in ilk “Oku!” emrine uyarak bilim, tip ve teknolojide cigirlar
acmislardir. islAm medeniyeti, 8. asrin ortalarindan 13. asrin sonuna kadar Atlas
Okyanusundan Cin Seddine uzanan bir saha Uzerinde rakipsiz bir hiukimranhk
kurmustur. (Bammat, 1963, s. 363)

Islam Medeniyetinin Tezahiirleri

Islam Medeniyetinin kaynaklari, Kur’an-1 Kerim ve Allah’in insanliga génderdidi el-
cisi Hz. Muhammed’in hadisleriyle sinnetidir. Kur’an-1 Kerim dogrudan veya do-
layli olarak islami tahsilin en blyUk disiplinlerinin ortaya cikip yikselmesine ve
her birinde literatlrin geliserek yayillmasina vesile olmustur. Hadis (Peygamberin
soyledikleri) veya Hz. Muhammed’in yolu anlaminda Peygamberin stinneti hadis-
lerinde sdylediginin vicut bulmus haliyle yasayisi, Kur’an-1 Kerim’in otoriter bir
yorumudur.

Kur’an metninin tam ve kesin dogru anlasiimasiyla Arap dilinin ilimleri (dilbilgisin-
den belagate) gelismistir. Kur’an butln bilimlerin gelismesine yazili hale gecirilme-
siyle de ayrica hizmet etmistir. islami bilimlerin ortaya cikisinda bilimin toplum icin
rolil ve konumunu tanimlamakta islam dini esastir. Fakat din, bilimin kavramsal /
bilissel icerigini tanimlamaz. Dini tezler bilimin dinden ayri oldugunu savunmustur.
Sonucta, degerlerden badimsiz veya ahladken tarafsiz bir bilimsel bilgi hicbir kil-
tlre minhasir olmaksizin gelisebilmistir (Dallal, 1999, s. 157). Dini bilgiden ayirmak
Uzere, bilimler icin, genellikle “bilimler butin milletler arasinda paylasilir” ilkesi
kabul edilmistir. KualtUrel tarafsizlik ideali yeni evrensel bilimsel kaltGrin lisani ola-
rak Arapcanin kullanimiyla artmistir. MUslimanlar bilimi uluslararasi ve buttncuil
olarak kabul etmis, kendilerinden &nceki tiUm bilimsel gelenekleri devralarak yeni
bir kivama dénUstirmuslerdir.

Kur’an-1 Kerim, islam hukuku ve kanunlariyla teorisinin de gelismesini saglamistir.
Temel teolojik meseleler haliyle Kur’an’da belirli ayetler cercevesinde merkezlen-
mistir.

Tarih yaziciligr da Kur’an’in dini tarihe bakisini dikkatlp ele almak gayesiyle bas-
lamistir. Bu okuyusa gore, ilaht cagdriy! ilk getiren Hz. Adem ve sonuncusu da Hz.
Muhammed’dir.

Islam medeniyetinde islami bilimlerin olusumu strecinde Fuat Sezgin’in Taninma-
yan Blyiik Cag (2019) kitabi glinimUzde Turkcedeki en kapsamli bilim tarihi ki-
tabidir. Sezgin’in siniflandirmasina gére, astronomi, cografya, denizcilik, saatler,
geometri, optik, tip, kimya, mineraller, fizik, mimari, savas teknigi gibi alanlarda

islam medeniyetinin eserleri ortaya cikmistir. Matematik calismalari aritmetik, ce-
bir gibi yeni bilim dallarinin dogmasina vesile olmustur. Franz Rosenthal’in islam
dininin bilime verdigi 6nem sebebiyle, Hz. Muhammed’in bilimi/ilmi “insan haya-
tinin asil itici glict olarak &ne slrmesi” sayesinde, islam medeniyetinde gérdi-
gu “dini saygl” sebebiyle ilerledigine dair beyanini Sezgin’in kitabindan 6greniriz
(Sezgin, 2019, s. 20).

MuUslimanlarin Allah’in emrettidi ibadetleri yapmak Uzere ¢cok dnemli ve temel ih-
tiyaclari bilimin gelismesi icin alan olusturmustur. Namaz kilmak icin abdest almak
gerektigine gbre suya erisim, namaz kilmak icin namaz vakitlerinin tayini, namaz
kilmak icin Mekke’de Kabe’ye, kible istikametine yonelmek. MUsltiman fetihleri ku-
zeye, glneye, batiya ve doguya dogru genisledikce, Akdeniz’i asarak 717’de Cebe-
litarik Bodazr'ndan ispanya’ya varilmistir ve orada yahut denizlerde gemi icinde
seyir halindeyken yon tayini icin ve her zaman her yerde yol bulmak Uzere en fazla
astronomiyle ugrasmak ihtiyac olmustur.

MuUslimanlar arasinda terciime faaliyetlerinin cogunlugu Abbasi halifesi Harun
Resid’in oglu Halife Me’mun’un idaresi déneminde Baddat’'ta gerceklestirilmistir.
Harun Resid 786-809 seneleri arasindaki iktidari esnasinda Bagdat’'ta Beyti{’l-
Hikme / Hikmet Evi ismiyle bir kiitiphane kurmustu. Aslinda tarihciler arasinda
bu ilim merkezinin kim tarafindan kuruldugu tartismali bir konudur. Bazilari Harun
Resid’in bazilari da oglu Me’mun’un kurdugunu iddia ederler. Mislimanlarin islam
medeniyeti kapsaminda gerceklestirdikleri bilimsel faaliyetlerin 6zetini sunmak
amacindan sasmamak Uzere, bu tlr tartismalara yer vermeden sadece bahset-
mekle yetinmek kafidir. Ancak, burada esas énemli konu, Hikmet Evi’nin kim ta-
rafindan yapildidindan ziyade, dénemin siyasi otoritesinin bilimsel arastirmalara
cHmertce sagladigr maddi imkanlar ve fiziksel sartlardir.

BeytU’l-Hikme’de bilimsel ve felsefi eserler mUmkUin olan her yerden toplanmis-
tI. Hattad Halife Me’mun Bizans imparatoruna para édeyerek ondan bazl Yunanca
eserleri satin almis, BeytU’l-Hikme’de calisiimasi i¢cin getirtmisti. Burasi farkli din ve
milletlerden arastirmacilara ev sahiplidi yaparak onlara gereken huzurlu calisma
ortamini saglamisti. Tercime calismalari sGrdikce Arapca mesleki acidan da MUs-
[Uman toplumlarda bilinmesi ihtiyaci duyulan bir lisan haline dénUstl. Bu sUretle,
Arap dili, edebiyati, dilbilgisi calismalari da ilerledi. Leksikografi Kur’an’da gecen
fakat cok bilinmeyen kelimelerin aciklanmasi icin baslatiimistir (Sezgin, 2019, s.
21). Bu sekilde Kur’an tefsirleri de dogmustur. Leksikografinin tercime faaliyetleri
esnasinda da ilerledigi kaydedilir. Ozellikle bilimsel terimlerin karsiliklarinin bulun-
masi yahut yeni kelimelerin kazandirilmasi icin Arapca sézlUkcUlUuk baslatiimistir.

Bilim tarihcilerinin vurguladigi 6nemli bir husus vardir. Arapc¢a eserlerin sanki Yu-
nan veya Suryani eserlerinin mulzesi gibi addetmenin ciddi bir hata oldugunu be-
lirtirler. CUnkU bu eserlerin korunmasini sadlayan ceviri faaliyeti, bilimi oldudu /
bulundugu noktadan alarak dénlstlirmuUs ve yeniden dizenleyerek yeni bir bilim
yapilanmasini saglamistir.

MuUslUmanlarin astronomi konusunda yaptiklari ilk ceviriler Farsca ve Hintceden ol-
dudu icin 6ncelikle onlarin etkisinde kalmislardir. Calismalarinda, ilk basta Fars ve
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Hint ydntemlerini ve karakteristik 6zelliklerini benimsemisler; bilahare, eski Yunan-
cadan SUryaniceye sonra da Arapc¢aya yapilan tercime calismalariyla 2. asir mes-
hur Yunan astronomisti Batlamyus’'un metotlariyla yeni élcimler yapmaya basla-
mislardir. Harizmi’'nin (780-850) Kitabii’l Cebr ve’l-Mukabele isimli eseri Arapca
yazilmis ilk cebir kitabidir. Avrupa’ya cebir bilimini takdim icin kullanilan bu kitabi
Latinceye Chesterli Robert kismen cevirmistir. (Dallal, 1999, s. 186) Ahmad Dallal’a
gore, Miuslimanlar Batlamyus’un astronomisini yenileyen bir bilim anlayisini batin
dunyaya kazandirmislardir.

Abbasi halifesi Me’'mun 813-833 seneleri arasindaki iktidari zamaninda Bagddat
ve Sam’da astronomik gbzlem programlari dizenlemistir. Bu biutin Muslimanlar
arasindaki ilk, en prestijli resmi destekli astronomi faaliyetidir. Batlamyus’tan yedi
asir sonra onun modellemeleriyle yeni bulgularin karsilastirilmasiyla baslayan bu
program tarihte kaydedilen ilk kolektif bilimsel girisimdir. Rasathanelerin daha ti-
tiz aletlerle dlcimlerle ¢calismasina duyulan ihtiyaci ortaya cikartmistir. En énemli
duzeltmelerden birisi, gines sistemindeki yoringelerin uzun kenarlarinin sabit yil-
dizlarin salinimina gére hareket ettigidir. Rey sehrinde dodmus, Siraz ve isfahan
gibi 6nemli merkezlerde calismis Abdurrahman el-Safi (903-986) Kitéab-1 Suverd’/
Kevakibe’s-Sabita isimli eserinde takimyildizlarinin kesin koordinatlarini ve blyUk-
[Uklerini yerleriyle tespit etmistir.

Matematik cografya, kartografya gibi bilimleri de MUsliman alimler astronomiyle
bagdlantili olarak gelistirmislerdir. Kible istikametinin farkl yerlerden dogdru tayinin-
de karmasik matematiksel yéntemleri kullanmislar. Vakit namazlarinin saatlerinin
hesaplanmasi, dogru 6lcimler, gereken aletlerin yapimi, tecrlbe ve siyasi erkin
mali destediyle emniyetlerini temin ettikten sonra alimlerin titiz calismalari saye-
sinde ilerlemistir. O devirde icad ettikleri usturlab, pusula, kible tayinine yarayan
6zel aletler vardir. Bunlarin bazilari Fuat Sezgin’in Gllhane Parki icerisinde kur-
dugu isldm Bilim ve Teknoloji Tarihi MUzesinde birebir benzerleri yapilmis halde
sergilenmektedir.

idrisi’nin 11. asirda cizdigi dinya haritalari mevcut haritalara cok yakin ve en az
vanlisla yapilmistir (Dallal, 1999, s. 185).

MuslUmanlar toprak / tarim bilimini bitki biliminden ayri tutarlar, buna dair ilk eser-
ler 11. asirda yazilmistir.

“Bilim, sadece islam medeniyetinin dnemli bir parcasi olarak degil, ayni zamanda
sosyal kurumlarindan biri olarak islami sehir merkezlerinin kalbinde gelismistir”
diyen Dallal’a gére, bu bilime “islami bilim” demekte mahzur bulunmaz (Dallal,
1999, s. 157).

Hidrostatikte kaydedilen gelismeler sayesinde, onuncu asirda Merv ve cevresinde-
ki sulama sisteminin on binden fazla iscisi bu sistemin bakimi ve kontrolleri isleri-
ne bakar. Ozel egitimleriyle yeralti sularini bulan, kanallari su akisi hesabina gdére
yapan isciler ve ustalari vardi. Risalelerde su bulma yéntemleri, cok genis capli
sulama sistemlerinin nasil insa edilecedi ve bunlarin idaresine dair yonetmelikler
vazilmisti (Dallal, 1999, s. 197). Mihendislik her alaniyla gelismisti. Su saatleri, se-

biller, havuzlar, havuz fiskiyeleri, su kaldiraclari ve degirmenleri yapilmisti. Makine
muuhendisligi, sulama muhendisligi, barajlar, sulama projeleri ekonomik kalkinma
ve yeni sehirlerin kurulusunun ivme kazanmasini saglamisti.

Onuncu asrin sonunda ibn en-Nedim isimli Bagdatl bir kitapsever kitapc¢i acik-
lamali ve analitik el-Fihrist adini verdigi bir bibliyvografya yazmisti. Bu kitapta; ta-
sinmasi zor, pahali ve adir papirls, parsdémen ve deri yaninda kagidin da 8. asir
itibariyle yaygin bir sekilde kullanimi sayesinde dért asir boyunca, MUslimanlarin
on farkli alanda araliksiz Urettikleri ve derledikleri binlerce kitabi baslhklariyla kay-
detmistir. Basliklar 1. Kur’an-1 Kerim, Kur’an dili, okunuslari, tefsir ve diger Kur’an
baglantili ilimler; 2. Farkh ekolleriyle Arap dili ve grameri; 3. Tarih ve yardimci di-
siplinler: secere, biyografi, resmi devlet edebiyati; 4. islam &ncesi ve modern dé-
nemde Arapca siir; 5. ilahiyat, tarikatlar, sGff edebiyati; 6. islam hukuku ve kaynak-
lari, 6zellikle hadisler; 7. Felsefe ve antik ilimler: bunlarin antikcagdan intikal eden
miraslari, Arapcaya tercimeler ve farkli branslarda serhler, tabiat bilimleri, mantik,
metafizik, geometri, matematik, mizik, astronomi, mekanik ve tip dahil; 8. Popu-
ler kUltar, hikdye anlatimi, masal, sihir ve hokkabazlik; 9. Yakin Dogu’daki islam
disindaki diger dinler, mesela Yemen bdlgesinde, milattan yaklasik bin sene énce
yasamis Saba veya Sebe melikesi Belkis’in toplumunun dini, Keldaniler ve Manihe-
istler, Hindistan ve Cin gibi daha uzak yerlerdeki dinler; 10. Gecmiste ve zamaninda
simya ve sanatlari. ?

Birani (6. 440/1048) “Ben her kisinin kendi calismasinda yapmasi gerekeni yaptim:
Oncellerinin basarilarini minnetle karsilamak, onlarin yanlislarini irkmeden dog-
rultmak, kendisine gercek olarak gérineni gelecek kusaga ve sonrakilere emanet
etmek,” demistir (Sezgin, 2019, s. 15). 1. yUzyilda bir bilim insaninin tarafsiz calis-
ma ydntemini bu sézlerden 6grenmek mimkinddr.

“Omeri’l-Hayyam 11. yizyilin ikinci yarisinda yasamis filozof, astronom ve fizik-
cidir, cebir alaninda Uclncl dereceden denklemlerin sistematik bir tanitmasini”
ortaya koymustur (Sezgin, 2019, s. 8).

Geometri ve statikteki ilerlemeler sayesinde bostan dolabi da denilen blyUk ahsap
su degirmenleri suyu nehirden su haznesi seviyesine cikarmakta kullanilirdi. Daha
sonra da bu suyolundaki bolgelere dagitilirdi. Asi nehri kiyisindaki Hama sehri ¢cok
blyUk ahsap su degirmenleriyle meshurdu (Dallal, 1999, s. 197).

DaruU’s-sifa da denilen sifahanelerin kendi eczahaneleri ve kUtlUphaneleri olurdu.
Her tirlG hastalik icin ayri sifAhaneler vakiflar aracihdiyla yapilmisti. Ozellikle Sel-
cuklu ve Osmanli dénemlerinde bunlarin psikosomatik hastaliklarin teshis ve te-
davisinde kaydettikleri basarilari yazan hekimler vardir. Hafsa Sultan sifahanesinin
vakfiyesinde, orada calisacak glUzel ahlakli hekim ve hastabakicilarin hastalara
muhakkak guller ylzle ve yumusak bir eda ile hastanin haline anlayis g&stererek
yaklasmalari, bunun aksine davranan olursa vakfin mitevellisi tarafindan isten ¢i-
kartilmasi istenmistir (Yortikoglu, 1993, s. 45-46).

12.asirdayasamis, Abdurrahmanel-Hazini Kitdb-1Mizanu’l-Hikmeisimliansiklopedik
eserinde teorik statik ve hidrostatik konulari Gzerine calismistir (Dallal, 1999, s.194).

2 http://teachmiddleeast.lib.uchicago.edu/foundations/golden-age-islam/essay/essay-03.html Son erisim tarihi: 16 Eylil 2019.
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islami bilimler, 11. asirdan yaklasik 17. asra dek bilim alaninda diinyada etkilerini
sUrdurmustar. MUslimanlarin ortaya cikardigi bilimler Gzerine yapilan incelemeler
onemli bir artis gdsterse de, bilim konusunda mevcut yazma eserlerle ilgili henliz
tatmin edici miktarda arastirma yoktur. Fuat Sezgin’in 3 6nctliginde gerceklesti-
rilmis ciltlerle calismanin devaminin getirilmesiyle bu ¢cok ihmal edilmis konu ay-
dinlatilabilir.

Islam Medeniyetinde Sanat

islam sanatini tarihi ve codrafi perspektiften calismanin zor oldugu uzmanlarinca
kabul edilmistir. Titus Burckhardt’a gdre, “islam sanati adinin delalet ettigi seyi”
sdyler ve isldam medeniyeti, en derdni seyi kendi tarzinda yansitir (Burckhardt,
2012, s. 21). islam kalttrd hayatin her alaninda estetik tercihler yapan canl ve
hayatiyetini en bastan itibaren strdiren bir &henkle yasanir. “isldm sanati bitdn
tezahur sekillerinde islam’in varlik ve hayati algilayis ve anlamlandiris bicimini yan-
sitir. Diger bir ifadeyle isldm sanat eserleri onlari ortaya koyanlarin inanc ve hayat
tarzlarinin en somut godstergesidir.” (Kog, 2009, c. 36, s. 90)

Kur’an-1 Kerim hatlarindan, sayfalarin etraflarindaki altin bezemeyle yapilan tezhib
sUslemelerine, kitap ciltlemekten, ebr( yapimina, yemenilerin kenarlarina 6rulen
igne ovasi islere, hali ve kilimlerdeki desenlerden, Fas’taki geometrik desenli cini-
lere, KudUs’teki Kubbetl’s-Sahra / Kubbetl’s-Sahre (Emevi halifesi Abdilmelik ta-
rafindan 692 senesinde yaptiriimistir), Kurtuba Camii, Kahire’deki ibn Tulun Camii,
Semerkand’daki medreseler, Maraga’daki rasathane, istanbul’da Beylerbeyi’ndeki
Muvakkithdne, EndulUs’teki Elhamra Sarayi, Edirne’deki Eski Cami veya Selimi-
ye Camii, Hindistan’in Agra sehrindeki Tac Mahal gibi drneklerle isldAm sanatinin
hayatin her sahasinda g6z kamastirici eserleri cok stklr dlnyanin bazi yerlerin-
de hala yasamaktadir. islam medeniyetinin saheserleri mdsikiden mezar taslari-
na dek, isldam sanatinin hayatin her alaninda var oldugunu gdstermektedir. Sheila
Blair ve Jonathan Bloom, tarih boyunca bUtun kaltUrlerin kendilerini gérsel olarak
ifade ettiklerini ve isldm medeniyetinin de gdrsel sanatlarla tarzini ortaya cikart-
tigini belirtmislerdir (1999, s. 215). islam sanati, sadece dini icerikli degildir, her
tUrl0 godrsel sanati ifade eder. islam’in yaygin oldugu tim cografyalar icin kullani-
lan bir terimdir. Hiristiyvan sanati denilince anlasilanin aksine, sadece dini fonksi-
yonlara yénelik yapilan eser veya esyalar kastedilmez. Bir bina, tablo, ibrik vs.nin
islam sanati olarak addedilmesi icin sanatkarinin Misliman olmasi da sart degildir.
Baska medeniyetlerin aksine, MUsliman sanatinda hiyerarsik bir siralama yoktur.
Mimari veya baska bir alan bir digerine Ustlin dedildir. Sanat ve zanaat arasinda
da fark bulunmamaktadir. Bir sey hem kullanisli hem de sanatsal olabilir; hatta
Muislimanlar i¢cin sanat uygulamalarinin kullanisli olmasi esastir (Blair ve Bloom,
1999, s. 216-222). Meseld; bahce kalturd, batin meshur Misliman sehirlerinde cok
guzel bahce peyzajlari yapilmistir. BatI'da simsirler sadece sanat amaciyla sekil-
lendirilirken, MUslimanlar genellikle renkli baliklarin ylizdugu fiskiyeli havuzlarla
donattiklari bahcelerinin Urlnlerini toplar, ihtiyactan fazla olanlar dagditilir, hatta
pazarlarda satilirdi. EndulUs’teki bah¢ce mimarisi seyyahlarin gipta ile anlattiklari
tarzda yapilmisti.

3 Prof. Dr. Fuat Sezgin’in eserlerinin ¢ogu Almancadir ve onlarin gevirileri dahi yeni bir ¢i1gir acarak bilim tarihi konusunda yapilacak arastirmalari yonlendirecektir.

Mimari, islam sanatinda en yaygin formdur ve ginimuze ulasan, kurulus amaci-
na uygun kullanimda olan en yaygin érnekleri cami, medrese, sifahadne, hamam,
kervansaray, saray ve sebil gibi yapilardir. Binalar kullanildik¢a, bakimlari yapildigi
icin ®&murlU olurlar. ikinci ®nemli sanat kolu hat ve bununla baglantili sair gelenekli
kitap sanatlaridir.

Tekstil endiistrisi, kumaslarin Uretimi de Uclncl en 6nemli sanat kalemi olarak
nitelendirilir. Ayrica hammaddesinden, boyasina, desenlemesine dek ayni zaman-
da kar da getirir. Kumaslar, toplumda kisilerin kimlik ve sosyal statulerini belirle-
mek icin de rol sahibidir. Mefrusat ve mobilyada kumaslar kullanilir. Cadir ve cadir
kUltarayle baglantili her konuda tasinabilir mimari acisindan da tekstil dnemli bir
sanat koludur.

Futivvet ehlinin sanati silahlarda ortaya cikar. “Yigitlikle dakikligin, cesaretle
zarafetin” (Burckhardt, 2012, s. 161) en sanatkarane seviyede ortaya ciktigi alan, ki-
lic ve oka ek olarak, kin ve sadak gibi silahlarin muhafazasi i¢cin kullanilan aletlerin
yapimidir. Kiliclarin Ustine hatla en ¢cok kelime-i tevhidin ilk kisminin “la ildhe il-
lallah” yazildigi goérillr. Oklarin ucuna temren denilir ve oklarin muhafaza edildigi
sadaklarin Ustlne genelde ok atilirken sdylenen “Meded Ya Hakk!” ibaresi hatla
islenir.

Gorsel 2. Dr. Ogretim Uyesi Gulnihal Kiipeli'nin tezhibi Efdaliddin Kilic’in “Meded Ya Hakk!” hattiyla, bir sadak érnegi.

Batida daha dekoratif amacla kullanimda olan ve sanat olarak gérilmeyen metal,
seramik, cam, tahta, fildisi ve tas islemesi MUslimanlar arasinda en az mimari veya
tekstil kadar sanat acisindan makbulddr.

=
o
=)
=
o
T
)
=
£
«S
=
)
2
5
o]
O
(a]
)
e
b
(o)




=
o
2
c
]
T
@
=
£
«S
=
)
%
S
o]
o
(a]
©
e
P
(o)

Hat sanati, Kur’'an-1 Kerim’in yazilisinda kullanilir. Ayrica binalara dekoratif amacl
vazilan yazilari havidir. Mimaride karsimiza cikan Kur’an ayeti vazil ilk 6rnek Hz.
Omer’in insa ettirdigi Batililarin Omer Camii dedikleri cAmiin yerine insa edilmis
olan KuduUs’teki Kubbetl’s-Sahra’dir. Kubbetl’s-Sahre de denilen bu camiin kub-
besi altindan yapilmistir ve Mislimanlarin yaptidi ilk kubbeli cAmi érnegdidir. icinde
ise Yahudi, Hiristivan ve MUslimanlarca mukaddes olduguna ve Hz. Muhammed’in
(sav) Mirac gecesinde Uzerine basarak yedi kat semaya yUkseldidi icin Gzerinde
ayak izlerinin bulunduguna inanilan blyUk kaya vardir. Buna, Sahretullah “Allah’in
kayas!” da denir (Ayverdi, 2005, c. 3, s. 2640).

Gérsel 3. Kubbetl’'s-Sahra (Yekta inci Zilfikar’in koleksiyonundan)

Arabesk ve geometrik sekiller; daha ziyade dini sanatta figlr gereksiz bulundu-
gu icin kullanilmistir ve dekoratif geometrik desenler 6én plana cikar. Renk kulla-
nimi; geometrik desenleri daha da belirginlestirmek icindir. islam sanatinda ol-
dukca canli renklerin secildigi diger sanatlarla karsilastirildiginda gériltr. Hayatin
her alaninda, tekstilden bina duvarlarina, seramiklerden hali-kilim dokumaciligina
varana dek canli renklerin tercihi s6z konusudur. Kasti belirsizlikleri sanatkéarlar
tercih ederler. Cok da kuralli eser Gretmek icin cabalamamislardir, aksine onlar ba-
kildiginda herkesin kendi goérisline veya anlayisina uygun yorumlar yapabilmele-
rine misaade edecek bir GslGbu gelistirmislerdir. Allah’in yarattigi tabiattan ilham
alirlar ancak 6zenle birebir kopyalamamak icin gayret ederler.

Islam sanatinda “birlikte cesitlilik” veya “cesitlilikte birlik” drnekleri bolca verilir.
Muslimanlar hicbir asagdilik kompleksine kapilmadan, gittikleri yerlerde gérdUkle-

rinden, 6Jrendiklerinden istifade etmekten kacinmamislardir. Her hususta benim-
seyecekleri yenilik icin esas prensipleri su olmustur: “Allah’in bu hususta haram kil-
digi bir sey var mi?” Yoksa “haram degilse alalim ve bunu kendimize uyumlayalim.”
Uslup bdyle olunca meseld, bunda harama muteallik bir sey yoktur diyerek, cami
mimarisinde kubbeyi Hristivanlardan almaktan imtina etmemislerdir.

James Gelvin, BlyUk Britanya’nin ilk ve tek MUsevi basbakani Benjamin Disraeli’nin
MdUsevi karsitl (anti-Semitic) bir muhalifinin kendisini istiskal etmek Gzere giydidi
kiyafet sebebiyle ona, “senin atalarin agaclarda (maymunlar gibi) sallanirlarken
benim ceddim Siileyman mdabedinde din adamlariydl” diyerek sertce cikistigini
belirtir. Gelvin, ayrica orta ¢caglarda Orta Dogu insanlariyla Avrupalilar arasindaki
iliskinin de benzeri bir sekilde oldugunu kaydeder. Orta cagda Avrupa bilimsellik-
ten uzak iken MUsliman halifeliginin bilimsel sorgulama ve kultlrel zenginlige bu-
ylUk dnem atfettiklerini sdyler. Avrupalilar, ispanya’da, Akdeniz’de ve Orta Dogu’da
gerceklestirdikleri hacli seferleri sirasinda bilmedikleri cok cesitli yiyecek ve ticari
mallarla tanismislardir. Avrupali toplumlara Mislimanlarin kattiklarini bulmak icin
kelimelerin etimolojik kdkenlerine bakmak, onlarin k&k ve gelismelerini bulmak
yeterlidir. MUslimanlarin fikirleri ve mahsulleri, Arapca kelimelerle beraber es za-
manli bir sekilde Avrupa’da dolasmaya baslamistir.

Amiral, kerpic, albatros, simya, alkol, cebir, algoritma, imbik, almanak (takvim),
amber, kayisi, enginar, pamuk, kimyon, ztirafa, limon, leylak, muson, alci tasi, soda,
sofa, seker, surup, zirve, tarhun otu, serbet, serif, peri-cin, iksir, gazli bez, Sam ku-
masi, kornea, sifre, mecmua, papadan anlaminda popinjay, safari, safran, boraks,
gbk mavisi, muska, patlican, istikamet acisi, iletec anlaminda kablo, cephanelik,
mantar tipa, kina mdndsindaki henna, raket ve baska bircok kelime daha ingilizce-
ye girmistir...

Meseld kahve (coffee), kavanoz (jar) ve ceylan (gazelle) kelimeleri Arapcadan
alinmislardir. Raket kelimesi avug icinden mulhemdir ve Arapcadan gelir. Arapca-
da gala kelimesi ise birini bir kiyafetle tanimlanan bir makama getirmek anlamin-
dadir. Saten MUsliman tlccarlarin Cin’de kumas ticareti yapmaya gittikleri sehre
atiftir. Hele de satran¢ oyunundaki anlami ‘sah 6ld{’, demek olan, “Sah mat!” ifa-
desi Farsca/Arapca bir terimdir. Satran¢c meraklilarinin bildigi gibi satranc maci bu
ifadeyle biter (Gelvin, 2008, s. 22-23).

Sonug¢

Amerikali medeniyet tarihcisi Hodgson The Venture of Islam isimli kitabinda, “16.
asirda uzaydan birisi dinyaya bakacak olsa, yerylzinin artik tamamen Musli-
manlastigi varsayimini ileri strerdi.” yorumunu yapmistir. CuUnkU 16. asirda, yer-
yUzUnde hakim U¢ blUyUk MUsliman imparatorluk birbirleriyle sinirdasti ve en
doguda Babiir imparatorlugu (buglnki Hindistan, Pakistan, Banglades sinirlari
dahilinde), ortada Safevi imparatorlugu (bugiinki iran ve Tirki Cumhuriyetlerin
sinirlari dahilinde) ve onun batisinda da UGc¢ blUyUk kitay! birbirine baglayan cograf-
yada, Osmanli imparatorlugu vardi. Bu U¢ imparatorlugun kurucularinin tamami
da MUsliman Turk Beyleri idi.
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Sonra bUtlin dinya konjonktlri degdistiginden bu U¢ imparatorlugun egemen ol-
dugu cografyada artik pek cok irili ufakli Glke vardir.

Rudyard Kipling “Beyaz Adamin Cilesi” siirini 1899’da yazdiginda ABD’nin de em-
peryalizm konusunda BUyUk Britanya ve Avrupa devletlerinin ‘Barbar uluslarin uy-
garlastirilmasi’ misyonuna katkisinin gerekliligini belirtmistir.

Kipling’in, Irk¢i bir sekilde, ici aciyarak uygarlastirmak amaciyla katlandiklari si-
kintilari kendi cileleri olarak nitelendiren yaklasimindan c¢cok farkl olarak, Ernst,
1992 ve 2002’de on yil arayla katildigi islam Arastirmalari hakkindaki iki akademik
toplantinin sonuc kararlarindaki egitim hedeflerinin ayniligina dikkat ceker: “Ame-
rikalilari, Mdsliimanlarin insan olduklarina ikna etmek! Bu anlamsiz denecek kadar
basit goriilebilir, fakat editimli insanlarin sinirsiz ényargi ve taraflilik gdsterdikleri
tek konu belki de isldm dinidir. On yil sonra [sldmi arastirmalarin dnemli konulari
hakkinda dlizenlenen bir baska toplantida ayni sonuca, fakat bu sefer daha gticld
bir sekilde ulasildi: Temel mesele, Miisliimanlarin, Mdsliiman olmayanlar géziinde
insanlastiriimasidir.” (Ernst, 2005, s. 24).

Kipling’in siirinden yaklasik bir asir sonra, 1993’te Huntington meshur “Medeni-
yetler Catismasi” makalesinde tarafli bir tarih okumasi yaparak belli bir sayida
medeniyetin varligindan bahseder ve iclerinden bir tanesi kazanana dek bunlarin
catisacaklari tezini savunur. “ilerici Bati ile gerici islam diinyasi arasinda” kiyasiya
bir mUcadelenin yasanacadini ileri sGrer (Ernst, 2005, s. 38).

Huntington’in tezinin, Amerika Birlesik Devletleri’nin dis siyasetinin cercevesi hali-
ne dénlsmesi cok gecmeden gerceklesmistir. 11 Eylul 2001 terdr olaylari sonrasin-
da bu sefer Amerika Birlesik Devletleri Orta Dogu’da “ezilen ve anti-demokratik”
sartlarda yasayanlara demokrasi tasimak amaciyla énce Afganistan’i ve ardindan
Irak’t bombalariyla haritadan silercesine tahribe baslamistir. Bolgede Suriye, Ye-
men ve simdilerde Kesmir karismistir. Orta Dogu’da yasanan savaslar, insanlarin
toplu dlumleriyle, topraklarinda mevcut, yasamis ve/veya yasayan medeniyetin
izlerinin silinmesiyle sonuclanmaktadir.

Yiksekdgretim Kurumunun baslattigr Orta Dogu’da Akademik Mirasin Korunma-
si projesi kapsaminda bu tarihi sUreclerin yasandigina dikkat cekilerek ciddi bir
farkindalik olusturulmak istenmistir. Projenin olusturdugu komisyon, calismalariy-
la 6ncelikle Turkiye Cumhuriyeti Devleti’nin yaptiklarini gdzler édnline sermistir.
Medeniyetlerin besigi addedilen Orta Dogu’da son zamanlara dek ayakta kalabi-
len ve bazi yerlerde bombalarla tahrip edilen islam medeniyeti eserlerine dikkat
cekilmistir. Proje kapsaminda, bdlgedeki islam medeniyetinden kalmis medrese,
kGtUphane, sifahane, cami, imarethane, kervansaray, hamam gibi mimari eserlerin
yok edilisine sessiz kalinmayisi sorumlu tarihcilik anlayisinin tavridir.

islaAm medeniyetini 7. yizyildan ginimize dek cografi sinirlar cercevesinde ifade
etmek zordur. Zira islAmiyet artik dinyanin her yerine mUminlerce gitmis halde-
dir. IslAm medeniyetinin insanliga kazandirdiklarini tam bir liste halinde siralamak
da mimkin degdildir. Medeniyetin ancak hukuk ve kanun kapsaminda olusabile-
cegdinin 6rnekleri pek coktur. Ancak, Muslimanlarin bilimsel ve akademik mirasi-

nin tamaminin ¢alisiimasi icin evvela bu konularda mevcut yazma eserlerin bugln
kullanilan dillere tercimesi gerekir. Elbette, dncelik bélgede huzur ve emniyetin
teminindedir.
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ISLAMIC CIVILIZATION IN THE MIDDLE EAST

Where is the Middle East?

In this article, while giving examples of the successes and discoveries of Muslim
civilizations in various geographies, primacy will be given to the Middle East.
As such, the first question that must be asked is, where is the Middle East? The
ambiguity about the place of this area, the uncertainty in the designation of its
exact location and the identities of those trying to locate it, are all connected
to our contemporary problems from a historical, political and geographic
perspective. Many different history readings can be rendered about the merciless
exploitation of human life and the riches and resources that can be found above
and belowground in this area.

Who added this term “Middle East” to the literature, and when? How the borders
of the area named the Middle East were determined and the identity of those
doing the identifying is also important. The first time this phrase was first used
occurredin English in the US in the year 1902. It came to be used in other European
languages towards the beginning of the 20th century and was added to the
lexicon of Middle Eastern countries near the end of it.

As shown in the following maps' demonstrating where the Middle East is, its
geographic positioning changed over time. For the first time in 1902, the American
global naval expert Alfred Thayer Mahan brought forward the map shown in Figure
1.b, where the Middle East is shown to stretch from where we refer to as the Far
East to the Balkans in the Near East. However, over time, the Middle East was
shifted more towards the West in the middle of the 20 century; the map shown
in Figure 1.d has come to the fore where the area stretching from Pakistan in the
East to Morocco in the West has come to be referred to as the Middle East.

Figure 1. Maps showing the variations of the “Middle East” at different times

If an area that is about a single portion of the world generates this much debate
in the West, then how do we locate the Middle East? In searches done to find a
map to demonstrate how we identify the Middle East, nothing that was in Turkish
and that was of appropriate scope was encountered. The starting point of Islamic
civilization is the Hijaz region where the cities Mecca and Medina are located. “The
intersecting point of three major continents and the centre of the effects and

11 received permission from Prof. Charles Kurzman to use these maps demonstrating the different locations of the Middle East, which he uses in the exam he prepares whi-
le teaching about the Middle East. http://kurzman.unc.edu/teaching/teaching-the-middle-east/?utm_content=buffer010e4&utm_medium=social&utm_source=facebook.
com&utm_campaign=buffer. Last accessed: 15 September 2019.

reactions in these areas, Arabia knew better than any other country those who
lived on these three continents and their customs. Truly, ancient people referred
to Mecca as the ‘core of the world™ (Hamidullah, 2015, p. 36). The maps are shown
in Figure 1 identify the scope of Islamic civilization as well.

It is obvious that even when only doing a simple map reading, the name given
to the geography in question can change over time based on political authority.
In history readings, human and political geography should not be far from our
minds.

The topic of this article is to question, from a historical perspective, what Islamic
civilization has brought to humanity and this world within geography whose
boundaries are still being debated. In the above maps, Andalusia is not shown. Just
as Andalusia, where the admirable qualities of humanity were being experienced
at the beginning of the 8" century, was erased from history, so it was erased from
human, cultural and mathematic geographies as well. The Middle East became
the paradigm of the 20t century. Officially divided using a “ruler and pen” on a
map following the 1915 Sykes-Picot agreement, and with its rich resources both
above and below ground inducing a frenzied appetite, the word “peace” has
simply turned into a word in the dictionary when considering the region.

Medina: Law and Civilization

The Prophet Muhammad living according to the conduct of the Qur’an presents
an example for the building of a just and egalitarian society. Islamic civilization
originated from this source of faith and way of living. Bringing forward a lifestyle
that is based on revelation revolving around the principle of unity (tawhid), the
civilization built by Muslim understanding accepts differences graciously for
unity.

Migrating from Mecca to the city of Yathrib (Medina) in 622, the Prophet
Muhammad’s migration (hijra) signified the establishment of the first Muslim
city-state and the beginning of the Muslim calendar. Through the step taken by
the Prophet to protect the safety of life, property, honour and virtue without
discrimination while founding the city-state, Muslims’ first establishment of
civilization occurred within the geography we refer to as the Arabian peninsula.
In the three years following the Prophet’s death in 632, Muslims conquered great
and important cities to the north of the Arabian peninsula. It is understood that
Muslims did not accomplish these conquests using only the weapons of their
time; people chose Islam in response to the way they were treated after Muslims
came to an area. For example, it is recorded that after Caliph ‘Umar conguered
Quds, he refused to pray in the churches and synagogues shown to him, stating,
“if we pray in these places of worship, it would become a tradition.”

The Mecca of the pre-revelation period suffered from a complete lack of justice,
right, and law and was beset with the mayhem of ethical degeneration. The Meccan
societal structure was based on a hierarchy of blood ties. Widows, orphans, and
those lacking strong blood ties or who did not belong to a rich tribe were in
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bad shape. In the Mecca where fathers with sons set out feasts but those with
daughters buried alive their girl children in hot sand, where societal peace was
at the behest of the strong, there was a need for deep-rooted reform. Nearly
the entirety of the first believers in the Prophet’s message in Mecca were those
who had been pushed to the sidelines of society, the marginalized such as the
slaves, the poor, and the widows and the orphans. There was an attempt to fix the
defects in the social construct by way of the revelations.

In his book The Prophet of Islam, Prof. Muhammad Hamidullah writes and asks
the following: “A movement brings forward much more effective results when
concentrated in a single centre rather than being dispersed in different areas...at
that century, the entire world needed to move and become activated towards a
single path. But where were the ‘general headquarters’, the centre for this reformist
divine message, to be established?” (Hamidullah, 2015, p. 18).

Under the religious and political leadership of the Prophet Muhammad, Muslims’
establishment of a civilization occurred for the first time in the geography we
now refer to as the Arabian peninsula. The change in the name of Yathrib - with
negative meanings such as ‘to denigrate’ or ‘a place in flames’ - to Medina with the
arrival of the Prophet means that it is only possible to become civilized through
the presence, conduct and practices of the Prophet. By laying the foundations for
the first Muslim city-state in law, the Prophet Muhammad demonstrated that one
can only become civilized within the framework of the law.

The Prophet Muhammad designated the borders of the city following his migration
there through boundary stones (Hamidullah, 2015, p. 170-171). After setting out the
boundaries of the city, the Prophet declared the area within these borders “harem/
protected”. The Prophet then asked for the names of those “who chose Islam as
their religion and who are Muslim” (Okic, 1958-1959, p. 13). It was determined that
the population of Medina was approximately ten thousand people, comprised of
1500 Muslims, 4000 Jews, and 4500 polytheist Arabs.

After the census and following a counsel with the companions of the Prophet and
non-Muslims, it was decided to establish a city-state, precipitating the preparation
of the state’s constitution. The Medina Constitution thus carries the designation
of being the first written constitution of not just this first Islamic civilization, but
of the world (Hamidullah, 2015, p. 167-168). This agreement was referred to as a
‘book’. It is a true order arriving from an elevated station organizing the people/
society led by the Prophet Muhammad; moreover, it is put down in writing. All
administrative, political and religious relations were arranged through the Medina
Constitution. The important point here is that the Prophet arrived and established
the first city-state within the boundaries of the law, and thus became both the
spiritual and political leader of that community /umma.

The Medina Constitution begins with, “In the name of God, the Most Merciful, the
Most Compassionate! We prepare this document for you as the Prophet of God.”
Also referred to as the Medina Document, one of the most attention-grabbing
articles within this document is the assurance given to all those who live in Medina

that they will be under the protection of Muslims even if they leave the city because
they are citizens of Medina. Prepared at the behest of the Prophet Muhammad,
the Medina Constitution is the first document to guarantee the protection of the
most fundamental human rights such as “life, property, honour, virtue, security
and justice” of those who live within this city-state. The Prophet also allowed non-
Muslims living in Medina to continue practising their religions as they wished and
did not force them into changing their beliefs.

This agreement was also “revolutionary in the distribution and practice of justice”
(Hamidullah, 2015, p. 169). With this document, the understanding of tribalism
was changed in a never-before-seen manner. The Muslim umma/community
institutionalized a new conception of unity/tawhid through an understanding of
the world and universe without looking to differences in race, language or colour.
The Medina Constitution greatly disturbed the polytheists. For Muslims, the
possibility of Meccan polytheists attacking Medina and the polytheists in Medina
joining forces with them against the Muslims was cause for worry. Polytheists in
Medina, in turn, felt apprehensive about being threatened by Meccan polytheists
for their agreement with the Prophet Muhammad. Despite all of this, the Prophet
Muhammad took all the necessary precautions to gain the trust of Jewish and
polytheist Arabs to establish a culture of “co-existence.”

Medina was still an agricultural economy during the migration and had not yet
urbanized. The Prophet encouraged the city to adopt Islam and to become
urbanized simultaneously. After systematically organizing the three fundamental
parts of administration in civilized life, namely the judiciary, military, and treasury,
the Prophet’s masjid, the Masjid al-Nabawi, was made the centre of the city. The
city’s public works, the building of roads, water ways and social facilities gained
speed alongside healthcare. The Prophet also had the city’s cemetery, referred
to as the Jannat al-Baqi, built. Medina was further developed and embellished
through the income from conquests over time.

While the revelations that came during the Meccan period contained verses on
“God’s creative power, God’s unity, God’s singleness, rebirth after death, and
experiences of the hereafter and revelation,” verses that came during the Medina
period were much more concerned about law and issues of legislation, while
also making one think or acting as reminders of the difficulties faced by previous
prophets such as Moses.

By emphasizing the first revelation that came to the Prophet Muhammad in Mecca
in 610, it is necessary to draw attention to the connection between the most
obvious qualities of Islamic civilization - the principles of law and justice. The first
revelation, as is known, is, “igra! - read!” (Q 96:1). The duty given to the Prophet
Muhammad is to both read the verses of the book the Qur’an, and also to discover
and thus read the signs present within himself and the book of the universe. The
Muslim only reaches peace by fully submitting to God’s will. Submission here is
to bear witness to the wisdom in creation with an active consciousness, not just
passive inertia. In any case, the competent ones describe justice by stating that
not putting something where it should go as being oppression. According to the
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Qur’an, the measure of justice is equity; “Just as guidance (hidaya) can be reached
through haqg (truth), justice can be established by conforming to haqg (truth) (Q
7:159, 181). Truth is an objective concept and a stable principle of law. When a
ruling is being done, those who are happy with the sentence if it goes their way
but unhappy and unrecognizing of the decision if it is contrary to their wishes (Q
24:48-51) are referred to as ‘being cruel.”” (Cagrici, 1988, p. 341-343).

According to Qur’anic cosmology, where the human came from and where they
will return is already set out (Murata and Chittick, 1994, p. 122-123). When God
created the human by blowing from His Spirit, He asked, “Alastu birabbikum?/
Am |, not Your Lord?” All of the spirits unanimously replied, “Bali! Yes!” (A’raf,
7:172-173). This question and answer are repeated one more time and afterwards,
God stated, “Very well, then prove your acceptance,” and thus saying entrusted
bodies to these spirits and sent them to this worldly platform (Cornell, 1999, p.
95-96). The single aim of the life - programmed to remember the promise given
in that pre-eternity - the human lives in this world is to protect the trust granted
by God through wakefulness of the heart. Expressed as micro and macro cosmos,
the key of the expression, “universe within a universe, worlds within worlds,”
is for the human (bashar) to rise to the level of humanity. This is only possible
through justice. At the root of justice is the understanding of ihsan (benevolence).
According to the hadith of Gabriel, ihsan is to live as if God, who is “closer to His
servants than their jugular veins,” constantly sees them, and to live each breath
as if seeing Truth (Murata and Chittick, 1994, p. xxxii, 70 and Cornell, 1999, p. 75-
76). Naturally, as expressed in the Qur’an about humanity, “Verily, We did offer the
trust to the heavens, and the earth, and the mountains: but they refused to bear it
because they were afraid of it. Yet man took it up - for, verily, he has always been
prone to be most wicked, most foolish,” (Q 33:72) the only way to obstruct the
human’s ignorance and tyranny is through learning and through practising what
they have learned (Cornell, 1999, p. 95). At this point, the Prophet Muhammad’s
hadiths such as “Seek knowledge, even if in China,” or “Learn from the crib to the
grave,” accompany the Qur’an in encouraging reading and writing.

It is possible to summarize the expression ‘the basis of Islam is in reading,” in this
way. Islamic civilization can be referred to as the civilization of books, or writing.

In the Qur’an, there are verses where there is a persistent insistence on the detailed
writing down of a debt given (Q 2:282-283), or that emancipation from slavery
be written in a contract (Q 24:33). Reading and writing have consistently been
encouraged. The slaves that were captured following the Battle of Badr were
allowed to gain their freedom by teaching a certain number of Muslims how to
read and write.

In this way, a fundamental change takes place in the oral Arab culture and a rapid
transformation into a written tradition takes place. The Qur’an (as a record) has
a dual role as both a source and a guide. Arab culture’s transformation from a
non-written to a written state is basically due to the Qur’an. Concepts such as
“to write,” “to read,” “pen,” and “book” can all be found in the first revelations.
The most well-known example of this is the 96t verse, Alaq: “Igra! bi-ismi rabbika

LIS

allathee khalaqg!” “Read in the name of thy Sustainer, who has created man!” When
the Qur’an is considered holistically, it is referred to as a “book” in many verses.

Following the Prophet Muhammad’s death, Muslims have acted in manners
horrifically contrary to the mission of unity brought by the Prophet due to their
interests. Those who martyred the children of Ali and Fatima, the Prophet’s
grandchildren Hasan and Husayn, were also Muslims. In the year 680 when in
Karbala Husayn and 72 members of his family were martyred, Husayn sacrificed
himself for right, justice and law in the path of his grandfather.

The Umayyads reigned from 661, after the martyrdom of Ali, until 750, followed
by the Abbasid rule until the Mongol invasions in 1258. While living according to
the framework of law based on faith, Islam, and benevolence, Muslims acted in
line with God’s order of “Read!” and broke new ground in science, medicine, and
technology. Islamic civilization established unrivalled sovereignty from the middle
of the 8th century until the end of the 13th that stretched from the Atlantic Ocean
up to the Great Wall of China (Bammat, 1963, p. 363).

The Manifestation of Islamic Civilization

The sources of Islamic civilization are the Qur’an and the hadiths and sunnah of
God’s Messenger Prophet Muhammad. Whether directly or indirectly, the Qur’an
was conducive towards the appearance and rise of the greatest disciplines of
Islamic education and for the development and spread of the respective literature
of each of these fields. The hadiths (the sayings of the Prophet) or the Sunnah (the
path of the Prophet, where what he says is put into practice) are an authoritative
commentary on the Qur’an.

Through the full and absolute understanding of the Qur’anic text, the linguistics
of Arabic (from grammar to rhetoric) developed. The Qur’an also helped in
the development of all sciences by being put down in writing. The religion of
Islam is fundamental to understanding the role and place of science for society
in the appearance of Islamic sciences. However, religion does not describe the
conceptual/cognitive content of science. Religious theses defend that science is
separate fromreligion,andin any event, “a concept of value-free or ethically neutral
scientific knowledge that is not specific to any one particular culture was able to
develop” (Dallal, 1999, p. 157). To separate it from religious knowledge, science has
generally been accepted as being “shared among all nations”. The ideal of cultural
impartiality spread further by the acceptance of Arabic as the new language of
the global scientific culture. Muslims accepted science to be international and
took up the sciences that had come before them and transformed them.

The Qur’an also aided in the development of Islamic law and legislation and its
theory. Fundamental theological matters were naturally centered around certain
verses in the Qur’an.

History writing also began with the aim of critically taking up the view of the
Qur’an towards the history of religion. According to this reading, Adam was the
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first to bring the divine call and the last is the Prophet, Muhammad.

In the process of the formation of Islamic sciences throughout Islamic civilization,
Fuat Sezgin’s Unknown Great Age (2019) is the most comprehensive history of
science book in Turkish today. According to Sezgin’s categorization, works were
produced in areas such as astronomy, geography, maritime navigation, watches,
geometry, optics, medicine, chemistry, minerals, physics, architecture and
techniques of war throughout Islamic civilization. Mathematical studies birthed
new branches of science such as arithmetic and algebra. We learn about Franz
Rosenthal’s declaration about the advancement of science in Islamic civilization
because of the “religious respect” given to it and the Prophet Muhammad “bringing
[science/knowledge] forward as the moving force of human life” from Sezgin’s
book (Sezgin, 2019, p. 20).

For Muslims to fulfil the worships demanded by God, important and fundamental
needs provided space for the development of science. As ablutions are required
before prayer, the access to water was needed; as was the establishment of
when prayers would be, and how to orient oneself towards the Ka’ba in Mecca
for prayers. As Muslim conquests increased towards the north, south, west and
east and Spain was eventually reached in 711 after passing through Gibraltar over
the Mediterranean, or in general to orient oneself during sea voyages, astronomy
became fundamental.

A majority of the translation work done by Muslims took place during the reign
of Harun Rashid’s son, the Abbasid Caliph Mamun in Baghdad. Harun Rashid had
established a library in Baghdad with the name Bayt al-Hikma / House of Wisdom
during his reign from 786-809. In truth, the matter of who established this centre
of learning is a matter of dispute. While some say that it was Harun Rashid,
others claim that it was his son Mamun. To remain with the matter at hand, that of
presenting the scientific activities carried out by Muslims within the scope of Islamic
civilization, it will have to suffice to mention these types of arguments without
going into too much detail. However, what is important here - rather than who had
the House of Wisdom built - is the material opportunity and physical conditions
bounteously provided by the time’s political authority to scientific research.

Scientific and philosophical works were gathered from everywhere possible at
the Bayt al-Hikma. Caliph Mamun paid for and purchased some Greek works
from the Byzantine emperor and had them brought to Bayt al-Hikma for them
to be studied. By hosting researchers from different religions and nationalities,
this place provided a peaceful working environment they required. As the work
of translation continued, Arabic became a language that was required to be
known in Muslim society for vocational reasons. In this way, studies of the Arabic
language, literature, and grammar also advanced. Lexicography was begun to
explain the meaning of words that, while present in the Qur’an, was not known
widely (Sezgin, 2019, p. 21. In this way, commentaries on the Qur’an came to be.
It is also noted that lexicography advanced as part of the translation work; Arabic
lexicography gained importance especially to find the counterparts to scientific
terms or to form new words.

There is an important point emphasized by historians of science. They state that
it is a serious mistake to consider Arabic works as the museums housing Greek or
Assyrian works. The translation work that protected these works took the science
within them from the place it was and by transforming and re-formulating it,
allowed for the construction of new science.

Because the first translations done by Muslims in astronomy were from Farsi
and Hindu, they were primarily influenced by these writings. They took up Farsi
and Hindu methodology and characteristics first in their studies, starting new
measurements following the translation from Greek and Assyrian into Arabic
the works of the famous 2"-century Greek astronomer Ptolemaeus. Khwarizmi’s
(780-850) Kitab al-Jabr wa’l-Mugabala is the first algebra book written in Arabic.
Used to present algebra in Europe, Robert of Chester partially translated this
book into Latin (Dallal, 1999, p. 186). According to Ahmad Dallal, Muslims brought
a renewed scientific understanding of Ptolemaeus’ astronomy to the world.

During the reign of the Abbasid caliph Mamun between 813-833, programs of
astronomical observations were organized in Baghdad and Damascus. This was the
first, most prestigious and officially supported astronomy activity among Muslims.
Seven centuries after Ptolemaeus, this program was the first recorded collective
scientific initiative that began with a comparison of his models and new findings.
It brought forward the need for observatories to work with much more meticulous
measuring instruments. One of the most important corrections introduced was to
show that “the apogee of the solar orb moves with the precession of the fixed
stars” (Dallal, 1999, 164).

Born in Ray and following studies at important centres in Shiraz and Isfahan,
Abd al-Rahman al-Sufi (903-986) established the exact coordinates and sizes of
constellations in his work Kitab al-Suwar al-Kawakiba al-Sabita.

Muslim scientists developed sciences such as mathematics, geography and
cartography in connection with astronomy. They used complicated mathematical
methods to determine the correct direction towards the qgibla in Mecca from
different places. Calculating the hours of prayer times, correct measurements,
and the making of necessary tools all advanced through the painstaking work and
experience of scientists, following the attainment of monetary support from the
political authority. There are various instruments invented during that time, such
as the astrolabe and the compass, that were useful in setting out the direction of
the gibla. Replicas of these instruments are displayed at Fuat Sezgin’s History of
Islamic Science and Technology Museum in Gulhane Park.

Idrisi’s maps of the world, drawn in the 11* century, are very similar to current
maps and done with very small mistakes (Dallal, 1999, p. 185).

Muslims kept earth/agricultural sciences separate from botany; the first works on
this were written in the 11" century.

According to Dallal, “science flourished in the heart of Islamic urban centres,
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not only as an integral part of Islamic civilization but also as one of its social
institutions. In this sense, it would be accurate to call this science ‘Islamic science.”
(Dallal, 1999, p. 157).

Due to developments in hydro statistics, more than 10,000 workers were employed
in the maintenance and controls of the irrigation system in and around Marv. Some
workers and supervisors would find underground waters and who would construct
waterways according to the flow of the water through their specialized training.
Regulations were written in treatises about the methods of finding water and the
construction and maintenance of large-scale irrigation systems (Dallal, 1999, p.
197). All engineering fields had developed. Water clocks, wells, pools, fountains,
shadoofs, and water mills had been constructed. Mechanical engineering, hydraulic
engineering, dams, irrigation projects all helped in the speedy advancement of
economic development and the establishment of new cities.

At the end of the 10" century, a book-loving bookseller in Baghdad by the name of
Ibn al-Nadim prepared an annotated and analytical bibliography which he called
al-Fihrist. In this work, he recorded the names of thousands of books produced
and compiled by Muslims in ten different areas over four centuries written on
paper after its more common use in the 8™ century instead of the hard to carry,
expensive and heavy papyrus, parchment and leather. The headings are as follows:
1. The Qur’an, the language of the Qur’an, reading the Qur’an, commentary
and other sciences related to the Qur’an; 2. Arabic language and grammar by
different schools; 3. History and its supporting disciplines: genealogy, biography,
official state literature; 4. Arabic poetry in the pre-Islamic and modern period; 5.
Theology, tarigas, Sufi literature; 6. Islamic law and sources, especially hadiths; 7.
Philosophy and ancient sciences: their heritage from the archaic age, translations
to Arabic and commentaries from different branches including natural sciences,
logic, metaphysics, geometry, mathematics, music, astronomy, mechanics, and
medicine; 8. Popular culture, story-telling, stories, magic and sleight of hand;
9. Religions other than Islam in the Near East, for example in the Yemen area,
the religion of Queen Bilgis of Sheba’s people, the Chaldeans and Manichaeans,
religions in far areas such as India and China; 10. Alchemy and its arts in the past
and present. 2

Biruni (d. 440/1048) stated, “l did what everyone should do in their work: gratefully
regarded predecessors’ work, corrected mistakes without timidity, and entrusted
what appears as truth to the future generations to come,” (Sezgin, 2019, p. 15).
It is possible to learn of the objective methodology of an 11*"-century scientist in
this way.

Omar al-Hayyam “was a philosopher, astronomer and physicist who lived in the
second half of the 1™ century, who put forward a systematic presentation of
equations of the third degree in algebra” (Sezgin, 2019, p. 8).

Through the advances made in geometry and statics, the great wooden water
wheels - also referred to as norias - were used to pull water from the river to the
level of the water reservoir. Later on, it would be distributed among the areas

2 http://teachmiddleeast.lib.uchicago.edu/foundations/golden-age-islam/essay/essay-03.html Last accessed: 16 September 2019.

along the waterway. The city of Hama along the Orontes River was famous for its
big wooden water wheels (Dallal, 1999, p. 197).

Hospitals, also referred to as dar al-Shifa (house of health) used to house their
pharmacies and libraries. Where necessary, separate hospitals were constructed
for different sicknesses by way of endowments. Some doctors record the success
of these for the diagnosis and treatment of psychosomatic illnesses in Seljuk and
Ottoman times. In the endowment deed of a hospital, it was specifically requested
that all nurses treat patients genially and softly, and that those who act contrary
to this be fired from their position by the trustees of the endowment (Yérikogdlu,
1993, s. 45-46).

Abd al-Rahman al-Khazini, who lived during the 12t century, wrote an encyclopedic
tome called Kitab al-Mizan wa’l-Hikma about medieval statics, best exemplifying
theoretical statics and hydrostatics (Dallal, 1999, p. 194).

Islamic sciences continued their influence throughout the world from the 11" up
until the 17" century. While there has been a significant increase in the number
of studies done on the sciences brought about by Muslims, this number has yet
to reach a satisfactory amount in terms of research conducted on manuscripts
of science. This extremely neglected topic can be illuminated by the study of the
volumes prepared under the leadership of Fuat Sezgin. 3

Art in Islamic Civilization

Experts have accepted the difficulty of attempting to study Islamic art from a
historical or geographic perspective.

According to Titus Burckhardt, “Islamic art indicates exactly what its name says”
and that Islamic civilization reflects the deepest thing in its manner (Burckhardt,
2012, p. 2. Islamic culture is experienced through a harmony that maintains its
liveliness and vitality and that makes aesthetic choices in every area of life. “In
every manner of its manifestation, Islamic art represents the Islamic understanding
and perception of existence and life. In other words, Islamic works of art are the
concrete indicators of the beliefs and lifestyles of those who made them” (Kog,
20009, v. 36, p. 90).

Dazzling examples of Islamic art ranging from the calligraphy of the Qur’an to
the illumination done in gold on the sides of the pages, from book bindings to
marbling, to needle lace along the sides of kerchiefs to the designs on carpets
and rugs, the tiles in Morocco with geometric designs, to the Dome of the Rock
in al-Quds (constructed in 692 by the Umayyad caliph Abd al-Malik), to the Grand
Mosque of Cordoba, the Ibn Tulun Mosque in Cairo, the madrasas in Samargand,
the observatory in Maragheh, the time-keeper’s place in Beylerbeyi in Istanbul, the
Alhambra Palace in Andalusia, the Old/Selimiye Mosque in Edirne, the Taj Mahal in
India’s Agra thankfully survive to this day. The masterpieces of Islamic civilization,
from music to tombstones, demonstrate that Islamic art is present in every area
of life. Sheila Blair and Jonathan Bloom state that all cultures visually express

3 Much of Prof. Fuat Sezgin’s work is in German; their translation alone would initiate a new era and direct research that would be done on the history of science.
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themselves and that Islamic civilization in its turn also put forward its style through
visual arts (1999, p. 215). Islamic art does not consist only of religious matter, it
expresses every manner of visual art, and encompasses all the lands throughout
which Islam spread. Contrary to what is understood upon mentioning Christian
art, it is not only works or things made for religious purposes that are meant here.
For a building, a painting, an ewer, etc. to be considered part of Islamic art, its
maker does not need to be a Muslim either. Contrary to other civilizations, there
is no hierarchical order to Muslim art; no one form of art is considered superior
to another. There is also no difference between art and craft. A thing can be both
useful and artistic; for Muslims, what is essential is that artistic applications also be
useful (Blair and Bloom, 1999, p. 216-222). A prime example of this is the culture
of gardens - there is beautiful landscaping that is done in-famous Muslim cities.
While in the West boxwoods would only be shaped for art, Muslims would gather
the produce from gardens they decorated with fountains in which colourful fish
swam, distribute the excess or sometimes sell them at the market. Andalusian
landscaping was of such beauty that it generated envious tales by travellers.

Architecture is the most widespread form of Islamic art; examples have reached
our day where the commonality of a structure is in proportion to its founding
use - mosques, madrasas, hospitals, hammams, caravanserais, palaces and
fountains are some examples. As buildings are used, their life span depends on
the maintenance provided for them. The second important side of art is that of
calligraphy and the subsequent traditional book arts.

The textile industry and the production of cloth are termed as the third most
important form of art. It also brings profit from its parts such as raw materials,
dyes, and designs. Clothes also indicate a person’s identity or social status. The
green turbans of those descended from the Prophet Muhammad’s grandson
Husain allows them certain visibility within society. Fabricis also used in furnishings
and interior fittings. Textile is also an important part of the mobile architecture
concerning tents and all things that are connected to tents.

The art of the people of futuwwa comes forward in weapons. The area where
“valour and punctuality, courage and grace” (Burckhardt, 2012, p. 161) appears
at its most artistic is in the making of not just swords and arrows but also their
protective instruments such as the scabbard and quiver. The name of the double-
bladed sword of Ali, considered the representative of all fetas after the Prophet
Muhammad, is called zu’ al-figar. It is said that the Prophet Muhammad gifted
this sword to Ali after the Uhud battle and that while doing so, stated, “There is
no youth like Ali and no sword like Zulfigar.” A calligraphic inscription of “la ilaha
illallah” (There is no God but God), the first portion of the kalima al-tawhid, is most
frequently seen on swords. The quivers where arrows are packed were generally
decorated with the expression of “Madad Ya Haqq!” (Help O Truth!) which is what
is usually said when loosing an arrow.

Figure 2. Dr. Gulnihal Kipeli’s illumination: a sample work of a quiver with the calligraphy of Efdaliddin Kilig,
“Help O Truth! /' Madad Ya Haqq!”

Works of metal, ceramics, glass, wood, ivory and even stone which were used
more for decoration and not considered art in the West were acceptable among
Muslims as being art on par with architecture or textiles.

The art of calligraphy is used in the writing of the Qur’an and also contains the
writings placed on buildings for decoration. The first example of the writing of
Qur’anic verses in architecture is in the Dome of the Rock in al-Quds, built where
‘Umar first built what the West refers to as the ‘Umar Mosque. Also referred to
as the Qubba al-Sahra / Dome of the Rock, this dome is made of gold and is
the first example of a domed mosque constructed by Muslims. Inside it, there is
a rock which is considered sacred by Jews, Christians and Muslims alike, where
the Prophet Muhammad’s foot prints can be found as he stepped on the rock on
his journey up the seven heavens on the night of Mi’raj. This is also referred to as
the Sahratullah, “the rock of God” (Ayverdi, 2005, v. 3, p. 2640). In couplet 363
of the Mawlid al-Sharif, Suleiman Chalabi states the following about this rock in
al-Quds:

Ctiin namézi kiluban déndi Resual / Geldi sahre lzre hos kildi hulal

The Messenger of God prayed and returned / And upon this rock he appeared
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Figure 3. Dome of the Rock (courtesy of Yekta inci Zulfikar)

Aniconism, meaning the lack of use of human figures, is a portion of art that
should be considered through the separate lenses of religious and secular. For
example, in traditional art such as books and miniatures, one can find human
figures. In truth, many say thatz “the banning of figures in Islam is not something
that weakens it, but rather points to it being Islam’s strongest part” (Erol, 2003,
p. 315). The cosmological connections of the banning of pictures in Islam are
explained by Safiye Erol in the following manner: “The umma that was developing
at the infusion of the Prophet Muhammad learned to see itself as a set order
rather than as a material or finite shape.”

Arabesques and geometric shapes were used mostly because figures were found
to be unnecessary in religious art; geometric designs are at the forefront in this
case. The colour was used to enhance these geometric designs. That livelier colours
are chosen in Islamic art is understood when compared with other arts. In every
area of life from textiles to the walls of buildings, from ceramics to carpets and
rugs, it is a matter of choosing lively colours. Willful ambiguity is also something
preferred by artists. They did not attempt to create works that continually followed
set rules, and rather chose a method that would allow for the seer to understand
and make comments based on their view of the subject. They were inspired by
nature as created by God but would work to not directly imitate it.

Ample examples of “diversity in unity” and “unity of diversity” are given in
Islamic art. Without feeling a shred of inferiority, Muslims never shied away

from benefitting from what they saw and learned in the places they went. The
fundamental principle for an innovation that they might or might not embrace
was the following: “Is there something in this that God has made forbidden?” If
not, “if it is not forbidden, let us take and apply it to ourselves.” With this as a
style, they did not hesitate to take the dome from Christians to be used in mosque
architecture by saying that there is nothing of the forbidden about this.

James Gelvin states that the first and only Jewish president of the UK, Benjamin
Disraeli, berated an (anti-Semitic) opponent who had put on clothes meant to
disdain him, saying: “while your ancestors were swinging around on tree trunks (like
monkeys), mine were religious functionariesin Solomon’s temple.” Gelvin also notes
that “ a similar relationship held between the peoples of the Middle East and Europe
during the Middle Ages.” While Europe was filled with ignorant men with axes, the
Muslim caliphate gave great importance to scientific exploration and cultural riches.
The Europeans encountered diverse ideas, many foods and commercial goods
they had not been familiar with before through the Crusades conducted in Spain,
the Mediterranean, and the Middle East. It is enough to look at the etymological
roots of words to find the Muslim contribution to European society. Muslim
ideas and products began to go around Europe simultaneously as Arabic words.

Admiral, adobe, albatross, alchemy, alcohol, algebra, algorithm, alembic, almanack
(calendar), amber, apricot, artichoke, cotton, cumin, giraffe, lemon, lilac, monsoon,
agypsum, soda, sofa, sugar, syrup, zenith, tarragon, sherbet, sheriff, fairy, elixir,
gauze, damask, cornea, password, magazine, popinjay (as in parrot), safari, saffron,
borax, azure, amulet, eggplant, azimuth, cable, arsenal, cork, henna, racket, and
many other words have entered English parlance...

For example words like coffee, jar, and gazelle come from Arabic. A racket is
also from Arabic and originates from the palm. The word gala in Arabic refers to
“a robe of honour or investing with a robe of honour.” Satin refers to the city in
China where Muslim merchants travelled to conduct their business in cloth. And,
as known by chess enthusiasts, the expression that signifies the end of a chess
game of “shah mat!” (checkmate), which means “the shah is dead,” is a Farsi/
Arabic expression (Gelvin, 2008, p. 22-23).

Conclusion

In his seminal work The Venture of Islam, American historian of civilizations
Hodgson remarks that “If someone were to look at the world from space in the
16t century, they would posit that nearly the entire world had become Muslim.”
Because in the 16" century, three great Muslim Empires bordered each other, with
the Babur Empire in the east (within the borders of today’s India, Pakistan, and
Bangladesh), the Safavid Empire in the middle (within the borders of today’s Iran
and Turkic Republics), and the Ottoman Empire to the west, tying together three
continents. The founders of each of these empires were Muslim Turkish Beghs.

Following the shift in the entire conjecture of the world, there are now myriad
countries in the areas that were formerly ruled by three empires.
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When Rudyard Kipling wrote his poem “The White Man’s Burden” in 1899, he
expressed the need for the US to join the UK and other European states in
imperialism and contribute to the mission of “civilizing barbaric nations”.

Quite different from Kipling’s racist approach where he speaks of the suffering
endured to ensure the civilizing of others, Ernst draws attention to the similarity
in aims of two academic conferences in which he participated a decade apart,
in 1992 and 2002: “To convince Americans that Muslims are human beings. This
might sound like an absurdly simple point, but the Islamic religion is perhaps the
one remaining subject about which educated people are content to demonstrate
outright prejudice and bias. Ten years later a workshop on critical issues in Islamic
studies came to the same conclusion, but more forcefully: The real issue is to
humanize Muslims in the eyes of non-Muslims” (Ernst, 2003, p. xvii).

Nearly a century after Kipling’s poem, Huntington published his famous “Clash of
Civilizations” article in 1993 where he speaks about a certain number of civilizations
after conducting a history reading and alleges that these civilizations will clash until
one of them emerges victorious. He posits that there will be a cutthroat struggle
betweenthe “progressive West and theretrograde Islamic world” (Ernst, 2003, p. 3).

Huntington’s thesis becoming the framework of US foreign policy did not take
too long. In the aftermath of the September 11, 2001 terror incident, the US began
to bomb Afghanistan and Irag almost to the point of erasing them from the map
to carry democracy to areas where “the down-trodden live in anti-democratic”
circumstances. Syria, Yemen, and nowadays Kashmir have become chaotic. The
wars in the Middle East are ending with the mass deaths of people living in the
area and the erasure of the civilization that used to or happened to exist at this
point on their lands.

Within the Protection of the Academic Heritage of the Middle East project begun
by the Higher Education Council, there is an awareness that is wished to be
created by drawing the attention to the historical processes that occurred. The
commission created by the project have has firstly laid out the efforts of the
Republic of Turkey. A spotlight has been turned on the works of Islamic civilization
that managed to survive and those which have been destroyed in some areas
in the Middle East, once considered the cradle of civilizations. The noise made
to draw attention to the destruction of architectural works such as madrasas,
libraries, hospitals, mosques, soup kitchens, caravanserais, and hammams is an
attitude of responsible historiography.

It is difficult to express the Islamic civilization from the 7t century onwards within
geographic bounds, as Islam has gone to all corners of the world through believers.
It is also not possible to list out all that Islamic civilization has brought to humans
in full. Many examples are demonstrating that civilizations can only form in the
context of law and order. However, for studies to be done on the scientific and
academic heritage received from Muslims, it is first necessary to translate them
into languages used today. Of course, the primary concern is to ensure the peace
and security of the region.
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“AKADEMIiK MIRAS”IN GELECEGE TASINMASINDA
EGITIMIN ONEMi VE TURKIYE ORNEGI
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Dunyada farkli nedenlerle milyonlarca insan gb¢ etmekte, anavatanlarindan uzak
bir Glkede yeni bir yasama baslamakta ve bu slrecte yasanan bircok yoksunlukla
birlikte cocuk ve gencler egitimden uzak kalmaktadir. Egitimi yarida kalmis gencg
nesillerle birlikte bircok gb¢cmen ise bu zorlu slrecte yasamda kazandiklari bilgi,
beceri ve yetkinlikleri de geride birakmaktadir. Bu slrecte yasanan kayip sadece
bireyin g6¢ yolunda kaybettigi birikimi dedil kendilerinde hayat bulmus binlerce
yillik kalturel, sosyal ve akademik mirastir. YUzyillarin birikimini korumak ancak
farkli nedenlerle gé¢ eden insanlarin egitime erisimini destekleyerek mimkUindur.
Gé&¢ yollarinin étesinde, ulasilan yeni Ulkenin multecilere saglayacagi egitim ola-
naklari savas ve catismalarla yikilan cografyalarin birikimi gelecege tasiyacak ve
yeniden insasina kaynaklik edecek nesillerin gelecegdini temsil etmektedir.

Birlesmis Milletler Yiksek Komiserliginin verilerine gére bugiin dinyada cogunlu-
gunu cocuk ve genclerin olusturdugu yetmis milyonu askin kisi yerinden edilmis
durumdadir (UHCR, 2019a). Gé¢ yollarinda, multeci kamplarinda veya ulastiklari
sehirlerde yasama tutunma c¢abasindaki bu ntfusun egitime erisimi hem anavatan-
larinin, hem yeni bir yasam insa etme cabasinda olduklari Glkelerin, hem de -“yarini
olan bir diinya” icin- tim insanhgin sorumlulugudur. Bir insan hakki olarak egitim
hakki farkli uluslararasi anlasmalarla ve ulusal diizenlemelerle glivence altina alin-
maya c¢alisilsa da, uygulama dlzeyine bakildiginda yeni geldikleri toplumda birer
yabanci olan multeciler, gé¢men olmanin getirdigi tim zorluklari egitim basligina
da yansiyan bicimde yasamaktadir. Bu slUrecte 6zellikle hukuksal stat(, uluslara-
rasi hukuk zemininde taraf olunan anlasmalar, g6¢ edilen Ulkenin egitim alt yapisi,
bireyin ve Ulkenin ekonomik zorluklari, etnik, dini, kalttrel farkliliklar gibi bircok
etken, egitime erisimde yasanan zorluklara asiimasi zor bir zemin olusturmaktadir.

Oysa yeni geldikleri Ulkelerde geride biraktiklari gecmisleri ve énlerindeki gele-
cekleri arasinda “arafta kalanlar” olarak multeci ve benzeri statlde olanlar icin
egditime erisim ve/veya bilgi, beceri ve yetkinliklerini yeni yasamlarina tasiyabilmek
bir gelecek hayali icin elzemdir.

Bu noktada “temel egditimin” bir parcasi olabilen ¢cocuklar “kayip kusak” olmanin
ilerisine gecebilmekte, ylUksekdgretime erisebilenler ise kendi yasamlarinin étesin-
de kendileri ile ayni zorluklari paylasan cocuklarin ve genclerin gelecek hayallerini
insa edebilmekte, rol modeller olarak bircok hayatin olumlu yénde dedisimine etki
yapabilmektedir. Egitim sisteminin disinda kalan ¢ocuk ve gencler icin ise hem
kendileri hem de birlikte yasayacaklari toplum icin zaten zor bir stre¢ olan kar-
silikll sosyal, kultlrel ve ekonomik uyum surecleri daha zorlasmaktadir. Egitime
erisimi glvence altina almis, multeci ve benzeri statideki genc ve cocuklari ulusal
egitim sistemlerine dahil edebilmis Ulkeler hem milteci cocuk ve genclerin savasa
ve gbce dair yasadigl zorluklari asmalarina yardimci olmakta, akademik bilgiye
erisimlerini saglamakta, gelecegde dair bir hayalleri olmasini desteklemekte ve hem
yeni Ulkelerinde hem de dénuUs imkani olursa anavatanlarina katki saglamalarina
altyap! hazirlamaktadir (UHCR, 2018, s.8).

Multeci ve benzeri statide olanlarin egitime erisimi kadar dnceki yasamlarindan
tasidiklari birikimlerin degerlendirilebilmesi baslhdi da énemlidir. Onceki égren-
menin taninmasi baslhginda yeni bir Ulkede yasama baslayanlarin egitime iliskin
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birikimlerinin yeni yasamlarina tasiyabilmeleri yer almaktadir. Yeni Ulkelere tasinan
birikimler, kultlrlerin birbirleriyle karsilasmasiyla farkliliklarin uyumunu yaratacak,
yeni bilgilerin Uretimine destek olacak ve karsilikli 6grenme slreclerini destekle-
yecektir.

Hayat boyu 6grenme kapsaminda 6grenme slreclerinin devam etmesi ise 6zellikle
yeni bir Ulkeye uyum saglamaya calisan gdécmenler icin cok daha fazla énemlidir.
Meslek edindirme kurslari, dil egitimleri, denklik streclerinin tamamlayici egditim-
leri bu kapsamda 6zenle planlanmali ve etkin uygulanmalidir.

Bu yvazida gecici koruma altindaki Suriyeliler merkezinde ilk olarak temel egditime
dair veriler degerlendirilerek TUrkiye 6zelinde yapilan calismalar aktarilacaktir. Ta-
kiben ylUksekdgretim alaninda yapilan calismalar 6zetlenerek izlenen politikanin
yUksekdgretime erisimi nasil etkiledigi tartisilacaktir. Gerek temel egditim gerekse
yUksekdgretim bir gelecek umudu olan miulteci genc ve cocuklar icin azami des-
teklenmesi gereken iki baslhktir. Bu iki alanda verimli, saglikli ve etkin politikalar
izlenmesi savaslar, catismalarla kaybolan “akademik miras”I bugline tasiyacak ne-
sillere “yarinlarini” insa etme imkani saglayacaktir.

Temel Egitim ve Miilteciler

Egitim bilgi, beceri ve yetkinliklerin verilmesiyle birlikte, bir toplumu “biz” yapan
tum degerlerin aktarimini da saglayan bir sistemi icerir. Bir vatandasin kazanmasi
gereken temel degerler, benimsemeyi gereken davranislar, édevlerinin bilincin-
de olmasi egitim slrecinin akademik altyapisina eslik eder. Oysa milteci cocuk-
lar cogu zaman multeci kamplari benzeri gecici yerlesim yerlerinde, bir gecicilik
vurgusu ile tim cocukluklarini tamamlarlar. Geri dénebilecekleri bir UGlkeleri ol-
mamalari, onlara ulastiklar topraklarda da bir gelecek hayali vermeyen hukuksal
statllerle birleserek onlari “bir yere ait” olmaktan alikoyar. Temel olarak “vatan-
das” insasini iceren egitim sistemlerinde multeci ve benzeri statideki cocuklarin
o egitim sistemi ile insa edilen ortak bir gelecek hayaline dahil olmalari, vatandas
olmamalari nedeniyle zorlu bir politik insa alanidir (Waters ve Le Blanc, 2005).

Bu zorlu ve kapsamli gé¢ ve multecilik sUrecinde egitim slreclerinin devam ede-
bilmesi icin gb¢ ve sonrasinda bircok durumda farkli aktérler - icinde yasadiklari
devlet, geldikleri anavatan, uluslararasi 6rgutler, ulusal ve uluslararasi sivil toplum
kuruluslari vb- sUrecin bir parcasi olur. ' Bu ¢cok aktorlQ yapl, cogu multecilik sQ-
reclerinde var olan gecicilik ve belirsizlik durumunda egitim slrecinde kayiplarin
azaltilmasi ve sUrecin zorluklarinin paylasiminda énemli ve etkindir. Fakat multeci
ve benzer statlide olanlarin kalis sUreleri uzadikca ve farkli nedenlerle anavatan-
larina geri ddnmeleri zorlastiginda ulusal egditim sistemine dahil edilerek farkl ak-
torlerin katkisi ile sGrdUrlen gecici egitim modellerinin geride birakilmasi gerekir.
Bu noktada farkli paydaslarin ulusal egitim sistemine dahil olma suUrecini; kapasite
arttirabilecek fon saglanmasi, uyuma yo6nelik STK calismalari, ekonomik destek
gibi adimlarla destekleyemeye devam etmeleri mUmkuindar.

Milteci cocuklar icin ev sahibi Glkelerin atabilecedi temel adimlar UHCR’In (2018,
s.29) tavsiyelerini de dikkate alarak su sekilde siralanabilir:

1 Bircok durumda ise mdltecilerin kendi devletlerinin olmamasi stirecin planlamasinda veya yonetiminde rolleri olamamasini getirmektedir (Waters ve Le Blanc, 2005).

-Ulusal egitim sistemine dahil edilmeleri, uyum slreclerinin takibi ve desteklenmesi,

-Egitime erisimde dogum belgesi, énceki 6grenmeye dair standart belgelendir-
meler gibi engellerin ek &nlemlerle kolaylastirilmasi, bilgilendirme ve rehberlik su-
reclerinin olusturulmasi veya kaldirilmasi,

-Egitime dair idari, finansal ve akademik planlamalarda dikkate alinmalari ve bu
planlamalarda ilgili kamu idaresinin sUrece etki eden tim kamu kurum ve kurulus-
lari ile ortak planlama yapmasi.

Ozellikle multecilere iliskin uluslararasi fon planlamalarinda ulusal ana akim di-
sindaki egitimlerin desteklenmesi yerine ulusal egitim sistemlerinin kapasitesini
arttirmak UNHCR gibi alanda énemli rol oynayan uluslararasi aktorler tarafindan
da tavsiye edilmektedir (UNHCR, 2019b, s.13)

Bircok Ulkede multeci cocuklarin bu tavsiyelerin aksine ulusal egitim sistemi disin-
da, es zamanli sistemlerde egitim gdérdigu ve bu egitimin hem fiziki hem de aka-
demik kalitesinin son derece tartismali oldugu da bu kapsamda unutulmamalidir.
Gecici olarak planlanan ve strdurilen egitimler hem gerekli kaliteden ve denetim-
den uzak olmakta hem de egitimin devam etmesi ve mesleki slreclerde taninirhk
acisindan sorun dogurmaktadir. Ulusal egitim sistemine dahil olma ve gecici egi-
tim yapilarini disinda multeci ve benzeri statlidekiler icin farkli uygulama bigcimleri
de mevcuttur. Ornedin kaynak Ulke mufredatini takip eden egitim plani uygulayan
Ulkelerde vardir. Bunlara &érnek olarak Pakistan ve Tanzanya verilebilir. Gene farkl
bir 6rnek olarak ulusal mUfredatin farkh okullarda takip edildigi Etiyopya, Kenya
gibi drnekler de bulunmaktadir (Ozer vd, 2017, 5.86).

Bugln tUm ulusal ve uluslararasi cabalara ve desteklere ragmen dinyada 7,1 mil-
yon multeci cocugun 3,7 milyonu egitim sisteminin disindadir (UHCR, 2019) Te-
mel egitim bashginda multeci cocuklarin yalnizca %63’0 ilkdgretime erisebilmek-
te, orta 6gretimde ise bu oran %24’e dismektedir. Oysa dlinyada cocuklarin %97’
ilkdgretime %84’ ise orta 6Jretime erisebilmektedir (UNHCR, 2019). Bu oranlar
ilkddretime erisebilen multeci cocuklarin 2/3’sinin ortadJretime devam edemedi-
gini gbstermektedir.

Egitime erisim cocuklarin sadece akademik, teknik ve mesleki gelisimini destek-
lemekle kalmamakta ayni zamanda bircok riske karsi koruyucu bir alan da sagla-
maktadir. Cocuk iscilidi, erken evlilik, radikallesme, yasadisi faaliyetlere katilim gibi
bircok riske karsi okulda olmak ve egditim almak dénleyici ve koruyucu rol oynamak-
tadir (UHCR, 2019b, s.7)

Cocuklarin egitime erisimi kadar egitime devamlari da énemlidir. Milteci cocukla-
rin editime devam edememe/etmeme nedenleri tespit ve takip edilmeli ve énlem-
ler alinmalidir. Dezavantajli gruplarda siklikla rastlanan cocuk isciligi, erken evlilik,
ekonomik sorunlar nedeniyle devamsizlik, aile destedinin azligi gibi sorunlara ek
olarak multecilikle iliskili gb¢ ve savas ddnemine ait travmalar, mifredata uyum ve
dil destegdi basliklarinda destek programlari olusturulmasi dnemlidir.
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Verilen desteklerin yalnizca multeci égrencileri ve/veya velilerine yénelik planlan-
mamasi da énemlidir. Uyum karsilikli bir sGrectir. Miltecilerle birlikte calisan &éJret-
menlerin desteklenmesi, bilgilendiriimesi dnemlidir. Veli gruplarina yénelik ortak
etkinlikler de sureci destekleyici adimlardir. Hepsinden &nemlisi ise dgrencilerin
sinifta karsilikli uyumunun gerek mufredatla, gerekse uygulamalarla saglanmasi-
dir. Bu sUrecte Ulkede multecilere yonelik genel algilarin iyi yénetilmesi ve egitim
disindaki tim kamu politikalarinin da ézenle planlanmasi gerekmektedir. Farkli bir
alanda insa edilen olumsuz algilar egitim alanina da kolayca yansimakta ve ayrim-
cihgi, 6n yargilari, asilsiz bilgileri beslemektedir.

Bugln 2,9 milyon temel egitim yas araligindaki muilteci cocugun yasadigi Turkiye,
Pakistan, LUbnan, Sudan ve Uganda ile birlikte en cok multeciye ev sahipligi yapan
bes Ulkeden biridir. Bu Ulkelerin timuinde cocuklar blrokratik, ekonomik, sosyal,
kaltarel zorluklar nedeniyle egditime erisimde sikintilar yasamaktadir. Ayrica Yuna-
nistan gibi goé¢ yollari Gzerinde yer alan Ulkelerde de bircok cocuk egitim sistemi-
nin disindadir. UNHCR (2019b, s.20) verilerine gére bugln Yunanistan’da siginmaci
veya karsilama merkezlerinde yasayan 4.656 ¢cocugun %/,’0 okula gitmemektedir.

TUrkiye 6zellikle Suriye kaynakli gdcln yogunluk kazanmasini takiben temel egi-
tim alaninda énemli dtzenlemeler yapmistir. Bu diizenlemeler temel olarak gecici
koruma statlsU altindaki Suriyelileri hedeflemekle birlikte gbc¢ yollari Gzerinde bir
Ulke olarak Turkiye’nin multeci ve benzeri statlde cocuk ve genclerin egitimine
iliskin hukuki ve idari altyapisini dizenlemesini saglamistir.

Tirkiye’de Miiltecilerin Temel Egitimine Yénelik Diizenlemeler

Mllteci ve benzeri statide olan ¢ocuklarin egitimine iliskin durumu degerlendi-
ren ve isleyise yol gdsteren ilk diizenleme 22 Haziran 2006 tarihli icisleri Bakanli-
di1 Emniyet Genel MUdurligu uygulama talimatidir. 2 Genis cercevede Tlrkiye’'nin
Avrupa Birligi uyum sUrecinin bir parcasi olarak gorullebilecek bu dizenlemenin
“Basvuru Sahiplerine veya Siginmaci ve Mlltecilere Saglanacak Olanaklar” baslikh
19.maddesinin, editim olanaklari alt basliginda “222 Sayili OJretim ve EJitim Ka-
nununun 2. maddesine gdre Ulkemizde mecburi ilk6gretim, 06-14 yas grubundaki
cocuklari kapsamaktadir. Bu nedenle, statlsine bakilmaksizin 06-14 yas araligin-
daki cocuklarin egitim ve 6gretime tabi tutulmalari mecburidir. Milli Egitim Mudar-
lUklerinin koordinesinde, sivil toplum kuruluslari ile de isbirligi icerisinde, multeci
ve siginmacilar ile basvuru sahiplerinin cocuklarinin okullara kaydi ve devami sag-
lanacaktir” vurgusu yapilmaktadir. Gene ayni maddede -buglnkl uyum tartisma-
larini disUndUgimuzde ¢cok erken bir tarihte- paydas katkisi ve hayat boyu egitim
basliklari da dikkate alinarak “uyum” konusunun alti ¢izilmistir:

“...s6z konusu sahislarin Ulkemizde bulunduklari sure icerisinde, Turk toplumu ile
butlnlesmeleri ve Ulkemizin sosyo-kiltlrel yapisina uyum saglamalari acisindan
egitimin roll son derece énem arz etmektedir. Bu nedenle, egitim politikamiz cer-
cevesinde, hem sdéz konusu cocuklarin toplumdan dislanmalarinin énline gecilme-
si, hem de 6zellikle UcUncl Ulkelere yerlestirilme slreci uzun sldrenlerin toplumla
kaynasmasini saglamak icin pilot okullarda egitim saglanmasina iliskin calisma-
lar baslatilacaktir. Okul cadindaki cocuklardan ihtiyac¢ icerisinde olanlara, Sosyal

2 “Uygulama Talimati” konulu (2006/57), 22 Haziran 2006 T.C Icisleri Bakanligi Emniyet Genel Mudurligi Genelgesi,
Erisim: http://www.multeci.org.tr/wp-content/uploads/2016/12/57-Sayili-Genelge-2010-Degisikligi.pdf

Yardimlasma ve Dayanisma Fonu, Belediye ve diger sivil toplum kuruluslarindan,
egitimlerini saglamak amaciyla yardimci olunacaktir. Bunun yani sira, orta 6gretim
ve yUksekdgrenime devam etmeleri icin tesvik edilecektir. Diger taraftan, yetis-
kin, basvuru sahiplerinin, siginmacilarin ve multecilerin, Belediye, Halk Egitim, Milli
Egitim vb. kamu kurum kuruluslari ve sivil toplum kuruluslarinca dizenlenen TUrk-
ce ve diger dil kurslari ile meslek ve beceri edindirme kurslarina katilmalari tesvik
edilecek ve ilgili birimlerle koordineli olarak yardimci olunacaktir.”

MEPB’in takiben slrece etki eden ilk genelgesi 16 AJustos 2010 tarihlidir. * Bu ge-
nelgede egitime erisim icin 6grenme vizesi istenmemesi fakat kendisinin ve veli
veya vasilerinin en az alti ay sdreli ikamet izni gerekliligi yer almistir. Ayrica il Milli
Egitim MudurlUkleri bunyesinde egitim-6Jretimden sorumlu mududr yardimcisi/
sube mUdurinin baskanliginda yabanci é6Jrencilerle ilgili is ve islemleri ylUritmek
Uzere bir komisyon 6é6ngoérilmektedir.

2013 yiliitibariyla Suriye ve bdlgedeki catismalarin devam ediyor olusu, Turkiye’de
kamp disinda yasayan nifusun artisi ve sorunlarin belirginlesmesi ile MEB’in du-
zenlemelerinde daha kalici ve sUrdurllebilir cézimlerin agirhk kazandigr gorual-
mektedir. 26 Eylil 2013 tarihinde il Milli Egitim Madrltklerine iletilen yazi bu su-
reci net olarak ortaya koymakta ve 6rgin egitime ydnelik sorunlarin ¢6zimiu icin
Onemli bir adim olmustur. Genelge ile sistemin isleyisini tanimlamaya, destekleme-
ye ve okullasma oranini artirmaya yonelik tedbirler alinmistir. Genelgenin ilk mad-
desinde “Ulkelerinde devam etmekteyken ara vermek zorunda kaldiklari egitimle-
rini telafi etmeye yonelik, Glkelerine veya herhangi lUclincu bir Ulkeye gittiklerinde
zaman sene kaybi yasamamalarini saglayacak nitelikte bir egitim vermek” vurgu-
su yer almaktadir. Mifredat iliskin ise MEB kontrolinde “Suriye Ulusal Koalisyonu
Yiksek Egitim Komisyonu tarafindan hazirlanacak, temel yasam becerileri, moral
egitimi, genel kiltdr, sosyal beceriler gibi konularla zenginlestirilerek” islenecek
olmasi yer almakta ve Turk asilli Suriye vatandaslarinin istemeleri halinde TC muUf-
redatinda egitim alabilecekleri belirtilmektedir. Ayrica genelgede farkli paydaslar-
la isbirliginin de dlizenlenmesine yonelik bir yaklasim mevcuttur.

Bu dénemde egitimdeki duruma bakildiginda Suriyelilerin blyUk bdliminin Su-
riyelilerin yasadidi hemen hemen her ilcede, dernek-vakif, belediye veya benzeri
orgltlenmelerin destedi ile kurulan gecici egitim merkezlerine devam ettigi goéril-
mektedir. Bu merkezlerdeki egitim agirlikli olarak Arapca’dir, GEM’lerin varliklari
gecicilik vurgusunun devamini desteklemektedir.

Nisan 2013’te uzun suredir hazirliklari devam eden 6458 sayili Yabancilar ve Ulusla-
rarasi Koruma Kanunu’nu (YUKK) ve takiben Ekim 2014 yilinda yayimlanan “Gegici
Koruma Ydénetmeligi” ile diger haklarla birlikte Suriyelilerin egitimi ile ilgili belirle-
yici cerceve olusmustur. Takiben MEB’in 23 Eyltl 2014 tarihli 2014/21 sayili “Yaban-
cilara Yonelik Egitim-Ogdretim Hizmetleri” konulu genelgesi ile de GEM’lerin sta-
tast tanimlanmis, acilmalar Valilik oluruna baglanmis ve Suriyeli cocuklarin ulusal
egitim sistemine erisimlerinin énl acilmistir. 4 Genelge ayrica “yabanci tanitma
belgesi” ile kaydin 6nlnU acarak yabanci kimlik numarasi olmayan 6grencilerin
de egitime erisimini desteklemektedir. Bu noktada MEB’in olusturdugu Yabanci
Ogrenci Bilgi Sistemi (YOBIS) hem kayitlar hem de basari takibi icin gerekli dijital

3 “Yabanci Uyruklu Ogrenciler” konulu (2010/48), 16 Adustos 2010 tarihli MEB Genelgesi Erisim: http://mevzuat.meb.gov.tr/dosyalar/967.pdf
4 “Yabancilara Yonelik Egitim-Ogretim Hizmetleri” konulu (2014/21), 23 Eyltil 2014 tarihli, TC Milli Egitim Bakanligi, Temel Egitim Genel Mudurligi Genelgesi.
Erisim: http://mevzuat.meb.gov.tr/dosyalar/1715.pdf

“Akademik Miras”In Gelecege Tasinmasinda Egitimin Onemi Ve Tiirkiye Ornegi




“Akademik Miras”In Gelecege Tasinmasinda Egitimin Onemi Ve Tiirkiye Ornegi

altyapiyi saglamistir. Bu genelge ile egitime erisimde 6nemli mesafe kaydedilerek,
kayitlar artirilmis fakat strecte GEM’lerin varlidi ve etkinligi devam ederken ve
o6nemli sayida 6grenci GEM’lerde egditim almayi strdUrmustir. GEM’lerin Suriyeli-
ler tarafindan tercihi toplumsal ve kultlrel nedenler, dil sorunu, kayit strecindeki
bosluklar, ¢eliskili uygulamalar, idari personelin tutumu ve mevzuatla ilgili Suriyeli
velilerinin yeterli bilgiye sahip olmamasi basta olmak Uzere farkl nedenlerle de-
vam etmistir (Ozer vd., 2016; Ozer vd., 2017). Devlet okullari ise genelgeyi takiben
yUkselen kayitlarla birlikte altyapi ve kaynak eksikligi ile karsi karsiya kalmistir.

MEB’in 2016 AJustos ayinda acikladigi gecici koruma altindaki cocuklarin egitime
erisimini ve dgrenme slreclerini destekleyen “yol haritas” (MEB, 2016) ve kuru-
lan “G6¢ ve Acil Durum Egitim Daire Baskanligr” uzun vadeli ve kapsamli politika
insasinda diger kirilma noktasidir. Miteakip 2016-2017 egitim-6gretim yil itiba-
riyla devlet okullarina yénlendirme hizlanmis, ara siniflarda gecis dizenlenmis,
GEM’lerde uyumu destekleyen TUlrkce dersleri arttirilmis ve GEM’lerin bir telafi
merkezi olarak gecis slrecini destekleyici yapilarinin alti cizilmistir (MEB, 2017a). ®

Ayrica 2016 yilinda 6nceki yillarda yapilan denklik diizenlemelerini ilgi tutarak “Su-
riye, Irak ve Libya Uyruklu Ogrencilerin Denklik islemleri” konulu bir yazi ile bu su-
rec ayrintili olarak diizenlenmistir. Bu yazi ile “Yabanci Ogrenciler icin Lise Yeterlik
ve Denklik Sinavi (YOLYDS)” ve “Gecici Egitim Merkezleri Lise Yeterlilik ve Denklik
Sinavi (GEMLYDS)” sinavlarinda basarili olanlarin denkliklerinin verildigi belirtil-
mis, basarili olamayan veya sinava girmeyen Suriyeli, Irakll ve Libyali 6grenciler
icin ise; dizenlemeler getirilmistir (MEB, 2017b).

MEB’in Aralik 2018 verilerinde © tUm bu gelismelerin olumlu sonuclarini izlemek
mUmkUnduar. Yayinlanan istatistiklere goére toplamda 645.140 &6Jrencinin egditime
erisimi saglanmistir. MEB’e bagli resmi okullarda 476.560 gecici koruma altindaki
Suriyeli ve 55.026 Irakli olmak Uzere toplam 531.586 6grenci Turkce mufredatla
egitim almaktadir. 96.841 6Jrenci ise yogun Turkce dJretimi temel olmak kaydiyla
GEM’lerde egitim gbrmektedir.
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Grafik 1. Yillara Gore Ulkemizde Egitime Erisimi Saglanan GK Altindaki Ogrenci Sayisi

5 Ayrica “26/09/2016 tarihli ve 36219 sayili talimat yazi ile; “ilk ve orta dgretim caginda olan ve 6n kayitta bekleyen Suriyeli cocuklarin, &n kayit islemlerini hizlandirarak
egitime erisimlerini saglamak amaciyla arastirma sonuclari beklenilmeksizin Valilik oluru ile gegici korumaya alinmalari mumkin hale gelmistir.”
6 Tum veriler icin: https://hbogm.meb.gov.tr/meb_iys_dosyalar/2018_12/17164013_17-12-2018__Ynternet_BYlteni.pdf

Okullarda 317.767i kiz, 327.379’u erkek olmak Uzere toplam 645.140 6grenci egitim
gdrmektedir.
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Grafik 2. Okullara Gére Ogrenci Sayilari

Kisa dénemde atilan énemli adimlarla okullasma orani ilkdgretimde ylzde ylze
yakin bir orana ulasmistir. Fakh egitim kademelerinde okullasma oranlari anao-
kulunda %3311, ilkokulda %96,24, ortaokulda %58,08, lise egitiminde ise %18,97
dlUzeylerindedir. Ortaokul ve lise kademelerinde ¢alismalarin yogunlasmasi gerek-
mektedir. Fakat bu noktada 6zellikle Suriye’den gelen gé¢ baglaminda ilkégretim-
de ulusal sistem disinda kalmis cocuklarin varliginin da bu oranin distkliginde
bir etken oldugu dikkate alinmali ve guncel ilkbégretim oranlari ile editimin diger
kademelerinde de olumlu bir artisin beklenebilecedi unutulmamalidir.
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Grafik 3. Egitim Kademelerine Okullasma Sayilari

2019 yilinda MEB gecici egitim merkezlerinde bulunan &é3rencilerin egitim-6gretim
hizmetlerinden daha iyi yararlanmasi amaciyla resmi okullara gecislerinin planlan-
masl! ve halihazirda resmi okullarda bulunanlarin desteklenmesi amaciyla 6zellikle
-dil bashgina vurgu yapan- uyum siniflarina dair bir genelge yayinlamistir. ”

7 “Yabanci Ogrenciler Uyum Siniflar”” konulu (2019/15), 06 Eylil 2019 tarihli, TC Milli Egitim Bakanhgi, Hayat Boyu Ogrenme Genel Miidlirligi Genelgesi.
Erisim: http://mevzuat.meb.gov.tr/dosyalar/2022.pdf

“Akademik Miras”In Gelecege Tasinmasinda Egitimin Onemi Ve Tiirkiye Ornegi




“Akademik Miras”In Gelecege Tasinmasinda Egitimin Onemi Ve Tiirkiye Ornegi

Bu sUrecte MEB’in farkl paydaslarla strdUrd(gu projeler de egitime erisimin ve
uyum sUreclerinin desteklemesi acisindan énem tasimaktadir. Bu projelere 6rnek
olarak «Suriyeli Cocuklarin Tlrk Egitim Sistemine Entegrasyonunun Desteklenme-
si» (PICTES) projesi & Milli Egitim Bakanhdi ile AB Turkiye Delegasyonu arasinda
«Turkiye’deki Multeciler icin Mali Yardim Programi» anlasmasi (FRIT) ¢cercevesinde
imzalanan sdzlesme ile gerceklesmektedir. Proje gecici koruma altindaki Suriye-
li vatandaslarin Turkiye’deki egditime erisimlerine katki saglamay! ve Turk Egitim
Sistemine entegrasyonunda Milli Egitim Bakanhginin faaliyetlerini desteklemeyi
amaclamaktadir. 2017 yilinda hayata gecirilen diger ¢cok paydasli proje olan “Mul-
teci Cocuklar icin Sarth Egitim Yardimi Programi” (Conditional Cash Transfer for
Education, CCTE) ile de &3rencilere finansal destek saglanmakta ve bu destek-
le okullasma oranlarinin artiriimasi hedeflenmektedir. Milli Egitim Bakanhgi Hayat
Boyu OJrenme Genel Mudurligl Sosyal Ortaklar ve Projeler Dairesi ile Birlesmis
Milletler Multeciler Yiksek Komiserligi (UNHCR) is birliginde yUrittlen ve Avrupa
Birligi (AB) tarafindan finanse edilen “TUrkiye'de Gecici Koruma Kapsaminda Olan
Suriyelilerin Turkce Dil Ogrenimine ve Mesleki Egitime Erisiminin Arttirilmasi Pro-
jesi” ° de diger bir proje olarak érnek verilebilir.

Miilteci ve Benzeri Statilide Olan Genglerin Yiiksekégretime Erisimi

Suriyeli ve diger multeci ve benzeri statideki genclerin yliksekdgretime erisimi
yvarismacl bir yliksekdgretim sinav sisteminde 6zenli ve hakkaniyetli olarak ele
alinmasi gereken dnemli bir konudur. Ozellikle multeciler icin yliksekdgretime eri-
sim imkanlarinin desteklenmesi dezavantajli bir toplumun hak kaybini dnlemeyi
saglayacaktir.

Literatlrde miultecilerin yUksekdgretime erisiminde tartisilan engellere hukuki be-
lirsizlik, ekonomik zorluklar, 6zellikle farkli Glkelerde yliksek&éJretimin Gcretli olma-
s, dbnceki dJrenmenin ve/veya is tecribesinin yeni tlke tarafindan taninmamasi,
dil engeli, gbé¢le iliskili travmalar, sosyal ve kultdrel dislanma ve egditim sistemin bi-
rokratik ve akademik isleyisi ile yeterli bilgi eksikligi, bilgi, rehberlik ve danismanlik
hizmetlerine sinirl erisimi érnek verilebilir (Stevenson ve Willott, 2007; Dreyden-
Peterson, 2011, Perry ve Mallozzi, 2011; Morrice, 2013; Doyle ve O’Toole, 2013).

BUtdn bu zorluklarin etkisi ile multeci ve benzer konumdakiler icin yUksekdgre-
timin temel egitimle de kiyaslanarak lUks olarak algilanmasi sikca gdrilmektedir.
Oysa yUksekdgretime erisim yeni gelenlerin ev sahibi toplumla uyumunda énemli
bir kolaylastirici ve destekleyicidir. Yliksekdgretime ulasma olasiligi temel egditi-
me devami da destekleyici niteliktedir. YUksekdgretime erisimin diger bir dénemli
rolU radikallesme suUreclerinde temel egitim kadar koruyucu olmasidir (Dreyden-
Peterson, 2011). YUksekogretim ile ilgili diger bir énemli vurgu ise multecilerin
anavatanlarina dénme imkani bulduklari takdirde ylksek&gretimle edindikleri bil-
gi, beceri ve yetkinliklerin Ulkelerinin tekrar insasina 6nemli bir katki sunacagi yo-
ndndedir (Coffie, 2014; Morlang & Stolte, 2008).

Bu cercevede diger Ulkelerde edinilmis bilgi, beceri ve yetkinliklerin yeni Ulkelerde
taninmasi konusu tartisiimalidir. MUlteciler 6rgln veya 6rgln disi egitim sUrecle-
rinde elde ettikleri birikimlerini yeni Ulkelerinde tanitmakta, denklik almakta ve/

8 https://piktes.gov.tr/
9 https://hbogm.meb.gov.tr/www/turkiyede-gecici-koruma-kapsaminda-olan-suriyelilerin-turkce-dil-ogrenimine-ve-meslek-egitime-erisiminin-arttirilmasi-projesi-
faaliyetleri-devam-ediyor/icerik/989

veya kullanmakta farkli nedenlerden dolayi zorluk cekmektedir. ° Bu durum yal-
nizca teknik bir taninma slrecinin 6tesinde farkli editim yapilarinin hatta egditime
dair farkl anlayislarin da tartisilmasini gerektirmektedir. Ozellikle Bati Ulkelerine
gbc tartisilirken, yeni Ulkeye tasinan bilgi, beceri yetkinliklerin taninmasi énemli
bir sorundur. Buglin dogu medeniyetlerinin bilgi birikimleri bilgiye dair kabullerde
farkhlik nedeniyle farkli topraklara tasindiginda sistem disi kalmakta, bu nedenle
gelisememekte ve yenilenememektedir. Guo (2009) bu konu ile ilgili bir calisma-
sinda; Bati toplumlarindaki farkhlik ve bilgiye dair epistemolojik yanlis kabullerin
UclncU Ulkelerden gelenlerin bilgilerinin daha asadi, yetersiz ve uyumsuz oldugu-
na dair inanci destekledigini séylemekte ve ontolojik anlamda pozitivizm ve liberal
evrenselcilik ilkelerinin bu sUrecin karmasikhigini arttirdigina vurgu yapmaktadir.
Siyasi bir eylem olarak gérulebilecek bu stre¢c multecilerin hem yUksekdgretime
devaminda hem de diger Ulkelerden alinan niteliklerin ve yetkinliklerin taninmasin-
da ¢cogu zaman sadece akademik ve teknik bir kontrolln degil esitsizlige dair al-
gilarla beslenen bir sUrecin de varhigini hatirlatmaktadir. Bu durum &zelikle multe-
cilerin egitime erisimleri saglansa bile kendi kulttrel ve akademik birikimlerini bir
miras olarak icinde bulunduklari yeni sisteme tasiyamamalarini hatirlatmaktadir.

Tirkiye’de Miilteci ve Benzeri Statiide Olan Genglerin Yiiksekégretime
Erisimine Yénelik Diizenlemeler

Turkiye'de yiksekdgretim alaninda politika tGreten ve uygulayici olan temel kurum
Yiksekdgretim Kurulu'dur. Multeci ve benzer statlde olan ve yliksekdgretime sis-
temine erismek isteyenlerin izleyecegi yol temel olarak -asagida ayrintilari verilen
istisnai uygulama ve dizenlemeler disinda- diger uluslararasi 6grencilerle aynidir.

Turkiye’de uluslararasi 6Jrencilerle ilgili temel cerceveyi YOK’Un “2547 sayili YUk-
sekdgretim Kanunu’nun 6287 sayili Kanunla degdisik 45/f maddesinde yer alan ‘Ya-
banci uyruklu 6Jrenciler ile ortadgretimin tamamini yurt disinda tamamlayan 6g-
rencilerin yiksekdgretim kurumlarina kabul usul ve esaslari YUksekdgretim Kurulu
tarafindan belirlenir’ maddesi uyarinca” olusturdudu Yurtdisindan OgJrenci Kabu-
line iliskin Esaslar” " olusturur. Her Universitenin Universite senatosunun kabul
ettigi ve YOK onayi ile ilan ettikleri uygulama esaslari, ydnerge ve ydnetmelikleri
basvurularinin kurallarini ve slreclerini belirler. Her bir Gniversite bu ¢cercevede ko-
sullarini, sUreclerini ve kontenjanlarini her yil ilan etmektedir. ? Bu kapsamda farkli
kabul ydntemleri olsa da bircok tniversitenin “Yabanci OJrenci Sinavi” olarak bi-
linen ve uygulanan bir eleme sinavi yaptigi gérilmektedir. Bu sinavin sonucu hem
sinavi gerceklestiren Universite de hem de bu sinavi taniyan diger Universitelerde
gecerli olmakta ve tercih imkani saglamaktadir. Bunun disinda Universiteler ikili
anlasmalar, bakalorya sinavlari, farkli uluslararasi gecerliligi olan degerlendirme
sinavlari gibi ydntemlerle de 6grenci kabul etmektedir. ™

Suriye, Irak ve Libya’dan gelen 6grenciler 6zelinde yuUksek&gretime basvuru is-
lemlerinde gerekli belgelerin saglanmasi acisindan denklik islemi gerekmektedir.
Ayrica TUrkiye’'de gecici editim merkezlerinden mezun &égdrenciler icin de benzer
uygulamalar mevcuttur. Egitimini farkh bir Glkede tamamlayan veya gecici egi-
tim merkezlerinden mezun olanlara yénelik, savas ve benzeri nedenlerle belge-

10 Konu ile ilgili ayrintili bir rapor i¢in bkz: Yildiz (2019) 7

11 Bkz:https://www.yok.gov.tr/Documents/Ogrenci/yurtdisindan_ogrenci_kabulune_iliskin_esaslar_15052019.pdf

12 Ornek olarak: https://www.yok.gov.tr/ogrenci/yurt-disinda-kabul-edilecek-ogrenci-kontenjanlari

13 Ornek olarak: http://adaylar.boun.edu.tr/tr-TR/Sayfa/Basvuru/YurtDisindanOgrenci Kabulu/Tum; http://www.sis.itu.edu.tr/tr/yonetmelik/lisansyurtdisi_yonerge.html
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lerini ibraz edemeyenler icin “Yabanci Ogrenciler icin Lise Yeterlilik ve Denklik
Sinavi (YOLYDS)” ve “Gecici Egitim Merkezleri Lise Yeterlilik ve Denklik Sinavi
(GEMLYDS)” MEB tarafindan dizenlenmektedir.

Ogrenciler icin bir diger erisim imkani da Yurt Disi TUrkler ve Akraba Topluluklar
Baskanligi (YTB) tarafindan yabanci uyruklu 6Jrenciler icin acilan “TUrkiye Burs-
lar’” programidir. “Turkiye Burslari” Tlrkce egitimi ve burs gibi desteklerin yani
sira ayni zamanda Universite yerlestirmesi de yaparak benzerlerinden farkli isleyen
bir programdir. ' Program kapsaminda Suriyeli 63renciler 6zelinde de farkli burs
imkanlari da bulunmaktadir. '

Mllteci ve benzeri statlideki ylUksekdgretim éJrencilerinin en dnemli sorunlarindan
biri yarim kalan egitimleridir. Bu durum yukarida tartisildigi gibi dnceden edinilmis bi-
rikimin zayi olmasina yol acmakta, é6Jdrencinin gelecede dair beklentilerini kesintiye
ugratmakta ve genel olarak toplumun gelecek insasinda olumsuz etki yapmaktadir.

Bu kapsamda YOK Suriye krizini ve bélgede ddrencileri etkileyen diger durumlari
da dikkate alarak cok erken bir tarihte, 2012 yilinda egitimi yarida kalan 6grenci-
lere ydnelik adim atmistir. 3 Eylil 2012’de yapilan YOK Genel Kurulu’nda alinan
kararlar dogrultusunda Suriyeli 63grencilerin durumu dikkate alinarak, sinira yakin
yedi ilde bulunan Universitelerin (Cukurova, Gaziantep, Harran, Kilis 7 Aralik, Mus-
tafa Kemal, Mersin, Osmaniye Korkut Ata) rektorlUklerine “6zel 6grenci” konulu
bir yazi gdbnderilmis ve bu Universitelerde, 2012-2013 yilina mahsus olmak Uzere,
Ozel 6grenci statlst 7 ile ders alabilme hakki saglanmistir.

21 Eyltl 2013 tarihinde yayinlanan “YUksekdgdretim Kurumlarinda On lisans ve Li-
sans DUlzeyindeki Programlar Arasinda Gecgis, Cift Ana dal, Yan Dal ile Kurumlar
Arasi Kredi Transferi Yapilmasina iliskin Yénetmelikte Ek Madde 2 ile taninan ya-
tay gecis hakki ise egitimin devami acisindan énemli diger bir karar olmustur. Bu
madde “Siddet olaylari ve insani kriz nedeniyle egitim égretimin sdrddirdlemez
oldugu Ylksekdgretim Kurulu tarafindan tespit edilen Ulkelerde 6grenim gdren
ogrenciler Tlirkiye'de yliksekégretim kurumlarina yatay gecis basvurusu yapabi-
lirler. Bu konuda iliskin usul ve esaslar Yiiksekégretim Kurulu tarafindan belirlenir”
® demektedir. Takiben, s6z konusu ydénetmeligin Ek Madde 2’si uyarinca hazir-
lanmasi gereken Usul ve Esaslarin belirlenmesi konusu 9 Ekim 2013 tarihli YUkse-
kégretim YUrUtme Kurulu toplantisinda géristlmuas ve “2013-2014 egitim 6Jretim
déneminden 6nce Suriye ve Misir’da 6n lisans, lisans ve lisanststU (Tipta Uzmanhk
ve Dis Hekimliginde Uzmanlik programlari hari¢c) dizeyde egitime baslayan Turk
vatandasi, bu Ulkelerin vatandasi ile bu Ulkelerdeki yabanci uyruklu égrencilerin
Ulkemizdeki yuksekdgretim kurumlarina yatay gecis islemlerinde gecerli olmak
Uzere:

1. Odrenciler yatay gecis icin gerekli tiim belgelere sahip olmasi durumunda birin-
ci sinifa ve son sinif dahil yatay gecis yapabilmelerine,

2. Ogrencilerin basvurdudu bdélimdn ilgili yilindaki OSYS kontenjaninin %10°unu
gecmemek lizere yatay gecis basvurularinin yliksekégretim kurumlari tarafindan
degerlendirilmesine,

14 Ayrintilar icin bkz MEB (2017b)

15 https://turkiyeburslari.gov.tr/tr

16 https://turkiyeburslari.gov.tr/tr/sayfa/aday-ogrenciler/burs-programlari

17 Herhangi bir yuksek 6gretim programina kayith olan 6grencilerin; kendi tniversitelerindeki haklari sakl kalmak kaydiyla, saglik gibi sorunlar nedeniyle baska bir
Universitenin gesitli fakulte ve yiksek okullarinda ders alabilmesi.

18 http://www.resmigazete.gov.tr/eskiler/2013/09/20130921-9.htm

3. Yatay gecis icin istenen belgelere sahip olmayan égrencilerin Gaziantep, Kilis
7 Aralik, Harran (Sanliurfa), Mustafa Kemal (Hatay), Osmaniye Korkut Ata, Cuku-
rova, Mersin Universitelerinde 6zel 6grenci olarak ders alabilmelerine, belgelerini
saglayanlarin yatay gecis yapabilmelerine” karar verilmistir.

18 Haziran ve 9 Temmuz 2014 tarihli Yiksek&gretim YUrGtme Kurulu’'nda alinan
kararlarlar uyarinca ise dnceki kararlar tekrarlanirken, yatay gecis icin istenen bel-
gelere sahip olmayan &drencilerin &zel 6Jrenci olarak ders alabilecekleri yUkse-
kdgretim kurumlari Gzerindeki sinir kaldirilmistir. Kararin glincel hali ise asagidaki
gibi dizenlemektedir:

“2012’de, aldig1 yatay gecis karari (ek madde 2 olarak bilinmektedir) savas ve catis-
malardan zarar gdren ve insani kriz altindaki bélgelerde egitim géren genclere egi-
timlerine devam etme imkani sunmustur. 18/06/2014, 09/07/2014 ile 06/06/2018
tarihli Yuksekogretim Yurttme Kurulu toplantilarinda alinan kararlar uyarinca;

“2014-2015 egitim- 6gretim déneminden itibaren uygulanmak lizere, 2013-2014
egitim 6gretim déneminden énce Suriye ve Misir’da én lisans, lisans ve lisanslstu
(Tipta Uzmanlk ve Dis Hekimliginde Uzmanlik programlari hari¢) ddzeyde hazirlik
sinift dahil egitime baslayan Tlirk vatandasi, bu llkelerin vatandasi ile bu llkeler-
deki yabanci uyruklu égrencilerin llkemizdeki yliksekédretim kurumlarina yatay
gecis islemlerinde,

1. Ogrencilerin yatay gecis icin gerekli tiim belgelere sahip olmasi durumunda bi-
rinci sinif ve son sinif ddhil yatay gecis yapabilmelerine,

2. Ogdrencilerin basvurdudgu bélimdin ilgili yilindaki OSYS kontenjaninin %10 nu
gecmemek lizere yatay gecis basvurularinin ylksekégretim kurumlari tarafindan
degerlendirilmesine,

3. Yatay gecis icin istenen belgelere sahip olmayan édrencilerin ylksekbgretim
kurumlarindan ézel égrenci olarak ders alabilmelerine, belgelerini saglayanlarin
yatay gecis yapabilmelerine,

4. Lisansdsti (Tipta Uzmanlk ve Dis Hekimliginde Uzmanlik programlari haric)
diizeyde editime baslayan Sdrenciler Lisanstistl EJitim Odretim Yénetmelidi hi-
kdmleri uyarinca ilgili yiiksekogretim kurumlarina basvurmalarina,

5. 2013-2074 egitim égretim déneminde Suriye ve Misir’da én lisans, lisans ve li-
sansusti (Tipta Uzmanlik ve Dis Hekimliginde Uzmanlk programlari haric) dti-
zeyde hazirlik sinifi déhil egitime baslayan Tirkiye Cumhuriyeti vatandaslari haric
bu llkelerin vatandasi ile bu llkelerdeki yabanci uyruklu égrencilerin (ilkemizdeki
ylksekdgretim kurumlarina kararda belirtilen diger sartlari da tasimalari halinde
yatay gecis yapabileceklerine karar verilmistir” ™

Gerek yeni kayit gerekse yatay gecisle gelen yUksekdgretim dgrencilerinin dzel-
likle basvuru ve kayit strecinde yasadigi temel sorunlar dil engeli, danismanlik ve
bilgilendirme eksikligi, yatay gecis ve diger blrokratik prosedlrlerde yeterince

19 https://www.yok.gov.tr/ogrenci/ek-madde-2-uyarinca-misir-ve-suriyeden-yapilabilecek-yatay-gecis-islemlerine-iliskin-esaslar
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bilgilendirme olmamasi ve/veya dil sorunu nedeniyle bilgiye ulasilamamasi, idari
sUreclerde evrak kontroll ve kabulinde yasanan sikintilar ve farkl uygulamalar
olarak ortaya konulmustur. Kayit slireci sonrasinda ise temel olarak akademik dil
yetersizligi, ders intibakina ile ilgili sorunlar ve destek mekanizmalarinin eksik-
ligi dne cikmaktadir (SUPREF, 2018). Ogrencilerin kabul aldiktan sonraki basari
oranlari ile dikkatle takip edilmesi gereken ve bugln yUksekdgretime erisimde
yasanan basariyl devam ettirmek icin 6nem tasiyan bir konudur. Ekonomik sorun-
lari ve kUlturel/sosyal uyuma dair zorluklarin basariyi ve devami etkilemesine dair
onlemler gelistirilmelidir.

Milteci ve benzeri statlide olanlara yonelik dizenlemelerde diger énemli bir bas-
lik ise bilgi, beceri ve yetkinlikleri ile diplomalarinin taninmasi konusudur. Denk-
lik sUreci 5.12.2017 tarihli “Yurtdisi YUksekdgretim Diplomalari Tanima ve Denklik
Ydénetmeligi” ne gére ilgili diger mevzuat kapsaminda ile YOK Tanima ve Denklik
Daire Baskanliginca yuritUlmektedir. Multeci dégrenciler denklik strecinde yurt-
disinda yUksekdégretim gdrmuUs diger tim adaylarla ayni siirece tabidir. istisnai
olarak evrak sunma asamasinda ibraz edilmeyen veya onay surecinde eksiklikler
olan belgeler ile ilgili bir diizenleme getirilmistir. Bu dizenlemenin ayrintilari asa-
didadir : 20

“Ulkelerinde savas, isgal veya ilhak kosullari bulundudundan Tanima ve Denklik
Yénetmeligi cercevesinde ibraz etmeleri gerekli olan belgeleri ibraz edemeyen ya
da diploma teyitleri yapilamayan basvuru sahipleri ile ilgili olarak savas dénemi
veya olagantisti durum ile sinirli kalmak ve belgelerin teyidi yazismalarina cevap
alinamamasi durumunda gecerli olmak lizere;

Diploma ve transkript asillari bulunan ancak teyit islemleri yapilamayan,

Diploma ve/veya transkriptlerinin asillari bulunmayan ancak bir 6rnedini veya
onayli cevirilerini ibraz edebilen,

ilgililerin denklik islemlerinin Bilim Alani Danisma Komisyonlari, dniversite gérdsleri
ve Tanima ve Denklik Komisyonu gorlst alinarak ylritilmesine karar verilmistir.

1) Savas, [sgal veya llhak Kosullarinin Bulundudu Varsayilan Ulkeler Suriye, Irak,
Libya, Yemen, Filistin, Somali, Gdney Sudan ve Kirim’dir.

a) Diploma ve transkript asillari bulunan ancak teyit islemleri yapilamayan ilgilile-
rin basvurulari, ilgili Bilim Alani Danisma Komisyonlari ve Tanima ve Denklik Ko-
misyonu tarafindan degerlendirilir.

b) Diploma ve/veya transkriptlerinin asillari bulunmayan, ancak bir érnedi veya
onayli cevirilerini ibraz edebilenler icin Yiksekddgretim Kurulu Baskanligr tarafin-
dan belirlenecek liniversiteler blinyesinde kisilerin mezun oldugu alanlarda olus-
turulan Diploma ve Derece Tespit Komisyonlarinca diploma alanlari ve dereceleri
tespiti yapilir ve akabinde denklik islemleri devam eder ve gerektiginde SYBS is-
lemlerine tabi tutulurlar.

20 https://denklik.yok.gov.tr/multeciler

c) Diploma ve Derece Tespit Komisyonlarinca ilgili alan ve dereceye sahip olma-
aigr kanisi olusan kisilerin denklik islemlerine son verilir. Bu kisiler belge temin
ettiklerinde tekrar basvuru yapabilir.

d) Belgelerinin eksik olduguna dair gercege aykiri beyanda bulundugu tespit edi-
len kisilerin hakkinda hukuki slre¢c baslatilir ve tanima ve denklik islemleri iptal
edilir.

2) Belge Ibraz Edemeyen/Eksik [braz Eden Kisiler Icin, Basvuru Belgelerine Ek
Olarak Istenecek Belgeler

a) Gecici Koruma Kimlik Belgesi
b) Egitim bilgilerini iceren beyan formu
c) Alant ile ilgili calismis ise resmi belgeleri ve onayli suretleri”

Alinan tim bu kararlarin olumlu sonuclari 6Jgrenci sayilarini yansimis ve 2018-2019
akademik yilinda yUksekdgretime erisimi olan Suriyeli é6grenci sayisi 27.000’in
Gzerine cikmistir.

Degerlendirme

Hem gecmisin deneyimi ve birikimini bu glne tasiyabilmek hem de gelecedi insa
edebilmek adina miulteci ve benzeri statideki her bir bireyin egitime erisimi des-
teklenmelidir. Gerek temel egitim gerekse sonrasinda ylUksekd&gretim multecilerin
uyum sUreclerinde merkezi 6nem tasimaktadir. TUrkiye esi gérilmemis bir “misa-
firperverlikle” multeci ve benzeri statide olan milyonlarin éninde -dinyanin her
késesinde- ylkselen olumsuz “kosullar’” imkanlar étesinde azaltmis ve insanligin
gelecedine ¢cok dnemli katki sunmustur.

Bugln egitim sUrecinin sagliklh sGrdUrtlmesinde ve sorunlarin ¢éztlmesi icin dUn-
yada “zorunlu godclerin” var olmasinda pay! olan herkesin caba gbstermesi ge-
rekmektedir. Temel egitimde akademik kalitenin arttirilmasi, multeci ve benzeri
statlde olanlara gerekli destegin saglanmasi, okullarin fiziki olarak desteklenmesi
en 6nemli basliklardir. YUksekdgretim ise, temel editime erisimin ve devamin sag-
lanmasinin déncelikli oldugu bu politika alaninda “bir 1Uks” olarak gdrilen ve ikincil
bir tartisma niteligi tasiyan bir konu olarak yerini almaktadir. Oysa hem Turkiye’de
O6nemli bir baslik olan uyum surecinde hem de olasi bir geri ddonls durumunda
multeciler icin anavatanlarinin tekrar insasinda yuksekdgretime erisim Kkilit bir rol
oynayacaktir.

Bu slUrecte gerek yiksekdgretime erisim, gerek yliksekdgretimde basari gerekse
ilgili denklik strecleri yeni bir yasam kurmaya calisan ve anavatanlarinda yasam-
larina -ve egitimlerine- devam edemedikleri icin gd¢c eden insanlarin taleplerini ve
sorunlarini dikkate alarak yurattlmeli ve planlanmalidir. TUrkiye 6zelinde ise yakin
zamanda, kisa bir slirede ve cok ylksek sayilara ulasan farkl tlkelerden yasanan
gbclerin, multeciler ve diger gdocmenlerle ilgili egitim ile ilgili politikalarinin hem
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insani faktorleri hem de Ulkenin sosyal, klltdrel ve ekonomik uyuma yénelik plan-
lamalarini dikkate alarak yUrattlmesi gerekmektedir.

TUrkiye’'ye yasanan gdcln yakin dénemde basta Suriyeliler olmak Uzere kisa slre-
de ve ylUksek sayilarda olmasi konu ile ilgili toplumsal duyarhhdgin konuya ydnelik
olumlu ve olumsuz olarak farkli yénlerde gelismesini getirmistir. Gerek birey gerek
kurum ve kuruluslar dlzeyinde egitime erisimi ve bu erisimi saglayan kurumlari
destekleyici bir caba calismalarin olumlu ilerleyisinde dnemli bir etkendir. Fakat
egitimin kalitesine ve 6zellikle yuksekdgretimde Ulkenin yarismaci sistemi dikkate
alindiginda hak kaybina ydnelik endiseler olumsuz yaklasimlara da neden olmus-
tur. Bu noktada farkindalik ¢alismalarinin yogun ve etkin olarak yUruttlmesi ge-
rekmektedir.

Egitime erisimi saglanan cocuk ve gencler kadim bir klltirin ve ortak bir gecmisin
mirascisidir. Egitimlerini tamamlamalari genis bir cografyanin akademik mirasinin
buglne tasinmasina aracilik etmelerini saglayacaktir. YOK; hizla aldigi kararlarin
yvani sira Suriyeli genclerin ylUksekdgretime erisiminin desteklemesi icin ile dliizen-
ledidi ilk konferanstan baslayarak “Akademik Miras” projesine farkli basliklarda
konu ile ilgili duyarligini ortaya koymustur. MEB ve YOK’Un tUm paydaslara disen
ise insani, akademik ve istihdama yonelik bu hassasiyetin destekcisi olmaktir.
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Into The Future And The Example Of Turkey

THE IMPORTANCE OF CARRYING THE “ACADEMIC
HERITAGE” INTO THE FUTURE AND THE EXAMPLE OF
TURKEY

Introduction

Millions of people in the world migrate and they start a new life in another place
far from their homelands. Because of the deficiencies occurring in this period
many children and young people are deprived of education. Together with the
young generation whose education is interrupted, many immigrants leave their
knowledge, skills, and competences behind. The loss occurring at this period is
not only the experience that an individual has lost during migration but also the
thousands of years of cultural, social and academic heritage living with them.
To preserve the hundred years of experience is possible only by supporting
immigrants’ access to education. Beyond the migration pathways, educational
opportunities provided by the new country to the refugees represent the future
of the generations that will carry the experience of the geographies destroyed by
wars and conflicts into the future and will be the source of their reconstruction.

According to the data of the Office of The United Nations High Commissioner,
today, more than seventy million people, mostly children, and young people are
displaced (UHCR, 2019a). Access to education for this population in an effort
to survive in migration routes, refugee camps or the cities they reach is the
responsibility of their homelands, of the countries where they are trying to make
a new life, and also of all humanity for “a world having future”. Although the
right to education as a human right is attempted to be secured through different
international treaties and national regulations, refugees, who are foreigners in their
newly arrived society, experience all the difficulties of being a migrant in a way
reflected on the education too. In this process, many factors such as legal status,
agreements signed on the basis of international law, education infrastructure of
the migrated country, economic difficulties of the individual and the country,
ethnic, religious and cultural differences create a ground difficult to overcome in
the context of accessing education. However, accessing education and/or carrying
their knowledge, skills, and competences into their new lives is essential for a
dream of future for refugees and others with similar status who are “in limbo”
between the past they’ve left behind and the future ahead of them.

At this point, children who have a chance to be part of “basic education” can go
beyond being “lost generation”. As for those who have a chance to access higher
education, by going beyond the boundaries of their own lives, can influence to
change the lives of many positively as role models and can nourish future dreams
of children and young people who share the same difficulties. Mutual social,
cultural and economic adaptation processes, which are already a difficult process
both for themselves and for the society they will live with, get more difficult for
children and young people who are out of the education system.

Countries, that have secured access to education, and have achieved to include
refugee youth and others with similar status in their national education systems,
help refugee childrenand youthto overcomethe challenges of warand immigration,
provide access to academic information, support their dreams for the future, and
prepare the ground for their contributions to the homeland if they can return and
to their new country (UHCR, 2018, p.8).

As well as the access of refugees and those with similar status to education, the
issue of evaluating their previous experiences is also important. Recognition of
previous learning includes the ability of those who started to live in a new country
to transfer their educational experience to their new lives. The accumulations
carried to new countries will create a harmony of differences with the meeting of
cultures, support the production of new information and support mutual learning
processes.

Continuing learning processes within the scope of lifelong learning is more
important primarily for immigrants trying to adapt to a new country. Vocational
courses, language training, supplementary training of equivalence processes
should be carefully planned and effectively implemented.

In this paper, the studies conducted in Turkey will be conveyed by assessing chiefly
the basic educational data based on the Syrians under temporary protection.
Subsequently, the studies carried out in the field of higher education will be
summarized and the effects of the followed policy to access higher education
will be discussed. Both basic education and higher education are issues that
should be supported for refugee youth and children to have hope for the future.
Implementing efficient, healthy and effective policies in these two areas will
provide the opportunity to create the “tomorrow” to the generations who will
carry the “academic heritage” lost in wars and conflicts to this day.

Basic Education and Refugees

Education includes a system that provides the transfer of values making a society
“us” as well as giving knowledge, skills, and competencies. The basic values that
a citizen should gain, the behaviors to adopt, and the awareness of their duties
accompany the academic basis of the educational process. However, refugee
children often complete all their childhoods in temporary settlements like refugee
camps where their temporariness is constantly being emphasized. The fact that
they do not have a country they can return to, prevents them from belonging to
a “place” by binding them with legal statuses that do not let them dream of a
future in the lands they reach. Basically, including refugee children and others with
similar status, into the dream of the future created with the education system is a
challenging political construction field due to their status as non-citizens (Waters
and Leblanc, 2005).

Various actors - the state in which they live, their homeland, international
organizations, national and international non-governmental organizations, etc.
- become a part of the migration and refugee processes during and after the
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migration so that education can continue in this challenging and comprehensive
period. ' This multi-actor structure is important and effective in reducing the
losses in education and sharing the difficulties of the education period in case of
temporariness and uncertainty that occur in most refugee processes. However, as
the duration of stay of refugees and those with similar status prolongs and their
return to their homeland delay, temporary education models, which are continued
with the contribution of different actors, should be left behind and they should
be included in the national education system. Herein, the process of inclusion
of different stakeholders in the national education system; they can continue to
support them with steps such as providing funds to increase capacity, CSO works
for compliance and financial support.

By taking into account the recommendations of UNHCR (2018, p.57), the main
steps that host countries can take for refugee children can be listed as follows:

- Including them in the national education system, monitoring and supporting of
their orientation period,

- By additional measures, to facilitate the barriers of access to education such as
birth certificate, standard documentation of previous learning and to create or
remove information and guidance processes,

- In administrative, financial and academic planning regarding education, they
should be considered, and the related public administration should make joint
planning with all public institutions and organizations affecting the process.

It is recommended by international actors that play an important role in the field,
such as UNHCR, to increase the capacity of national education systems, rather
than supporting non-national mainstream education, especially in international
fund planning for refugees (UNHCR, 2019b, p.13). It should not be forgotten that
in many countries, contrary to these recommendations, refugee children have
education in parallel systems outside the national education system and that
both physical and academic quality of this education is highly controversial. The
education planned and maintained temporarily are both far from the required
quality and supervision and also creates problems in terms of continuing
education and recognition in professional processes. Apart from being included
in the national education system and temporary education structures, there are
different forms of implementation for refugees and those of similar status. For
instance, some countries perform an education plan following the source country
curriculum. Examples of these are Pakistan and Tanzania. As another example,
there are also examples such as Ethiopia and Kenya, where the national curriculum
is followed in different schools (Ozer et al., 2017, p.86).

Today, 3.7 million of the 7.1 million refugee children in the world are out of the
education system despite all national and international efforts and provisions
(UHCR, 2019).0nly 63% of refugee childrenin primary education canaccess primary
education, while in secondary education this rate decreases to 24%. However, 91%
of children in the world have access to primary education and 84% to secondary

11n many cases, refugees’ lack of their own state causes that they have no role in the planning or management of the process (Waters ve Leblanc, 2005).

education (UNHCR, 2019). These rates show that 2/3 of the refugee children who
have access to primary education are not able to continue secondary education.

Accessing education does not only support academic, technical and professional
development but also provides them a protective area against many hazards. That
is, being at school and having education play a preventive and protective role
against many risks such as child labor, early marriage, radicalization, participation
in illegal activities (UHCR, 20190, p.7).

The continuity of education is as important as access to education. Reasons
for refugee children’s non-attendance should be determined and followed and
precautions should be taken. In addition to problems such as child labor, early
marriage, absenteeism due to economic problems, and low family support,
which are common in disadvantaged groups, it is important to establish support
programs on refugee-related migration and traumas of the war period, curriculum
adaptation, and language support.

It is also important that the provided supports should not be planned towards
the refugee students and/or their families. Adaptation is a mutual process. It is
essential to support and guide teachers working with refugees. Common activities
for parent groups are also steps to support the process. The most important
of all is the mutual adaptation of the students in the classroom, both with the
curriculum and with the applications. In this process, general perceptions for
refugees in the country should be managed well and all public policies other
than education should be planned consistently. The negative perceptions built
in a different area are easily reflected in the field of education and may nourish
discrimination, prejudices, and groundless information.

Today, Turkey, where 2,9 million refugee children at the basic educational age
live, is one of the five countries hosting the most refugees together with Pakistan,
Lebanon, Sudan, and Uganda. In all of these countries, children experience
difficulties in accessing education due to bureaucratic, economic, social and
cultural barriers. Also, in countries on migration routes such as Greece, many
children are out of the education system. According to UNHCR (2019b, p.20)
data, today, of 4,656 children living in refugee or welcoming centers in Greece
do not attend school.

Especially after the increase of immigration from Syria, Turkey has made important
regulations in the field of basic education. These regulations are targeted
primarily Syrians under temporary protection status in Turkey. Furthermore, as
a country on the migration route of the refugees, Turkey has organized the legal
and administrative infrastructure for the education of children and young people
in refugee status.

Regulations Regarding the Basic Education of Refugees in Turkey

The first regulation that evaluates the situation regarding the education of refugee
children and those with a similar status and which guides the operation is the
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“Implementation Instruction” issued by the Ministry of Internal Affairs Security
General Directorate dated 22 June 2006. 3 The regulation which can be seen
as a part of the process of Turkey s Integration Process to the European Union
states under the “Facilities to be Provided to Applicants or Asylum Seekers and
Refugees” that: “According to the 2nd article of the Education and Training Law
Nd. 222, compulsory primary education in our country includes children in the age
group of O6-14. For this reason, children between the ages of 6-14 are obliged to
receive education and training regardless of their status. Under the coordination
of National Education Directorates, in cooperation with non-governmental
organizations, the children of refugees, asylum seekers and applicants will be
registered to the schools and their attendance will be ensured.” Again, in the
same article -which was published at a very early date considering the adaptation
discussions of today- the subject of “compliance” is underlined by considering
stakeholder contribution and lifelong education topics:

.... The role of education is of utmost importance in terms of the integration of
the individuals with the Turkish society and their adaptation to the socio-cultural
structure of our country during their stay in our country. Therefore, within the
framework of our education policy, endeavors will be initiated to provide education
in pilot schools in order to prevent the exclusion of these children from the society
and to ensure that those who wait long periods of resettlement in third countries
are integrated with the society. School aged children who are in need of help will
be assisted by Social Assistance and Solidarity Funds, municipalities and other
non-governmental organizations. In addition to that, they will be encouraged to
continue secondary and higher education. On the other hand, adult applicants,
asylum seekers and refugees will be encouraged and assisted in coordination with
relevant units to attend to Turkish and other language courses and vocational and
vocational training courses organized by Municipalities, Public Education National
Education Institutions and similar public institutions and non-governmental
organizations ”

The first circular of MoNE that affects the process is dated 16 August 2010. 3 This
circular stipulated that a learning visa is not required for access to education, but
the student and their parents or guardians require a residence permit for at least
six months.

As of 2013, the fact that the conflict in Syria and the region continues to occur, the
increase of the population living outside the camps in Turkey and their problems
becoming more evident, it has become clear that the arrangements of MoNE
became more permanent and sustainable solutions has gained weight.

The letter, which was sent to the Provincial Directorate of National Education
on September 26, 2013, clearly demonstrates this process and it has been an
important step for the solution of problems regarding formal education. With the
Circular, measures were taken in order to define and support the functioning of
the system and to increase the enrolment rates. In the first article of the circular,
there is an emphasis on “providing an education to compensate for the education
they had to take a break in their country and to ensure that they do not lose time

3 “Circular on “Application Instruction” (2006/57), 22 June 2006, Turkish Ministry of Interior, General Directorate of Security, Access: http:/www.multeci.org.tr/wp-
content/uploads/2016/12/57-Sayili-Genelge-2010-Degisikligi.pdf

when they go to their country or any third country”. Regarding the curriculum, it is
stated that it will be prepared by the Higher Education Commission of the Syrian
National Coalition, enriched with subjects such as basic life skills, moral education,
general culture, social skills, and that Syrian citizens of Turkish origin can receive
education in the Turkish curriculum if they wish. There is also an approach to
regulate cooperation with different stakeholders in the circular.

If the situation of education is analyzed in this period, it is seen that most of
the Syrians continue to Temporary Education Centers (TEC) established with
the support of associations-foundations, municipalities or similar organizations
in almost every district where Syrians live. While the education in these centers
is predominantly Arabic, the presence of TECs supports the continuation of
temporality emphasis.

With the Law Nd. 6458 on Foreigners and International Protection (YUKK), which
was being prepared for a long time in April 2013 and the “Temporary Protection
Regulation” published in October 2014, a decisive framework for the education
of Syrians has been established, among other rights. Following this, the status of
TECs was defined by the MoNE’s circular on “Education and Training Services for
Foreigners” numbered 2014/21 dated 23 September 2014, and their establishment
was tied to the Governorate and the pathway for Syrian children to the national
education system was opened. 4 The circular also supports the access of students
who do not have a foreign identity number to education by opening the way for
registration with a “foreign identification document”. At this point, the Foreign
Student Information System (YOBIS) established by the MoNE has provided the
necessary digital infrastructure for both records and success tracking. With this
circular, significant progress was achieved in access to education; enrollments
were increased, while a significant number of students continued to receive
education in TECs, the existence and effects of TECs continued in the process.
Syrians preference of TECs has continued for different reasons, especially due to
social and cultural factors, language problems, gaps in the registration process,
conflicting practices, the attitude of administrative staff and the lack of sufficient
knowledge of Syrian parents regarding the legislation. Public schools, on the
other hand, faced a lack of infrastructure and resources with the rising enrollments
following the circular.

The “road map” (MEB, 2016) and the “Migration and Emergency Education
Department” established to support the education and learning processes of
children under temporary protection announced by MoNE in August 2016 are
further breaking points in long-term and comprehensive policy building. As of the
following 2016-2017 academic year, orientation to public schools has accelerated,
transition in intermediate classes has been arranged, Turkish language lesson
hours that support compliance in TECs have been increased, and their structures
as compensatory centers supporting the transition process have been underlined.®

In addition, this process was organized in detail with an article titled “Equivalence
Procedures of Syrian, Iragi and Libyan Students” considering the equivalence
arrangements made in previous years in 2016. With this letter, it is stated that

4 Republic of Turkey Ministry of National Education, General Directorate of Basic Education, dated 23 September 2014, on the subject of “Education Services for Foreig-
ners” (2014/21). Access: http://mevzuat.meb.gov.tr/dosyalar/1715.pdf

5 In addition, with the letter “36219 dated 26/09/2016; “It is possible for Syrian children of primary and secondary school age who are waiting in pre-registration to be tem-
porarily protected by the Governor’s Office without waiting for the results of the research in order to accelerate their pre-registration process and access their education.”
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the equivalence of those who pass the “High School Proficiency and Equivalence
Examination” (YOLYDS)and “High School Proficiency and Equivalency Examination
for Temporary Education Centers” (GEMLYDS) exams are to be provided, and
regulations have been introduced for Syrian, Iragi and Libyan students who fail or
do not take the exam.

It is possible to track the positive results of all these developments in the data
of MoNE by December 2018. ¢ According to the published statistics, a total of
645,140 students were enabled to access to education. A total of 531.586 students,
476.560 Syrians under temporary protection and 55.026 Iraqis, receive education
according to the Turkish curricula at the official schools affiliated to MoNE.

GEGIC] KORUMA ALTINDAKI OGRENCILERIN EGITIM HIZMETLERI

Yillara Gére Ulkemizde Efitime Erigimi Saglanan Surlyell Ofrencl Sayis
1.047.536
976.200
834.842 833.039
756.000
610.278 645140
499 544 %[';’2'52 531.586 A,[SLEQ
% 367.849 *Ei0
230,000 311259 s %8355
%30 248.902 %31 75909 222499
190.000 %,79.97 1 201.505 CT
%8261 P %01 (Y 96.841
40,000 l ' -357l I I %1501
9 %2003 i
*i2 . 1 L _ il
2014-2015 2015-2016 2016-2017 2017-2018 2018-2019
“E Okul *YOBIS “Kayith Toplam Ogrenci Sayisi ve Cag Niifusu
Okullagma Orani

Table 1. Number of Students Under Temporary Protection with Access to Education in Our Country by Years

* 16,713 students enrolled in open schools are included in public schools.
**1712.2018 YOBIS VE E-SCHOOL data

A total of 645,140 students, 317,761 girls and 327,379 boys, receive education in
schools.

. ] GECIC| KORUMA K SAMI ALTINDAKI OGRENCILERIN EGITIM HIZMETLERI

Okullars Gire Ogrencl Sayilar {1 T-ARALIK-2018)

- Kiz10.057 o | - Kiz 37070
- Erkek 10.908 KAMPDISI = - Erkek 38.806
75.876 Y
643,140 |
Kag 317,780
OrhessaraTy |
ACIK
- Kiz 262.406 OKULLAR - Kiz 8.228
- Erkek 269.180 16.713 - Erkek 8.485

Table 2. Student Numbers for Schools

6 For all data: https://hbogm.meb.gov.tr/meb_iys_dosyalar/2018_12/17164013_17-12-2018__ Ynternet_BYIteni.pdf

Through significant steps taken in the short term, the enrollment rate has reached
nearly a hundred percent in primary education. Schooling rates in different
education levels are as the following: 33.11% in kindergarten, 96.24% in primary
school, 58.08% in secondary school, and 18.97% in high school levels. Efforts
should be intensified at secondary and high school levels. However, at this point,
it should be noted that the presence of children who are outside the national
system in primary education in the context of migration from Syria is also a
factor that contributes to the low levels of this ratio, and it should be noted that
a positive increase can be expected in other levels of education with current
primary education rates.

Egitim Kademelerine Gore Okullasma
1.200.000
1.047.536

1000.000
800.000
§45.140
600.000
382748
400000 368.57 300458 269.236
0000 174509 :
e TR Je—

Ana okul ilkokul Ortaokul Lise Ogrenci Sayisi Gag Niifus
= Ogrenci Sayisi = Gag Niifus

Table 3. Schooling Numbers for Education Levels

In 2019, the MoNE issued a circular regarding the adaptation classes, especially
emphasizing the language topic, in order to plan the transition of students who
are in TECs to the official schools and to support those who are already in the
official schools in order to better benefit from the education and training services.”’

Projects carried out by MoNE with different stakeholders are also important in
terms of supporting access to education and adaptation processes. Examples
of such projects “Promoting Integration of Syrian Children into the Turkish
Education System’ (PICTES) project & of the MoNE between the EU Delegation
to Turkey “Financial Assistance Program for Refugees in Turkey” agreement
(FRIT) is carried out with the agreement signed in the framework. The project
aims to contribute access to Turkish education of Syrians citizens and aims to
support the activities of the MoNE for the integration of them to the Turkish
Education System. With the “Conditional Cash Transfer for Education (CCTE) for
Refugee Children”, another multi-stakeholder project launched in 2017, financial
support is provided to students and it is aimed to increase schooling rates with
this support. “Increasing Access to Turkish Language Learning and Vocational
Training for Syrians Under Temporary Protection in Turkey Project” ° conducted
in cooperation between MoNE Lifelong Learning Directorate General of Social
Partners and Projects with the United Nations Office of the High Commissioner
for Refugees (UNHCR) funded by the European Union (EU) is an example of
another such project.

7 Circular on the General Directorate of Lifelong Learning, TR Ministry of National Education, dated 06 September 2019, on the subject of “Foreign Students Orientation
Classes” (2019/15). Access: http://mevzuat.meb.gov.tr/dosyalar/2022.pdf

8 https://piktes.gov.tr/

9 https://hbogm.meb.gov.tr/www/turkiyede-gecici-koruma-kapsaminda-olan-suriyelilerin-turkce-dil-ogrenimine-ve-meslek-egitime-erisiminin-arttirilmasi-projesi-
faaliyetleri-devam-ediyor/icerik/989
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Refugees’ And Youth With Similar Status’ Access To Higher Education

Access of Syrian and other refugee and similar status youth to higher education is
animportantissue that needs to be handled carefully and equitably in a competitive
higher education examination system. Supporting access to higher education,
especially for refugees, will prevent the loss of rights of a disadvantaged society.

Legal uncertainty, economic difficulties, high costs of higher education in different
countries, non-recognition of prior learning and / or work experience by the new
country, language barrier, migration related traumas, social and cultural exclusion
and lack of knowledge concerning the bureaucratic and academic functioning
of the education system are examples of such hardships accessing the higher
education (Stevenson ve Willott, 2007; Dreyden-Peterson, 2011, Perry ve Mallozzi,
2011; Morrice, 2013; Doyle ve O’Toole, 2013).

As a consequence of all these difficulties, it is frequently seen that higher education
is perceived as luxury by comparing it with basic education for refugees and
those with similar status. However, access to higher education is an important
facilitator and supporter in the adaptation of newcomers within the host society.
The possibility of reaching higher education is also supportive for increasing
enrolment rates of basic education. Another important role of access to higher
education is that it is as protective as basic education in radicalization processes.
Another important emphasis on higher education is that if the refugees find the
opportunity to return to their homeland, the knowledge, skills and competencies
they have acquired with higher education will make an important contribution to
the reconstruction of their countries (Coffie, 2014; Morlang & Stolte, 2008).

In this context, the recognition of knowledge, skills, and competences acquired
in other countries should be discussed. Refugees have difficulties in promoting
their experiences gained in formal or non-formal education processes in their
new countries, obtaining equivalence and/or using them for different ends. ° This
situation requires not only a technical recognition process but also the discussion
of different educational structures and even different approaches to education.
Especially when discussing immigration to Western countries, recognition of the
knowledge, skills, and competencies transferred to the new country is animportant
problem. Today, the knowledge of Eastern civilizations is out of the system when
they are moved to different contexts due to the differences in acceptance and
recognition of knowledge, therefore they cannot develop and renew. In a study
relevant to this issue, Guo (2009) argues that the differences and knowledge
of epistemological misrepresentations in Western societies hold the belief that
the knowledge of third countries is inferior, inadequate and incompatible, and
emphasizes that the principles of positivism and liberal universalism increase the
complexity of this process. This process, which can be evaluated as political action,
reminds us of not only academic and technical control, but also the existence of
a process fed with perceptions about inequality, both in the access to higher
education and the recognition of qualifications and competencies received from
other countries. This situation reminds us that refugees cannot transfer their

10 For the detailed report on this issue, see: Yildiz (2019)

cultural and academic knowledge as the heritage into the new system they are in,
even if they have access to education.

Regulations For Access To Higher Education Of Young People Who Are
Refugees And With A Similar Status In Turkey

The main institution developing policies and implementing them is the Council
of Higher Education (CoHE). The path to be followed by refugees and those with
similar status who wish to access higher education system is the same as other
international students - out of exceptional practices and regulations detailed
below.

“Principles on the Admission of Foreign Students” ", prepared by CoHE, as per
“the Article, in 45/f of the Higher Education Law No. 2547 amended by Law
No. 6287, indicating ‘the principles and procedures for admission of foreign
students and students who have completed all secondary education abroad
are determined by the Higher Education Council’”” draws the main framework
regarding international students. The rules and processes of the application
principles, directives and regulations that are accepted by the university senate
of each university are announced with the approval of CoHE. In this framework,
each university announces its conditions, processes and quotas every year. ?
Within this framework, although there are different admission methods, many
universities perform a qualifying exam known and applied as “Foreign Student
Exam”. The result of this exam is valid both in the university performing the exam
and in other universities recognizing this exam, and it provides an opportunity to
make a choice. Besides, universities accept students through methods such as
bilateral agreements, baccalaureate exams and assessment exams with different
international validities. '®

Equivalence procedure is required to provide necessary documents for application
processes of students coming from Syria, Irag, and Lebanon. Besides, there are
similar procedures for students graduated from TECs in Turkey. MoNE organizes
“High School Proficiency and Equivalency Examination for International Students”
(YOLYDS) and “High School Proficiency and Equivalency Examination for
Temporary Education Centers” (GEMLYDS) for those who cannot submit their
documents due to war and alike conditions.  Another access opportunity for
students is the “Turkey Scholarships” program provided for foreign students by
the Presidency of Turks Abroad and Related Communities (YTB). In addition to
Turkish training courses and scholarship opportunities, “Turkey Scholarships” also
provide students pathways to higher education, so that it provides a different
scheme from its peers. ™ Within the scope of the program, there are also different
scholarship opportunities for Syrian students. ®

One of the most important problems of higher education for refugees and those
with similar status is their interrupted and incomplete education background. This
situation, as discussed above, leads to loss of the previously gained experiences,
disrupts the future expectations of the student, in general, it has a negative impact
on society’s construction of the future. Within this scope, CoHE has taken action

11 See:https://www.yok.gov.tr/Documents/Ogrenci/yurtdisindan_ogrenci_kabulune_iliskin_esaslar_15052019.pdf

12 Example: https://www.yok.gov.tr/ogrenci/yurt-disinda-kabul-edilecek-ogrenci-kontenjanlari

13 Example: http://adaylar.boun.edu.tr/tr-TR/Sayfa/Basvuru/YurtDisindanOgrenci Kabulu/Tum; http:/www.sis.itu.edu.tr/tr/yonetmelik/lisansyurtdisi_yonerge.html
14 For the details see, MEB (2017b)

15 https://turkiyeburslari.gov.tr/tr

16 https://turkiyeburslari.gov.tr/tr/sayfa/aday-ogrenciler/burs-programlari
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at an early date such as 2012 for students whose education is interrupted due
to the Syrian crisis and undesirable situations affecting them. In line with the
decisions made in CoHE General Assembly at September 3, 2012, regarding the
situation of Syrian students, a formal letter on “special student status” was sent
to the rectorates of universities in seven provinces near the border (Cukurova,
Gaziantep, Harran, Kilis Yedi Aralik, Mustafa Kemal, Mersin, Osmaniye Korkut Ata).
By this action, the right to take courses at these universities for 2012-2013 was
allowed through special student status.

On September 21, 2013, Additional Article 2 was published as an annex to “the
Regulation on the Transfer Between Associate and Undergraduate Programs in
Higher Education Institutions, Double Major, Minor, and Inter-Institutional Credit
Transfer”. The internal transfer procedure recognized by this article is another
importantdecisionforthecontinuityofeducation. Accordingtothisarticle, “Students
studying in countries where the Council of Higher Education has determined that
education is unmaintainable due to violence and humanitarian crisis can make
internal transfer applications in Turkey. The procedures and principles regarding
this matter are determined by the Council of Higher Education”V. Subsequently,
the matter of determining the Procedures and Principles to be prepared as per
the Additional Article 2 of the regulation in question was discussed at the Higher
Education General Assembly meeting on October 9, 2013. In this discussion, the
following decisions have been made to be valid for Turkish citizens, citizens of
these countries and foreign students who started their education in Syria and
Egypt before the 2013-2014 academic year at the associate, undergraduate and
graduate degrees (except for Medicine and Dentistry Specialization programs):

1. Allapplicants with requisite documents to be able to apply for transfer including
the first and final grades,

2. Provided that not exceeding 10% of the OSYS (Student Selection and Placement
Exam) quota in the relevant year of the department to which the students apply,
the higher education institutions assess internal transfer applications,

3. Students lacking the required documents for transfer can take courses as
special students at Gaziantep, Kilis 7 December, Harran (Sanliurfa), Mustafa Kemal
(Hatay), Osmaniye Korkut Ata, Cukurova, and Mersin Universities, and those who
provide required documents can make the internal transfer.

Following the decisions taken by the Higher Education Executive Council dated
June 18 and July 9, 2014, the previous decisions were repeated and the limitations
on higher education institutions where students who do not have the documents
required for transfer is allowed as private students were removed. The updated
version of the decision regulates as follows:

In 2012, the internal transferring decision (known as additional article 2) provided
the opportunity to continue their education for young people educated in
areas which suffered from wars, conflicts and under humanitarian crisis. As per
the decisions taken at the Higher Education Executive Board meetings dated

17 http://www.resmigazete.gov.tr/eskiler/2013/09/20130921-9.htm

18/06/2014, 09/07/2014 and 06/06,/2018:

The followings have been decided in the internal transfer processes of Turkish
citizens, citizens of these countries and foreign students who started their
education in Syria and Egypt before the 2013-2014 academic year at the degrees
of associate, undergraduate, and graduate (except for Specialization in Medicine
and Dentistry Specialization programs), to be performed from 2014-2015 academic
year:

1. If students have all the necessary documents for transfer, they will be able to
make an internal transfer, including first grade and final grade,

2. Internal transfer applications shall be assessed by higher education institutions,
not exceeding 10% of the OSYS quota in the relevant year of the department for
which students apply,

3. Students who do not have the documents required for transfer can take courses
from higher education institutions as special students, and those who provide
their documents can transfer.

4. Students who start their postgraduate education (except for Specialization in
Medicine and Specialization in Dentistry programs) shall apply to the relevant
higher education institutions as per the provisions of the Postgraduate Education
Regulation.

5. It has been decided that the citizens of these countries and foreign students who
started their education in Syria and Egypt, in 2013-2014 academic year, including
associate, undergraduate, and graduate degrees can transfer to higher education
institutions in our country, provided that they also meet the other conditions
specified in the decision.”®

Language barriers, lack of guidance and information in internal transfer and other
bureaucratic procedures and/or inability to access information due to language
problems, and difficulties in document control and approval in administrative
processes and different practices are the main problems that both new enrolled and
transferred higher education students face during the application and registration
processes.Aftertheregistrationprocess,academiclanguageinsufficiency,problems
concerning course orientation and lack of support mechanisms come to the fore
(SUPREF, 2018). This is a critical issue that should be followed carefully together
with the success rates of the students after registration. Also, it is important for
the continuation of the present success in accessing higher education. Measures
should be improved against financial problems and difficulties in cultural/social
orientation influencing success and continuity.

Another important topic in the arrangements for refugees and those with
similar status is the recognition of their knowledge, skills and competencies and
diplomas. The equivalence process is carried out by the CoHE Recognition and
Equivalency Department within the scope of other relevant legislation according

18 https://www.yok.gov.tr/ogrenci/ek-madde-2-uyarinca-misir-ve-suriyeden-yapilabilecek-yatay-gecis-islemlerine-iliskin-esaslar
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to “Higher Education Diploma Recognition and Equivalence Regulation” dated
5.12.2017. Refugee students are subject to the same equivalence process as all
other candidates with higher education diplomas received abroad. Exceptionally,
a regulation for lacking documents during submission and approval process was
arranged as below

“Equivalency processes of applicants who cannot confirm diplomas or cannot
submit documents that are required within the scope of the Recognition and
Equivalence Regulations due to war, occupation or annexation conditions in their
countries will be performed in the following way. This will be limited to the period
of war or disaster, and to be valid if no reply is received for the confirmation of
documents:

For applicants whose, original diplomas and transcripts are available but cannot
be confirmed,

For applicants whose original diplomas or transcripts are not available but who
can submit their samples or approved translations,

It has been decided that equivalence transactions of relevant persons would be
carried out with the opinions of Scientific Field Advisory Commissions, Universities,
and Recognition and Equivalence Commission.

1) Countries considered as in War, Occupation and Annexation Conditions are
Syria, Iraq, Libya, Yemen, Palestine, Somali, South Sudan, Crimean.

a) Applications of the relevant persons, whose original diplomas and transcripts
are available, but cannot be confirmed, are assessed by the relevant Science Field
Advisory Commissions and Recognition and Equivalence Commission.

b) For applicants not having originals of their diplomas and/or transcripts available,
but who can present copies or approved translations, diploma fields, and degrees
are determined by Diploma and Degree Determination Commissions established
in fields of graduates by Council of Higher Education and subsequently the
equivalence procedures continue and are subjected to SYBS operations (Strategic
Management Information System) when necessary.

¢) Equivalence procedures of the persons who are considered as not having
relevant fields and degrees are terminated by Diploma and Degree Determination
Commissions. These people can re-apply when they provide their documents.

d) Legal process is initiated, and recognition and equivalence procedures
are canceled for the persons who make false claims concerning the missing
documents.

2) Additional documents to be requested from persons who lack /are unable to
present documents:

a) Temporary Protection Identification Certification

19 https://denklik.yok.gov.tr/multeciler

b) Declaration Form of education information
c) Official documents and certified copies if they have worked in a field,

The positive results of all these decisions were reflected in the number of students
and the number of Syrian students who had access to higher education in the
2018-2019 academic year exceeded 27,000.

Assessment

In order to both carry the knowledge and experience of the past to present, and
to build the future, every individual who is a refugee and in a similar status should
be supported. It is of central importance both in basic education and later in
the adaptation processes of refugees in higher education. Turkey has reduced
negative “conditions” that the refugees face - in every corner of the world - and
those in a similar status, to the best its ability and has contributed to the future
of humanity.

Today, everyone who contributes to the existence of “forced migrations” in the
world must strive to maintain a healthy education process and to solve problems.
Increasing academic quality in basic education, providing necessary support to
refugees and those with similar status and physically supporting infrastructure
of schools are the most important topics. Higher education, on the other hand, is
discussed as a secondary matter, regarded as a “luxury” in this policy area where
the access to basic education is the priority. However, access to higher education
will play a key role for refugees’ integration, which is an important issue in Turkey,
and rebuilding of their homeland in case of a possible return.

Inthis process, access and participationtohighereducationandrelated equivalence
processes should be carried out and planned considering the demands and
problems of those people who could not continue their lives - and education
- in their homeland and had to forcibly migrate and establish a new life. In a
short period of time, very high numbers of migrations from different countries
have occurred towards Turkey. Thus, it is required to carry out education-related
policies concerning refugees and other migrants by considering both humane
factors and the country’s plans and visions regarding social, cultural, and economic
integration.

The migration towards Turkey has happened in a short time and very high in
numbers. For this reason, the social sensitivity on this matter has developed from
different directions, in both positive and negative ways. Supporting access to
education at the level of individuals and institutions and organizations, and an
effort supporting the institutions providing this access is an important factor in
the positive progress of the studies. However, considering the quality of education
and the country’s competitive system in higher education, concerns about the
loss of rights also caused negative approaches. At this point, awareness raising
studies should be carried out intensely and effectively.
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Into The Future And The Example Of Turkey

Children and young people who have access to education are the heirs of an
ancient culture and a common past. Completing their education will enable
them to mediate the transfer of the academic heritage of wide geography to
the present day. In addition to the swift series of decisions it had taken, CoHE
has demonstrated its apprehensiveness on the subject in different titles to the
“Academic Heritage” project, starting with the first conference organized to
support Syrian youth access to higher education. The part of all stakeholders
of MoNE and CoHE support this sensitivity in the humanitarian, academic and
employment related areas.

References

Coffie, A. (2014). Filling in the Gap: Refugee Returnees Deploy Higher Education Skills to Peacebuilding. Refugee
Survey Quarterly, 33 (4), 114-141.

Doyle, L. ve O’Toole, G. (2013). Refugee Council: A lot to Learn: Refugees, Asylum Seekers and Post-16 Learning.
London: Refugee Council.

Dreyden-Peterson, S. (2011) Refugee Education, A Global View, UNHCR, Geneva. Retrieved at 25.10.2019, from
https://wcfia.harvard.edu/files/wcfia/files/4fe317589.pdf.

Guo, S. (2009). Difference, Deficiency, and Devaluation: Tracing the Roots of non-Recognition of Foreign
Credentials for Immigrant Professionals in Canada. Canadian Journal for the Study of Adult Education, 22(1),
37-52.

MEB (2016), Suriyeli Cocuklarin EJitimi icin Yol Haritasi Belirlendi. Retrieved at 21.10.2019, from http:/www.meb.
gov.tr/suriyeli-cocuklarin-egitimi-icin-yol-haritasi-belirlendi/haber/11750/tr.

MEB. (2017a), 2016 Monitoring and Evaluating Report. Retrieved at 21.10.2019, from http://hbogm.meb.gov.tr/
dosyalar/izlemedegerlendirmerapor/2016/mobile/index.html - p=50 .

MEB. (2017b). Suriye, Irak ve Libya Uyruklu Ogrencilerin Denklik islemleri. Retrieved at 2110.2019, from
https://pictes.meb.gov.tr/izleme/Content/Dosyalar/02171344_Denklik_Y_ve_Ylemleri_SUNUM_30_Ocak-
2Yubat_2017_antalya_1l.pdf .

Morlang, C., ve Stolte, C. (2008). Tertiary Refugee Education in Afghanistan: Vital for Reconstruction. Forced
Migration Review (30), 62-63.

Morrice, L. (2013). Refugees in Higher Education: Boundaries of Belonging and Recognition, Stigma and
Exclusion. International Journal of Lifelong Education, 32 (5), 652-668.

Ozer, Y., Komsuoglu, A. ve Atesok Z.0. (2016). Turkiye’deki Suriyeli Cocuklarin Egitimi: Sorunlar ve C6zim
Onerileri. The Journal of Academic Social Science, 4 (37), 76-110.

Ozer, Y., Komsuoglu, A., ve Atesok, Z.0. (2017). One Common Future, Two Education Systems: The Case of
Syrian Children of Istanbul. European Education, 49(2-3), 114-132.

Ozer, Y., Komsuoglu, A. ve Atesok Z.0.,(2018). Tarkiye'deki Yiksek OFretim Kurumlarina Mltecilerin Basvuru ve
Kabulinin Desteklenmesi (SUPREF) Proje Raporu,listanbul.

Perry, KH ve Mallozzi CA (2011). “Are You Able ... to Learn? Power and Access to Higher Education for African
Refugees in the USA”. Power and Education, 3 (3), 249-262.

Stevenson, J. ve Willott, J. (2007). The Aspiration and Access to Higher Education of Teenage Refugees in the
UK. Compare: A Journal of Comparative and International Education, 37 (5), 671-687.

UNHCR (2019a), Figures at a Glance. Retrieved at 01.10.2019 from https://www.unhcr.org/figures-at-a-glance.
html .

UNHCR (2019b), Stepping Up: Refugee Education in Crisis, retrieved at 01.10.2019, from https://www.unhcr.org/
steppingup/wp-content/uploads/sites/76/2019/09/Education-Report-2019-Final-web-9.pdf .

UNHCR (2018), Turning the Tide: Refugee Education in Crisis. Retrieved at 01.10.2019, from https:/www.unhct.
org/5b852f8e4.pdf.

Waters, T, Leblanc K. (2005). Refugees and Education: Mass Public Schooling without a Nation State. Comparative
Education Review, 49 (2), 129-147.

Yildiz, A. (ed.) (2019). Integration of Refugee Students in European Higher Education: Comparative Country
Cases. Izmir: Yasar University.

She is the Dean of Faculty of Political Sciences and the Education Coordinator of the Uni-
versity responsible for practice and policies relating to the control, organization and imp-
rovement of quality in education. Her research topics include politics of inequality, Turkish
politics andmigration. She has published several books and scholars articles in both inter-
national and national peer reviewed journals on mainly Turkish politics and society.

[
(=)}
(]
=
=
Q
=
=
£
Q
T
©
>
<
Q
=
(=
(=]
£
>
bl
B
(3
(S
—
(o}
[
o
o
[
)
b3
[}
[=3
E
(]
=
=

Into The Future And The Example Of Turkey




SAVAS, GOC, KADIN
WAR, MIGRATION AND WOMEN

Prof. Dr. Emel TOPCU

Hasan Kalyoncu Universitesi, Go¢ Arastirmalari Merkezi Miidiiri
Hasan Kalyoncu University, Director of Migration Research Center

Saraybosna’ya bir konferans dolayisi ile ilk gittigimde savas daha yeni bitmisti.
Zenica’daki travmaya ugramis kadinlara hizmet veren Medica Zenica merkezini de
ziyaret etmis, orada yapilan calismalar hakkinda bilgi almistik. Tecavize ugramis
ve hamile kalmis kadinlarin da sigindigi ve rehabilite edildigi bu merkezde hikaye-
lerin hepsi bir digerinden daha carpiciydi.

Yapilan yodun calismalardan sonra hamile kadinlardan biri cocugunu kabul etmis
bir ruh hali icindedir. Medica Zenica calisanlari blUyUk bir mutluluk icinde kadinin
dogumuna, daha sonra onun ¢cocugunu nasil sevgi ile bagrina bastigina sahit olur-
lar. Ama bir gece kadin, merkezin penceresinden atlar ve cocugu yakindaki nehre
atar.

Modern savaslarda artik askerlerden cok siviller zarar gdérmekte ve bunlarin bliyUk
bir kismi da kadin ve cocuklar olmaktadir. Savas sonrasi yasanan goc¢ de yine en
cok kadin ve cocuklari kapsamakta ve gb¢ esnasinda ve gelinen Ulkelerde yine bu
iki en zayIf grup, erkeklerden cok daha farkli olarak 6zel zorluklar cekmektedirler.
Savas son yillarin en énemli gerceklerinden olup milyonlarca insanin 6limuine, ya
da zoraki yer degistirmesine sebebiyet vermektedir.

Birlesmis Milletler’in 2019 raporuna gére su an dinyada 272 milyon insan gdé¢cmen
olarak yasamakta olup, 70 milyon civarinda insan da zorla yerinden edilmis ola-
rak evlerinden uzakta zor sartlarda yasamak durumunda kalmislardir (Migration,
2019). Gé6¢e maruz kalmis olanlarin icinde kadinlarin ve kiz cocuklarinin orani % 48
ile, erkeklere gore az bir miktar da olsa daha disUktir (Department of Economic
and Social Affairs, 2019). Ama kadinlarin ve kiz cocuklarinin savas sirasinda, ya da
zoraki gbé¢ sirasinda yasadiklari zorluklar, erkeklerden cok daha farkl olup derin
travmalar olusturmaktadir.

1) Savas ve Kadinlar

Savas ve zorunlu gbéc¢ sirasinda kadinlar genelde tecavize veya cinsel siddete
maruz kalmaktadirlar. Elbette erkekler ve erkek cocuklari da ayni duruma maruz
kalabilmekte ama onlarin orani ¢ok daha dislUk bir seviyede olmaktadir. Mesela
Bosna Savasli sirasinda, her ne kadar tam sayilarinin tespiti cok zor olsa da, te-
cavlize ugramis kadinlarin miktart 60000’i bulurken, ayni duruma maruz kalmis
erkekler ve erkek cocuklarinin sayisinin 3000 civarinda oldugu tespit edilmektedir
(All Survivors Project, 2017). BM uzmanlari Sierra Leone (1991-2002) i¢ savasinda
60000’den fazla, Liberia’da (1989-2003) 40000’den fazla ve Kongo Demokratik
Cumhuriyeti’nde 1998’den beri en az 200000 kadinin tecavize ugradigini tahmin
etmektedirler (Preventgenocide, 2014).

1.1. Bosna Savasi Doniim Noktasi: Tecaviiziin Savas Sucu Sayilmasi

Tecavlz binlerce yildir savaslarda bir savas araci olarak kullaniliyor olmasina rag-
men, bunun bir su¢ olarak kabul edilmesi daha ¢ok yenidir. Bosna Savasi bu ba-
kimdan bir dénim noktasi niteligindedir. Savasin en kizistigi 1992 yili sonlarina
dogru, gazetelerde “Serbian ‘rape camps’: Evil Upon Evil” (Sirp tecaviz kamplari:
seytan Ustlnde seytan) ve “Serben vergewaltigen auf obersten Befehl” (Sirplar en




Ustten gelen emirlerle tecaviz ediyorlar) basliklari ile ¢cikan haberler BM Glvenlik
Konsey’ini harekete gecirmis ve 18 Aralik 1992 tarihinde, “Bosna Hersek’teki MUs-
[Uman kadinlarin sistematik olarak tutuklanmasi ve toplu tecavizlere ugratiima-
larinin” uluslararasi bir su¢ olarak degerlendirilmesi gerektigini ilan etmistir (UN
Women2000, 1998). Bunda Medica Zenica’nin terapi hizmetlerinden yararlanan
kadinlarin ugradiklari siddet hakkinda cesaretle konusmaya baslamalarinin ve di-
ger kadin derneklerinin bu konuda verdigi miUcadelenin blyUk etkisi olmustur. Bu-
nun Uzerine Uluslararasi Yugoslavya Ceza Mahkemesi (ICTY) 1993 vilinda, Ulusla-
rarasi Rwanda Ceza Mahkemesi (ICTR) 1994 tecavlizu insanliga karsi islenmis bir
suc¢ olarak kabul etmistir (Mischkowski, G, Mlinarevic, G., 2009).

1998 yilindaki BM raporunda, cinsel siddetin tarihi olarak bGtlUn silahli catisma-
larda, savasin mesru bir parcasi olarak kullanildigl belirtiimektedir. En son savas
olan 2. DUnya Savasi’nda taraflar toplu tecaviz ile su¢clanmis ama zamanin mahke-
meleri olan ne NUrnberg Uluslararasi Askeri Ceza Mahkemesi ne de Tokyo Askeri
Ceza Mahkemesi bu eylemi bir su¢ olarak degerlendirmemistir (Mischkowski, G,
Mlinarevic, G., 2009).

1.2. Savas Ve Tecaviiz Sonrasi Travma

Medica Zenica ziyaretimizde, terapistler, tecavizin en 6dnemli travma sebebi ol-
dugundan bahsettiler. Medica Zenica’daki terapistlere gbére insanlarin genelinin
iliskileri bakimindan en anlam verdidi bes cesit bagdlantilari vardir. Bu baglantilar;
kisinin kendisi, ailesi, mesledi, sosyal cevresi, ve tanri ile olan baglantilardir. Bu
bagdlantilardan herhangi birinde, ya da bir kacinda bir zarar gérme ya da kopma
olursa genelde travma belirtileri ortaya cikmaktadir. Travma tedavisi bu baglanti-
larin az da olsa hala var oldugu durumlardan ilerleyerek tekrar tedavi etmek Uze-
rine kurulu olarak yapilandirilmaktadir. iste Medica Zenica’da tecaviize ugramis
kadinlarin bu baglantilarinin ilk dérdl, yani kendi kendisi, ailesi, cevresi ve meslegdi
ile olan baglari anlamlarini tamamen yitirmis durumdadir. Bir tek tanri ile olan
bagdlanti kavgali ile de olsa hala bulunmaktadir. O ylzden bu kanal tedavi unsuru
olarak sikca kullaniimistir.

1.3. Savas Sonrasi Hayatta Kalma Miicadeleleri

Kadinlarin ugradiklari bu tur savas ve god¢ travmalari sadece kendileri ile sinir-
Il kalmamakta, nesilden nesile aktarilmaktadir. TUrk¢ce’ye “Esma’nin Sirri” olarak
cevirilen Grbavica filmi, 2006 yilinda 33 yasinda genc¢ bir ydnetmen olan Jasmila
Zbanic tarafindan cekilir. Sirp cetnikler tarafindan tecavize ugramis bir kadinin
12 yasindaki kizi ile verdigi hayat mUcadelesi anlatilir filmde. Anne, kizina tecavlz
sonrasl dogdugunu anlatamaz, babasinin savasta 6ldigunlt sdyler. Durumu 6g-
renen 12 yasindaki kizi cok blyUk bir sarsinti gecirir ve annesine zor anlar yasatir.
Okul ile gidecekleri gezi otobUlslne annesi ile vedalasmadan binen evlat, otobUls
hareket ettikten sonra otobusln en arkasina gelir ve annesine barismis bir ylz ile
bakar. Bu film 2007 yilinda Berlin’de altin ayl 6dulind kazaninca diinya kamu oyu-
nun konuya ilgisi daha fazla cekilmistir (Grbavica-Pressbook, 2006).

1.4. Bosna Savasi Sonrasi Magdur Kadinlara Ozel Statii

Bu 6dulden sonra sivil toplum kuruluslarinda calisan kadinlar, bir savas sucu olan
tecaviize maruz kalip, zorlu bir hayat micadelesi veren kadinlarin onurlandirilmasi
icin kampanya baslatmislardir. Parlamento Uyesi olan kadinlarla gérlistp onlarin
erkek milletvekillerini de ikna etmelerini saglamislardir. Uc yil verilen bu miUcade-
leden sonra, Bosna Hersek Eyalet Parlamentosu bir kanun ¢ikararak bu durumda
olan kadinlara 6zel bir statl saglamistir. Bu statl onlara savas gazisi konumunda
bir durum bahsetmektedir. Bu durum, tarihte ilk defa kanun ile kazanilmis bir hak-
tir (Mocnik, N, 2017).

Ajna Jusic Bosna savasl sirasinda 1993 yili Eyldl ayinda tecaviz sonucu dogmus
cocuk olarak ilk defa kaydedilmis kisidir. Zor glnler gecirmistir. Annesi yavrusunu
akran zorbaligindan korumak icin strekli ev dedistirmek zorunda kalmistir. Konu
hakkinda fazla konusmazlar ama Ajna, kendisinin, annesinin en blylk acisi olma-
sindan dolay! ¢cok blyUk 1zdirap cekmektedir. Annesinin kendisinden nefret etti-
gini dUstnlr. Daha sonra gerceklerle ylzlesmek ikisine de zamanla iyi gelir. 2015
yilinda Anja ayni durumda olan diger cocuklari bulmaya karar verir ve bulusurlar.
Uc saat boyunca kimse bir tek kelime konusmaz. Ama yalniz olmadiklarini bil-
mek yine de iyi gelir onlara. Yaralari sarmak icin Ajna, Savasin Unutulan Cocuklari
Dernegini kurar (UN Women, 2019).

2) Suriyeli Kadinlarin Savas ve G6¢ Miicadelesi

Suriye’li kadinlarin savas sirasinda tecavize ugrama oranlari tam olarak tespit edi-
lememisse de savas ve zorunlu gé¢ce maruz kalmak onlar icin de travma sebebi
unsurlar olarak ortaya cikmaktadir. Hasan Kalyoncu Universitesi KaLMIREC G&¢
Arastirma Merkezi olarak “Mezopotamya’da Kadin Olmak Projesi” dahilinde bir
cok Suriyeli ve Turk, kadin sivil toplum kurulusu Gyeleri ile beraber calismalar yap-
maktayiz. Grup Uyelerimizden, Gaziantep’te yasayan ve dis hekimi olan Eflin ', 2011
yilinda Suudi Arabistan’da bir sirketle is anlasmasi yaparak erkek kardesi ve klcUk
kizi ile hacca gider. Suriye’de 60 yasina gelmeden hacca gitme izni verilmedigi
icin bu yolu tercih etmistir. Hac icin gittigi Suudi Arabistan’da, “lUlkenizde savas var
gitme burada kal” teklifleri ile karsilassa da, haccini tamamlayamadan bayram sa-
bahi, savasin kizistigi Humus’a, kocasinin yanina, Sam Uzerinden kardesi ile birlikte
ddénmek durumunda kalir. Kardesi sehirlerini savunmak icin savasa katilma karari
almistir. Yollar bombos ama her yer savas alanidir. D&6ndUgU sehrinde genc kizlarin
tanklar tarafindan ezildigine sahit olur. Sonra sehir ucaklarla vurulmaya baslanir.
Her yer ceset ve yarali doludur. Bu arada dérdlincl ¢cocuguna hamile kalir. Kadin
doktoru yoktur ve hamilelik zor gecer. Doktor arkadaslari dogum icin lazim olmasi
durumunda anestezi yapamayacaklarini, cinkl ancak yarali olanlara yetebilece-
gini belirtirler. Sonuna kadar direnmelerine ragmen en sonunda ¢ikmak zorunda
kalirlar sehirlerinden. Esi kalip savasmaya devam eder ve kendisi kocasinin erkek
kardesi ve cocuklari ile tanklarin, toz ve dumanin icinden gecerek sehri terk eder.
Ailesi, esi, bazi akrabalari geride kalmistir. Sabah rejim calisanlari kaldiklari yere
gelir ve bazilarini katleder, bazilarini tutuklar. Bir kismini da toplu mezar kazdirmak
icin gdturdr. Daha sonra yolda esi ve kardesi yarall olarak bunlara katilirlar ama,

1 Etik kurallar dahilinde ismi degistirilerek kullaniimistir.




esinin kardesi yakalanmistir. Hamileligi iyice ilerlemis, dogum iyice yaklasmistir.
Daglardan asarak Libnan’a ulasirlar. Dort aile bir arada bir dairede yasarlar. Do-
gum vyaptiginda yaninda daha 6nce tanimadidi bu insanlar vardir. Dogumdan iki
ay sonra oradaki kamplara gider ve bir doktor olarak yardimci olmaya calisir. Bu
sefer de kamp Hizbullah tarafindan bomlbalanir. Bunun Gzerine sinirdan Libnan’in
ic tarafina gecerler. iki yil bu yeni geldigi yerde yasar. Yesil bir yaprak bile yoktur
cevrede. Sonra tekrar Suriye’ye gecer, oradan kanuni yollarla Libnan’a ve daha
sonra pasaportlari ile Hatay’a gecis yaparlar. iki ay boyunca kendini eve kapatir. Bir
tlr depresyon yasamaktadir.

2.1. Savasa Ragmen Baris Calismalari

Savas ve gbécln olusturdugu blUyUk travmalara ragmen kadinlar, hayatta kalma
mucadelesi vermekte, daha sonra da toplumda barisi huzuru saglayacak faaliyetler
icine girmektedirler. Mezopotamya’'da Kadin Olmak Proje grubu Uyelerimizden bir
digeri olan LUbna, kocasi tutuklaninca, annesi kardesleri ve iki cocugu ile birlikte
TUrkiye'ye gelir. Kiz kardesi ve cocuklari, kendisi ve cocuklari, annesi, babasi hepsi
beraber 13 kisi ayni evde kalirlar. Ailenin hayatta kalabilmesi icin, Suriye’de énemli
bir hukukcu olan Libna, Turkiye’de evde yemekler yapip satmaya baslar. Dil kur-
suna gider, daha sonra bir Suriyeli ve bir Turk ortakla birlikte klicUk bir lokanta
acar. Bu arada Suriyeli sivil toplum kuruluslarinda calisir. Su an basarili bir is kadini
olan LuUbna, Gaziantep’te iki toplumun uyum icinde yasamasi icin hemen bitdn fa-
aliyetlere katilmaktadir. LGbna bir proje dahilinde cektigimiz kisa video icin hayat
hikayesini bizimle paylasmis ve bu videonun c¢esitli konferanslarda gdsterimi ile,
uyum konusuna, dolayli da olsa katkisini strekli olarak devam ettirmektedir.

3) Sonuc¢ ve Degerlendirme

Savasin ve gbcln kadinlar Gzerinde hem onlari daha gug¢lendirici hem de gUlcle-
rini ellerinden alici roll olabilir. Bircok kadin yasadiklari bltun zorluklara ragmen
zamanla bu tecrlbeleri daha bariscil bir hayat icin calisma ortamina dénlstlrebil-
mektedir. Buna ragmen savas sonrasi baris gérismeleri cok nadir olarak kadinlarin
da gdrusmeci olarak katildigi sUreclerdir. Kadinlar, savas sirasinda, erkekler sa-
vasma ile mesgulken, aileleri ve icinde yasadiklari ¢cevre icin daha dnce erkeklerin
Ustlendigi bircok sorumluluk Ustlenmekte, ama savas bitip erkekler normal hayat-
larina doénlince kadinlar tekrar evlerine gdnderilmektedirler. Grup Uyelerimizden
LUbna baris gérismeleri slirecinde 6nceleri Ust dlizeylerde gbérev almisken, daha
sonra erkeklerin bu goérevi ona laylk gbrmemeleri neticesinde pozisyonu elinden
alinmis ama o micadelesine baska alanlarda da olsa devam etmistir. Ozellikle aka-
demisyen kadinlar, anavatanlarindaki konumlarina gére cok daha asagdi seviye-
de isler olsa bile, bunu ailelerinin hayatta kalabilmesi adina yapmakta ve bundan
gocunmamaktadirlar. Ama bu kadinlarin kendi aldiklar egitime ve yeteneklerine
gobre degerlendirilmesi her tarafin kazanimi ile sonuclanacaktir.

Savaslari kadinlar cikarmadigi halde en blyUk cilesini onlar cekmekte, ama slrec
icerisinde yasadiklari cok bUyUk travmalara ragmen hayatta kalma muicadelesi ve-
rip, daha sonra da bariscil bir hayat icin calismalar yapabilmektedirler. Kadinlarin
yasadiklari travmalardan, zorluklardan bir an énce kurtulup normal hayatlarina

ddnebilmeleri icin savas ve zorunlu gé¢ce maruz kalmis kadinlara zamaninda ge-
rekli destegin verilmesi, toplumlarin sihhati adina énemli bir adimdir.
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Suriyeli mdlteciler, gondillildk, yetiskin egitimi, insan haklari, kadin haklari, azinlik-cogunluk
iliskileri, cok kdltdrlilik ve gbcmenlerin geldikleri tilkeye uyumu konularinda calismaktadir.
Bu alanda hem Avrupa sinirlari icinde hem de disarida, bir cok makale yayinlamis,
arastirmalar yapmis, egitim ve danismanliklar vermistir. Su an Uluslararasi Saraybosna
Universitesi’nde calismaktadir.
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WAR, MIGRATION AND WOMEN

When | first arrived in Sarajevo for a conference, the war had just ended. We
visited the Medica Zenica centre, that helps traumatized women in Zenica and
received information about the work done there. In this centre, women who were
raped and became pregnant have taken shelter and have been rehabilitated -
each story more striking than the other.

After intensive therapies, one of the pregnant women had reached the point where
she could accept her child. The employees of Medica Zenica witnessed with great
happiness how this woman gives birth, and then how she embraces her child with
love. But one night the woman jumps from the Center’s window and throws the
child into the nearby river.

In modern wars, civilians have been more affected than soldiers, and most of
them are women and children. The post-war migration mostly involves women
and children. During the migration and while in their host countries, these two
vulnerable groups undergo special forms of hardship that are much different from
those of men. War is one of the most important facts of recent years, causing
millions of people to die or to be displaced.

According to a United Nations 2019 report, 272 million people live as immigrants
in the world and approximately 70 million people have been displaced and
forced to live in difficult conditions away from home (Migration, 2019) The
percentage of women and girls among migrants is 48%, albeit slightly lower than
men (Department of Economic and Social Affairs, 2019) . But the difficulties that
women and girls experience during a war or forced migration are very different
from those men experience, and they cause deep traumas.

1) War And Women

During the war and forced migration, women are often subjected to rape or sexual
violence. Of course, men and boys may also be exposed to the same situation, but
the percentage is much lower. For example, during the Bosnian War - although the
exact number is very difficult to determine - the amount of raped women reaches
60,000, while the number of men and boys exposed to the same situation is
around 3,000 (All Survivors Project, 2017). UN experts estimate that more than
60,000 women have been raped in the civil war in Sierra Leone (1991-2002),
more than 40,000 in Liberia (1989-2003) and more than 200,000 women in the
Democratic Republic of Congo since 1998 (Preventgenocide, 2014).

1.1. Bosnian War, Turning Point: Rape is War Crime

Although rape had been used as a weapon of war for thousands of years, it has
just recently been recognized as a crime. The Bosnian War was a turning point

in this regard. Towards the end of 1992, the systematic rape of Muslim women
in Bosnia and Herzegovina made news in the newspapers with the headlines
“Serbian ‘rape camps’: Evil Upon Evil” and “Serben vergewaltigen auf obersten
Befehl”. This mobilized the UN Security Council, and since December 18,1992 rape
has been regarded as an international crime (UN Women2000, 1998). Medica
Zenica’s courage to talk about the violence suffered by women who benefit from
the therapeutic services, as well as the struggle of other women’s associations
dealing with this issue, had a great effect on such a decision. Furthermore, under
theinfluence of all these struggles the International Criminal Tribunal for Yugoslavia
(ICTY) in 1993, and the International Criminal Tribunal for Rwanda (ICTR) in 1994
declared rape as a crime against humanity (Mischkowski, G, Mlinarevic, G., 2009) .

The UN report in 1998 states that sexual violence has historically been used as
a legitimate part of the war in all armed conflicts. But although in World War Il
the parties were accused of mass rape, neither the International Military Tribunal
at Nuremberg nor the Tokyo War Crimes Tribunal considered this act a crime
(Mischkowski, G, Mlinarevic, G., 2009).

1.2. Trauma After War and Sexual Violence

During our visit to Medica Zenica, therapists mentioned that rape is the most
important cause of trauma. According to the therapist of Medica Zenica, there are
five kinds of links that give the most meaning in personal relationships in general.
These links are; the self, the family, the profession, the social environment, and
the connection with God. Trauma symptoms usually occur when one or several
of these connections are damaged or ruptured, Trauma treatment is based on re-
treatment of situations where these connections are still present. Generally, the
first four of these links in the lives of raped women - their ties with themselves,
their family, their environment and their profession - have completely lost their
meaning. Only the connection with God remains, albeit a conflicted one. Therefore,
this channel has frequently been used as a therapeutic agent.

1.3. Struggle for the Survival

Such war andimmigration traumas suffered by women are not limited to individuals
who experience them, but they are transmitted from generation to generation.
Translated into Turkish as “The Secret of Esma” the film “Grbavica” was shot in
2006 by Jasmila Zbanic, a 33-year-old female director in Bosnia. The film tells
the story of a woman who was raped by Serbian Militia and struggles with her
12-year-old daughter. The mother cannot tell her daughter that she was born of
wartime rape, so she tells her father died in the war. The 12-year-old daughter,
who eventually learns about the situation, is confused and gives her mother a
hard time. She gets on the school bus without saying goodbye to her mother.
After the bus leaves, the daughter comes to the back of the bus and looks at her
mother with a relatively peaceful face. When this film won the Golden Bear Award
in Berlin in 2007, it raised public awareness about war rape and its consequences
(Grbavica-Pressbook, 2006).
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1.4. Special Status for Bosnian War Rape Survivors

After winning this prestigious award, women working in non-governmental
organizations started a campaign to honour women who were victims of wartime
rape, and who struggle to live a better life. Women activists talked to women
who are members of Parliament encouraging them to convince male lawmakers
on this issue as well. After three years of struggle, the Parliament of Bosnia and
Herzegovina (BiH) provided a special status for women in such a situation by
enacting a law. This status gives them slike the status of a war veteran - the first
time in history (Mocnik, N, 2017) .

Ajna Jusic is the first person to be registered as a child born of rape in September
1993 during the Bosnian war. She had a hard time in her life. The mother constantly
moves houses to protect her daughter from peer bullying. They don’t talk much
about it, but Ajna suffers a lot because she thinks she was her mother’s greatest
pain. She thinks her mother hates her. Eventually, they faced the truth. In 2015,
Anja decides to find and meet other children in the same situation. No one speaks
a word for three hours. But it was still good to know they were not alone. To heal
the wounds, Ajna has established the Association of Forgotten Children of War
(UN Women, 2019).

2) Struggle Of Syrian Women

Although the rate of rape of Syrian women during the war has not been fully
established, exposure to war and forced migration emerges as a traumatic factor
for them. As KalMIREC Migration Research Center at Hasan Kalyoncu University,
we are working with many Syrian and Turkish women NGOs within the scope of
the “Being a Woman in Mesopotamia” project. One of our group members, Eflin,
2who lives in Gaziantep and is a dentist, made a business deal with a company in
Saudi Arabia in 2011 and went to perform her Hajj with her brother and younger
daughter. She chose this way because nobody was allowed to go on pilgrimage
before they were 60 years old. In Saudi Arabia, where she went for Hajj, she was
faced with proposals to stay there and not go back to her country because of
war. As the war escalates in their cities, before the completion of Hajj, she must
return to Homs, with her brother taking the road over Damascus. Her brother
decided to join the war to defend their city. When they reached the city, the
roads were empty, but everywhere was a battlefield. She witnesses young girls
being crushed by tanks. Then the city began to be hit by aeroplanes. Everywhere
was full of corpses and wounded. In the meantime, she got pregnant with her
fourth child. There was no gynaecologist and her pregnancy was difficult. Her
doctor colleagues stated that they cannot perform anaesthesia if needed during
delivery, because it was barely enough for the injured ones. Despite resisting
until the end they will have no other choice but to leave their cities. Her husband
stays and fights. She leaves the city, passing through tanks, dust, and smoke
with her children and brother-in-law. Some members of her family, her husband,
and some relatives were left behind. In the morning on the way out of the city,
regime soldiers massacred and arrested some of the group members who were

2 The name has been changed for ethical reasons

trying to escape from the city. They took some of them to dig a mass grave. Later
on the road, her husband and brother joined them injured, but her brother-in-
law had been caught. The pregnancy was well advanced, the delivery date was
approaching. They crossed the mountains and reached Lebanon. Four families
lived together in an apartment. When she gives birth, there were these people
she hadn’t known before. Two months after the birth of her baby, she went to
the camps there and tried to help as a doctor. This time the camp was bombed
by Hezbollah. They then moved into the interior of Lebanon. She stayed for two
years in this new place. There was not even a green leaf around. Then they went
back to Syria, from there they pass to Lebanon again, this time by legal means,
and then to Hatay with their passports. She locked herself at her home for almost
two months. She suffered from serious depression.

2.1. Syrian Women’s Peace Work Despite War

Despite the great traumas caused by war and migration, women struggle for
survival and then engage in peace-building activities in society. LUbna, who is
another member of the Project “Being a Women in Mesopotamia” came to Turkey
with her two children, her mother, father, her sister and her sister’s children after
her husband was arrested by the Syrian regime. 13 people stayed in the same
apartment. To provide for her family in Turkey, LUbna, who was a recognized
jurist in Syria, begins selling homemade food prepared by herself. She attends
a Turkish language course, then opens a small restaurant with a Syrian and a
Turkish partner. In the meantime, she also works in Syrian NGOs. Now a successful
business woman, LiUbna participates in almost all activities in Gaziantep to ensure
that the two communities live in harmony. She shared her life story with us in a
short video we took for a project so she continues to contribute - even though
indirectly - to the issue of social cohesion with the screening of this video at
various conferences.

3) Conclusion

War and migration can have a huge effect on women: both empowering them
and taking away their power. Despite all the difficulties they face, many women
are able tocan transform these experiences to create a more peaceful life.
Nevertheless, women rarely participate in post-war peace negotiations. Women
take on many responsibilities for their families and the environment they live in,
previously assumed by men, while men are engaged in war activities, But once
the war is over and men return to their normal lives, women are sent back to their
homes. LUbna, for example, had previously participated in high-level peace talks,
yet the position was taken away from her because she was not deemed worthy
of it. She continues to fight. Especially women academician work hard to secure
the survival of their families even if it means to take on a much lower position
compared to their jobs in their homeland. They take no offence at it. If these
women start getting evaluated according to their skills and abilities, everyone will
benefit.

Although women do not start wars, they suffer the most, but despite the great
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traumas they have experienced in the process, most of them struggle to survive
and then work for a peaceful life. Providing timely support for women who have
been subjected to war and forced migration so that women can recover from
their traumas and hardships as soon as possible and return to their normal lives is
an important step for the well-being of societies.
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REFUGEEHOOD AND HIGHER EDUCATION;
FACILITATING CONTINUED EDUCATION FOR
SOMALI STUDENTS IN TURKEY

Dr. Idil OSMAN

University of Leicester, UK

Introduction

In December 2019, | visited Mogadishu for a symposium that was being held there.
During my visit, | had the chance to see the Turkish embassy in Mogadishu, which
is the largest embassy Turkey has built anywhere in the world. This in itself speaks
volumes of the kind of intervention Turkey seeks to make in Somalia. With the
highly publicised visit of President Erdogan in 2011, Turkey was the first country
to open an embassy in 20 years and re-establish formal relations with Somalia.
As ambassador Turun stated, the then Turkish ambassador to Somalia, President
Erdogan’s visit showed the world ‘Mogadishu is no longer a no-go area’. Turkey
also started regular flights in 2012 and Turkish Airlines now provides daily flights
from Mogadishu to anywhere in the world. Again, a first of its kind and many
countries have since followed suit. Mogadishu now has daily flights provided by
Ethiopian Airlines, Qatar Airways and Uganda Airlines just to mention a few.

These precedent-setting interventions speak of the larger goals Turkey seeks
to achieve with its foreign policy, particularly when it comes to international
development which can be seen as an alternative approach to the conventional
Western models of intervention. The interventions in Somalia are part of the larger
strategic engagement Turkey seeks to make as part of its ‘Africa Opening Plan’,
developed back in 1998 to serve as a catalyst for Turkey’s engagement with Sub
Saharan Africa (Ipek 2014). The difference to the conventional western model that
the Plan offers is the emphasis on taking a cultural approach which encourages
state-to-state, state-to-people and people-to-people relations, an approach that
seems to be both sustainable and equitable (Ipek 2014).

This approach has enabled for the Turkish state to provide humanitarian,
infrastructure and development support to the Somali state, for trade and
investment opportunities to occur between the two nations and for Turkish
charities and development agencies to work directly with the Somali people on
the ground. It has also opened doors for a large number of the Somali youth to
study at Turkish universities to build the human capital of the Somali nation. It is
a fully funded opportunity where successful applicants receive scholarships that
cover their tuition fees, accommodation, monthly stipends, health insurance and
annual return tickets. This signifies a strategic investment as Somalia’s population
is estimated to be mostly made up of young people. Statistics indicate that 65%
of the Somali people are under the age of 35 years (UNDP 2012).

This chapter is based on 8 semi-structured interviews conducted with Somali
students and graduates of Turkish universities and provides some preliminary
insights into the challenges and opportunities that refugee students from
conflict homelands face with regards to studying in Turkey. More broadly it draws
comparisons between western style development and humanitarian intervention
and the alternative options that the Turkish model provides. Chapter is not meant
to be an exhaustive study on the conditions of Somali refugees studying in Turkey
but rather to serve as preliminary insight that can spark discussions in the global
public sphere. This is particularly encouraged as higher education for refugees
continues to be underserved and the model presented by Turkey, albeit with its
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challenges, can be seen as alternative model that can be replicated in refugee
hosting countries across the world.

Somali Students’ Experiences of Studying in Turkey

Prior to President Erdogan’s arrival in Mogadishu in 2011, Turkey used to provide
on average 10 scholarships every year. This was increased after relations between
Turkey and Somalia were strengthened following the president’s trip.

Since then, it is estimated that 5000 Somali students have received scholarships
to study in Turkey. One of these students is Mohamed ', a graduate from Akdeniz
University in Antalya:

“I commenced my undergraduate studies in 2011. | applied to study political
science or international relations at several universities in Ankara, Istanbul and
Antalya. | secured the Antalya option, studying at Akdeniz University. But when
| began my preparations, Turkey didn’t have an embassy in Mogadishu so | had
to go to Addis Ababa, Ethiopia to process my visa. When | arrived in Turkey, |
landed first in Ankara where | undertook 1year intensive Turkish language studies.
This program was designed for non-Turkish speaking international students to
help stream them into undergraduate programs they were enrolled for which are
taught in Turkish. | started the undergraduate degree in international relations at
Akdeniz University in Antalya in 2012.”

Faduma, who'’s a graduate from a University in Eskisehir underwent a similar process
when she secured her scholarship to study MA in Communication Design and
Management in 2014. She too had to learn the Turkish language as her course was
taught in Turkish. She explains what the key attractions were of the program she chose:

“I’majournalist by professionand | wanted to particularly learn how communication
canbeusedtomanagerelations. Butlalso wanted to widen my career opportunities
and be able to look for work at government institutions, in the private sector
and non-governmental organisations in Somalia. The skills | enjoyed the most
were the transferable skills that | developed during my course such as team work,
public speaking, research, conflict resolution and having a target vision to execute
against. These set of skills have opened up other avenues for me such as writing
media articles and blogging online, which | wouldn’t have thought of before my
studies in Eskisehir.”

The support that Somali students receive seems to have a comprehensive human-
centred approach that involves scholarship provision and financial support but
also educational support that is tailored to their level of need and progress
requirements:

“The Turkish government provides me with full scholarship that covers my tuition
fees, monthly stipend, health insurance, accommodation and annual return ticket
in addition to the initial departure ticket. | really like studying at Dogus University
in Istanbul. The academics are patient and explain things properly and they give

us extra support when we need it. They allowed us to take exams in English for the
first year as that’s the year we’re still developing our Turkish language proficiency.
The administrative staff are also very helpful.” (Ahmed, undergraduate business
management student)

“l struggled to keep up with the classes in the first term. | used to just attend
the classes without much comprehension of what was taught. | had flat mates
who were Turkish students and they would help me with my homework and
course assignments. | barely learned anything during the first two months but
my comprehension level gradually improved with the help of my flat mates.
Towards the end of the first term, my flat mates got busy with working on their
own assignments which forced me to do my coursework on my won. | would get
the dictionary out and figure out what each word in the coursework assignment
meant and then determine the tasks | had to complete. | spoke to the teachers
about the tasks | couldn’t figure out. The lecturers were particularly helpful to
us as international students who are studying in Turkey for the first time. They
were empathetic and patient in how they helped us as well. For example, | had a
lecturer who taught us introduction to political science. He set a written exam as
part of student assessment. But for the international students, he gave the option
to take the exam orally in the first term.” (Said, undergraduate political science
student at Istanbul University)

Several of the students interviewed reported to have made close friendships with
their fellow Turkish students and their families welcomed them to visit during
holidays. Mohamed, the graduate from Akdeniz University, shared a moment he
expressed as being particularly special for him:

“One of my Turkish friend was from the city of Konya and he invited me to spend
a few days with him and his family. | relished this opportunity as | was a big fan of
Jallaludin Rumi and was excited to see his hometown. What | didn’t expect that
moved me was how welcoming his family would be. In addition to his parents and
siblings, he also had his maternal and paternal grandparents that lived in the same
house. His paternal grandfather took it upon himself to pay particular attention to
me, making sure | ate all the time and didn’t feel alone. He brought food and tea to
me. One of the days, he brought me dates, which in Turkish is called ‘hurma’ but
in Arabic the same word is used for ‘wife’ or ‘female spouse’. He told me ‘make
sure you don’t go to Saudi Arabia and ask for ‘hurma’ when looking to eat dates!
He included me in everything he did and would tell me lots of funny stories.”

Hassan, whois a final year undergraduate engineering student at Dogus University,
visited Denizli at the invitation of his friend and fellow engineering student who is
from a small town near Denizli:

My friend’s family actually lived in one of the smaller towns near Denizli called
Saraykdy. | never imagined in my lifetime | would visit such a place. It was eye-
opening and his family were very hospitable. What made that trip even more
interesting is meeting Turkish people who were originally from Africa, known as
‘Afro-Turks’. My friend took me to meet some of them, who were his neighbours,
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quipping to them ‘I brought you guys one of your long lost relatives!’Theyinvited
me in and were very welcoming. They shared with me their history and how they
came to Turkey during the Ottoman Empire period as soldiers for the empire from
Sudan. | learned how much they’ve integrated with the Turkish society with many
of them intermarrying with indigenous Turkish people. One of the neighbours |
met was actually an Afro-Turk man whose wife was indigenous Turkish. There
was a real sense of belonging to Turkey they displayed which was a surprise to
me as they visibly stood out. But | think that speaks more to how they have been
accepted as part of Turkish society.

But the students also reported some unpleasant experiences. These can be
broadly categorised into academic challenges, financial difficulties and tensions
with local communities outside the university settings. Faduma, the graduate
from Eskesehir University, explained that she knew a few fellow Somali students
that struggled to keep up with their studies:

“Their struggles were primarily due to their basic level of education not being
sufficient enough prior to commencing higher education in Turkey. Or sometimes
it is because it wasn’t their own wish to come and study in Turkey but rather the
arrangement of their parents. So they arrive without having the motivation to
study. Some students were also struggling because they had chosen subjects
that were too difficult for them, like medicine or engineering. These students
eventually returned to Somalia when they kept failing.”

“Majority of Somali students in Turkey get full scholarship that includes
accommodation, a living stipend and return ticket to visit your home once a year,
which is a great opportunity. But the scholarship comes with accountability. |
have seen some students struggling financially because they failed their exams.
The stipends are tied to you doing well on your studies and seeking help if you’re
struggling but if a student fails a few times and doesn’t improve their education,
their stipends are reduced. If they continue to fail over several terms, there will
be further reductions to their stipend and then they’ll lose their accommodation,
then their scholarship. Some of them receive financial support from their
families. | have also heard of others who find part time jobs locally.” (Ahmed,
undergraduate business management student, Dogus University)

Ahmed also related some unpleasant interactions with Turkish locals, which other
interviewees corroborated in terms of having had similar experiences:

“I wouldn’t call it a challenge but | found myself in strange interactions with
some of the locals a few times. These were people | came across on the bus or
restaurants, so outside the university community. They would ask me questions
that were uncomfortable to answer, perhaps due to ignorance or lack of exposure
to foreigners. Africa in their eyes seems to be seen as this backward place full of
wild animals. | was asked things like ‘do you have a TV in Africa?’ or ‘Do you have
a football stadium?’ | would discontinue talking to people who asked me those
kinds of questions.”

“One thing that baffled me amongst ordinary Turkish people is this idea they have
that Africans aren’t Muslim. When | introduced myself and told them my name,
which is a Muslim name, they would look surprised. Some of them would ask
me ‘Is that the name your parents gave you or you adopted it when you arrived
here? But most of them when they find out | am Muslim, they would become very
welcoming and nice.” (Mohamed, Akdeniz University graduate in International
Relations)

But the overwhelming sentiment that all the interviewees share is how they feel
the experience and opportunity to study in Turkey has enriched their lives:

“The biggest impact it has had is that it has opened my eyes to the possibilities
and opportunities that exist. I've become more ambitious to set bigger life goals
and have the confidence that | can attain them. This is what studying in Turkey
has helped me to envision. | also feel more confident in my academic knowledge.
Before | left to study international relations and political science, | used to hear
about world affairs such as the first and second world wars, Afghanistan war
or Iraq, or the Israel-Palestine conflict. Or global conflicts over oil. But | didn’t
have much of an understanding of what these conflicts entailed. But now | do
have an understanding of how world affairs work, the underlying root causes
and pressures, historically prevailing conditions and the interlinkages between
contemporary affairs.” (Mohamed, Akdeniz University graduate in International
Relations)

“Those of us who have graduated from a Turkish university are well positioned
to strengthen the relationship between Somalia and Turkey, from development
projects to politics, business and mutual investments. We can play a significant
role in these areas in the future. | once asked former ambassador to Somalia
when | met him what he considered to be the biggestinput that Turkey has made. He
highlighted a few projects but identified infrastructure to be arguably the biggest
investment as Turkey invested in roads being rebuilt, key institutions being built
such as hospitals. And this facilitated more businesses to grow etc. | understood
what he meant. But for me, and | told him this, the biggest investment that Turkey
made in Somalia is educating its youth, through the scholarship programme to
study at Turkish universities. Our lives have been fundamentally changed for the
better because of that opportunity. Those of us who have graduated encourage
other Somali youth to also study and support them with their application. |
remember the older generation before the war used to go for studies to Italy and
they were referred to as ‘type Italian’ by the rest of Somalis as they had their own
connections and community, spoke Italian to each other. Now with our generation
| think they will refer to us as ‘type Turkish’. “(Faduma, Communications Design
graduate, Eskisehir Osman Gazi University)

Building Human and Social Capital of Somali Students

Almost all of the interviewees reported that they wish to return to Somalia to
benefit their local societies with the skills and knowledge they have attained
whilst studying in Turkey. But what seemed quite interesting is their recognition
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of social advantages they have gained as a result of living in Turkey during their
studies. Many remarked that they attained a lived experienced of what it means to
live and function in a peaceful society. All the students and graduates interviewed
for this chapter were born after 1991, when Somalia plunged into civil war and has
since been in protracted conflict. These students and graduates have therefore
never experienced living in a peaceful law abiding environment:

“One of the things | really appreciate is how studying in Turkey exposed me to
how respectfully Turkish people co-exist with each other. It made me respect
people more and appreciate the sanctity of the life of the human being. Whilst
studying | made many friends that are both Somali and non-Somali.” (Hawa,
nursing graduate Akdeniz University).

“During my studies | participated in an ERASMUS exchange program to study for
a term at Warsaw Management University in Poland. | spent two terms there of
the 2014 academicyear. This was an eye-opening and highly enriching experience
for me. | had the opportunity to interact and socialise with students from many
different backgrounds, ethnicities, cultures and religions, which | had never
experienced in Somalia. | made friends from Brazil, Ukraine, Germany, Mexico
and the US. | returned to complete my studies in Antalya and graduated in June
2016. Even whilst studying at Akdeniz, | met many students from international
backgrounds that | befriended. From the Arab world to East and West African
countries. lusedto hear about the different cultures and religions of these countries
but | only had an abstract understanding. Meeting students from these different
backgrounds helped give me an insight into their lived experiences and establish
bonds and comradery based on our shared experiences. It also broadened my
level of tolerance for differences. | met people who had no religion and those
with different religions to mine. We don’t see any of that in Somalia. We havethe
same religion and we’re the same ethnicity with the same culture.” (Mohamed,
International Relations graduate at Akdeniz University)

“l had a classmate from China in my first year who | later became best friends
with. Initially my knowledge of China was limited and | had this view that everything
produced in China was of poor quality. | asked him if this was the case even for
products produced for local consumption. He explained to me that the quality
of China made products varies and depends on what the consumer can afford.
There are cheap products available but there are also very high quality products
that are made in China, meaning high quality products are made and available
both for local and international consumption. It just depends on purchasing power
and demands of the consumers. | feel this too is part of my education.” (Said,
undergraduate political science student at Istanbul University)

Thereisrecurring theme with the interviewees who express meeting fellow Somalis
from the different Somali regions as an added bonus, helping them connect
with other Somalis that they otherwise wouldn’t may have met. This instilled a
connection that they described as transcending clan and local affiliations:

“When | arrived in the city where | study, there were only 2 or 3 other Somali

students that | knew from Mogadishu, who were also studying there. But | got
to know many other Somali students who were from the five regions in East
Africa populated by Somali people. This is what excited me the most. We would
arrange to meet at the university library or local restaurants in the city and just
exchange thoughts and our life experiences. We all had different Somali accents
but it is through my interactions with them that | found a renewed respect and
appreciation for my Somaliness. It made me hopeful that we as Somalis will move
away from clan-centredness in the future.” (Faduma, Communications Design
graduate, Eskisehir Osman Gazi University)

“The Somali students studying at different universities in our region had grown
from 2013 onwards. We decided to set up a Somali student organisation which
would serve as a support organisations for incoming as well as current students.
The students were from all regions where Somalis lived ranging from Somalia,
Djibouti, Somaliland to the students from the Somaliregionin Ethiopia and those
from North-Eastern Kenya. | used to be an active member and ran for chairperson,
which | won and served as for 1 year. Last round of elections | participated in
which was in 2016, we had 64 students that casted their vote. There were only 30
students in 2013.” (Mohamed, International Relations graduate at Akdeniz
University)

“Apart from getting to know students from different parts of the world, | also got
to know my fellow Somalis. Students from Wajeer, Garissa, Jigjiga, Djibouti, which
| wouldn’t have met otherwise. We spoke different dialects and with different
accents but we connected through our shared Somaliness. We would joke with
each other about how we refer to objects differently. Like the word ‘toilet’ in
the south would be called ‘musqul’ but | learned in the north they call it ‘suuli’
and in Djibouti they refer to it as ‘kaniif’. They've become friends of mine, and
| consider this one of the highlights of my student experience in Turkey.” (Said,
undergraduate political science student at Istanbul University)

“My interactions with my fellow Somali students in Turkey taught me that when
you connect with each other at a higher level, petty local conflicts and tensions
disappear. I'm more hopeful of Somalia’s future being one of stability because of
this experience.” (Ahmed, undergraduate business management student, Dogus
University)

The experiences that these students are attaching value to is clearly linked to
their human development. The study opportunities that Turkey has provided to
Somali students seems to be paying dividends in more than just improving their
education. The opportunities enable them to rebuild their lives and grow their
human and social capital which can serve as an asset to help build Somalia upon
their return.

Human Capital Centred Approach Towards Refugeehood and
Humanitarianism; Historical Roots of the Turkish Model

Turkey has a long history of approaching refugeehood and humanitarianism with
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a human centred strategy, and Somalia as well as the broader Sub Saharan African
interventions that Turkey is making is neither novel nor an isolated approach.
An often overlooked institution in contemporary debate and scholarship on
refugeehood is the first modern refugee institution that was set up by the
Ottoman Empire in the late 18" century to accommodate for the large influx of
Muslim refugees from Crimea and the Caucasus regions (Zapater 2019). These
refugees who were expelled from their homes numbered at 4 million, similar
to the number of refugees that Turkey is currently hosting, which is the largest
number in the world. Some of these 18th century refugees were fleeing the Russo-
Ottoman war whilst others fled the first world war. They often travelled on foot, in
ox-driven carts or by sea, under terrible conditions.

In her book, Syria: the Making and Unmaking of a Refuge State, Professor Dawn
Chatty provides a historical account of these forced migration movements as
well as the reaction of the Ottoman empire. It is noteworthy that already in 1857,
the Ottoman Empire enacted an Immigration Code, and in 1860 created an
independent agency to manage the integration of these refugees and exiles,
the Muhacirin Komisyonu or migrants commission (Zapater 2019). The origin
and objectives of these initiatives remain controversial but it is noteworthy that
the Komisyon proved to be instrumental in settling refugees at the agricultural
frontier in Arab states.

This has been noted as a strategy that was implemented to provide security for
the Empire against nomadic incursions. At the same time, humanitarian aid, land
grants and agricultural subsidies were provided, allowing for the survival and local
integration of hundreds of thousands of refugees. (Zapater 2019). Scholarly biases
towards Eurocentrism often means that these initiatives get systematically ignored
from standard histories of humanitarianism and refugee protection published in
the last years. It is these same Eurocentric biases in popular publications in the
West that has resulted in dubbing the arrival of less than two million refugees to
Europe in 2015 a global refugee crises.

UNHCR STATISTICS
[ ——
]

74.79 million p=

gictsally - and of 2060

[

As the map above from UNHCR 2018 data shows, majority of world refugees in
fact aren’t in Europe, but rather hosted in the Middle East, Asia and Africa.

Turkey continues to host the largest number of refugees worldwide, with close
to 4.1 million refugees, including 3.7 million Syrians and nearly 400,000 asylum-
seekers and refugees of other nationalities. Turkish legislation provides people in
need of international protection with a broad range of rights upon registration
with the authorities. Some protection gaps are nonetheless observed in the
implementation of the legal framework, largely due to the scale of the refugee
response.

Higher Education for Refugees: A Comparative Approach

Access to education is a basic human right and a central component of
development strategies linked to poverty reduction, holding promises of stability,
economic growth, and better lives for children, families, and communities. In 1948,
the Universal Declaration of Human Rights recognized compulsory education
as a universal entitlement. The Convention on the Elimination of All Forms of
Discrimination Against Women (1979) called for no discrimination in educational
provision for men and women, and the Convention on the Rights of the Child
(1989) affirmed the right of all children to free and compulsory primary education
(Article 28.1.a). The global education movement is built on these visions and is
expressed in the Dakar Education for All Framework for Action (2000) and
the Millennium Development Goals (2000) and reiterated in the Sustainable
Development Goals. These frameworks specify the need to establish quality
access to education for all. However, higher education has remained largely
outside of the global education movement, within which the focus has instead
been on primary education.

Refugees are one group of conflict-affected people who remain out of school
in large numbers. In Dakar, in 2000, conflict and disasters were explicitly
acknowledged as obstacles to the achievement of Education for All (EFA) targets.
Article 22 of the 1951 Convention Relating to the Status of Refugees binds the
signatory states to “accord to refugees the same treatment as is accorded to
nationals with respect to elementary education [and] treatment as favourable as
possible with respect to education other than elementary education. Despite this
provision, refugee participation in education is strikingly low. In 2009, the average
primary school. Gross Enrolment Ratio (GER) of six- to eleven-year-olds was 76
per cent, across ninety-two camps and forty-seven urban settings. The average
secondary school GER of twelve-to seventeen-year-olds was much lower at 36
per cent, across ninety-two camps and forty-eight urban settings. As a point of
comparison, in 2008, the global primary school GER was 90 per cent, and the
global secondary school GER was 67 per cent.

Lack of investment in higher education is seen as a double-edged sword. On
the one hand, prioritizing resources for primary and secondary education better
meets the needs of the vast number of children and youth who do not have access
to these levels of education. It addresses equity goals over the short term. On the
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other hand, ignoring the development of higher education has negative long-
term consequences both for individuals and society. The World Bank presents
evidence that a one-year increase in average higher education levels would raise
the annual growth of Gross Domestic Product (GDP) in sub-Saharan Africa by
0.39 percentage points while simultaneously increasing the long-run level of
African GDP per capita by 12 percent (World Bank 2019).

Incomparison,under Turkish law, all childrenin Turkishjurisdiction, including foreign
nationals, have the right to access basic education services delivered by public
schools. All children registered as temporary protection beneficiaries have the right
to be registered at public schools for the purpose of basic education (Council of
Higher Education Turkey). In addition, Turkey has been operating an open border
policy since 2011 and are hosting about 4 million refugees predominantly from
Syria but also from Iraqg, Yemen, Palestine, Somalia, South Sudan and Crimea.
Their higher education needs are being coordinated and facilitated by the Council
of Higher Education. The number of scholarships granted to refugees to meet
their higher education needs is just over 23,000 per year, which constitutes an
average of 13% per year. This is a low figure with regards to existing demands but
is comparatively higher than support systems in place in other refugee hosting
countries across the world.

Conclusion; Beyond Eurocentrism and Lessons That Can Be Learned
From Refugee Students Studying in Turkey

With regards to its relations with Somalia, Turkey seems to be in it for the long haul.
And it can be seen as part of a larger strategy to re-establish its connections with
Sub Saharan Africa. Turkey has intensified its diplomatic representation in Sub-
Saharan Africa by opening embassies in seven different Sub-Saharan countries,
including Burkina Faso, Zambia and Mozambigue in 2011. In fact, the president’s
visit to Mogadishu that year along with other top Turkish officials was the 11t
visit on their tour. The Africa Opening Plan established in 1998 has enabled and
galvanised Turkey’s recent foreign policy successes in building bridges between
Turkey and Sub-Saharan African countries (Ipek 2014).

The Plan consisted of economic, diplomatic, political and cultural components. It
is the addition of the cultural component, which aimed to familiarise Sub Saharan
Africa with Turkey and Turkey with Sub-Saharan Africa that has facilitated the
success and sustainability of the other component and has allowed for Turkey’s
model towards refugeehood and humanitarianism to be particularly lauded as a
welcomed alternative to the Western model.

The cultural component emphasises that state-to-people and people-to-people
connections are established and maintained, which is embodied by the wide
scale of human capital investment that arise out of the scholarships opportunities
provided to African students to study in Turkey. It is this model that is being seen
as adoptable, particularly by emerging economies, because it emphasises mutual
trade benefits, investment in human capital and infrastructure development,
all of which have been credited with significantly improving African economies

in recent years. This model is in sharp contrast to that of traditional Western
donors, which have been focusing more on humanitarian aid and governance
issues, which is now increasingly being viewed as one that creates dependency
with little impact on economic development.

It is a model that indicates new complexities to be on the horizon and doesn’t
easily lend itself to be defined as top-down or bottom-up. Rather it seems to be a
mixture of a parallel two-way mechanism that responds to demands and takes in
feedback (Ipek 2014). For now, the longevity of this approach remains to be seen
as it is still in its infancy in terms of implementation. But if the successes that have
been reaped from the higher education opportunities granted to African students
can be taken as an example, it may be worth to take a closer look at how this
model can be globalised to begin meeting the needs of refugees in a meaningful
way that adopts a long term approach.

Dr. Idil Osman is a global media and communication academic with a longstanding
interest and Somalia and Sub Saharan Africa. Her research focuses on how media and
communications relate to modern day conflicts, foreign policy and engage refugee,
migrant and diaspora communities. She holds a PhD in Media from the School of
Journalism, Media and Cultural Studies at Cardiff University and has authored numerous
publications that focus on media, conflict, development and migration including the most
recent book, ‘Media, Diaspora and the Somali Conflict’ (2017) and ‘Somalis in Europe;
Stories from the Somali Diaspora’ (2011). Prior to her academic transition, she spent over
12 years as a national and international journalist working for the BBC, the Guardian and
the Voice of America in Washington, DC covering Sub Saharan Africa and its diaspora.
She continues practising journalism as a writer, commentator and broadcaster for various
outlets including Al Jazeera, African Arguments, BBC, ITV, Channel 4, CGTN, TRT World,
Press TV and Hurriyet Newspaper.
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AKADEM[I_( MiRA_SI KORUMA PROJESI VE |
ODTU ORNEGI UZERINDEN DUSUNDURDUKLERI

ACADEMIC HERITAGE PROJECT AND THOUGHTS ON
METU EXAMPLE

Prof. Dr. Mustafa Versan KOK

Orta Dogu Teknik Universitesi Rektori
Rector of Middle East Technical University

Genis anlamda akademik miras, bir UGniversitenin isleyisi ile ilgili tim nesneleri,
ekipmanlari, malzemeleri icerir. Bilimsel araclar, bilgisayarlar, profesdr portreleri,
madalyalar ve 6diller gibi fiziksel eserler veya kultlrel varliklar akademik mirasin
ana konusunu olustururken, catisma baglaminda bu miras insan kaynaklari, yani
akademisyenler, 6grenciler ve ayrica Universite binalari ve tesislerini de icermek
anlamina gelebilir. Akademik miras, Universitelerin sahip oldugu ve islettidi arsiv-
leri, koleksiyonlari, mUzeleri de icerebilmektedir.

Miras, gecmis ve gelecek arasinda bir kdpru kurar ve toplumlarin ek degerleri ile
bagdlayici bir rol tasir. Akademik miras, ayni zamanda sadece akademik cevreyi
degil, cogu durumda tam bir sehri, hatta bir Glkeyi tanimlayan uzun ve karmasik
tarihsel sureclerin bir sonucudur. Ne yazik ki, 1990’lardan bu yana Orta Dogu’da
her tlrli mirasa zarar verilmektedir. Son dénemde Suriye’de yasananlar Ulkenin
kUltUrel tabiati, miras alanlarinin yogunlugu ve tarihi 6nemi bakimindan didnyanin
en mustesna bodlgelerinden birinde yer almasi sebebiyle cok GUzUcudur. Arkeolojik
alanlar, sanat eserleri, mUzeler, kGtUphaneler, arsivler, Universite tesisleri bomba-
lanmis, bu alanlar ya tamamen tahrip edilmis ya da ‘ani-savas objelerine’ dénUstu-
ralmuastar. Suriye’de yasanan bu yikimin, hafizalari silme amacini tasiyarak kasitli
bir sekilde yapildigi bilinmektedir.

1) Irak’da Akademik Mirasin Fiziksel Yikimina Dair Ornekler

Musul (lrak), s6z konusu yikimlarin timu icin carpici bir érnektir. Musul’da Merkez
KUtUphanesi, DAES tarafindan bombalanmis ve bu durum 100.000°den fazla kitap
ve el yazmasinin yanmasina yol acmistir. Musul Universitesi Hukuk, Glizel Sanatlar,
Beden Egitimi, Dil Bilimi, Sosyal Bilimler ve Arkeoloji bélimleri kapatiimistir. Mil-
yonlarca dolar degerinde Fizik ve Kimya laboratuvarlari yagmalanmis ve saldiriya
ugramistir. islam Calismalar Kitiiphanesi’nde yer alan eski yazilar da yok edilmis-
tir. Beden Egitimi BoélumUne dair hi¢cbir sey kurtarilamamistir. Halk Sanatlari ve
Rakka Mlzesi, Suriye Mlzesi, Halep Umayyad Killiyesi ve KltlUphanesi, Bagdat
Ulusal KitlUphanesi bu durumun yasandigi benzer 6rneklerdendir. Akademik mira-
sin fiziksel olarak tahribatinin yani sira, 6zellikle akademisyenler hedef alinmis, 6l-
dUrdlmas, sinir disi edilmis veya gd¢ etmek zorunda birakilmistir. Aynisi 63renciler
icin de gecerli olmustur. Bu nedenle, 6zellikle Suriye ve Irak’ta egditimde blyUk bir
erozyon yasandigi gdzlemlenmektedir. Birlesmis Milletler, 2015 yilina dek Irak’taki
egitim kurumlarinin %84’0UnUn “yagmalanmis, yakilmis veya imha edilmis” oldugu-
nu tahmin etmektedir. 2008 yilina kadar Irak’ta 31.598 Universite ve akademisye-
ne yonelik saldirilar gerceklestirilmistir. Bu durum égrenme merkezlerini karanlga
sUrUklemektedir.

Suriye’de 5,6 milyon Suriyeli, 2017’deki i¢ savasin ortaya c¢ikisindan bu yana Ulke-
sinden kacmis ve bu durum yakin tarihin en blyUk miulteci géc¢lerinden birine se-
bep olmustur. Bircodu Libnan, Urdiin, Irak, Misir ve Turkiye’ye gitmistir. Bu durum,
yerel egditim de dahil olmak Uzere, ev sahibi Ulkelerde yerel altyapilar lUzerinde
O6nemli bir baskil unsuru olarak karsimiza ¢cikmaktadir.
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2) Orta Dogu Teknik Universitesi (ODTU)

Gorsel 1: ODTU, 2019 Gérsel 2: ODTU, 2019

ODTU, Newsweek tarafindan “Zengin Sosyal Yasami olan Turk Universitesi” olarak
secilmis canli bir kampustir. ODTU, 45 km2 kampts, 30 km2’lik ormanlik alan ve
kendi ait bir géle (Eymir G&10) sahiptir. ODTU’de 96 éJrenci kullbi, 37 spor takimi
bulunmakta ve 1000’den fazla kurum ici kUltdr ve spor etkinligi gerceklestirilmek-
tedir. ODTU, kurulusundan itibaren Orta Dogu’yu hedef almis olup, bu misyonu bu-
gline dek strdurmustir. Universite kadin / erkek orani 44/56 olan, 28.000’i askin
dJrenciye (8250’yi askin lisanststl éJrenci) sahiptir. ODTU’de 43 lisans progra-
mina sahip 5 fakulte ve 107 yUksek lisans ve 69 doktora derecesi veren 5 lisansistU
program bulunmaktadir. ODTU, lisans éJrencilerinin codunlugunu, her yil Univer-
site Giris Sinavina giren 2.000.000+ basvuru sahibinin ilk %Tlik diliminden almak-
tadir. TUm lisans programlarinda tek egitim dili ingilizce olup ve 2000’den fazla
uluslararasi lisans 6grencisi her yil %13 kabul oraniyla basvuruda bulunmaktadir.
ODTU, toplamda 703 milyon avroluk 325+ uluslararasi projeye sahiptir. ODTU AB
Ufuk 2020 programi kapsaminda 2 ERC Consolidator Grant projesi alan tek dev-
let Gniversitesidir. Ayni zamanda, ODTU, Girisimci ve Yenilikci Universite Endeksi
2017-18 kapsaminda en iyi devlet Universitesi olarak secilmistir.

2.1. 2010-2011°den bu yana ODTU’de Yer Alan Suriye Ogrenciler

Universitemizdeki Suriyeli &égrenciler genellikle olumlu deneyimlere sahiptir ve
Universitemizde destekleyici bir ortamin oldugundan s6z etmektedir. Ancak, fir-
satlar hakkinda eksik bilgi, dil bariyeri, eksik evrak ve ekonomik sikintilar gibi kayit
sUreclerini etkileyen bir takim olumsuz faktérlerden de bahsetmektedirler.

2.2. ODTU’de Yiiriitiilen Projeler

Projenin amaci, multeci olma ve 6grenim hakkina sahip olma (veya olmama) du-
rumunun dil isleme ve bilissel kontrol becerileri Gzerindeki etkilerini arastirmaktir.
Bu hedefle, bu proje Tlrkiye’deki okul cagindaki Tlrkiye egditim sisteminin parcasi
olarak 6grenim gbéren ve gdérmeyen Suriyeli cocuklarin dil ve bilissel gelisim slrecg-
lerini incelemekte ve bu slrecleri Hatay boélgesinde yasayan ve multeci olmayan
Arapca-Turkce konusan iki dilli cocuklar ile karsilastirmaktadir. Multeci cocuklarin

mevcut potansiyellerini kullanabilmeleri icin gerekli olan psikolojik, bilissel, sosyal
ve egitsel ihtiyaclarini karsilamak ve bu sayede, toplumun da dahil olabilecegdi;
medeniyetimizin esit haklar, bariscil ve strdurulebilir gelisimi Uzerinde zincirleme
etkiler dogurabilmesi icin multeci cocuklardaki dil dogasini ve bilissel becerileri
anlamak bu becerileri etkileyen faktorleri anlamak kadar 6nemlidir (UNHR, 2016).

Mevcut projenin hedefi multeci cocuklardaki dil anlama becerilerini, okul yoluyla
sistematik dil 6grenimine maruz kalma ve kalmama durumlarinda, (i) iki dilli sézel
becerileri, (ii) s6zel olmayan muhakeme yetileri ve (iii) bilissel kontrol becerileri
bakimindan incelemektir. Erken ¢cocukluk egitimi, basarili 6grenmeyle yakindan
ilgili olan ve temel olarak konusma dilini anlamaya ve iyi isleyen bilissel kontrol
becerilerine (odaklanmis dikkat, ilgili bilgiyi secebilme, dikkat dagditicilar1) dayanir.
Bu nedenle miulteci ¢cocuklarin, kendileriyle dil ve yas bakimindan eslesen iki dilli
akranlarindan dil ve bilissel gelisimleri bakimdan geride olup olmadiklarini sapta-
mak elzemdir.

Bu projenin, muilteci cocuklarin egitiminde gerekli olan etkili programlarin ve po-
litikalarin hazirlanmasi icin bilimsel dayanak saglayacadina ve devletleri ve yetkili-
leri; multeciler icin gida, gUvenlik ve tibbi destekten 6tesini dusinerek, dil/bilissel
egitim programlarinin aciliyetini fark etmelerini saglayip onlari harekete gecirece-
gine inanilmaktadir.

Suriyeli gé¢cmen nifusunun yodun oldudu istanbul, izmir, Adana, Konya ve Gazi-
antep sehirlerinde yasayan gecici koruma statlsinde olan Suriyeli kadinlari hedef
kitlesi olarak belirlemis, yerel ve ulusal dlizeyde 6rgltlenmis STK’lari haritalayacak
ve bu STK’larin kadinlarin gliclenmesine destek veren sdylemleri ve gerceklestir-
dikleri faaliyetler arasindaki iliskiyi analiz edecektir. Daha acik bir ifadeyle, Suriye-
li kadinlarin karsilastiklari toplumsal cinsiyet temelli ayrimciliklarin neler oldugu,
STK’larin bu ayrimciliklarla micadele etmek icin hangi hedefleri koyduklari, ne
tarz faaliyetler yuratttkleri ve ne élclde etkili olduklari sorularina hem Suriyeli
kadinlarin hem de STK temsilcilerinin seslerine odaklanarak yanit aranacaktir. Bu
calismanin temel argimani, STK’larin séylem ve faaliyetlerinin kadinlarin glglen-
mesi Uzerinde belirleyici oldugudur. Bu noktada, STK’lar kadinlarin glc¢lenmele-
ri yoénuinde destek saglayabilecekleri gibi, zaman zaman yeterince glclenmeleri
O6nlnde engel de olusturabilirler. Bu ¢calisma, STK’larin, gd¢cmen kadinlarin bakis
acilarini sdrecin bir parcasi haline getirerek ve kadinlarin erkeklerden ve kendi
aralarindaki farkhliklari gbdzeterek kadinlarin ihtiyaclarina yénelik faaliyetler gelis-
tirebileceklerini savunmaktadir.

Arastirmada veri toplama ydntemi olarak derinlemesine goérisme, katilimci géz-
lem ve dokUman analizi yéntemleri kullanilacaktir. Arastirmanin evrenini, yuka-
rida bahsi gecen 5 ilde kadinlarin glclenmesine odaklanmis olan 14 STK ve bu
STK’lardan destek, yardim ve hizmet alan Suriyeli kadinlar olusturacaktir. Sivil
toplum kurulusu temsilcilerine ydnelik olarak gerceklestirilecek olan gérismeler-
de, her bir dernekten cesitliligi korumak adina dernek baskani, dernek calisani
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ve gondlltleri icerecek sekilde 5 Kisi ile gdrlsulecektir. Ayrica, STK’lar araciligiyla
ulasilacak olan 15 yas UstU 50 Suriyeli gbécmen kadin ile gorlsulecektir. Suriyeli
gdbcmen kadinlarla gdérismeler, ana dillerinde gercgeklestirilecek ve terciman kul-
lanilacaktir.

Bu calisma, STK’larin Turkiye’deki Suriyeli gdb¢cmen kadinlarin topluma entegras-
yonundaki roline dikkat ¢cekerek bu kadinlarin karsilastiklari toplumsal cinsiyet
temelli ayrimcihigin kaynaklarini arastirarak gindelik hayata uyumunun énldndeki
engellerin giderilmesine katkida bulunmayi hedeflemektedir. Calismanin, kadinlara
yonelik faaliyet gdsteren yerel ve ulusal STK’larin faaliyetleri arasindaki koordinas-
yonun aralarindaki diyalog ortamini etkinlestirerek artirmak, belli konularda guc
birligi yapmalarini tesvik etmek yéninde saglayacagdi katkinin yani sira, STK’lar ve
Suriyeli gb¢cmen kadinlar arasindaki diyalogun artirilmasi icin yéntemler gelistir-
mek yoéninde de katkl saglamasi beklenmektedir.

Kentsel donlisim ve hareketlilik hizla artmaktadir. Kentsel ortamdaki potansiyel
kimlik kaybi ve “yer duygusu”, sosyal bGtlinlesmenin énemli sonuclari ile birlikte
gucsUzlestiricidir. G6¢ meselesini kentsel alan baglaminda tartismak ve kesfetmek
icin TUrkiye ve ingiltere’den gelen arastirmacilarin ODTU’de bir araya geldigi bu
atdlye calismasi, kamusal alan, kimlik duygusu, “yerellik” ve klresel hareketlilik
baglaminda refah konularina odaklanmistir. “Yeni gécmenlerin” kosullarini 21. yUz-
vildaki kentsel alanda “ait olma” eksikligi nedeniyle daha genis bir perspektife
sokarak, yalnizca gelenler arasinda dedil, kentte yasayanlar arasinda da mekan-
sizligi tartismak icin araclar ve yéntemler gelistirilmistir. TUrkiye yakin zamanda
TUrkiye'deki resmi Suriyeli miltecilerin sayisini 3,5 milyon olarak aciklamistir. Yeni
eklenen bu nUfus, yaklasik 17 farkli sehrin toplam ntfusuna esittir. Devlet, 2011 yiI-
liIndan bu yana, konaklama ve multecilerin temel hizmetleri icin yaklasik 25 milyar
ABD dolari harcamistir ve bunun sadece 725 milyon dolari AB fonlarindan karsi-
lanmistir.

Suriye nlfusuna yénelik olarak saglanan fonlar, yeni gelenlerin bircogunun kamu
hizmetlerine ve temel ihtiyaclara erisemedidi icin yetersiz kalmaktadir. Son gbéc¢
akisi, Turkiye sehirlerinde var olan mekansal ve sosyal baglanma sorunlarini da
hizlandirmistir. Benzer sekilde, Avrupa’da hizla dedisen demografik dzellikler ve
uyum konusundaki endiseler, yeni gelenlerin ve kent sakinlerinin bakis acilarini
artiracak mimari ve kentsel stratejiler dnermek i¢cin yakindan incelenmelidir. Ka-
tilimci tasarim yaklasimiyla kente yeni gelenlerin ihtiyaclari ve glndelik pratikleri
hakkinda kentsel mekanlar Uretilebilir. Bu hedef etrafinda kurgulanan bu atélye
calismasi iki temel soruya odaklanmistir: 1. Mekansal konfiglrasyon sosyal uyu-
mu destekleyebilir mi, pozitif etkilesimi tesvik edebilir mi ve cesitli mekansal ve
ekonomik uygulamalari destekleyebilir mi? 2. Kritik mahallelerde yasanan tehdit
altinda olma veya bunalmislik hislerinin Ustesinden, bu mahalleleri yeni topluluklar
ile canlandirmakla gelinebilir mi?

3) Oneriler
Genel Oneriler

* Avrupa’da hizla dedisen demografik ézellikler ve uyum konusundaki endisele-
rin, kente yeni gelenlerin ve kent sakinlerinin bakis acilarini artiracak mimari ve
kentsel stratejiler 6nermek icin yakindan analiz edilmesi gerekmektedir. Kati-
limci tasarim yaklasimiyla sehre yeni gelenlerin ihtiyac ve aliskanliklari ile ilgili
pratiklerde kentsel alanlar Uretilebilmektedir.

e Suriyeli 6grencilere ve 6gretim Uyelerine yardimci olacak programlar gelistir-
mek veya var olan programlari genisletmek icin Turk Universiteleri arasinda
uluslararasi ortakliklar gelistirmek.

e Suriyeli 6gretim Uyelerinin 6zel ihtiyaclari icin Tlrk Universitelerinde akademik
merkezler kurmak.

» Suriyeli 6grenciler ve 6Jretim UGyeleri icin Turkiye Burs Programi olusturulmak
genel éneriler arasindadir.

oDTU’ye Ozel Oneriler

+ Suriyeli 6grencilere ODTU’ye kaydolma girisiminde bulunmalari konusunda tav-
siyede bulunmak Uzere Universiteler arasi fakllte ve yodneticiler konseyi kur-
mak,

+ Suriyeli 6Jrencileri ve égretim Uyelerini ODTU’ye entegre etmek icin en etkili
ve sUrdurulebilir politikayi belirlemek UGzere ulusal ve uluslararasi ortaklarla ca-
lismalar yapmak,

» Suriye’den gelen 6grencilerin ve é6gretim Uyelerinin ihtiyaclarint karsilamak iste-
yen uluslararasi aktorler icin kriterler belirlemek,

« Suriyelilerle ilgili egitim politikalarinin uygulanmasinda ODTU’de daha iyi koor-
dinasyon saglanmasina yardimci olacak bilgi paylasimini saglamak icin meka-
nizmalar ve araclar gelistirmek,

« El yazmalari, haritalar, nadir eserler iceren korunmus arsivleri dijitallestirmek
icin altyapi olusturmak,

* Gecmise ait kalintilarin (el yazmalari, haritalar, nadir eserler, kumaslar) korun-
masl ve belgelendiriimesine ydénelik olarak gbrev yapacak uzmanlarin yetistiril-
mesi,

* Hayatta kalan merkezlerin yenilenmesi icin uzmanlik ve mali destek saglamalk,

* Orta Dogulu akademisyenlerin bilimsel arastirmalara devam etmelerine yar-
dimci olacak programlar/projeler gelistirmek icin uluslararasi ortakliklar kurmak
ODTU’ye 6zel dneriler arasindadir.

=
2
=3
b1
T
b=
=
T
(=
=
v
=
(a]
[ =
[}
T
o
=
(7}
N
D
o
Q
c
P
O
=)
[
(o]
(o)
()
>
‘»n
=
o
B
a
c
£
=
I
]
X
7
(]
\
=
=
£
[T}
T
(¢
3
<




=
(=3
£
©
>
w
o |
-
w
>3
=
(o}
(%]
-
<
()}
3
o
=
-
T
=
<
Lo
(=3
2
o
Il
o
()
o)
[}
whd
=
Q
=
4
£
(T}
T
©
O
<

ACADEMIC HERITAGE PROJECT AND THOUGHTS ON
METU EXAMPLE

1) Introduction

Academic heritage in its broad sense includes all objects, equipment, materials
related to the functioning of a university. While physical artefacts or cultural
property such as scientific instruments, computers, portraits of professors,
medals and prizes etc. constitute the main subject of academic heritage, in
contexts of conflict, this heritage may mean also to include the human resources,
i.e. academics and students, as well as the buildings and facilities of university
education. Academic heritage may also comprise archives, collections, museums
owned and run by universities.

Heritage offers a bridge between the past and the future and has a binding
role with its attached values for societies. Academic heritage is also a result
of long and complex historical processes which not only defines the academic
environment but, in most cases, a complete city or even a country. Unfortunately,
in the Middle East since the 1990 ‘s there has been a continuous damaging of all
sorts of heritage. This is indeed devastating because Syria’s cultural landscape is
situated in one of the world’s most exceptional regions in terms of density and
historical significance of heritage sites. This destruction is known to have often
been deliberate with the specific aim of erasing memory. Archaeological sites, art
objects, museums, libraries, archives, university facilities have been bombarded,
either destroyed or transformed into ‘memorial-war objects’.

2) Examples Of Physical Destruction Of Academic Heritage In Iraq

Mosul (Iraq) is a striking example for all of the mentioned destructions. In Mosul,
The Central Library was ransacked by ISIS (DAESH) causing the burning of over
100,000 books and manuscripts, librariesin each college were also destroyed. Mosul
University was closed down along with colleges of law, fine arts, physical education,
languages, social sciences and archaeology. Physics and chemistry laboratories
worth multi-million dollars were looted and vandalized. Ancient manuscripts such
as those at the Library of Islamic studies were also destroyed. Nothing could be
saved from the College of Physical Education, Other examples include the Museum
of Folk Arts and Ragga, Museum in Syria, Aleppo Umayyad Complex and Library,
BaghdadNationalLibrary. Alongwith physical destruction of theacademicheritage,
academics have been specifically targeted, killed, banned, deported or forced to
migrate. The same was true for students. Therefore, especially in Syria and Iraq,
there is a huge erosion in education were observed. In Irag, by 2005, the United
Nations estimated that 84% of Irag’s educational institution had been “looted,
burned or destroyed”. By 2008: 31,598 violent attacks against universities and
scholars were recorded in Irag. These plunged the centres of learning into darkness.

In Syria, 5,6 million Syrians people have fled their country since the beginning of
the conflict in 2011, creating one of the largest refugee exoduses in recent history.
Many went to Lebanon, Jordan, Iraqg, Egypt and Turkey. This resulted in putting
considerable pressure on local infrastructures in host countries, including on local
education.

3) Middle East Technical University (METU)

Figure 1: METU, 2019 Figure 2: METU, 2019

A lively and vibrant campus rated as “Turkish University with Richest Social Life”
by Newsweek. A self-sustaining 45 km? campus with a forested area of 30 km?
including its very own lake, Lake Eymir. METU has 96 students’ clubs, 37 sports
teams and 1000+ in-house cultural and sports activities organized by students each
year. METU has targeted the Middle East from the very early years onward, and
this mission continues to this date. There are 28000+ students (of which 8250+
are graduate students) with a female/male ratio of 44/56.METU has 5 faculties
offering 43 undergraduate degree programs and 5 graduate schools offering 107
masters and 69 PhD Programs. Majority of METU undergraduate students received
from the top 1% of 2,000,000+ applicants annually taking the National University
Entrance Examination. English as the only language of instruction in all its degree
programs and 2000+ international undergraduate students apply each year with
a 13 % acceptance rate. METU has 325+ international projects with a total budget
of 703M€ with a METU share of 46M€. METU is the only state university receiving
2 ERC Consolidator Grants in H2020. At the same time, METU is the top public
university in Entrepreneur and Innovative University Index 2017-18.

3.1. Syrian Students at METU since 2010-2011

Syrians in our university generally report positive experiences and supportive
environments. However, there are negative factors affecting enrolment such
as; insufficient information about opportunities, language barriers, missing
documentations, limitation of capacities and economic hardship.

3.2. Projects at METU
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The project focuses on school-aged Syrian refugee children in Turkey (with and
without systematic exposure to language via schooling) in comparison to non-
refugee Arabic-Turkish bilingual children in the Hatay region (matched in terms of
age, standardized language, and intelligence scores) to investigate the effects of
being a refugee on language processing and cognitive control abilities. It is crucial
to understand the nature of language and cognitive abilities in refugee children
as well as the factors influencing these abilities, to address their psychological,
cognitive, educational, and social needs that will enable them to reach their full
potential, which in turn would have multifarious knock-on effects related to societal
inclusion based on equal rights, and peaceful and sustainable development of our
civilization (UNHR, 2016).

The project aims to examine language comprehension abilities of refugee
children, with and without systematic exposure to academic linguistic input,
about (i) their bilingual verbal competence, (ii) nonverbal reasoning abilities, (iii)
cognitive control abilities, and (iv) their trauma score. With this project, we aim to
determine whether refugee children are behind their age-matched and language-
matched bilingual peers concerning their language and cognitive development.
This is crucial because the child’s early education is primarily based on spoken
language comprehension and well-functioning cognitive control abilities (having
focused attention, selecting relevant information, inhibiting distractors) that have
strong ties with successful learning. We believe this project would (i) provide
a scientific basis and needs analysis for effective programmes and policies for
refugee education and (ii) urge the states and all other stakeholders to think
beyond food, security, and medical help and realize the urgency of language/
cognitive training programmes as an immediate need for refugees to become
independent individuals taking the responsibility of their future.

This project targets Syrian women in the status of temporary protection living
in istanbul, izmir, Adana, Konya and Gaziantep which represent 5 geographical
regions of Turkey with dense Syrian migrant population and it will map NGOs
organized at the local and national level and analyze the relationship between their
discourses to support the empowerment of women and the realized activities of
these NGOs. More clearly, the answers of the questions, what are gender-based
discriminations faced by Syrian females, which target CSOs set for struggling with
these discriminations, what kind of activities are carried out and to what extent
they are effective will be sought by focusing on the voices of both Syrian females
and NGO representatives. The key argument of this study is that discourses and
activities of NGOs are determinant on the empowerment of women. Herein, while
NGOs can support the empowerment of women, in some instances they may
hinder their empowerment sufficiently. This study also argues that NGOs can
develop activities for the need of women by making the female migrant’s point
of view a part of the process and paying regard to the women’s differences from
men and the differences between each other.

In-depth interview, participant observation and document analysis methods are
used in the project as the data collection method. A sampling of the study is 14
NGOs focusing on the empowerment of women in above-mentioned cities and
Syrian females receiving support, help and service from these NGOs. While 5 NGO
representatives from each group are interviewed in a way to include president,
employee and volunteers of CSO to maintain variety, 50 Syrian females migrant
older than 15, who is reached via NGOs, are interviewed. Interviews with Syrian
female migrants are realized in their native languages and interpreter is used.

This project aims at contributing to removing the obstacles in front of integration
of Syrian females to the society by drawing attention to the role of NGOs in Turkey
and revealing the sources of gender-based discrimination faced by these females.
Additionally, the study contributes to the development of methods for increasing
the dialogue between NGOs and the Syrian female migrant besides to increase
coordination of local and national NGOs being active for women by increasing
dialogue in-between and to collaborate for certain subjects.

Urban transformation and mobility are increasing rapidly. The potential loss of
identity and ‘sense of place’ in an urban environment is disempowering, with
significant consequences to social cohesion. This workshop, held at METU,
brought together researchers from Turkey and UK to discuss and explore the issue
of-migration in the context of urban space, focuses on issues of public spaces,
sense of identity, ‘placelessness’ and wellbeing in the context of global mobility.
We situate the conditions of ‘new migrants’ into wider concerns over a lack of
‘belonging’ in the 21st-century urban realm, and develop tools and agendas to
discuss placelessness not only amongst incomers but amongst those already
resident in the city. Turkey has recently announced the official numbers of Syrian
refugees in Turkey as 3,5 million. This newly added population is roughly equal
to the total population of 17 different cities in Turkey. The state has spent roughly
25 billion US dollars for the immediate accommodation and basic services for the
refugees since 2011, with only 725 million dollars covered by EU funds.

Funds designated for the Syrian population remain insufficient since many of the
newcomers do not have access to public services and basic comfort conditions. The
latest migration flow also accelerated the existing spatial and social attachment
problems in the cities of Turkey. Similarly, rapidly changing demographics in
Europe and concerns on its cohesion need to be closely analyzed to propose
architectural and urban strategies that will bridge perspectives of the new comers
and residents of the cities. Urban spaces can be produced regarding the needs and
habitual practices of the new-comers’ with the approach of participatory design.
To formulate adequate research projects around this target this workshop focused
on two key questions: 1. Can spatial configuration support social cohesion, foster
positive interaction, support varied spatial and economic practices? 2. How can
already fragile neighbourhoods be helped to feel invigorated by new populations,
rather than feel threatened or overwhelmed?
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Academic Heritage Project And Thoughts On METU Example

AT R R RPN

4) Recommendations

General:

Rapidly changing demographics in Europe and concerns on its cohesion need
to be closely analyzed to propose architectural and urban strategies that will
bridge perspectives of the new comers and residents of the cities. Urban
spaces can be produced regarding the needs and habitual practices of the
new-comers with the approach of participatory design.

Develop international partnerships between Turkish universities to develop or
expand programmes to assist Syrian students and faculty.

Develop academic centres in Turkish universities for specific needs of Syrian
faculty.

Develop the establishment of Turkey Scholarship programme for both Syrian
students and faculty.

Specific to METU

Form cross-university council of faculty and administrators to advise Syrian
students attempting to enrol at METU.

Work with national and international partners to assess the most effective and
sustainable policy to integrate Syrians students and faculty at METU.

Establish clear criteria for international actors interested in supporting the
needs of students and faculty from Syria at METU.

Develop mechanisms and tools for information sharing that will help ensure
better coordination at METU in implementing educational policies related to
Syrians.

Provide infrastructure to digitize preserved archives containing manuscripts,
maps, rare books,

Train professionals in conservation and documentation of relics of the past
(manuscripts, maps, rare books, fabric),

Provide expertise and financial support for restoring the surviving centres,

Develop international partnerships to develop programmes/projects to assist
Middle Eastern academics to continue scientific research.

AT LN




BiR UNIVERSITEYi KAYBETMEK DEMEK
AKADEMIK MIRASIN KAYBI DEMEKTIR

IF A UNIVERSITY IS LOST, THE ACADEMIC HERITAGE LOST

Prof. Dr. Mehmed OZKAN

Bogazici Universitesi Rektorii
Rector of Bogazici University

Akademik mirasin korunmasina yodnelik farkindalik olusturma amaciyla katildigi-
miz toplantilarda; &zellikle son zamanlarda ivme kazanan, Orta Doguda ayirim goé-
zetmeksizin her boyutta insanhidi ve degerlerini hedef almis terérln, tim insanlida
mal olmus medeniyetlerin izlerini de hunharca yok etmeyi hedeflemis bir anlayisla
Onlne cikan her degeri tahrip ederken cok degerli akademik mirasi da hizla yok
ettigine dikkat cekmeyi amacladik.

Bu toplantilarda heyetlerimizde gdrev alan degerli tarih uzmani akademisyenle-
rimiz Suriye ve Irak topraklarinda yasanan catismalar sonucu yok olan tarihi, kal-
tUrel ve akademik mirasi ¢carpici 6rneklerle godzler 6nline serdiler. Gecmisi 1863’e
kadar giden, koklli ve cesitli akademik mirasa sahip Bogazici Universitesinin bir
mensubu ve yoOneticisi olarak katildigim bu toplantilarda, bdélgede bulunan ben-
zer Universitelerin yok olmasiyla nelerin kaybedildigine 6rnek olabilmesi adina,
Bogazici Universitesinin akademik ve kultirel mirasindan, korudugu degerlerden
ornekler paylastim.

Ama hic slphesiz bir Universitenin en dederli mirasi nesilden nesile aktardigi bi-
limi, kaltard ve o kiltdrd daha da zenginlestiren 6grenmeyi éJgreten ortamlari, o
ortamda bulunan bilim insanlari, akademisyenler ve o bilgi ve beceriyi kazanmay!
arzu eden, talep eden 6grencileridir. Bir Giniversitenin yok olmasi, olusmasi ¢ok
uzun yillar alan, binlerce on binlerce bilim insaninin emegine, adadiklari hayatla-
rina mal olmus geleneklerin yok olmasidir.

Bogazici Universitesi gibi basarili Gniversitelerinin mezunlari; cok sayida basari-
[I Gst dUzey devlet yoneticileri, uluslararasi sirketlerin yoneticileri, dev sirketlerin
kuruculari, girisimciler, kamu ve 6zel sektdér kurumlarinda basarili genc elemanlar
arasinda hemen fark edilir. Bu mezunlar sadece Ulke icinde degil uluslararasi di-
zeyde de dikkat cekerler. Oncelikle bir Gniversitenin yok olmasi bir tilkenin gele-
cegini sekillendiren bir neslin yetisemez hale gelmesi anlamina gelir.

Bununla birlikte yok olan sadece gelecek nesiller degil ayni zamanda blnyelerinde
barindirdiklar: diger degderleridir.
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Bu dnemli degerlerden biri de Universitenin kGtUphanesidir. _I_3ir Universite kitUp-
hanesi kendisi kadar yasl, kendisi kadar c¢esitli ve zengindir. Ornek olarak Bogaz-

Gorsel 2. Nadir Eserler KutUphanesinde yer alan bazi kitaplar.

ici Universitesinin kitUphanesinde cok sayida badisla kazaniimis, 28820 kitaptan
olusan Nadir Eserler Koleksiyonunda ibrahim Muteferrika’nin ilk baskilarindan, Os-
manli fen kitaplarina, ilk atlastan, ilk bilim ansiklopedilerinden biri olan 1756 Tarihli
Marifetname; Universitenin kurucusu Cyrus Hamlin’in kendi imzasiyla bagisladigi
koleksiyonundan, yine bir diger kurucusu olan Christopher Robert’in bagdislarina;
1823’e kadar giden Harvard Universitesi’nin koleksiyonundan Birlesik Devletlerin
1833 yili ABD Kongre Tutanaklarina; Serif Mardin’in, Tevfik Fikret’in ve daha bir-
cok UnlU edebiyatci, tarihci ve bilim insaninin kisisel koleksiyona ait kitaplar yer
alir.

Gorsel 3. Nadir Eserler KUtUphanesinde yer alan bazi kitaplar.

Kltlphanemiz burada siniflandirmanin dahi mimkdn olmadigi 600 binin Gzerinde
basil kitap, 80 bin elektronik dergi ve 3 Milyonun Uzerinde elektronik kitapla, top-
lam 4 Milyona ulasan kaynakla 1,5 asirdir bilim dlnyasina ve tarihe 1sik tutmaktadir.
Bir Gniversite yok edildiginde kitliphanesi de yok olur.

Ozellikle tarihi Gniversitelerin korunmasi gereken diger dnemli bir mirasi binalari-
dir. Bogazici Universitesi yerleskelerinde 122 bina bulunmaktadir. Bunlardan tarihi
100 ila 160 yil arasinda olan ¢cok degerli 35 binadan sadece ikisini drnek gdstererek
Universitenin bu binalari yasayarak korudugunu, restore ettigini ve hatta yok olan
tarihi binalari yeniden insa ederek gelecek nesillere aktardigina taniklik ediyor, bu
gelenegdi strdurlyoruz (Gorsel 4).

1880-2010

1932 2018

Gorsel 4. Bogazici Universitesine ait farkli yillara ait gérantuler

Bu binalardan ilki bugin Rektdrlik Binasi olarak hizmet veren, yukarida bahsedi-
len kitaplarin 1932’den 1983’e kadar ev sahipligini kGtUphane olarak yapmis bina-
dir. Binaya, vasiyeti Gzerine tim kitaplarini badislayan Robert Kolej'de tarih profe-
sorlagu yapmis, ingiliz tarihci Alexander Van Millingen’in adi verilmistir.
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Universiteler sadece sahip olduklari binalari icinde yasayarak korumakla kalmaz
ayni zamanda tarih icinde yok olmus &énemli miraslarin yeniden kazanilmasina da
katkida bulunulurlar. Bogazici Universitesi de bu sekilde yikilmis, tamamen veya
kismen yok olmus, mimari ézelliklerini yitirmis ¢ok sayida binayi geri kazanmistir.
Tarihte iki kez tamamen yok olmus Nafi Baba Binasini bunlar arasinda érnek bir
calisma ve kazanim olarak go&sterilebiliriz.

Rumelihisari Sehitlik Mezarli-

gi yaninda insa edilmis Bay-
'ﬂ"kl rami Tekkesi’nin tarihi 1457e
p kadar qittigi cesitli kaynak-
I BE EB larda yer almaktadir. Daha
- sonra Bektasi Dergahina do-
nusen bu bina 1826’da Sul-

tan Il. Mahmut D&neminde
sneoms. e tamamen yiktirilmis ve uzun

o

Gorsel 5. Nafi Baba Binasi

villar ortadan kalkmistir (Gorsel 5). Sultan AbdUlmecid déneminde yeniden
insa edilen tekke, Naksi, Halveti ve Bektasi kimlikleriyle 1940’lara kadar gelse
de 1925’de tekke ve zaviyelerin kapatilmasiyla faaliyeti duran Nafi Baba Tekke-
si 1947’de temellerine kadar yanarak yikilmistir. 1980’lerde Bogazici Universite-
si himayesine gecerek gecekondulasmadan kurtarilan bélge 1982-96 arasi sU-
ren uzunca bir satin alma sUreciyle Bogdazici Universitesi mulkiyetine gecmis,
mezarlik Istanbul BuUylUk Sehir Bele-
diyesi mulkiyetinde kalarak Bogazici
Universitesinin himayesi devam etmis-
tir. 2010°’da bir 6gretim ve arastirma
merkezi olarak hizmet vermek Uzere
projelendirilen, izin ve onay sUrecleri-
nin 2013'de tamamlanmasiyla insasi-
na baslanan Nafi Baba binasi, 2015'de
tamamlanarak hizmete girmistir. Bo-
Jazici Universitesinin Sosyal Bilimler

Gorsel 6. GozlUkule Arkeolojik Kazilar Arastirma Merkezi
(Eski hali)

EnstitlsQ, Asya Calismalari Merkezi, Tasavvuf Arastirmalari Merkezi, Yasam Boyu
Egitim Merkezi akademik faaliyetleri kapsaminda bilginin Universite icine ve disina
aktarilmasina hizmet verirken yeni arastirmalarin yapildigi 6nemli bir merkez ol-
mustur. Universiteler gecmisten gelecede akademik ve kiiltiirel mirasin képriisii
ve bekcisidir.

Gorsel 7. Gozltkule Arkeolojik Kazilar Arastirma Merkezi (Yeni hali)

Universitelerin bu koruma gérevi sadece icinde bulunduklari kampdtslerle sinir-
Il degildir. Tarih ve arkeoloji Bogazici Universitesinin dnemli arastirma alanlarin-
dan olmasi nedeniyle tarihi mirasi ortaya cikartma ve Uzerinde arastirma yap-
maya yoénelik Ustlendigimiz misyonla Ulkemize ve insanliga kazandirdigimiz ve
korudugumuz dederlerden birinden bahsederek Universitenin himayesinde ola-
bilecek, ortaya cikabilecek farkli bir akademik mirasa da bir érnek verebiliriz.

Bu 6rnekte secilen mekan Cukurova bélgesinin baska bir yakin tarinh mirasi olan,
islevini yitirmis yok olmaya yUz tutmus bir circir fabrikasi. Kultlr ve Turizm Bakan-
g1, Kalkinma Bakanlidi ve Bogdazici Universitesi is birlidi ile akademik calismalarin
yapildigi bir arkeolojik kazilar arastirma merkezine dénUstlrllerek bu amacla ca-
lismalarin yapilabilecegdi bir kampUse dénlsen bu ¢ircir fabrikasinin yeni adi Boga-
zici Universitesi GozlUkule Arkelojik Kazilar Arastirma Merkezidir (Gérsel 6-9).

Ceramic Archive Medieval ABBASI Silver coin (dirhem)
[Prof. Dr. Asli Ozyar]
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Gorsel 8. Gozlukule Kazi Alani. [Prof. Dr. Asli Ozyar]

TGE 2005 BT 97 ne. 258

TGK 2010/ C7 06 rr. 609 .

== SR —

TGK 2010 CT 16 mr. 1179
- 5 ‘
s Y =

TGKE 2008 C7 06 ne. 426

TGE 2009 C7 17 nr. 699 w
|

Tarsus-Gézltkule B.U. Excavations Tarsus-Gozltkule B.U. Excavations 2010
Early Islamic Medical/Pharmaceutical/Cosmetic Tools Early Islamic Luster Decorated, Inscribed Glass Bottle

Bronze Turtle H.: 0.8 cm L.: 2.2 cm W.: 1.6 cm

Gorsel 9. GézlUkule Kazilarinda ortaya c¢ikarilan bazi eserler.

Kat kat sehirlesmenin oldugu bdélgede erken islam déneminden Roma’ya, Abba-
silerden, Asurlara oradan Bronz Cagda giden 10 Bin yildan daha fazla bir tarihe ait
kalintilar bulmak mimkin. Ama sadece bu kalintilari bulup mizelere ve depolara

kaldirmak yeterli degil ve hatta akademik acidan dogru da degdil. Kalintilarin yer-
lerinde calisilmasi, korunmasi dncelikle yapilmasi gerekenler arasinda. Bunun icin
de yine akademik yaklasim, titizlik 6n plana cikiyor.

“European Heritage Europa Nostra” 2019 8dUlini alan Bogazici Universitesi Gdz-
[Ukule Arkelojik Kazilar Arastirma Merkezi essiz tarihi mirasin ortaya ¢cikmasina
ve korunmasina dnemli katkilarda bulunurken, 288 km ilerideki Halep Universitesi
blyUk bir tehdit altinda var olma mucadelesi veriyor.

Gorsel 10. Halep Universitesi, BBC: 15 January 2013

Defalarca bombalanan Halep Universitesinin artik bu sekilde bir calisma yapabil-
mesi, yaptiklarini da korumasi mimkin degdildir (Gérsel 10). Yukarida 6zetlemeye
calistigim akademik mirasin muhtemelen ¢cok benzerlerine sahip Suriye ve lIrak
Universiteleriartik degil bumiras- -
larini koruyabilmek bir yana ken- e — Turkey
di calismalarini dahi strdiremez o e
hale geldiler. Tarsus gibi yerlesim 3 QT emp——

merkezlerinin tarihlerinin insanlik ’ ey R

tarihi kadar eski oldugu asikar. " , o
Yani kaybedilen miras tahmin = e

edilenden c¢cok daha eski ve tim
insanligin mirasi, bu mirasi koru-
mak da tim insanligin gorevidir.

Dy=g=igs a

Eastern Mediterranean

Harita 1. GozlUkule Arkeolojik Kazilar Arastirma Merkezi
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SURIYE KRizZi VE AFAD’IN ROLU
SYRIAN CRISES AND THE ROLE OF AFAD

Dr. Mehmet GULLUOGLU

Afet ve Acil Durum Baskanligi, Baskan
President of Disaster and Emergency Management Presidency

Hakan BENLI

Afet ve Acil Durum Baskanligl, Bilgi Yénetimi Grup Baskani
Disaster and Emergency Management Presidency

Suriyelilerin Ulkeye Girisi ve Kabul Siireci

Tunus’ta Muhammed Buazizi isimli gencin kendini yakmasiyla baslayip kisa sGrede
tim Arap cografyasina ve ardindan TUrkiye'nin gliney komsusu Suriye’ye sicrayan
olaylarin “nufus hareketleri” baglaminda en fazla etkiledigi tGlke Turkiye’'dir. Turki-
ye, catismalardan kacip siniri gecerek Tlrkiye’ye siginan Suriyelilere misafirperver
bir tutumla yaklasmis ve bir “acik kapi politikas!” izlemistir. Bu politika temel ola-
rak; basta glvenlik endisesiyle Ulkesini terk eden sivil halkin Turkiye Cumhuriyeti
topraklarina gecisi konusunda uygulanan kolayligi ifade etmekle birlikte, bir “acik
sinir politikasi” degildir.

Kisi sayisi zamanla arttikca, yUritilen acik kapi politikasinin bir geregi olarak
AFAD, Suriyeliler icin siki bir “Glkeye kabul protokol(G” uygulamasi baslatmistir.
Uygulanan bu prosedlr geredi Suriyeliler sinira vardiklari andan itibaren bir dizi
isleme tabi tutulmuslardir. Sinir noktalarinda AFAD’In belirledigi standartlara uy-
gun olarak kurulan kabul noktalarindan UGlkeye girisleri saglanan Suriyeliler, &nce-
likle kolluk birimleri tarafindan silahtan arindirma ve sivillerden ayri tutma islemi-
ne tabi tutulmustur. Bu islemlerle, olasi glivenlik risklerinin ortadan kaldiriimasi
amaclanmistir. Ardindan Géc¢ idaresi Genel Mudirligu tarafindan koordine edilen
sevk merkezlerinde kimlik tespiti ve 6n kayit islemleri yapilmistir. Saglik Bakanhdi
personeli tarafindan saglik kontroliinden gecirilen Suriyeliler yine Gd¢ idaresi Ge-
nel MUdurligu tarafindan kayit altina alinmistir (dncesinde kayit islemlerini Emni-
yet Genel MUdurltgl gerceklestirmistir). Kayit esnasinda Suriyelilerin biyometrik
bilgileri toplanarak fotograflama ve parmak izi alma islemleri de yapilmistir. Bu
islemlerden sorunsuz sekilde gecen Suriyelilere gecici koruma kimlik belgesi ve
yabanci kimlik numarasi verilmistir. Verilen bu kimlik belgesi ve kendilerine 6zgl
numara ile Suriyeliler, Ulke capinda kendilerine yonelik saglanan hizmetlerden ya-
rarlanma hakki elde etmektedir.

Geplel Koruma

Silahtan Sevk Blyometrik Kimlik Belgesi
Givenlik  Anmdirma ve Merkezinde Saghk (Fotogral, ve Yabanci GBM'lere
Ulkeye ) Kontroli } Sivillerden ) Kimlik Tespld } Kontrold } parmak izl vb.) } Kimlik ) veva [llere
Kabul (Kolnk Ayn Tutma ve On Kayit (Saghk Kayt islemi Numarasi (GBM Disi)

Birimleri) (Koluk (G daresi Bakanh 1) (G [daresi Ga. Verilmesi Sevk
Birimleri) Gn. M) M.) (G Idaresi Gn.
Midiriig)

AFAD, Turkiye'ye giris yapan Suriyelilerin kayit islemlerinin hizlandirilmasi icin,
planlamasini ve projelendirmesini yaptigi Mobil Koordinasyon Tir’larini (23 adet)
BMMYK finansmani ile temin ederek kayit islemlerinin Gé¢ idaresi Genel Mudurla-
g tarafindan hizli bir sekilde gerceklestiriimesini saglamistir (AFAD, 2013).

Suriyelilerin Hukuki Statlisi

Multecilerin hukuki durumlarindaki koékli degisiklikler, 6zellikle 1. Dlnya Savasi’nin
ardindan yeniden ele alinan “insan haklar” kavramiyla birlikte sekillenmeye basla-
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mistir. insan haklari ihlallerinde Il. Diinya Savasi ve sonrasinda yasanan artis, Bir-
lesmis Milletler Antlasmasri'nin kabul edilmesiyle birlikte Birlesmis Milletler’in en
dnemli giindem maddesi haline gelmistir (Erglven & Ozturanli, 2013).

Birlesmis Miletler Genel Kurulu’'nun 10 Aralik 1948 tarih ve 217 sayili karariyla ilan
edilen “insan Haklari Evrensel Beyannamesi”, multeciler baglaminda, bundan
sonraki yasal dizenlemeler icin altlik teskil edebilecek temel ve kapsayici iki mad-
de icermektedir (Kamu Denetciligi Kurumu, 2015):

“Madde 9 - Hic kimse keyfiolarak yakalanamaz, tutuklanamaz ve sdrgiin edilemez.

Madde 14 - 1. Herkesin zultim altinda baska lilkelere siginma ve siginma olanakla-
rindan yararlanma hakki varadir.”

TUrkiye, insan Haklari Evrensel Beyannamesi’ni 6 Nisan 1949 tarih ve 9119 sayili Ba-
kanlar Kurulu karari ile kabul ederek Beyanname’ye taraf Ulkelerden biri olmustur.
Insan Haklari Evrensel Beyanname’sinin 14. maddesinde diizenleme alani bulunan
“iltica hakki”, ayri bir Birlesmis Milletler S6zlesmesi ile dUzenlenmistir. Cenevre’de
bir araya gelen 26 Ulke temsilcisi, 28 Temmuz 1951 tarihinde “Miiltecilerin Hukuki
StatlisGine Dair S6zlesmeyi” imzalamislardir. 1951 Cenevre Sdzlesmesi de olarak
bilinen bu s6zlesme ile mullteci kavraminin tanimi yapilmis ve iltica eylemine iliskin
kisi haklarive sdzlesmeye taraf devletlerin sorumluluklari detayli bir bicimde dlizen-
lenmistir (Kaya & Yilmaz Eren, 2015). TUrkiye, tipki insan haklari evrensel beyanna-
mesinde oldugu gibi MUltecilerin Hukuki Statlistne Dair S6zlesmenin de tarafidir.

TUrkiye’de uluslararasi koruma mevzuatinin dénim noktasini olusturan 4 Nisan
2013 tarihli ve 6458 sayili Yabancilar ve Uluslararasi Koruma Kanunu’nda (YUKK)
Gc farkl uluslararasi koruma statlsU belirlenmistir. 61, 62 ve 63. maddeler uyarinca
bunlar muilteci, sarthh multeci ve ikincil koruma statuleridir.

Yine YUKK kapsaminda 91. maddede dlzenlenen bir hUikim cercevesinde
TUrkiye'ye gelen yabancilara “gecici koruma” saglanabilecedi de belirtilmistir:

1. Ulkesinden ayrilmaya zorlanmis, ayrildidi tilkeye geri dénemeyen, acil ve gegici
koruma bulmak amaciyla kitlesel olarak sinirlarimiza gelen veya sinirlarimizi gecen
yabancilara gecici koruma saglanabilir.

2. Bukisilerin Ttrkiye’ye kabuld, Ttrkiye'de kalisi, hak ve ylkimldldkleri, Tlrkiye'den
cikislarinda yapilacak islemler, kitlesel hareketlere karsi alinacak tedbirlerle ulusal
ve uluslararasi kurum ve kuruluslar arasindaki is birligi ve koordinasyon, merkez
ve tasrada gdrev alacak kurum ve kuruluslarin gbérev ve yetkilerinin belirlenmesi,
Bakanlar Kurulu tarafindan cikarilacak yénetmelikle diizenlenir.

201 yilinda Tlrkiye’ye yonelik ilk girislerin yasandigi andan itibaren Suriyelilere
yOnelik hizmetler acil durum mevzuati cercevesinde degerlendirilmistir. Bu mev-
zuat uygulanirken uluslararasi hukukun (geri gdbndermeme ilkesi de dahil olmak
Uzere) tUm gerekleri yerine getirilmistir. Yetkililer tarafindan baslangi¢cta misafir
olarak isimlendirilen Suriyelilerin barinma, gida, saglik gibi tUm insani ihtiyac¢lari
saglanmistir (Kaya & Yilmaz Eren, 2015).

Baslangicta misafir olarak nitelendirilmis olan Suriyelilerin statlsUnU netlestiren
yasal dizenleme, 22 Ekim 2014 tarihinde Basbakanlik tarafindan cikarilan “Gegici
Koruma Yoénetmeligidir”. YUKK’nin 91. maddesinde yer alan gecici korumaya ilis-
kin usul ve esaslari dizenleyen ydnetmelik uyarinca TUrkiye’deki Suriyeliler “gecici
koruma” altina alinmistir.

Gecici koruma, Suriye vatandaslarina yonelik qu_sIararaS| hukuk cercevesinde asa-
gidaki U¢ ana unsuru yerine getirmektedir (G6¢ Idaresi Genel Mudurltgu, 2015):

+ Ulke topraklarina sartsiz kabul,

* Gerigdbndermemeilkesinin (geri gdnderme yasadi) eksiksiz olarak uygulanmasi,
* Temel ihtiyaclarin karsilanmasi.

Suriyelilerin Sayisi Ve Saglanan Hizmetler

2011 yilinin Mayis ayinin basinda sadece 260 olan Suriyeli sayisi tiUm slrec goz
O6nlne alindiginda bir yil boyunca oldukc¢a yatay bir seyir izlemistir. NGfus hareket-
leri birinci yilinl 2012°de tamamladiginda, Turkiye'deki Suriyelilerin sayisi yaklasik
14 bin civarindadir. Bu tarihten itibaren Suriye’deki catismalarin siddetlenmesiyle
birlikte TUrkiye’'ye gelen Suriyelilerin sayisi da hizli bir sekilde artmistir. 2013 yilina
kadar bir yillik sUrec¢ icerisindeki her U¢ aylik dénemde Suriyelilerin sayisi yaklasik
olarak iki katina cikmistir. Krizin Gzerinden iki yil gecmisken 2013’te Tlrkiye’deki
Suriyelilerin sayisi yaklasik 225 bin olarak kayitlara gecmistir. “Psikolojik sinir” ola-
rak kabul edilen bir milyon sayisi ilk kez 2014 yilinda asiimis ve TUrkiye'ye yodnelik
nudfus hareketleri artik Turkiye’nin bilhassa bati komsularini da ilgilendiren bolge-
sel bir mesele olarak ele alinmaya baslamistir. Gé¢ idaresi Genel Miudurligi’nden
elde edilen 22 Agustos 2019 verilerine gore ise TUrkiye’de bulunan kayith Suriye-
lilerin sayisinin 3.654.173 oldugu gorulmektedir (Grafik 1).

Gecici barinma merkezlerinde yasayanlar icin altyapidan idari hizmetlere, editim-
den sagliga kadar bir dizi hizmet sunulmaktadir. Hizmetlerin temininde, konusuna
goére ilgili kamu kurum/kuruluslari ve 6zel sektor ile etkin bir isbirligi yapilmak-
tadir. Merkezlerin ydnetimini kolaylastirmak ve bu merkezlerde yasayan kisilerin
yoneticilerle iletisimini koordine etmek Uzere her bir barinma merkezi mahallelere
bolinmUs ve secim yoluyla muhtarlar belirlenmistir.

Gecici barinma merkezleri sadece temel ihtiyaclarin karsilandigi merkezler degil-
dir. Bu merkezlerde yasayanlarin her turlG ihtiyacina cevap verebilmek adina pek
cok sosyal imkan bulunmaktadir. Yetiskinlere ydnelik kurslar, internet ve bilgisayar
salonlari, Kur’an Kurslari, dinlenme salonlari, oyun ve spor alanlari (vb.) mevcuttur.

Bu merkezlerde kurulumdan ydnetime kadar tim faaliyetler belli bir standart
dahilinde yuruttlmektedir. Bu kapsamda, hem Suriye krizine benzer nifus hare-
ketlerinde hem de meydana gelebilecek afetlerden sonra kurulacak ¢cadirkent ve
konteynerkentlere iliskin, Aralik 2012’de “Cadirkent/Konteynerkent Kurulum ve
Yonetim Standartlari” adi altinda iki farklh standart yayimlanmistir (Gérsel 1). Bu
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Grafik 1. Turkiye’de Bulunan Suriyelilerin Sayilarinin Zamana Goére Dedisimi

standartlar cercevesinde, gecici barinma merkezlerinin kurulum ve ydnetimine
iliskin tim sUrecler belirlenmistir. Bu kapsamda, asagidaki sUreclere iliskin stan-
dartlar en ince ayrintisina kadar tanimlanmistir (AFAD, 2012):

¢ Gecici barinma merkezi kapasitesinin belirlenmesi,

* Yer secimi ve alt yap! standartlarinin saglanmasi,

* Arazinin gecici barinma merkezine elverisli hale getirilmesi,

* Konaklama vaziyet planinin belirlenmesi,

¢ Mahallelerin, ydnetim binasinin, yollarin ve sosyal tesislerin kurulumu,
¢ Gecici barinma merkezi teskilatinin ve sorumlularinin belirlenmesi,

« Cadir/konteyner icin asgari standartlarin saglanmasi,

e Misafirler icin (fiziki) asgari standartlarin temin edilmesi,

« Misafirlere sunulacak hizmetlerin asgari standartlarinin saglanmasi (egitim,
saglik, sosyal yardimlar vb.),

* Hizmetlere iliskin ilgili kurumlarin/kuruluslarin/STK’larin gdrev tanimlari ve so-
rumluluklari,

* Lojistik hizmetleri ve dagitim esaslarina iliskin asgari standartlarin saglanmasi.

AFAD koordinasyonunda kurulan ve isletilen gecici barinma merkezlerinin sayisi
20’si cadirkent ve 6’s1 konteynerkent olmak Uzere 26 adete kadar ¢cikmistir. Bu ba-
rinma merkezlerinden 5’i 2011 yilinda, 9’u 2012 yilinda, 7’si 2013 yilinda, 4’0 ikiser
adet olmak Uzere 2014 ve 2015 yillarinda kalan 1 tanesi ise 2016 yilinda kurulmus-
tur. Goc idaresi Genel MUdirligd’niin kurulmasi ve teskilatlanmasini tamamlama-
siyla birlikte Suriyelilerle ilgili yurticindeki tim is, islem ve faaliyetler 2018 yilinin
Mart ayinda Go¢ idaresi Genel Mudiirligd’ne devredilmistir.

Goc Idaresi Genel Midurligunden elde edilen verilere gére tilkemizdeki gecici ba-
rinma merkezlerinin mevcut sayisi 7’ye dismustir. Bes ilimizde bulunan bu mer-
kezlerde bulunan Suriyelilerin toplam sayisi 64 bindir (Tablo 1).

Tablo 1. 22 Agustos 2019 itibariyle Gecici Barinma Merkezlerinde Bulunan Suriyeli Sayilari

iL GEM ADI GEM MEVCUDU TOPLAM MEVCUT
ADANA (1) Sancam 17.654 17.654
KiLis (1) _ Elbeyli 9.941 9.941
KAHRAMANMARAS (1) Merkez 11.468 11.448
Altingzt 2.687
HATAY (3) Yayladagy 4,334 11.238
_ Apaydin L2217
OSMANIYE (1) Cevdetiye 13.700 13.700
Toplam [ 64.001

GEGICI BARINMA
MERKEZLERI DISINDA
BULUNAN SURIYELI SAYISI

3.5%0.172

\) GOC IDARESI

=208 3017 inbama (Go: Maress Genal MOAUAU weeiside

Gecici barinma merkezlerinde sunulan hizmetlerin ve yUrttilen tiUm faaliyetlere
iliskin streclerin, seffaflik esasina dayandirilarak takip edilebilmesini ve ydnetile-
bilmesini saglayabilmek amaciyla AFAD tarafindan “Afet Gegici Kent Yénetim Sis-
temi (AFKEN)” gelistirilmistir (Gérsel 1). AFKEN tim gecici barinma merkezlerin-
de, asagidaki sureclerde etkin bir sekilde kullanilmaktadir:

* Barinma merkezinin ydnetimi,

» Demografik verilerin derlenmesi ve kayit islemleri,
* Gecici barinma merkezine girisler ve cikislar,

« Egitim hizmetlerinin takibi,

* Saglik hizmetlerinin takibi,

* Sosyal hizmetlerin takibi,

* Yardim dagitim sisteminin yénetimi,
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« AFADKART ve market hizmetlerinin takibi,

* Hizmet veren personelin daditimi/takibi,

* Bilgi yénetimi,

* Raporlama ve istatistiki verilerin elektronik olarak temini.

AFKEN’in tUm gecici barinma merkezlerinde kullanilmasi ile birlikte, barinma mer-
kezlerinin ydénetimi ve takibi kolaylasmis, daha énce tanimlanmis olan kurulum
ve yonetim standartlarinin gecici barinma merkezi yénetim modeline dogrudan
yansimasl saglanmistir (AFAD, 2014). AFAD tarafindan gelistirilen AFKEN (Gorsel
2), Kamu Hizmeti Sunumunun Gelistirilmesi kategorisinde 2015 Birlesmis Milletler
Kamu Hizmetleri Birinciligi Odilirne layik géralmistir (Anadolu Ajansi, 2015).

AFET GECICI KENT YONETIM SISTEMI r

Gorsel 2. Afet Gecgici Kent Yénetim Sistemi (AFKEN)

Suriye’de i¢ karisiklarin baslamasinin ardindan ortaya cikan nlfus hareketlerinin
yUkun( ilk aylarda daha cok gecici barinma merkezleri tasimistir. Nitekim Mayis
201 - Aralik 2011 dénemi boyunca zaten sayica az olan Suriyelilerin tamamina

yakini gecici barinma merkezlerinde konaklamistir. Zaman icerisinde sinirdan giris
yapan Suriyeli sayisi arttikca hem gecici barinma merkezlerinin hem de bu mer-
kezlerde konaklayan Suriyelilerin sayisi artmistir. Ancak, ekonomik olarak daha iyi
durumda bulunan ya da gecici barinma merkezlerinde yasamak istemeyen Su-
riyeli aileler, bu merkezlerde yasamak yerine sehirlerde yasamayi tercih etmeye
baslamistir.

Mayis 2013’ten itibaren Tlrkiye’'ye ydnelen nlfus hareketlerinin hizlanmasiyla bir-
likte gecici barinma merkezlerinin disinda yasayan Suriyelilerin sayisinda da bu-
yUk bir artis yasanmistir. Bu artis, tipki gecici barinma merkezlerinde oldugu gibi
sUreklilik gbstermistir

Gecici barinma merkezleri disinda yasayan yaklasik 3,6 milyonluk Suriye_li nafu-
sunu bir ilin nGfusu gibi degerlendirirsek; bu sayinin Istanbul, Ankara ve lzmir’in
ardindan Turkiye’nin dordincl buyuk ilinin nGfusuna denk geldigi gorilmektedir.

Gecici barinma merkezlerinde oldugu gibi gecici barinma merkezleri disinda da
saglanan hizmetlerin koordinasyonunu AFAD saglamistir. Bununla birlikte bu hiz-
metlere iliskin yetki ve sorumluluk Mart 2018’e kadar AFAD’a verilmistir. Bu yetkiye
iliskin yasal althk, Yabancilar ve Uluslararasi Koruma Kanunu’nun 97inci maddesi
dayanilarak hazirlanan 22.10.2014 tarih ve 29153 sayili Resmi Gazete’'de yayimla-
narak yUrarlige giren Gecgici Koruma Yonetmeligi’'nin “Hizmetler” baslikl 26’nci
maddesidir (Gecici Koruma Ydnetmelidi, 2014).

Gecici Koruma Yoénetmeligi kapsaminda 18.12.2014 tarih ve 2014/4 sayih “Geci-
ci Koruma Altindaki Yabancilara lliskin Hizmetlerin Ydirditilmesi” konulu bir Bas-
bakanlik Genelgesi yayimlanmistir. Genelge uyarinca AFAD’In yani sira (&ncelikli
olarak) asadidaki kurum/kuruluslar gecici koruma altindaki yabancilara iliskin hiz-
metlerde gbérev almaktadir:

» Disisleri Bakanhdi,

« cisleri Bakanhgi,

* Saglik Bakanhgi,

* Milli Egitim Bakanhgi,

» Aile, Calisma ve Sosyal Hizmetler Bakanligi,
e Ticaret Bakanligi,

o Turk Kizilayl.

Saglik hizmetleri kapsaminda sunulan faaliyetler 12.10.2015 ve 2015/8 sayili “Ge-
cici Koruma Altindaki Yabancilara iliskin Saglk Hizmetlerinin YUrtttlmesi” konulu
Basbakanlik genelgesi uyarinca yUrattlmustdr. Saglik hizmetlerinin yarattlmesi
esnasindaki her tlrli denetim, kontrol ve sorumluluk Saglik Bakanhgrna verilmistir.
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Goc¢ Idaresi Genel Mudurlugi tarafindan gelistirilen kayit sisteminde glincel kay-
di olmayan yabancilara, bulasici ve salgin hastaliklarindan korunma hizmetleri ile
acil saglik hizmetleri haricinde herhangi bir saglik hizmeti verilmemektedir. Kay-
dini yaptirmis olan yabancilara ise Sosyal GUvenlik Kurumu Baskanligi tarafindan
Turkiye’deki genel saglik sigortalilari icin karsilanan saglik hizmetlerinin saglana-
cagl; bunun disinda herhangi bir saglik hizmetinin saglanamayacagdi karara bag-
lanmistir.

Egitim hizmetleri cercevesinde sunulan hizmetlerin ana sorumlusu olarak Milli Egi-
tim Bakanligi belirlenmistir. Gecici koruma altindaki yabancilara saglanan egditim/
ogretim hizmetlerinde bu kisilerin kayith olduklari iller esas alinarak islem yapil-
maktadir.

Egitim ve 6gretim faaliyetlerinde TUrkiye’deki mufredatin yabancilara verilecek
editimlerdeki mifredatla celismemesi 6nem arz etmektedir. Bununla birlikte egi-
tim hizmetlerinin devamhligi adina Turkiye’deki mevcut egitim/dJretim ddnemleri
esas alinmistir. Ancak mucbir sebeplerle okula devam edememis cocuklarin dé-
nem kayiplarini telafi edebilmek adina ddénem disinda egditim/6Jdretim sadlamanin
da 6nuU acilmistir.

Tlrkiye'de gecici koruma altinda yasayan yabancilar, calisma hayatina katilmak
adina; Bakanlar Kurulunca belirlenecek illerde ve is kollarinda calisma izni alabil-
mek i¢cin Calisma ve Sosyal Glvenlik Bakanligi'na basvurabilmektedir. Bu konuda
izlenecek yola iliskin bilgilendirmeler, Valilikler tarafindan Tlrkce ve Arapca olarak
gerceklestiriimektedir.

Gecici koruma altindaki yabancilara saglanan sosyal yardimlarin sorumlulugu Aile,
Calisma ve Sosyal Hizmetler Bakanligi’'na verilmistir. Bu hizmetler kapsaminda re-
fakatsiz cocuklar, engelliler gibi 6zel ihtiyac sahiplerinin tim gereksinimleri icin bu
kisilerin yetkili kuruluslardan en etkili bicimde yararlandirilmasi saglanmaktadir.
Aile ve Sosyal Politikalar Bakanligi, &zellikle gecici barinma merkezleri disinda ya-
sayan yabancilarin Turkiye’deki toplumsal yapiya uyumlarini saglayabilmek icin de
yetkili kilinmistir.

Bunlarla birlikte (FRIT olarak bilinen) Tirkiye’deki Milteciler icin AB Mali imkani
kapsaminda taahhUt edilen 6 milyar avroluk fonun ylzde 97’si programlanmis du-
rumdadir. insani yardim, egitim, sadlik, belediye altyapisi, sosyoekonomik destek
ve gbc yonetimi olmak Uzere alti sektdérde 2025 yili sonuna kadar uzanan dénem-
de bircok proje hayata gecirilecektir. Hali hazirda Dinya Gida Programi - Turk
Kizilay isbirligi ile hayata gecirilen “Kizilay Kart” bunlardan biridir.

TUrkiye'deki Suriyelilere yonelik; gerek temel ihtiyaclarin karsilanmasi gerekse bir-
likte yasama kUltarG olusturabilmek adina sunulan hizmetlerin tamami belli bir
yvasal cercevede yUrlUtilmeye devam etmektedir.
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Proje Koordinatori
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GO¢ Ve Egitim - Suriyeli Cocuklarin Tiirk Egitim Sistemine
Entegrasyonunun Desteklenmesi Projesi (PIKTES)

Turkiye’'nin yer aldigi cografi bolgede devam eden siyasi istikrarsizliklar, TUrkiye’ye
yénelik gd¢l tesvik eden bir unsur olarak ortaya cikmaktadir. Ozellikle Suriye’de
yasanan i¢ savas nedeniyle Turkiye’ye yogun bir kitlesel gbé¢c yasanmistir. Tlrkiye,
Suriye ile olan gUg¢lU tarihi ve kulturel yakinligin bir geredi olarak siginmacilar icin
acik kapi politikasi izlemistir.

Turkiye, 2011 yilindan bu yana basta Suriye vatandaslari olmak tzere farkl tlkeler-
den 3,5 milyonu askin insani misafir etmektedir. Misafir edilen bu insanlarin basta
barinma, glvenlik, sadlik, gida ve egitim gibi temel intiyaclar olmak Gzere her tarli
ihtiyaclari karsilanmaya calisiimistir. Savasin ve godcin getirdigi zorluklarin bu in-
sanlarda olusturdugu psikolojik etkileri en aza indirmek icin devlet ve millet olarak
blyUk bir fedakarlik gdsterilmistir.

Milli Egitim Bakanligdi, kitlesel gbé¢ akiminin basladidi ilk giinden itibaren Suriye-
li cocuklarin Ulkemizde egitim almalarina yénelik ¢alismalar yUritmektedir. Milli
Egitim Bakanhgi egitimi, Suriyeli cocuklar icin yalnizca temel bir hak olarak dedil,
ayni zamanda onlarin yasadiklari zorlu dénemi atlatmalari ve kendi geleceklerini
insa edebilmeleri acisindan da hayati éneme sahip bir konu olarak degerlendir-
mekte, Turkiye’de misafir edilen Suriyeli cocuklar icin egitim firsatlarini artiran ve
gelistiren politikalar Gretmektedir. Milli Egitim Bakanligi, TUrkiye’de gecici koruma
altinda bulunan Suriye vatandaslarina sagladigi egitim hizmetlerinde, Suriyeli ¢o-
cuklarin kayip nesil olmamasini ve kendilerine glizel bir gelecek insa edebilmeleri-
ni amaclamaktadir. TUrkiye’'nin Suriye krizine yaklasimi insan haklari ve cocuk hak-
larinin azami dlzeyde korunmasi baglaminda olmustur. Bu kapsamda 2016 yilinda
Avrupa Birligi FRIT fonu destegiyle PIKTES ' Projesi de hayata gecirilmis ve Proje
Suriyeli cocuklarin egitimleriyle ilgili calismalarina baslamistir. Ulkemizdeki Gecici
Koruma Altindaki Suriyeli (GKAS) nufusun yaklasik bir milyonu okul cagindaki ¢co-
cuklardir ve bu cocuklar Projenin hedef kitlesini olusturmaktadir.

Projenin genel hedefi “Gecici koruma altindaki Suriyelilerin TUrkiye’'deki egitime
erisimine katkida bulunmak” olup 6zel hedefi “Gecici koruma altindaki Suriyeli
cocuklarin Turk egitim sistemine entegrasyonundaki cabalarinda Milli Egitim Ba-
kanligini desteklemek”tir. Projenin ilk fazi, Suriyeli cocuklarin en yodun oldugu 23
ilde uygulanmistir ve ikinci fazda 26 il kapsama alinmistir. 2 Ayrim yapilmaksizin
tum cocuklara egitim verilmesine dair politik yaklasim benimsenerek Suriyeli 63-
renciler resmi okullarin karma siniflarinda, Tlrk akranlariyla egitime devam etmek-
tedirler. Ozellikle Projenin hedef grubunu olusturan cocuklarin en temel hakki olan
“egitim hakki”’nin sunulmasi i¢cin dncelikle krizin akut déneminde Gecici Egitim
Merkezleri (GEM) olusturulmustur. GEM’ler Suriye mUfredatindaki akademik ders-
lerin yani sira yogunlastirilmis Tlrkce egitimin verildigi gecis egitimi merkezleri
seklinde hizmet vermistir. Ancak sUrec icerisinde savasin devam etmesi sebebiyle
kalici ¢c6zUmler devreye sokularak GKAS cocuklar kimlikleri olmasa dahi egitim
hakkindan yararlanabilmeleri amaciyla devlet okullarimiza kaydedilmistir. Bugln

1 Suriyeli Cocuklarin Tirk Egitim Sistemine Entegrasyonunun Desteklenmesi Projesi (PIKTES), 3 Ekim 2016 tarihli szlesmenin imzalanmasi ile baslayip 3 Temmuz 2019
tarihinde tamamlanmistir. Projenin ikinci fazi, benzer faaliyet alanlarinin ¢ yil daha strdurtlmesi tizere PIKTES kisa ismiyle devam etmektedir. Bu ¢alismada, birinci Proje
kapsamindaki faaliyetler ve sonuglara yer verilmistir.

2 Proje kapsamindaki iller; istanbul, Gaziantep, Sanliurfa, Hatay, Ankara, Mersin, Adana, Bursa, Kahramanmaras, Kilis, Konya, izmir, Kayseri, Osmaniye, Mardin, Kocaeli,
Malatya, Adiyaman, Diyarbakir, Sakarya, Antalya, Batman ve Siirt’tir. ikinci fazda 6grenci sayisinin azalmasi nedeniyle Siirt kapsam disina cikarilmis ve Samsun, Corum,
Eskisehir, Yalova projenin uygulama alanina dahil edilmistir.
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itibariyle, Ulkemizin imkanlari seferber edilerek yaklasik 650 bin GKAS cocuk okul-
lastirilmis durumdadir. Ulkemiz ev sahibi olarak Suriyeli cocuklara kucak acmis ve
Ulkenin imkanlari azami &élctde kullaniimistir.

Belirtildigi Uzere, Proje calismasinin temel amaci savastan kacarak Turkiye
Cumbhuriyeti’ne siginan GKAS cocuklarin ihtivac duyduklari editim hizmetinin te-
min edilmesidir. Bu ¢cercevede okul caginda bulunan 6-17 yas arasi cocuklar Proje
calismasinin nihai yararlanicisi durumundadir. Ayrica egitim hizmetlerinden uzak
kalan, okullasmamis cocuklar ile okula devam eden ancak akranlarindan akademik
olarak geride kalmis cocuklar da Projenin hedef kitlesi olarak belirlenmistir. Bu
cocuklara erisme noktasinda belirleyici unsur olan aileler de yine hedef gruplar
arasinda yer almaktadir. Diger hedef grup, entegrasyon sldrecinde énemli bir role
sahip olan &Jreticileri ve diger egditim personelini icermektedir. Bu hedef gruplara
yOnelik olarak Proje kapsaminda Ekim 2016 - Temmuz 2019 tarihleri arasinda asa-
gida belirtilen bircok faaliyet gerceklestirilmistir. Projenin ikinci fazinda da, benzer
faaliyetler devam etmektedir.

1) Faaliyet Alanlari
1.1. Tiirk¢e Dil Egitimleri

Projede Suriyeli é63rencilerin okula uyumlarinin ve mifredati takip etmelerinin
onlndeki en blUyUk engel olan dil bariyerini asmaya yénelik Turkce dil egitimi
verilmektedir. Suriyeli cocuklarin GEM’lerden devlet okullarina gecis slreclerinin
baslamasi ile TUrk¢ce muifredati takip edebilmeleri icin, TUrkceyi 6grenmeleri ge-
rekmis, GEM’lere ve Suriyeli 8grencilerin yodun oldugu devlet okullarina PIKTES
kapsaminda TUrkce dJreticileri 3 istihdam edilmistir. PIKTES Turkce dgreticilerine,
istihdam edildikleri kurumlarda fiziksel sartlarin elverdigi élctde siniflar aciimis ve
Suriyeli 6grencilere Ortak Avrupa Dil Referans Cercevesi (CEFR)’ ne gbre haftalik
olarak her kademe icin 10-15 saatlik Tlrkce dil egitimi verilmistir. TUrkce 6gretimi,
temel egitim dlzeyinde olanlar éncelikli olmak Uzere tim Suriyeli 63rencilere y6-
nelik olmustur.

PIKTES TUrkce dgreticileri, egitim verdikleri hedef kitlenin farkli ihtiyaclarina ce-
vap verebilmekicin dnce bir oryantasyon egitimi veyabanci cocuklara TUrkce 6g9-
retimine yonelik 60 saatlik Tlrkce ve Yabanci Dil Arastirma ve Uygulama Merkezi
(TOMER) kurslarina katilarak sertifikaliegitim almislardir. Ttrkce dil egitimi PIKTES
Ogreticileri tarafindan 30 ay slre ile verilmistir. Toplamda 449 bin 634 (hedef 390
bin) dJrenciye PIKTES Turkce dJreticileri tarafindan Turkce dil egitimi verilmistir.

1.2. Arapca Dil Egitimi

Suriyeli 6Jrencilerin ana dilleri olan Arapcay! temel dlizeyde anlayabilmeleri ve
konusabilmeleri icin proje kapsaminda Arapca dil egitimleri verilmektedir. Bu cer-
cevede, 93 Arapca OJretici gérevlendirilmis ve Suriyeli 83rencilerin yodun olarak
bulundugdu illerde Arapca 6Jretmeye baslamislardir. Suriyeli cocuklar klclk yasta
ana dillerini yeteri kadar kullanamadiklari icin éncelikle ilkdgrenim seviyesindeki
ogrencilere (okul 6ncesi ve 1- 4. siniflar) egitim devam etmistir. Yaz ddbneminde de,

3 Turkce Ogreticileri, MEB’in norm kadrosuna atanmamis olan branslari Tiirk Dili ve Edebiyati, Ttirkce Ogretmenligi ve Sinif Ogretmenligi olan 6gretmen adaylarindan
olusmaktadir.

Arapca dersleri yaz kurslari seklinde verilmistir. Proje sonunda 11 bin 496 (hedef 10
bin) Suriyeli 6grenci temel seviyede Arapca egitimi almistir.

1.3. Telafi Egitimi

Telafi egitimleri okul disi kalmis olup akranlariyla ayni dizeyde egitim gérmek
Uzere akademik destege ihtiyac duyan Suriyeli 6Jdrencilerin mifredati takip ede-
bilmeleri icin dizenlenmektedir. PIKTES Projesi, 15 bin Suriyeli 6drenciye telafi
egitimleri vermeyi amaclamis ve 15 bin 377 6Jrenciye telafi egitimi verilmistir. Egi-
time iliskin 6gretim programi egditim dncesinde yapilan calistay ile hazirlanmis ve
bu program dahilinde egitim tamamlanmistir.

1.4. Destekleme Egitimi

Bu faaliyet kapsaminda, devlet okullarinda égrenim goérip akademik olarak ba-
sarili olamamis veya sinif tekrarina kalmis Suriyeli 6grencilere destekleme egitimi
verilmektedir. Faaliyetin amaci, devlet okullarinda egitime devami saglamak ve
okul terk riskini en aza indirmek icin bu égrencilerin ortalama akademik standart-
lara ulasmalarini saglayacak ek egitim destedi vermektir. Destekleme egitimleri
haftada 8 saat olmak Uzere toplam 300 saat olarak dUzenlenmistir. Faaliyet kap-
saminda 80 bin 43 Suriyeli 6grenci (hedef 20 bin) destekleme egditimi almistir ve
yaslarina uygun egditim kademesinde mufredati takip edebilmektedir.

1.5. Tasima Hizmeti

Projede, Suriyeli cocuklarin okullasma oranlarini artirmak UGzere yapilan bir diger
calisma tasima hizmetidir. Proje slresince ilkokul, ortaokul ve lisede 6Jrenim gor-
mekte olan Suriyeli 6Jgrencilere tasima hizmeti saglanmis olup, ulasilan é6grenci sa-
yIsI 46 bin 834’tUr(genel hedef 40 bin). Uygulamanin baslamasiyla birlikte Suriyeli
aileler tarafindan okula génderilmeyen 6Jrencilerin de okullasmasi saglanmaktadir.

1.6. Kirtasiye ve Giyim Yardimi

Projede, TUrk devlet okullarinda ve/veya GEM’lerde okuyan her seviyedeki toplam
500 bin &3renciye kirtasiye ve giyim yardimi yapilmistir. Suriyeli 63rencilere ya-
pilan kirtasiye ve giyim yardimlari ile bircok aile icin sorun teskil eden ihtiyaclarin
giderilerek egitime erisim engellerinden birinin daha kaldirilmasi hedeflenmistir.
Bu faaliyet ile Suriyeli ailelerin cocuklarini okula gbndermeleri tesvik edilerek okul-
lasma oraninda artis saglanmistir.

1.7. Farkindalik Artirma Faaliyetleri

Proje kapsamindaki en énemli calisma alanlarindan biri farkindalik artirma faali-
yetleridir. Suriyeli aileleri cocuklarina sunulan egitimle ilgili hizmetler konusunda
bilgilendirmek ve entegrasyon slrecini hizlandirmak icin farkli yollar belirlenmistir.
Bu baglamda, 2 TV kamu spotu ve 1 kisa film hazirlanmis ve cesitli kanallarda ya-
yinlanarak konu ile ilgili farkindalik olusturulmustur. Suriyeli ailelere yénelik 23 ilde
bilgilendirme toplantilari gerceklestirilmis ve Suriyeli 6Jdrencilere sunulan egitim
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firsatlari hakkinda aileler bilgilendirilmistir. Bu sayede, Suriyeli ailelere Bakanhgi-
miz blnyesindeki her kademede sunulan egitim firsatlari konusunda bilgilendirme
yvapilmistir. Faaliyet kapsaminda toplamda 28 bin 392 aileye ulasiimistir (hedef
bin 150 aile). Ek olarak gbé¢ ve egitim konulu bir uluslararasi konferans gercekles-
tirilmistir. Konferansta gd¢cmenlere yonelik egitim politikalari, psiko-sosyal destek
saglanmasi ve sosyal uyum konulari ele alinmistir.

Diger yandan, Proje faaliyetlerinin tanitimini saglamak amaciyla basili materyaller,
brosUr, poster, el ilani, kitapcik, kilavuzlar hazirlanmis ve gerek yararlanici gerekse
paydas kisi ve kurumlara dagitilmistir. Acilis Toplantisi ile Proje tanitilmis; ydnlen-
dirme komitesi toplantilari ile konunun paydaslarina ulasiimis, onlarin gérids ve
destekleri alinmistir. Projenin illerdeki temsilcileri olan il Koordinasyon Ekipleri ile
toplantilar gerceklestirilmis, sahadaki uygulamalar degerlendirilmis, mevcut du-
rum izlenerek uygulamalarin gelistirilmesine katki saglanmistir.

1.8. Materyal Destegi

Suriyeli 6grenciler icin en kritik gereksinimlerden biri de grubun 6zgul ihtiyaclari-
na cevap verecek olan kitaplar ve 6éJretim plan-programlaridir. Projenin bu faali-
yeti, Suriyeli cocuklarin TUrkce ve Arapca dégretiminde kullanilmak Gzere materyal
hazirlanmasi/temin edilmesini kapsamaktadir. Bu baglamda, iki Ttrkce dil egitim
materyali hazirlanmis, iki materyal revize edilmis; bir Arapca dil egitim materyali
ve bir TUrkce egitim materyali temin edilmis, toplamda 4 milyon 45 bin 920 Turk-
ce ve 207.000 Arapca materyal dagitiimistir. Bunun yaninda, destekleme ve telafi
editimleri ile okul rehberlik hizmetleri icin yillik plan/program hazirlanmistir. Ma-
teryal destegi, GKAS cocuklarin hem Turkiye’deki egitime erisimini hem de TuUrkge
6grenme isteklerini olumlu yonde etkilemistir. Boylece Proje genel hedefleri dog-
rultusunda okullasma oranlarina katki saglanmistir.

1.9. Sinavlar

Suriyeli égrencilerin akademik seviyelerinin, Tlrkce ve Arapca dil becerilerinin,
telafi ve destekleme egitimlerindeki basarilarinin belirlenmesine ydénelik sinav sis-
temi gelistirilmis ve uygulanmistir. MEB bulnyesinde ilk kez Tlrkce ve Arapca dil
yeterliklerini belirlemeye ydnelik bir calisma gerceklestirilerek Diller icin Avrupa
Ortak Cerceve Metni’ne uygun dil yeterlikleri belirlenmis ve bu yeterliklere gére
merkezi sinav yapilarak GKAS 6grencilerin dil yeterlik seviyeleri tespit edilmis-
tir. PIKTES kapsaminda, 395 bin 76 dJrenciye Tirkce Yeterlilik Sinavi, 11 bin 544
O0grenciye Arapca Yeterlilik Sinavi, Destekleme Egitimi alan 7 bin 68 &6Jrenciye
On test ve 8 bin 4 dJgrenciye son test sinavi ile 6 bin 979 dgrenciye Telafi Egitimi
Sinavlari uygulanmistir. Bu sinavlarla GKAS &égrencilerin aldiklari egitim ile belirle-
nen yeterliliklere ulasip ulasamadiklari nesnel bir bicimde dlcUlmtstir.

1.10. Rehberlik ve Psikolojik Destek Hizmeti

Projenin bu faaliyeti ile GEM ve okullarda &é3renim gbéren Suriyeli cocuklara gbé¢
ve savasin yikicl psikolojik etkilerini onarmak Uzere rehberlik ve psikolojik destek
hizmeti saglanmistir. Rehberlik ve psikolojik danismanlik hizmeti, travma gecirmis

ve kendi ana dilleri disinda bir dil 6grenirken yeni egitim cevresine entegrasyon
cabasi icinde olan GKAS 6grencilerin egitimsel ve ruhsal gelisimini desteklemek
amacini tasimaktadir. Bu amacla, alani Rehberlik ve Psikolojik Danismanlik olan
500 6gretmen Projede istihdam edilmistir.

Ogretmenler gdreve baslarken, travmaya maruz kalan 63Jrencilere yaklasim ve
psikolojik destek, catisma ydnetimi, klltlrel ve sosyal uyum gibi konularda or-
yantasyon egitimi almislardir. Ayrica, bu 6gretmenlerin mesleki yeterliliklerini ar-
tirmak Uzere Hacettepe Universitesi is birligi ile “Gd¢ ve Travmaya Maruz Kalmis
Cocuklara Yonelik Psikososyal Mldahale Sertifika Programi” dizenlenmistir.

1.11. Temizlik ve Giivenlik Hizmeti

Suriyelilerin Turkiye'ye kitlesel akisi nedeniyle devlet okullarinda &Jrenci sayisi
artmistir. MEB’in her bir okula goérevlendirdigi sabit sayida temizlik ve glvenlik
personeli vardir. Ancak Suriyeli 6grencilerin dahliyle bu okullarin kapasitelerini es-
netmeleri veya ekstra slre (ikili egitim) ya da ekstra gin (hafta sonunda telafi ve
destek egditimi vermek icin) hizmet vermesi gerekmistir. Bu artistan kaynaklanan
muhtemel glvenlik problemlerini en aza indirmek, hijyen problemi olusmasini én-
lemek ve egitim sUrecinin verimliligini artirmak icin 300 glvenlik ve 900 temizlik
personeli Proje kapsaminda istihdam edilmistir. Bu sayede, temizlik ve glvenlik
gorevlisi ihtiyact bulunan bircok okulun ilave Suriyeli 6grenci nifusu nedeniyle
artan ihtiyaclari karsilanmis, okullarimizin temiz ve glvenli egitim kurumlari olarak
egditim 6gretime devam etmesine 6nemli bir katkl saglanmistir.

1.12. Egitim Ekipmani Destegi

Egitim ekipmani desteginin temel amaci, Suriyeli cocuklarin egitim gdérdigu okul-
larda kaliteli ve kapsayici egitim olanaklarinin olusturulabilmesi amaciyla gerekli
olan bilisim malzemeleri, elektronik arac¢ ve gerec, spor ve klltlrel aktiviteye des-
tek olacak malzeme ihtiyaclarini karsilamaktir. Bu faaliyet kapsaminda Proje ille-
rinde bulunan 798 okulun her birine; 2 adet televizyon, 2 adet projeksiyon cihazi,
2 adet masa tenisi ekipmani ve 1 adet fotokopi makinesi ulastiriimistir.

1.13. Egitici Egitimleri

PIKTES projesi ile ana tema olarak gécmen cocuklarla calisma becerilerini gelistir-
mek Uzere 6Jretmenlere ydnelik editici egitimleri dizenlenmistir. Bu egitimler, G¢
tUrdedir. Birincisi Proje kapsaminda istihdam edilen 5 bin 968 Turkce 6Jreticisine
dil olarak édretme becerilerinin gelistiriimesi amaciyla, verilen 60 saatlik TOMER
kurslaridir. Bu kurslar, Tlrkce éJreticilerinin operasyonel kapasitelerini gelistirmek
ve mesleki becerilerini glclendirmek amaciyla PIKTES projesi kapsaminda yrU-
tilmuas ve finanse edilmistir.

ikincisi, devlet okullarinda gérevli 8.661 kamu dretmenine verilen farkindalik egi-
timidir. Ogretmenlere ydnelik farkindalik egitimi faaliyeti kapsaminda cocuklara,
travma sonrasi psikolojik destek, dgretim metodolojileri, rehberlik ve danismanlik
gibi konular &ncelikli olmak Uzere farkli temalarda egitim verilmistir.
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Uclinclist, PIKTES kapsaminda istihdam edilen TUrkce ve Arapca &dreticileri ile
Rehberlik danismanlarina ydnelik olarak gerceklestirilen oryantasyon egitimleri-
dir. 60 saat olarak dlizenlenen bu egitimlerde amac, proje kapsaminda istihdam
edilen d6gretmenlerin gdbcmen gruplarla calisma konusunda hazirbulunusluklarini
ylkseltmektir. Ayrica 427 PIKTES rehberlik danismanina ve 51 kamu rehber 6g-
retmenine alan bilgisi dahilinde “Psikososyal Miidahale Sertifika Programi” egitimi
verilmistir.

Proje bitiminde toplamda 15 bin 107 6gretmen Suriyeli 6grencilere verilen egitimin
kalitesini ve yararini artirmak Uzere egitim almistir. Bdylece, Ulkemizin egitim ala-
nindaki insan kaynaginin, gé¢men gruplarla calisma konusunda mesleki becerileri
desteklenmistir.

1.14. idari Personel Egitimleri

Bu faaliyet kapsaminda 4 bin 234 (hedef 4 bin) idari personele, Suriyeli 6grencile-
rin okul sistemine entegre olmasi, ilgili hukuki ¢cerceve, gecici koruma yasasi, ilgili
mevzuat (ybnergeler, kanunlar, genelgeler) vb. hususlarda yodunlastiriimis egitim
programi dizenlenmistir. Faaliyet, GKAS &Jrencilere egitim veren okullarda cali-
san idari personelin Turkiye’deki Suriyeli 6grencilerle ilgili sorunlarin ¢ézimuine
yonelik kurumsal kapasitenin gelisimine katki saglamistir.

2) Sonug¢

PIKTES, gdcln yodun olarak yasandidi, Ulkemizde kriz olusabilecek bir ddnemde
hayata gecirilmistir. Yapilan calismalar gdstermistir ki, bir 6grenme-entegrasyon
ortakligi, konu Uzerinde farkh gorusleri ve farkli tecribe dlzeylerini bir araya ge-
tiren ¢cok cesitli bir ortak kurumlar grubu ile ortaya cikar. Proje uygulamalari hem
dogrudan projede yer alanlara hem de diger potansiyel yararlanicilara yani tim
taraflara katma deger saglar. PIKTES’te kayip kusagdin olusmasini engellemek tize-
re yola cikilmis, faaliyet alanlarinin genisligi ile katma deger saglanmis, pek ¢cok
alanda blUyUk basarilar elde edilmistir.

Bir Avrupa Birligi projesi, profil acisindan kurum ve Ulke icin olusacak katma dege-
ri de godz 6ndnde bulundurmak durumundadir. Nitekim Ekim 2016-Temmuz 2019
arasindaki cesitli faaliyetlerle kurumsal bir kGltlr olusturma; yapilan uygulamalarin
Ulkede sUrdUrllebilir hale gelmesini, entegrasyonun her alanda ve etkili bir sekil-
de gerceklesmesini saglama amacina yonelik calismalar yapilmistir. Proje ciktilari
gbstermistir ki, kisa sirede 3,5 milyonun Uzerinde insan gd¢line maruz kalindigin-
da bile sahiplenme duygusu ile basariya ulasilabilir. Savas ve gbécln etkileri ile bas
etmek durumunda kalan ¢cocuklara cocukluklari tekrar verilebilir, egitim hayatina
dahil edilerek travmayi atlatmalari, geleceklerini insa etmeleri yolunda destek olu-
nabilir.

TUm paydas, yararlanici ve uygulayicilarda olusan deneyim; Proje blinyesinde is-
tihdam edilen personelde olusan alt yap! ve bunun ayni alanda gelecekte kulla-
nilabilecedi; konu ile ilgili resmi ve &zel kurumlarda olusturulan sistematik yapi/
kurumsal kultdr, bakis acisinda dedisim olumlu ve verimli sonuclardandir.

Proje, calismalarda dogrudan yer alan yabancilara Tlrkce 6Jretimi vb. farkl ve
gelismeye acik alanlarda calisan personel ve katilimcilarin basarilarini, farkindalik
ve biling dizeylerini artirmistir. Bédylece yeni kusaklara bu alt yapiyi aktarma firsati
dogmustur.

Konunun nicel kismina bakildiginda Proje kapsaminda elde edilen her tir veri ve
analizler, 5nUmuzdeki slUrecte resmi politikalari belirleme, gbce bagl tim calis-
malara 1sik tutma, sorunlari hizla ve etkili sekilde ¢c6zme konularinda blyUtk bir
kaynaktir. Elde edilen tecriibe PIKTES calismalarina yén verirken de kullanilacak
ve yayginlasma araliksiz devam edecektir. Kisaca PIKTES ile, gd¢ eden kitle ve tim
Proje taraflari kazanmistir, ancak 6ziUnde dinya ve insanlik, érnek bir uygulama
gdrme firsatl yakalamistir.
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Gecici Barinma Merkezlerinde Yasayan Suriyeli Miilteci Cocuklar ile
Matematigin Evrensel Dili Uzerinden Etkilesim Ve Psikososyal Destek
Programi

Yunus Emre EnstitlsU; Turkiye’yi, Turk dilini, kGItGrind, tarihini, mGzigini, sanatini
dlUnyaya tanitmak ve Uzerinde yasadigimiz Anadolu topraklarinin derinliklerinden
gelen insan ve hayata dair zenginlikler Gzerinden farkli cografyalarin insanlari ile
gdbnll kodpriuleri kurmak amaciyla kanunile kurulmus Turkiye’nin 6zel bir kurumudur.

2009 yilinda faaliyetlerine baslayan Enstitinldn halihazirda yurt disinda 48 Ulkede
58 Kultur Merkezi ile is birligi halinde oldugu 70’in Uzerinde Turkoloji karsisu bu-
lunmaktadir. Yurt disinda Kultlr Merkezleri araciligiyla Tlrkce 6Jretimi gercekles-
tirilmekte bunun yani sira farkl Glkelerdeki egitim kurumlariyla yapilan is birlikleri
ile de Turkoloji bélumleri ve Turkce d6gretimi desteklenmektedir. Yine Kiltir Mer-
kezleri vasitasiyla, klltUr sanat etkinlikleri dizenlenmekte, ulusal veya uluslararasi
faaliyetlerde Ulkemiz temsil edilmektedir (Goérsel 1).

Yunus Emre EnstitUst kuruldugu ginden bu yana gerceklestirmis oldugu kultur
sanat faaliyetleri ile yaklasik 2 milyon kisiye ulasmis ve yaptigi ¢calismalarla 150
bin kisiye de Turkce 6gretmistir. Ayrica Kiltlr Merkezlerinde, basta akademisyen,
diplomat, blrokrat, medya temsilcileri ve 6Jrenciler olmak Uzere, sayisiz ziyaretci
adirlanarak Turkiye’nin kultlrel vizyonu kendilerine tanitilmaktadir. Halen 5 kitada
faaliyet gdsteren Yunus Emre Enstitlst tarafindan énimuizdeki dénemlerde, Ku-
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zey ve GUney Amerika, Afrika ve Orta Asya Ulkeleri basta olmak Uzere, yeni Kultlr
Merkezlerinin acilmasi ve gelecek 10 vyil icerisinde 100 KUltir Merkezi hedefine
ulasilmasi dngérilmektedir.

Yunus Emre EnstitlUsl, yurt ici ve yurt disinda TUrkceyi uluslararasi standartlarda
ve bilimsel ydntemler 1siginda bir diinya dili haline getirip yayginlastirmak amaciy-
la Yabancilar icin Turkce Kurslari, TUrkcenin Secmeli Yabanci Dil Olarak Ogretimi
Projesi, Turkce 6gretim setleri ve yardimci materyallerin hazirlanmasi, Uzaktan
Turkce Ogretimi Projesi, Egiticilerin Egitimi ve Tlrkce Yeterlik Sinavi (TYS) gibi
calismalar yuritmektedir.

TUrkiye icin oldukca dnemli bir kulttrel diplomasi araci olan Yunus Emre EnstittsU
kaltar sanat faaliyetleri ile diinyada kilturel etkilesim yaratabilmek, Tlrkiye’'nin ta-
ninirhdgini artirmak ve bu yolla Turkiye génullisit insanlar yetistirmeyi amaclamak-
tadir. Ayrica Enstitl dUnya kaltGr mirasinin korunmasi ve tanitilmasi, sanatin her
dalinda etkinlikler yapilmasi, kGltir sanat alaninda Uretim ve tanitim calismalarinin
desteklenmesi, tematik yaz okullari editim programlarinin diizenlenmesi ve dlnya
Uzerinde sanatcilarin hareketliligine imkan saglanmasi vb. konularda da kapsamli
faaliyetler yUritmektedir.

Turkiye’'nin klltlrel diplomasi alanindaki birikimlerinin sistematik olarak gelecek
nesillere aktarilmasinda, Yunus Emre EnstitUst blUnyesinde Ulkemize kazandirilan
bir diger yetenek merkezi ise KultUrel Diplomasi Akademisi’dir. KultlUrel Diplomasi
Akademisi Turkiye’nin dis politika dncelikleri ve Yunus Emre Enstitisinin misyo-
nu ekseninde uygulamaya yonelik, etki odakli ulusal kiltlrel diplomasi politika-
larini belirlemek ve bu alanda XXI. ylzyilin kiltdr diplomatlarini yetistirme temel
felsefesi ile 2016 yilinda Enstitl blnyesinde hayata gecirilmistir. TUrkiye’nin dis
politika 6ncelikleri ekseninde, klresel, bdlgesel ve Ulke odakl klltUrel diplomasi
politikalarinin belirlenmesi, Turkiye'nin kaltdrel diplomasi politikalarinin etki odak-
Il uygulanabilmesine yonelik yenilik¢i editim programlarinin gelistirilmesi, Yunus
Emre EnstitUsinde istihdam edilen personelin hizmet ici egitim, oryantasyon ve
standardizasyon faaliyetlerinin yUrGtUlmesi ve Enstitld blnyesinde KultUrel Dip-
lomasi Akademisi Koordinatoérligd’nde uluslararasi bélge odakli tematik konfe-
ranslar ile kGresel baris ve refaha katki sunulmasi gibi daha bircok konu Kultdrel
Diplomasi Akademisi’nin faaliyet alani icerisinde yer almaktadir.

Yunus Emre Enstitist Kulttrel Diplomasi Akademisi blnyesinde 2019 yili icinde
Yurttas Kultir Diplomati Yetistirme &ngodrisu ile baslatilan “KultUrel Diplomasi
Uygulamali Egitim Program1” ¢cercevesinde EnstitlU calisanlari da dahil olmak Uze-
re 100 katilimciya Uc¢ ay sure ile uygulamali kulturel diplomasi egitimi verilmistir.
Ulusal ve uluslararasi seckin konusmacilar tarafindan verilen seminerler ve atélye
calismalarindan olusan yodun egditim programi sonrasinda, TUrkiye'de cift dilde
egitim veren seckin Universiteler ile is birligine gidilmistir. Bdylelikle Tlrkiye’'de
farkli alanlarda disiplinler arasi kamu diplomasisi ve kultlrel diplomasi ylksek li-
sans programlarinin hayata gecirilmesi yéninde irade ortaya konulmustur.

Yunus Emre Enstitlstnln, dinyanin farkli cografyalarindaki insanlar ile etkilesime
gecmek amaciyla, Turkiye’'ye kazandirdidi bir diger yetenek ise bilim diplomasi-

sidir. Bu kapsamda, T.C. Cumhurbaskanligi himayelerinde kurulan ve Yunus Emre
Enstitlsa tarafindan yaritilen Tirkiye Akademik ve Bilimsel is Birligi Projesi (TA-
BiP), TUrkiye’nin uluslararasi akademik alanda taninirhdini, faaliyetlerini, akademik
ve bilimsel is birliklerini arttirmay! ve tanitmayi ana hedef edinmis bir projedir.

Kultdrel Diplomasi Akademisi gibi oldukca yenilikci bir yaklasimla faaliyet gds-
teren TABIP ile Tirkiye’nin akademik ve bilimsel kapasitesini diinyaya tanitma,
akademik ve bilimsel is birlikleri kurarak bilim diplomasisi faaliyetlerini yUrtitme,
Turkiye’deki akademisyen ve bilim insanlarini destekleyici faaliyetleri hayata gecir-
me, yurt disindaki Tlrk ve yabanci akademisyen ve bilim insanlarinin bilgilerinden
istifa ederek Turkiye’deki arastirmalara katki saglama, yenilik¢i, akademik ve bilim-
sel proje girisimleri ile akademik ve bilimsel calismalari destekleyerek Turkiye’deki
reel sektdre katki saglama ve daha fazlasi amac¢lanmaktadir.

Kurulusundan bugline kadar gecen slre dikkate alindiginda, Yunus Emre Enstitu-
sU blnyesinde edinilen birikimlerin ve gelistirilen 6zel yetenek alanlarinin, dinya
Uzerinde dedisen siyasi iklime bagdl olarak, farkli kulturlerin farkli arka planlarin-
dan gelen bireylerle kurulan etkilesim icin kullanildigi gérilmektedir. Bu konuda
Uzerinde durulmasi gereken en &6zel 6rnek ise Yunus Emre EnstitisU tarafindan
2018 yili icerisinde TABIP kapsaminda hayata gecirilen “Thales Mobil Matematik
Laboratuvar1” projesidir.

Dunyanin farkli cografyalarinda sosyal, politik, klltlrel, ekonomik, etnik ve inanc
odakli nedenler ile meydana gelen catismalar ve bu catismalarin ardindan ortaya
cikan kitlesel ntfus hareketleri, ivedi cdé6zimler gerektiren cok katmanli ihtiyaclar
zincirlerini de beraberinde farkli cografyalara striklemektedir.

Turkiye, uzun yillardir kendisini cevreleyen cografyalardaki catismalardan etkile-
nen masum kadin, erkek ve cocuklar icin her zaman glvenli bir liman olmustur.
Siyasi kaygilarin 6tesinde, insani gerekceler ile uzatilan yardim elleri bu manada
Turkiye'yi bdlgede &zel bir Ulke haline getirmistir. Suriye i¢c savasl sonrasinda da
durum pek farkli olmamistir. UNHCR (Birlesmis Milletler Multeciler YUksek Komi-
serligi) raporlarina gdre Suriye krizinin ardindan Ulkelerini terk eden 5,644,769
kisinin %65’inin Turkiye’ye geldigi ve bu sayinin 3,676,288 oldugu bilinmektedir.

Turkiye’den sonra en fazla go¢ alan Ulkelere sirasi ile bakildiginda Turkiye’nin bu
konudaki konumu daha iyi kavranacaktir. Bu cercevede Suriye ic savasinin ardindan
Libnan %16,3 ile 919,578 kisiye, Urdin %11,6 ile 654,955 kisiye, Irak %41 ile 229,285
kisiye, Misir %2,3 ile 129,779 ve diger Kuzey Afrika Glkeleri ise %0,6 ile 35,713 kisiye
ev sahipligi yapmaktadir. ' Unutulmamalidir ki bu rakamlar kayitli gé¢cmenler icin
gecerlidir. Asagidaki grafik ana hatlari itibariyla bu rakamlarin gérsel dagilimlari ile
ilgili olarak bizlere fikir vermektedir (Gorsel 2).

Her seyden énce bu istatistikler ve rakamlarin insani olarak bir anlam ifade ettiginin
farkindaligi ile hareket eden Yunus Emre EnstitUst “Thales Mobil Matematik Labo-
ratuvar1” projesi kapsaminda, TUrkiye’deki gecici barinma merkezlerinde yasayan
6-18 yaslari arasindaki cocuklarla matematigin evrensel dili Gzerinden etkilesime
gecmistir. Bu dogrultuda, adini Anadolu’da yasamis UnlG matematikci Thales’'ten

1istatistiki bilgiler Birlesmis Milletler Milteciler Yiksek Komiserligi'nin mlteci durumlarini gésteren operasyonel portalindan alinmistir. 16 Ekim 2019 itibariyla veriler son
glincel istatistikleri paylasmaktadir. Stirekli olarak glincellenen bu veriler ve detayli bilgi icin bkz. https://data2.unhcr.org/en/situations/syria.
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alan, “Thales Mobil Matematik Laboratuvar!” projesi kapsaminda, Yunus Emre Ens-
tithsO tarafindan matematik formbullerinin soyut niteliginden arindirilarak somut-
lastirildiglr materyalleri barindiran ve istasyonlardan olusan, bir tir hazirlanmistir. Bu
mobil laboratuvar icerisine yerlestirilen istasyonlara her bir matematik formalinin
kullanim sekline ve gercek hayattaki islevine dair 6gretici materyaller konulmustur.

ROMAMNIA

ITALY BULGARIA

TUMISIA

LIBYA
SAUDI ARABIA
Gorsel 2. Suriye krizi sonrasinda kayith gé¢menlerin bolgedeki Ulkelere gére dagilimlar 2

En genel manada bu projenin ana hedefi, matematidin soyutluktan uzaklastirila-
rak somut bir forma dénUstiridlimesi, 6gretilmesi, sevdiriimesi ve glunltk hayattaki
islevselliginin gecici barinma merkezlerinde yasayan savas sonrasl travma yasayan
cocuklara glzel bir gelecek é6ngodrisiyle aktarilmasi olarak 6zetlenebilir. Bu an-
lamda Thales Mobil Matematik Laboratuvar’nin 6nemli bir misyonu gerceklestir-
digi ifade edilebilir.

Thales Mobil Matematik Laboratuvari’nin bulundugu tirda 35 istasyon tasarlanmis
ve bu istasyonlar matematigin farkli formullerini sembolize edecek sekilde olustu-
rularak uzman égretmenler rehberliginde gecici barinma merkezlerinde yasayan
cocuklarin erisimlerine aciimistir.

Yunus Emre EnstitlsU tarafindan yGritllen “Thales Mobil Matematik Laboratu-
varl” projesi ile Adana, Osmaniye, Hatay, Gaziantep, Kahramanmaras, Sanliurfa,
Adiyaman, Malatya, Ankara’da yer alan gecici barinma merkezleri, toplum destek
merkezleri ve okullarda ikamet eden 60 bin cocuga matematigin evrensel dili ile
dokunulmus ve onlarin iyi bir egitim ile gelecege iliskin ufuklarini gelistirmesine
katki saglanmistir (Gérsel 3). Bunlara ek olarak proje kapsaminda, Suriye’deki ic
savasin travmasini yasamis, savasin cirkin yizini gdérmuis bu nedenlerle yerle-
rinden, yurtlarindan uzaklasmis, cocuklara uzman ekipler tarafindan psikososyal
destek programi da uygulanmistir.

2 Suriye i¢ savasi sonrasinda tlkelerini terk eden Suriye vatandaslarinin gittikleri Glkelere gére yogunluklarini gdsteren gorsel Birlesmis Milletler Malteciler Yiksek
Komiserligi'nin miilteci durumlarini gésteren operasyonel portaldan alinmistir. Detayl bilgi icin bkz. https://data2.unhcr.org/en/situations/syria.

Turkiye’deki faaliyetlerini tamamlayan “Thales Mobil Matematik Laboratuvari” sa-
dece Tlrkiye’'de faaliyet gdstermemis, Avrupa’da Macaristan ve Bosna-Hersek’teki
okullari da ziyaret etmistir. Son olarak laboratuvar Etiyopya’ya g&nderilmistir.
Halihazirda “Thales Mobil Matematik Laboratuvar1” Etiyopya’'da yerlesik olarak
egitimlerine devam etmektedir.

Gorsel 3. Ulke icinde yapilan aktiviteler
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YURTDISI TURKLER VE AKRABA TOPLULUKLAR

BASKANLIGI VE SURIYE’YE ILISKIN FAALIYETLERI

PRESIDENCY FOR TURKS ABROAD AND
RELATED COMMUNITIES AND ITS ACTIVITIES ON SYRIA

Abdullah EREN

Yurtdisi Tirkler ve Akraba Topluluklari Baskanligi, Baskan
President of the Presidency for Turks Abroad and Related Communities

Yurtdisi Turkler ve Akraba Topluluklar Baskanhgi (YTB), yurtdisinda yasayan va-
tandaslarimiz, soydas/akraba topluluklarimiz ve Ulkemizde yUksekdgrenim gbren
burslu uluslararasi 6grencilere yénelik calismalar yapmaktadir. Bu calismalarla bir
yandan yurtdisindaki mevcudu 6 milyona ulasan Turk diasporasinin kimlik ve kul-
tarinld muhafaza etmesini ve bulundugu Ulkelerde daha saygin bir hayat strdUr-
mesini amaclayan YTB, diger yandan ortak bir tarih ve klltlri paylastigimiz soy-
das ve akraba topluluklarimizla da iliskilerimizi glclendirmeye calismaktadir.

Bu yonulyle ¢cok genis bir calisma sahasina sahip olan YTB, bilhassa uluslarara-
sI 6grenci hareketliligi ve kulturel iletisim alanlarindaki dinamik yapiyi strdirme
gayreti icindedir. GUnUmUzde kamu diplomasisinin ve yakinlik diasporasinin en
etkin araclarindan biri haline gelen, uygulandidi Ulkelerdeki akademik, toplumsal
ve ekonomik isleyisi glUclendiren uluslararasi 6grenci hareketliligi, YTB'nin diger
paydas kurumlarla birlikte ivme kazandirmaya gayret ettigi alanlarin basinda gel-
mektedir.

Temelleri 1992°de “BUyuk Ogrenci Projesi” adiyla atilan, 2012’de glncellenip ku-
rumsallastirilarak “TUrkiye Burslari” markasiyla strdirllen ve Baskanligimizca icra
edilen burs programi bUyuUk bir 6nem arz etmektedir. Halihazirda dinyanin 160’
askin Ulkesinden gelip Turkiye'deki Universitelerde yUksekdgrenimlerini TUrkiye
Burslariile stirdlren 20 binden fazla uluslararasi 6grenci bulunmaktadir. Bu 6gren-
ciler, bir yandan Universitelerimizin akademik muiktesebat, mifredat ve isleyisine
uluslararasi bir boyut kazandirip yUksekdgretimde uluslararasilasma endeksine
olumlu etkide bulunurken, diger yandan Ulkemizin kaltUr ve tarihi ile yakin bir iliski
icerisine girmekte ve Turkiye ile kurduklari baglari mezuniyetleri akabinde de sur-
dirmektedirler. Bu anlamda Turkiye Burslari, hem bahse konu uluslararasi 6gren-
cilerin geldikleri Ulkelerdeki nitelikli insan kaynadinin olusmasina yardimci olmakta
hem de toplumlararasi iletisim ve etkilesimi gliclendirerek Tlrkiye’nin uluslararasi
alandaki yumusak glcUnln kapasitesini artirmaktadir.

1) YTB’nin Suriyeli Siginmacilara Yonelik Faaliyetleri

Suriye’de 2011 yilinda baslayan ve simdiye dek yaklasik 400 bin kisinin hayatini
kaybettigi ic savasin aci bilancosu ginden gine agdirlasmaktadir. Yalnizca bélgeyi
degil, tum dUnyay! etkisi altina alan Suriye i¢c savasi, basta Tlrkiye olmak Uzere
neredeyse tim Avrupa Ulkelerini ikinci Diinya Savas’'ndan bu yana meydana gelen
en buUyUk multeci dalgasiyla karsi karsiya birakmistir. %40’lik yerinden edilmislik
oraniyla Suriyeliler, dinyada simdiye kadar yerinden edilmis en blyUk topluluk
olmustur. Savasin acimasiz kosullarindan kurtulmak isteyen 5 milyon Suriyeli mul-
teci konumuna duserken, 8 milyonu da Ulke i¢cinde evlerini terk etmek zorunda
birakilmistir. Son dénemlerde insani merkeze alan bariscil dis politika vizyonuyla
Tlrkiye, savasin fitilinin ateslendigi 2011 yilindan ginimuze kadar “acik kap!” po-
litikasi izleyerek yurtlarini terk etmek zorunda kalan Suriyeli siginmacilar icin bu-
tdn imkanlarini seferber etmistir. Bu yénulyle tUlkemiz, Suriyeli misafirlerine glvenli
gecis, barinma, beslenme ve tibbi yardim basta olmak Uzere pek ¢cok farkli alanda
insani yardim ve kalkinma destekleri saglayarak savas magdurlarinin acilarini bir
nebze olsun dindirmek yolunu secmistir.
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Tarkiye’nin Suriyeli siginmacilara sundugu imkanlar egitim alanini da kapsamak-
tadir. Suriyeli genclerin TUrkiye’de kaldiklari sGre boyunca egitimlerinin kesintiye
ugramamasl ve savas sonrasi Suriye’nin ihtiya¢c duyacadi nitelikli insan kaynaginin
yetistirilmesi, Tlrkiye’nin en fazla 6nem atfettigi hususlarin basinda gelmektedir.
Suriyeli genclerin kendilerini gelistirmeye devam etmelerini ve mesleki bilgilerle
donanmalarini isteyen TUrkiye, bu acidan gé¢cmen alan diger UGlkeler icin de bir
ornek olusturmaktadir.

Birlesmis Milletler Mdulteciler Yiksek Komiserligi’nin (BMMYK) acikladigi veri-
lere gbre, diinya genelinde multecilerin yUksekdgretime erisim oranlari %1 iken,
Turkiye'deki Suriyeli siginmacilarda bu oran %5 seviyesinde gerceklesmistir.
Turkiye’'nin yiksekdgretim kurumlarinda yaklasik 2 bin Suriyeli 6grencinin yer al-
digi 2013-2014 akademik yilindan giiniUmuze kadar gelinen sltrecte bu sayi 10 kat
artarak 20 bin’i asmistir. Halihazirda Suriyeli 6grenciler Glkemizdeki 182 Universite-
den 148’ine kayith durumda bulunmaktadir.

Bu noktada vurgulanmasi gereken bir diger husus ise Ulkemizin Suriyeli 6Jrenci-
leri 6grenim harcindan muaf tutmasidir. Suriyeli siginmacilar, bu sayede ek hicbir
masrafa dahil olmadan egitim slreclerini ekonomik olarak daha kolay bir sekilde
sUrdirme imkanina sahip olmaktadir.

2017-2018 egitim-6gretimddnemiitibariyle Universiteyekayith Suriyeliégrencisayisi
27 bin606 olup, bu dgrencilerden 3bin 556’sitam burslu ve yaklasik 16 bin’iise kismi
burslu (8§renim harc muafiyeti) olarak egitimlerine devam etmektedir. OJrenimine
tam burslu olarak devam eden égrencilerden 876’s;, BMMYK ve HOPES ile yUrtulen
burslar kapsaminda uluslararasi fonlarla egitimlerini sirdUrmektedir. Buglne kadar
Universite cagindakitoplam12bin 531Suriyeli 6grenciye tam burs destegiverilmistir.

TUrkiye, bdlgedeki savas ve istikrarsizlik halinden cikisin yollarini, dncelikle insani
ve kalkinma odakl politikalarin yayginlastirilmasi ile egditimin glclendirilmesin-
de gdrmektedir. Ozellikle Ulkemizde editimlerini strdlren Suriyeli siginmacilarin
TUrkce yeterliliklerini artirmalari burada ayri bir 6nem tasimaktadir. Zira dili et-
raflica 6grenmek, dilin ihtiva ettigi kultlr ve yasayisi da anlamak, o kultlr ve ya-
sayisin tarihsel ve sosyolojik arka planina da vakif olmay! beraberinde getiren bir
sUrectir. Bu noktadan bakildiginda, 6grenim sUreclerini Ulkemizde devam ettiren
Suriyeli siginmacilarin Turk¢cede katedecekleri mesafe, onlarin yalnizca egitim ha-
yatlarinda degil, sosyal yasamlarinda da kendilerine bambaska firsat ve kolaylik-
lar saglayacaktir. Savasin getirdigi olumsuzluklardan kurtularak, kayip nesil olmak
yerine TUrkiye’de aldiklari egitimle yeni Suriye’nin kurucu nesli olacak bu gencler,
Ulkemiz acisindan oldugu kadar Suriye’nin geleceginde de cok &nemli roller Ustle-
necek, Ulkelerinin yeniden kalkinma sureclerinde kritik vazifeler Ustleneceklerdir.

Bununla birlikte, Suriye’de halihazirdaki durum g6z éninde bulunduruldugunda,
Turkiye'deki Suriyeli siginmacilarin kisa bir sitre icinde Ulkelerine dénmelerinin
mUmkUin olmadigi gérulmektedir. Dolayisiyla, Suriyeli kardeslerimize ydénelik uy-
gulanan bUGtlin bu proje ve programlarin, onlarin TUrkiye'ye daha cabuk ve daha
gucll bir sekilde adapte olmalarini, suc teskil eden alanlardan uzak durmalarini ve
ornek bir nesil haline gelmelerini saglayacaktir.

Baskanligimiz, uyguladigi uluslararasi &égrenci programlarinda Suriyeli éJrenci-
ler arasinda hicbir ayrim gézetmemektedir. Nitekim YTB’nin gerceklestirdigi bU-
tdn proje, program ve calismalara Turkiye Cumhuriyeti Devleti’nin sagladigi burs
imkanlarindan yararlanan 6grencilerin yani sira, uluslararasi fonlardan burslandi-
rilan diger tum Suriyeli 6grencilerimizi de dahil etmektedir. Bu 6grencilerin bitln
islemleri ise Turkiye Burslari Bilgi Sistemi (TBBS) Uzerinden Turkiye Burslari norm
ve sartlarina uygun bir sekilde YOK, Universiteler ve Vakifbank gibi kurum ve ku-
ruluslarimizla birlikte gerceklestiriimektedir.

2) ileri Diizey Tiirk¢e Egitimleri

Baskanligimiz tarafindan Ulkemizde gecici koruma altinda bulunan lise egitimi-
ni tamamlamis 17-25 yas araligindaki Suriyelilerin ylUksekd&grenime devamlarini
saglamak, égrencilere Al seviyesinden C1 seviyesine kadar TUrkce egitimi vermek
ve Universite kampUls hayatina uyum géstermelerini saglamak amaciyla ulusal ve
uluslararasi kurumlardan saglanan fonlarla konaklama merkezlerinde ve sehir mer-
kezlerinde ileri DUzey Turkce Egitimi (TOMER) projesi yiratilmektedir.

Konaklama Merkezleri

ileri DUzey Turkce Egitimi projesi kapsaminda Baskanligimiz koordinatérlagin-
de Nisan-Eylul 2013 déneminde 6gdrencilerin ikamet ettikleri 10 ilde bulunan Afet
ve Acil Durum Yonetimi Baskanhgrna (AFAD) bagh 20 konaklama merkezinde
olusturulan siniflarda 6 aylik yogunlastirilmis TUrkce egitim kurslari uygulanmistir.
Program, O1 Nisan 2013 tarihinde 842 &gdrencinin katildigi seviye tespit sinavi ile
baslamistir. 20 Eylll 2013 tarihinde gerceklestirilen C1 Diploma Sinavi ile egitim
sUreci tamamlanmistir. Program sonucunda 300 &grenci C1 dlzeyinde sertifika
almistir.

Suriyelilere ydnelik ileri Dizey Turkce Egitimi 2. D&nemi (2013-14) programina 10
ildeki AFAD’a bagl 20 kampta devam edilmistir. Bu cercevede 02.12.2013 tarihin-
de gerceklestirilen seviye tespit sinavina 2 bin 46 6Jrenci katilmistir. 7 ay stren
program 16.06.2014 tarihinde gerceklestirilen C1 diploma sinavi ile tamamlanmis-
tir. Program sonucunda 402 63drenci C1 dlzeyinde sertifika almistir.

Suriyelilere yénelik ileri Dlzey Turkce Egitimi 3. Ddnemi, AFAD’a bagl 21 kampta
gerceklestirilmistir. Bu baglamda yapilan seviye tespit sinavina bin 558 &grenci
katilmistir. 02.07.2015 tarihinde gerceklestirilen C1 diploma sinavi ile dénem ta-
mamlanmistir. Dlzenlenen sinav sonrasinda 596 dgrenci ise C1 Diplomasi almaya
hak kazanmistir.

Suriyelilere yoénelik ileri DUzey TUrkce Egitimi 4. D&nemi, AFAD’a bagl 16 kamp-
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ta gerceklestirilmistir. Bu baglamda yapilan seviye tespit sinavina 684 &grenci
katilmistir. 177-20 Mayis 2016 tarihleri arasinda Konya’ya iki gunluk kulttrel gezi
dlzenlenmistir. 08.06.2016 tarihinde gerceklestirilen C1 diploma sinavi ile dénem
tamamlanmistir. Dlzenlenen sinav sonrasinda 339 6grenci C1 Diplomasi almaya
hak kazanmistir.

Suriyelilere y&nelik ileri Dlizey TUrkce Egitimi 5. Dé&nemi, 8 ilde bulunan AFAD’a
bagl 17 kampta gerceklestiriimistir. 700 6Jrenci egditime alinmasi planlanan prog-
rama 581 égrenci ile 12.12.2016 tarihi itibari ile baslatiimistir. Proje éncesinde gbérev
alacak egitimcilere yénelik egditimcilerin egitimi programi yapilmistir. Programda
35 egitimci ve 2 destek personeli gérev almistir. 6 ayri denetim gerceklestirilmistir.
Ogrencilere ydnelik 8-9 Temmuz tarihlerinde Nevsehir Kapadokya bélgesine sos-
yval etkinlik (gezi) dlizenlenmistir. Program 28 Temmuz 2017 tarihinde éJrencilerin
bulundugdu illerdeki Universite kampUsinde es zamanli olarak yapilan C1 sinavi ile
sonlanmistir. DUzenlenen sinav sonrasinda 417 6Jrenci C1 Diplomasi almaya hak
kazanmistir. Sertifika almaya hak kazanan 6Jrencilere hazirlanip gdnderilen hedi-
ye setleri Eyltl 2017’de EgJitim Koordinatérleri araciligi ile dagitilmistir.

Suriyelilere yénelik ileri Dizey TuUrkce Egitimi Programrnin 6. Dénemi, AFAD’a
bagl konaklama merkezlerinde 824 &Jgrenci ile 20.11.2017 tarihi itibari ile baslatil-
mistir. Gergeklestirilen A1 sinavi sonrasinda Milli Egitim Bakanligi tarafindan lise
diplomalarini alan 111 6grenci egitimin devam ettigi kamplarda programa dahil edil-
mis olup toplam &Jrenci sayisi 935’e ulasmistir. Program 10 ilde bulunan AFAD’a
baglh 19 konaklama merkezinde gerceklestirilmistir. Program kapsaminda 48 egi-
timci gorev almis ve 5 ayri denetim gerceklestirilmistir. Sinav sorulari Ankara Yil-
dirim Beyazit Universitesi tarafindan hazirlanmistir. A2, B2 ve C1 sinavlari bulun-
duklari illerdeki Universite kampUlsinde es zamanl olarak gdzetmenler esliginde
gerceklestirilmistir. Subat-Haziran aylarinda 12 ayri Universiteye bagh merkezlere
koordinasyon ziyaretleri gerceklestiriimis, 09 Mayis 2018 tarihinde Sanliurfa’da
calistay gerceklestirilmistir. 23-26 Temmuz arasinda Nevsehir Kapadokya bdélge-
sine kUltUrel gezi dUzenlenmistir. Program 31 Temmuz 2018 tarihinde &éJrencilerin
bulundugdu illerdeki Universite kampUslnde es zamanli olarak yapilan C1 sinavi ile
sonlanmistir. DUzenlenen sinav sonrasinda toplamda 643 &éJrenci sertifika almaya
hak kazanmistir. Mezun olan éJrenciler de Ankara Yildirim Beyazit Universitesi Dil
Merkezi tarafindan hazirlanan sertifikalarini almislardir. 14 Agustos’ta Gaziantep’te
mezuniyet programi yapilmistir. C1 seviyesinde egitimini tamamlayanlara mezuni-
yet hediyesi dagitilmistir.

Konaklama Merkezleri Egitimi Sertifika Dagilimi

Konaklama merkezleri programlarindan 6 dénem boyunca toplamda 6646 6Jren-
ci istifade etmis olup bu 6grencilerden 2 bin 697’si sertifikalarini program sonunda
almistir (Tablo 1).

Tablo 1. Yillara Gére Konaklama Merkezi Egitimi Alan Ogrenci Sayilari

Kayit Yaptiran C1 Alan B2 Alan TOpIangre]rtifika
842 300 300

2013
2014 2.046 402 402
2015 1558 596 596
2016 684 339 339
2017 581 417 417
2018 EEASRUIAG Sl 492 151 643

2013-2018 6.646 2.546 151 2.697

Sehir Merkezleri

Sehir merkezlerinde ikamet eden ve yUksekdgrenime devam etmek isteyen 63-
rencilere ydnelik olarak, Universitelere bagli TOMER’lerde gecici koruma altinda
bulunan bin Suriyeli ve 50 Irakli 8renciye ileri Dizey Tirkce egitimi programi ve-
rilmistir. Program kapsaminda dgrencilerin egitim Ucretleri, 6gle yemedi Ucretleri
ve egditim kitap setleri karsilanmistir. 11 ilde bulunan Universite Dil Merkezleri’nin
akademik takvimleri ve egitim programlarina gdre gerceklestirilen proje kapsa-
minda 621 6Jgrenci C1 diplomasi almistir.

2016 - 17 doneminde 1.135 6grenci kayitlarini yaparak egitime baslamistir. Proje 14
ildeki 15 dil merkezinde gerceklestirilmistir. Egitimlerde her dil merkezinin kullan-
digi egitim setleri, 6Jgrenci sayisinca 6Jrenim seviyelerine goére dagitiimistir. Prog-
ramda dil merkezleri tarafindan 6grencilere ydnelik aylik en az bir defa sosyo-
kUltUrel faaliyetler gerceklestirilmistir. OJrenciler icin Temmuz ayinda Kapadokya
ve Bursa-Yalova bolgelerine geziler dlizenlenmistir. Egitimine devam eden her
Ogrenciye aylik burs 6demesi yapilmistir. 31 Temmuz’da sonlanan programda top-
lamda 1029 &6Jrenci mezun olarak sertifikalarini ilgili merkezlerden almistir.

2017-18 déneminde 3.424 &grenci kayitlarini yaparak egitimine baslamistir. Pro-
je 21 ilde 27 Universiteye bagli 42 subede gerceklestirilmistir. Egitimlerine aktif
devam eden 6grencilere aylik burs aktarimi yapilmistir. Programda dil merkezle-
ri tarafindan 6grencilere yénelik aylik en az bir defa sosyo-kultlrel faaliyet ger-
ceklestirilmistir. Subat-Haziran aylarinda 13 ayri merkeze koordinasyon ziyaretleri
gerceklestirilmistir. Mart ayinda Gaziantep’te gerceklestirilen calistayin akabinde
Temmuz ve AJustos tarihlerinde Bolu, Karabuik ve Kapadokya boélgesine glnlik
kUltarel geziler dizenlenmistir. Agustos ayinda ise Ankara’da mezuniyet progra-
mi1 yapilmistir. Program kapsamindaki sehir merkezlerinde 779’u B2, 1.795’i C1 ve
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39’u C2 olmak Uzere toplamda 2 bin 613 6grenci mezun olmustur. Mezun olan 6g§-
renciler egitim goérdikleri Universite dil merkezleri tarafindan diizenlenen térende
sertifikalarini almislardir (Tablo 2).

Tablo 2. Sehir Merkezleri Egitim ve Sertifika Dagilimi

Kayit Yaptiran Cl+C2 Toplam Sertifika
Alan
621 - 621

2016 1.000

2017 1144 921 108 1.029

2018 3.424 1.834 779 2.613
2016-2018 5.568 3.376 887 4.263

Sehir merkezleri programlarindan 3 ddénem boyunca toplamda 5.568 dgrenci isti-
fade etmis olup bu égrencilerden 4.263’i sertifikalarini program sonunda almistir.

Her iki programdan toplamda 12 bin 214 6Jrenci istifade etmistir. Bu 6Jrenciler-
den 6.962’si B2,C1 ve C2 seviyelerinde sertifikalarini almislardir (Tablo 3).

Tablo 3. 2013-2018 Yillari Arasi Sehir ve Konaklama Merkezleri Egitim ve Sertifika Dagilimi

Kayit Yaptiran Ogrenci Sayisi Sertifika Alan Ogrenci Sayisi

Konaklama Merkezleri 6.646 2.697
Sehir Merkezleri 5.568 4,263
Toplam 12.214 6.960

2018-2019 egitim ddneminde her iki program birlestirilerek 19 Kasim 2018 tarihinde 18
ilde bulunan 20 Universiteye bagdli 32 subede 2.500 6Jrenci es zamanli bicimde Tlrk-
ce Dil egitimine baslamistir. Program kapsaminda Temmuz 2019 sonu itibariyle 2094
ogrenci egitimlerini tamamlamis olup bunlardan 1.998’i B2, C1 ve C2 seviyelerinde
sertifikalarini egitimlerini tamamladiklari Gniversite dil merkezinden almistir. Program
esnasinda egitimlerine aktif devam eden 6Jrencilere aylik burs 6demesi yapiimistir.

Bu cercevede son donem de dahil edildiginde toplamda 14.714 6Jrenci bu prog-
ramlardan istifade etmis olup bunlardan 8.958’i mezun olarak belirtilen dizeyler-
de sertifikalarini almaya hak kazanmistir.

Program kapsaminda her seviyede bir defa olmak tizere Yabancilara Turkce Ogre-
timi alaninda deneyimli ve uzman akademisyenler tarafindan egitim verilen mer-
kezlerin ayni proje kapsaminda denetimleri de gerceklestiriimektedir. Subat-Mayis
aylari arasinda Baskanligimiz yetkilileri tarafindan 13 ilde bulunan 27 ayri mer-
keze koordinasyon ziyaretleri gerceklestirilmistir. 25-26 Nisan 2019 tarihlerinde
Ankara’da ilgili her Universitenin dil merkezinden 1idareci ve 2 egitimcinin katilimi
ile bir calistay gerceklestirilmistir.

Turkiye Burslari ve kendi hesabina egditim goéren tim Suriyeli 8grencilerin Universi-
tede karsilastigi sorunlara ¢6zUm Uretmek amaciyla Suriyelilerin yogun olarak bu-
lundugu 30 ildeki 33 Universitede 40 danisman tarafindan akademik danismanlik
hizmeti de verilmektedir. Danismanlik hizmetleri ile Glkemizdeki Suriyeli éJrenci-
lerin sosyo-kultlrel sorunlarinin ve basari-basarisizlik durumlarinin takip edilerek
egitim sisteminde kalma oranlarinin artirilmasi amaclanmaktadir. 2016-2019 villari
arasinda akademik danismanlik ve rehberlik hizmetlerinden yaklasik 20 bin 6gren-
ci faydalanmistir.

26-29 Haziran 2019 tarihleri arasinda GUneydogu ve Akdeniz bolgelerindeki 12 dil
merkezi déJrencilerinin katilimi ile Osmaniye Korkut Ata Universitesi kampustnde
futbol turnuvasi dizenlenmistir. Birinci olan istanbul Gelisim Universitesi Hatay
Subesi 6grenci takimi oyunculari 6-8 Eylul 2019 tarihleri arasinda istanbul kultdrel
gezisine géturldlmus, ilaveten 7 Eylal 2019 tarihinde A Milli takimimiz ile Andorra
arasinda oynanan Avrupa Sampiyonasi eleme macini YTB tarafindan yurtdisindan
getirilen stajyerler ile birlikte triblnden izlemeleri saglanmistir.

16-19 Temmuz tarihleri arasinda yine basarili é6grencilerin katildigr 3 glnlik Dogu
Karadeniz (Trabzon-Rize) kultlrel gezisi dizenlenmistir.

30 Temmuz 2019 tarihinde mezun olan éJrencilere yénelik istanbul, Bursa ve Ko-
caeli illerindeki dgrencileri kapsayan mezuniyet programi istanbul’da gercekles-
tirilmistir. OJrencilere mezun olduklari seviyelere gére ilgili merkezler tarafindan
basari sertifikalari verilmistir.

Turkce egditimi alan Suriyeli éJrencilerin 6grenim sureclerine pratiklik kazandir-
mak amaciyla bu 6grencilere okuma setleri de temin edilmektedir. YTB tarafindan
yUzlerce 6grenciye bircok Turk yazarin 6ykU kitaplarindan olusan okuma setleri
verilerek Suriyeli 6Jrencilerin Tlrkcenin zengin kaynaklarindan istifade etmeleri
saglanmaktadir.

Son yillarda c¢esitli kurum ve kuruluslar aracihgiyla Tlrkce ve Turk kGltGrdnUn
ddnya capinda taninip yayginlasmasini destekleyen Tlrkiye, bu alanda Suriyeli
misafirlerine sundugu egitim firsatlariyla da TuUrk¢enin barisa aracilik eden bir dil
olma potansiyelini guclendirmektedir.

3) Daha Fazla Uyum Ve Memnuniyet icin Bilgi Paylasimi

YTB’nin BMMYK ve Avrupa Birlidi ile isbirlidi icinde yUriattigt akademik danis-
manlik hizmetleri cercevesinde, Suriyeli genclerin yogun olarak egditim aldigi 40
Universitede Suriyeli 6grencilerin akademik gelisimlerini destekleyecek, ayni za-
manda ihtiyac ve sorun alanlarini raporlayacak akademisyenlerle birlikte danis-
manlik hizmetleri saglanmaktadir. Boylelikle tim Suriyeli 6Jrencilerin Universi-
telerde karsilastiklari sorunlara céztUmler Uretilip arastirma ve anket calismalari
yapilmaktadir. Bu anketlerin sonuclari Suriyeli é6Jrencilerle paylasilarak karsilikli
bir etkilesimle var olan problemlerin Ustesinden gelmek icin rasyonel calismalara
imza atilmaktadir.
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YTB, Suriyeli 6grencilerin egditim slreclerine iliskin mevcut durumun ve gelecege
dair beklentilerinin 6lcimu icin, yerine getirdigi hizmetlerin etkinlik ve memnuni-
yet derecesini analiz etmek amaciyla cesitli arastirmalar da yapmaktadir. Bu aras-
tirmalarin sonuclari ilgili kurumlarla paylasilarak calismalarin daha ileri boyutlara
tasinmasi icin yeni politika dnerileri gelistiriimesine katki saglanmaktadir.

Yakin bir zaman &nce “Suriyeli OJrencilerin EJitim Kalitesi ve Algi Analizi” calisma-
sini gerceklestiren YTB, 11 ilde lise ve yUksekdéJretim dlzeyindeki Suriyeli 63gren-
ciler ile onlarin ailelerine ydnelik bir saha arastirmasi yaptiktan sonra bu arastirma
sonucunda elde edilen verileri kamu ve sivil toplum kuruluslariyla paylasmistir.

4) Sonug: insani Yardim Ve Kalkinmada “Tiirkiye Modeli”

YTB’nin Suriyeli siginmacilara yénelik ylrattigu calismalar, Glkemizin uluslararasi
alanda gercgeklestirdigi insani yardim faaliyetlerine yeni bir yaklasim getirmekte-
dir. “Turkiye Modeli” olarak adlandirilan bu yeni insani ve uzun vadeli yardim mo-
delinin uluslararasi platformlarda tanitilmasi ve dinya kamuoyuyla paylasiimasi
amaclanmaktadir.

TUrkiye’nin dis politika perspektifiyle uyumlu olarak gerceklestirdigi faaliyetleri
yarGtirken, diger Ulke halklarinin Suriyeliler konusundaki farkindaliklarini da artir-
mayl amaclayan YTB, Suriyeliler ve Suriyeli 6grenciler hakkinda réportaj, belgesel,
tanitim filmleri ve dezenformasyonu giderici bilgilendirme araclarini da yogun bi-
cimde kullanmaktadir. Bu sayede Suriye ve Suriyeliler meselesi, i¢c ve uluslararasi
kamuoyunun gindemine dogru bilgiler esliginde getirilmektedir.

Suriyeli genclerin toplumsal uyum slreclerine ve sosyal gelisimlerine de titizlikle
edilen YTB, 6zellikle kamplarda Turkce 63grenimi géren Suriyeli 6grencilere ydne-
lik, az 6nce bahsedildigi lUzere, cesitli sosyal ve kiltUrel programlar dizenlemek-
tedir. Zira Suriyeli 63rencilerin Ulkemizin binlerce yillik kalttr ve tarihini daha ya-
kindan tanimalari, hem Ulkemiz acisindan hem de kendileri acisindan son derece
onemli bir gelisme olarak goérilmektedir.

Suriyeli 6grencilerin kendi Ulkelerinin her alanda ihtivac duydugu donanimli, nite-
likli ve birikimli birer insan kaynagini olusturmalari, Baskanligimizin en temel hede-
fidir. Nitekim kokli ve saglam iliskilerimizin oldugu Suriye’nin gelecedi, GUlkemiz ve
bbdlgemiz acisindan ehemmiyet arz eden hususlarin basinda gelmektedir. TUrkiye,
buglne kadar oldugu gibi, bundan sonra da Suriyeli kardeslerimizin yaninda ol-
maya devam edecek, daha istikrarli bir Suriye icin elinden gelen bitln insani ve
bariscil cabayi sarf etmeyi strdUrecektir.

PRESIDENCY FOR TURKS ABROAD AND RELATED
COMMUNITIES AND ITS ACTIVITIES ON SYRIA

The Presidency for Turks Abroad and Related Communities (YTB) is working for the
Turks living abroad, our sister/relative communities, and international scholarship
students studying in our country. With the efforts of the Presidency, the Turkish
diaspora, which has reached 6 million abroad, has maintained its identity and
culture and to achieve a more respectable life in the countries where it is located,
one the one hand. And on the other hand, it strives to strengthen our relations
with our sister communities and relatives with whom we share a common history
and culture.

In this respect, YTB, which has a wide field of study, strives to maintain the
dynamic structure especially in the fields of international student mobility and
cultural communication. Today, international student mobility, which has become
one of the most effective tools of public diplomacy and proximity diaspora and
strengthens academic, social and economic functioning in the countries where
it is applied, is one of the areas where the YTB strives to accelerate with other
stakeholder institutions.

The scholarship program, which was founded in 1992 named as “Great Student
Project”, was updated and institutionalized in 2012 with the brand “TUrkiye
Scholarships” and is continued and executed under our presidency with great
importance. There are already more than 20,000 international students from
more than 160 countries around the world, continuing their higher education in
universities in Turkey along with “Turkiye Scholarships”.

On the one hand, these students give an international dimension to the academic
acquis, curriculum and functioning of our universities and have a positive impact on
the internationalization index in higher education. On the other hand, the students
are building a close relationship with the culture and history of our country, they
are continuing to establish ties with Turkey also after their graduation. In this
sense, Turkiye Scholarships, assist in the formation of qualified human resources
in their country of origin for international students in both subjects referred to
strengthening the communication and interaction as well as increase the capacity
of the communal soft power of Turkey in the international arena.

1) YTB’s Activities For Syrians Under Temporary Protection

The heartbreak balance of the civil war, which began in Syria in 2011, nearly
400,000 people have been killed so far, is getting worse day by day. The Syrian
civil war affected the whole world, especially Turkey being in the first place and
almost all European countries were exposed to the largest refugee wave since the
[l. World War. With a displacement rate of 40%, Syrians have become the largest
displaced population in the world.
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While 5 million Syrians under temporary protection wanted to get rid of the brutal
conditions of the war, 8 million were forced to leave their homes in the country.
With the vision of a peaceful foreign policy that has recently centered on people,
Turkey has followed an “open door” policy from 2011 where the wick of the war
was ignited until today and has used all means available for the Syrians under
temporary protection who had to leave their homeland. With this aspect, our
country has chosen to relieve the suffering of war victims to a certain extent by
providing humanitarian aid and development support in many different areas,
especially safe passage, accommodation, nutrition and medical aid to Syrian
guests.

The opportunities offered to Syrians under temporary protection in Turkey involves
also the field of education. The interruption of Syrian youth education during their
stay in Turkey and the training of qualified human resources needed by Syria after
the war is one of the most important issues of Turkey. In this respect, Turkey sets an
example for other countries receiving immigrants, with ensuring that Syrian youth
continue to develop themselves and be equipped with professional knowledge.

According to data released by the United Nations High Commissioner for Refugees
(UNHCR), the rate of access to higher education by refugees worldwide is 1%. This
rate was realized for the Syrians under temporary protection in Turkey with 5%.
About 2,000 Syrian students are placed in Turkey’s higher education institutions.
Since the 2013-2014 academic year, this number has increased by 10 times to more
than 20,000. Currently, Syrian students are enrolled in 148 of the 182 universities
in our country.

Another point that should be emphasized at this point is that Syrian students are
exempt from tuition fees in our countries. Syrians under temporary protection
have the opportunity to continue their educational processes more economically
and more easily, without any additional costs.

As of the 2017-2018 academic year, the number of Syrian students enrolled in
the university is 27,606. 3,556 of which are full scholarships and approximately
16,000 continue with partial scholarships (tuition exemption). 876 of the students
who continue their education with full scholarship continue their education with
international funds within the scope of scholarships conducted with UNHCR and
HOPES. To date, a total of 12,531 Syrian students of university age have been
granted full scholarship support.

Turkey, in the case of the war and instability out of the way, serves primarily in
strengthening the education and dissemination of humanitarian and development-
oriented policies. It is of particular importance that Syrians under temporary
protection who continue their education in our country increase their Turkish
proficiency. Because learning the language thoroughly, understanding the culture
and life that the language contains is a process that brings along the historical
and sociological background of that culture and life.

From this point of view, the improvement in the Turkish language acquisition
of the Syrians under temporary protection who continue their education in our
country will provide them with different opportunities and facilities not only in their
educational lives but also in their social spheres. Getting rid of the negativities of
the war, these young people will be the new generation for Syria’s reestablishment
thanks to the education they received in Turkey and assume very important roles
in the future of Syria, besides Turkey and play a critical task in the redevelopment
process of their country.

However, considering the current situation in Syria, the return of Syrians within
a short period does not seem to be possible. Thus, the implementation of all
these projects and programs for our Syrian brothers and sisters will provide their
quicker and more powerful way to adapt to Turkey, to stay away from crime and
become an exemplary generation.

Our Agency does not discriminate against the Syrian students in its international
student programs. Indeed, all the projects, programs and activities carried out
by YTB for the students provided scholarships by the Republic of Turkey, are
also inclusive of our other Syrian students’ given scholarship from international
funds. The whole process of these students is through the Tlrkiye Scholarships
Information System (TBBS) and executed via Council of Higher Education of
Turkey (YOK), universities, Vakifbank and other organizations and institutions
under the norms and conditions of Tlrkiye Scholarships.

2) Advanced Turkish Language Education

To ensure the continuation of Syrian students between the ages of 17-25 who
have completed high school education under temporary protection in our country
onto higher education, to provide Turkish language education from A1l level to
C1 level and to ensure the adaptation of students to university campus life, our
Presidency implements Advanced Turkish Language Education (TOMER) Project
in the temporary housing facilities and city centres with the funds provided by
national and international institutions.

Temporary Housing Facilities

Within the scope of the Advanced Turkish Language Education project, under the
coordination of our Presidency, 6 months of intensive Turkish language education
courses were implemented in the classrooms established in 20 temporary housing
facilities affiliated to the Disaster and Emergency Management Presidency (AFAD)
in 10 provinces. The program started on 1 April 2013 with a placement test. 842
students have attended the placement test. The C1 Diploma Exam was held on 20
September 2013 and the training process was completed with the diploma exam.
At the end of the program, 300 students received C1 level certificate.
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The Second Term of Advanced Turkish Language Education for Syrians Project
(2013-14) was conducted in 20 camps affiliated with AFAD in 10 provinces. Within
this framework, 2046 students participated in the placement examinations held on
2 December 2013. The program, which lasted 7 months, was completed with the
C1 diploma exam held on 16 June 2014. At the end of the program, 402 students
received C1 level certificate.

The Third Term of Advanced Turkish Language Education for Syrians Project (2014-
15) was conducted in 21 camps affiliated with AFAD. Within this framework, 1558
students participated in the placement examinations. The program was completed
with the C1 diploma exam held on 2 July 2015. At the end of the program, 596
students received C1 level certificate.

The Fourth Term of Advanced Turkish Language Education for Syrians Project
(2015-16) was conducted in 16 camps affiliated with AFAD. Within this framework,
684 students participated in the placement examinations. A two-day cultural visit
to Konya was organized between 17-20 May 2016. The program was completed
with the C1 diploma exam held on 8 June 2016. At the end of the program, 339
students received C1 level certificate.

The 5th Term of Advanced Turkish Language Education for Syrians Project (2015-
16) was conducted in 17 camps of AFAD in 8 provinces. The program started on
12 December 2016 with 581 students. Before the start of the project, a training
program was prepared for the instructors who will be employed. 35 instructors
and 2 support staff took part in the training program. 6 separate audits were
conducted. Social activities (excursions) were organized for students in Nevsehir
Cappadocia region on 8-9 July 2017. The program ended on 28 July 2017 with the
C1 exam held simultaneously on university campuses in the provinces. After the
exam, 417 students were awarded the C1 Diploma. The gift sets were prepared
and sent to the students who were awarded the C1 certificate in September 2017
through Education Coordinators.

The 6th Term of the Advanced Turkish Language Education Program for Syrians
started on 20 November 2017 with 824 students in AFAD temporary housing
facilities. Following the Al exam, 111 students who received their high school
diplomas by the Ministry of National Education were included in the program
and the total number of students reached 935. The program was carried out in
19 temporary housing facilities affiliated to AFAD in 10 provinces. 48 instructors
took part in the program and 5 separate audits were conducted. Exam questions
have been prepared by Ankara Yildirrm Beyazit University. The A2, B2 and Ci

examinations were conducted simultaneously with supervisors on the university
campuses in the provinces where they are located. In February-June, coordination
visits were made to centres affiliated to 12 different universities and a workshop
was held on 09 May 2018 in Sanliurfa. A cultural trip to Nevsehir Cappadocia region
was organized between 23-26 July 2018. The program ended on 31 July 2018 the
C1 exam held simultaneously on the university campuses. A total of 643 students
were awarded with C1 certificate after the exam. Graduated students received their
certificates prepared by Yildirim Beyazit University Language Center in Ankara.
On August 14, 2018, a graduation program was held in Gaziantep. Graduation gifts
were distributed to those who completed C1 level education.

Advanced Turkish Language Education Project in Temporary Housing Facilities
Distribution of Certificates

A total of 6646 students have benefited from Advanced Turkish Language
Education Project in Temporary Housing Facilities for 6 semesters and 2697
students have received their certificates at the end of the program (Table 1).

Table 1. Certificated students number by year.

C1 Certificate B2 Certificate [l Total Certificate
Holders
842 300 300

2013

2014 2.046 402 402

2015 1558 596 596

2016 684 339 339

2017 581 417 417

2018 935 492 151 643
2013-2018 6.646 2.546 151 2.697

City Centers

For students who reside in city centres and want to continue their higher
education, Advanced Turkish Language Education program in TOMERs affiliated
with the universities in the city centres has started. In total, 1000 Syrian and 50
Iragi students under temporary protection has attended the classes. Within the
scope of the program, students’ tuition fees, lunch fees and the cost of educational
book sets were covered. In line with the academic calendars and educational
programs of University Language Centres, 621 students received C1 diploma in 11
provinces.
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In 2016 -17 period, 1135 students enrolled and started Advanced Turkish Language
Education courses. The project was implemented in 15 language centres in 14
provinces. The training sets used by each language centre in the training were
distributed according to their level of education by the number of students. In
the program, socio-cultural activities for students were carried out by language
centres at least once a month. Excursions to Cappadocia and Bursa-Yalova regions
were organized for the students in July. Monthly scholarships are paid to each
student who continues the program. The program ended on 31 July 2017, and a
total of 1029 graduates received their certificates from the relevant centres.

In 2017-18, 3.424 students enrolled and started Advanced Turkish Language
Education courses. The project was carried out in 42 Language Centres affiliated
to 27 universities in 21 provinces. Monthly scholarships are paid to each student
who continues the program. In the program, socio-cultural activities for students
were carried out at least once a month by the language centres. Coordination visits
were made to 13 centres in February-June 2018. Following the workshop held in
Gaziantep in March, daily cultural trips to Bolu-Karabik and Cappadocia regions
were organized in July and August 2018. In August 2018, a graduation program
was held in Ankara. In total, 2613 students have graduated, 779 of them have
received B2 certificate, 1795 of them C1 certificate and 39 of them C2 certificate.
Students received their certificates at a ceremony organized by the university
language centres where they studied. (Table 2).

Table 2. Education and Certification Distribution for the City Centers

Enroliment Cl+C2 Total Certificate
Holders
621 - 621

20716 1.000

2017 1144 921 108 1.029

2018 3.424 1.834 779 2.613
2016-2018 5.568 3.376 887 4.263

A total of 5.568 students had benefited from city centre programs for 3 semesters
and 4.263 of them received their certificates at the end of the program.

A total of 12.214 students benefited from both programs. 6.962 of these students
received their certificates at B2, C1 and C2 levels (Table 3).

In the 2018-2019 academic year, both programs were combined and on November
19, 2018, 2.500 students in 32 branches affiliated to 20 universities in 18 provinces
started Turkish Language Education simultaneously. Within the scope of the

Table 3.Educationand Certification Distribution for City and Temporary Housing Facilities Between 2013-2018 Years

Number of Students Enrolled Number of Students
Receiving a Certificate

Temporary Housing

Facilities 6.646 2.697
City Centers 5.568 4.263
Total 12.214 6.960

program, 2094 students completed their education as of the end of July 2019 and
1998 of them received their certificates at B2, C1 and C2 levels from the university
language centres where they completed their education. During the program,
monthly scholarships were paid to the students who continue their education
actively.

In this context, a total of 14.714 students have benefited from these programs
including the last semester and 8958 of them received their certificates at the
specified levels as graduates.

Within the scope of the program, the centres, where trainings is provided by
experienced and specialized academicians in the field of Turkish Language
Teaching to Foreigners are also audited under the same project once at every
level. Between February and May, coordination visits were made to 27 different
centres in 13 provinces by the authorities of our Agency. On 25-26 April 2019,
a workshop was held in Ankara with the participation of 1 administrator and 2
trainers from the language centre of each university.

Academic counselling is also provided for scholarship and non-scholarship
students by 40 advisors in 33 universities in 30 provinces where the Syrians heavily
populated to find solutions to problems faced by all the Syrian students. The
counselling services are aimed to increase the retention in the education system
using follow-up in the socio-cultural problems and success-failure situations of
the Syrian students in our country. Between 2016-2019, approximately 20.000
students benefited from academic counselling and guidance services.

On 26-29 June 2019, a football tournament was held on the campus of Osmaniye
Korkut Ata University with the participation of 12 language centre students in the
Southeast and Mediterranean regions. The winners, Istanbul Gelisim University’s
Hatay Branch student team, were taken to the Istanbul cultural tour on 6-8
September 2019, and the European Championship qualifying game played between
our National Team and Andorra on 7 September 2019 was watched together with
the interns brought from abroad by YTB.

A 3-day Eastern Black Sea (Trabzon-Rize) cultural trip was organized between
16-19 July with the participation of successful students.

A graduation program for students in istanbul, Bursa and Kocaeli, who were
graduating on July 30, 2019, was held in Istanbul. Students were given certificates
of achievement by the relevant centres according to the level they graduated.
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Reading sets are also provided to Syrian students studying Turkish to provide
practicality to their learning processes. YTB provides hundreds of students with
reading sets of story books written by Turkish writers, enabling Syrian students to
benefit from the rich resources of the Turkish language.

By encouraging the worldwide recognition of Turkish and Turkish culture through
various institutions and organizations in the recent years, Turkey also empowers
the potential of Turkish to become a language of peace through educational
opportunities offered to the Syrian guests.

3) Information Sharing For More Cohesion And Satisfaction

Within the framework of the academic consultancy services provided by YTB
in cooperation with UNHCR and the European Union, consultancy services are
provided with academicians to support the academic development of Syrian
students in 40 universities where Syrian youth is intensely populated and to
report the needs and problem areas. Thus, all Syrian students are provided with
solutions to the problems they encounter in universities. Research and survey
studies are also carried out. The results of these questionnaires are shared with
Syrian students and rational studies are carried out to overcome existing problems
through mutual interaction.

To measure the current situation and expectations of the future of Syrian students
in terms of educational processes, YTB also conducts various research to analyze
the effectiveness and satisfaction of the services it provides. The results of this
research are shared with the relevant institutions to contribute to the development
of new policy proposals to further the studies.

YTB, which recently conducted the “Education Quality and Perception Analysis
of Syrian Students”, shared the data with the public and non-governmental
organizations after conducting a field study for Syrian students at high school
and higher education levels in 11 provinces and their families.

4) Conclusion: “Turkish Model” In Humanitarian Assistance And
Development

The activities carried out by YTB for Syrian refugees bring a new approach to the
humanitarian activities carried out by our country inthe international arena. Named
as “Turkish Model”, this new long-term humanitarian assistance model needs to
be introduced in international platforms and to be shared with the world public.

While carrying out activities in line with Turkey’s foreign policy, YTB also aims
at increasing the awareness about the Syrians in other countries by using
informational tools extensively such as interviews with the Syrians and Syrian
students, documentaries, promotional films to stop disinformation. In this
way, Syria and the Syrian issue is brought to the agenda of the domestic and
international public with the right information.

YTB meticulously focuses on the social adaptation processes and social
development of Syrian youth and organizes various social and cultural programs,
especially for Syrian students receiving Turkish language education in camps. The
fact that Syrian students get to know the centuries-old culture and history of
our country is seen as an important development both for our country and for
themselves.

The main objective of our Presidency is to support Syrian students to become
qualified, experienced and well-equipped human resources that their countries
need in every field. The future of Syria, where we have deep and strong relations, is
one of the most important issues for our country and region. Turkey, as it was until
today, they will continue to work closely with our Syrian brothers, and continue to
exert all humanitarian and peaceful efforts for a more stable and peaceful Syria.

Presidency For Turks Abroad And Related Communities And Its Activities On Syria
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Proje Hakkinda

Dinyada farkli cografyalarda catisma ve savaslar nedeniyle akademik, tarihi ve
kUltUrel miraslar yok olmaktadir. Akademik dinyada calismalari takdir edilen y(z-
lerce bilim insani Glkelerini terk etmek zorunda kalmaktadir. Gecmisi asirlara da-
yanan Universite kGtUphanelerinin kile ddnlismus kitaplarinin fotograflari, her bir
kitabin bir dinya olduguna inanan bilim insanlarinin zihnine kaydolan aci birer g6-
rintd oldu. YUzlerce arastirma projesi yarim kaldi, binlerce genc insanin hayallerini
gercek kilmak icin basladiklari yiksekdgrenimleri sekteye ugradi.

Azimle calismalarini sGrdUren bilim insanlarini ve 6grencileri gérmek, ileride Orta
Dogu’da akademik mirasin korunabilecegine ve Ulkelerine déndiklerinde bilim ha-
yatini yeniden canlandirabileceklerine dair umudu arttirmaktadir.

Bu proje, Ulkelerinde yasanan savas kosullari nedeniyle baska Ulkelere gitmek zo-
runda kalan 6grencilerin ve bilim insanlarinin, akademik hayatlarina devam ede-
bilmek Uzere hayallerine destek vermek ve seslerini duyurmak icin hazirlandi. Sa-
vaslar nedeniyle Orta Dogu’da yarim kalan akademik hayatlari anlatmak, harap
olan bilim merkezlerini géstermek, kalan mirasa dikkat cekmek, akademik mirasi
gelecek nesillere aktarmaktir.

Kaybolan sadece Orta Dogu’nun dedil, insanhidin mirasidir. Orta Dogu’nun bilim
hayatini bilim insanlarina ve 6grencilere destek vererek ayakta tutmak hem in-
sanligin ortak gelecedine hem de yikilan cografyalarin yeniden insasina kaynaklik
edecektir.

Amag¢ ve Hedefler

Projenin amaci; Orta Dogu cografyasinda savaslar nedeniyle zarar gbéren ve gec-
misi asirlara dayanan ilim ve bilim merkezlerine insanligin dikkatini cekmek ve
varim kalan akademik hayatlari gérinir hale getirmek, akademik mirasin korun-
masinl ve bilimsel calismalarin devam etmesinin bdélgenin gelecedi icin énemini
vurgulamak ve konuyla ilgili uluslararasi farkindalhgi arttirmaktir.

Projenin bu amac¢ dogrultusunda hedefleri sunlardir:
» Orta Dogu’da savas nedeniyle harap olan bazi bilim merkezlerini tanitmak;

Sekteye ugrayan akademik hayati, bilim insanlarinin ve yUksekdgretim éJrenci-
lerinin yarim kalan calismalarini érnekleriyle gdstermek;

Turkiye’nin bu mirasin korunmasindaki rolinU uluslararasi platformlarda ortaya
koymak ve uygulanabilecek yeni politikalar ve projelerin gelistiriimesine katki
saglamak.

AT LT
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Projenin kapsami;

Boélge olarak: Irak, Suriye, Kuveyt, Afganistan, Filistin ve Yemen basta olmak
Uzere Orta Dogu ve yakin ¢cevresini;

Konu olarak: Bolgedeki bazi eskinin Universitesi olan kulliyeleri, bilim merkezleri
ve kUtUphaneleri, bilim insanlarini ve yliksekdgretim 6Jrencilerini;

Zaman araligi olarak: 1990 Kérfez Savasi’'ndan ginimiize kadar olan sureci;

Ulasiimak istenen kitle olarak: Dlnyada farkli Ulkelerde yerlesik ve insanhgin
kultlrel ve akademik mirasina duyarli olan insanlar, insan haklari kuruluslari, sivil
toplum o6rgutleri, akademik dérgultler, akademisyenler ve égrencileri;

kapsamaktadir.

About Project

Academic, historical and cultural heritage has disappeared due to conflicts and
wars in different regions of the world. Hundreds of scientists, whose studies are
appreciatedin the world of academia, are forced to flee their countries. Every single
photo of the burned books of centuries-old university libraries were engraved in
the minds of scientists and have become heartbreaking images for them, who
believe that each book is a world itself. Hundreds of research projects were left
unfinished; thousands of young people who were receiving higher education to
fulfil their dreams were forced to leave their studies.

We become hopeful as we see scientists and students start a new life in Turkey
and work in determination for their own dreams and the sake of humanity. Once
we withess to see individuals resume their lectures and studies after escaping
from ruined regions to different places, we get excited that the academic heritage
in the Middle East could be protected and that they would continue their scientific
lives after returning to their home countries in the future.

This project was prepared to support the dreams of the students and scientists,
who were forced to flee their countries due to war conditions, in order to ensure
that they resume their academic lives, and to make their voices heard.

Talking about the incomplete academic lives and destroyed science centers of the
Middle East in different sides of the world and keeping them alive is an academic
heritage that will be passed on the next generations.

What is lost does not belong only to the heritage of the Middle East but to all
humanity, as well. The maintenance of scientific environment in the Middle East
by promoting scientists and students will ensure the common future of humanity
and the reconstruction of the ruined regions.

Goals and Objectives

This project was prepared to support the dreams of the students and scientists,
who were forced to flee their countries due to war conditions, in order to ensure
that they resume their academic lives, and to make their voices heard.

Talking about the incomplete academic lives and destroyed science centers of the
Middle East in different sides of the world and keeping them alive is an academic
heritage that will be passed on the next generations.

What is lost does not belong only to the heritage of the Middle East but to all
humanity, as well. The maintenance of scientific environment in the Middle East
by promoting scientists and students will ensure the common future of humanity
and the reconstruction of the ruined regions.
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Ortadogu’da Akademik Mirasi Koruma Projesi

Orta Dogu’da Kérfez Savasiyla baslayan ve ginimiuze kadar stregelen savaslar
nedeniyle bu cografyada zarar gdren yiizlerce yillik bilim merkezlerini, akade-
mik mirasi ve akademik hayati, ayrica Tiirkiye’nin bélgedeki roliinii ortaya koy-
mayl amaclayan “Ortadogu’da Akademik Mirasi Koruma Projesi’nin uluslararasi
farkindalgr arttirmak hedefine ulasmak Uzere belirledigi yéntemlerinden biri ulus-
lararasi dlzeyde taninan TUrk bilim insanlarinin katihmi ile paneller diizenlemek
ve uluslararasi basinda glindem olusturmaktir.

TURKIYE CUMHURIYETI
CUMHURBASKANLIGI

N g eferede
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Projenin Tanitim Toplantisi, 25 Ekim 2018

YOK tarafindan, Cumhurbaskanhigimizin himayelerinde gerceklestirilecek olan
“Orta Dogu’da Akademik Mirasi Koruma Projesi”, Cumhurbaskani Yardimcisi Sa-
vin Fuat Oktay’in tesrifleri ve YUksekdgretim Kurulu Baskani Prof. Dr. M. A. Yekta
Sarac’in baskanhginda YOK’te diizenlenen toplantiyla basina tanitildi.

Anadolu Ajansi tarafindan saglanan gorsellerle olusturulan infografiklerin fuayede
sergilendigi projenin tanitim toplantisina ilgili bakan yardimcilari ve kurum bas-
kanlari ile buytkelciler, YOK Uyeleri ve tim Universite rektérleri katild.

Cesitli UGniversitelerden bilim insanlarinin da katkida bulundugu projenin tanitim
toplantisi, TRT tarafindan hazirlanan ve Ulkelerinde savas, isgal ve ilhak kosullari
bulundugdu icin Turkiye'de hayatlarina devam eden bilim insanlarinin ve éJdrenci-
lerin konusmalarinin yer aldidi videolarin kamuovyu ile ilk kez paylasiimasiyla bas-
lad.

Tanitim toplantisinda ilk olarak YOK Yuritme Kurulu Uyesi ve Proje Koordinatér
Prof. Dr. Zeliha Kocak Tufan proje hakkinda katilimcilara bilgi verdi. Ardindan YOK
Baskani Prof. Dr. M. A. Yekta Sarac¢c ve Cumhurbaskani Yardimcisi Sayin Fuat Oktay
birer konusma gerceklestirdi.

Toplanti sonunda Cumhurbaskani Yardimcisi Fuat Oktay tarafindan projeye katki-
larindan dolayi TUrkiye Radyo Televizyon Ust Kurumu (TRT), Anadolu Ajansi (AA)
ve Turk Hava Yollari (THY) yetkililerine tesekklr plaketi verildi.

Ortadogu’da Akademik Mirasi Koruma Projesi
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Diizenlenen Ulusal Ve Uluslararasi Paneller

Akademik Mirasi Koruma Projesi New York’ta

Proje kapsaminda gerceklestirilen ilk ulus-
lararasi panel “Searching for the Future:
Preservation of the Academic Heritage of
the Middle East” bashgi altinda 2 Kasim
2018 tarihinde New York’da gerceklestiril-
di.

Panel 6ncesi ve sonrasi SUNY Yetkilileri ile bir araya gelindi. SUNY Provost’u Dr.
Tod A. Laursen ile birlikte bir toplanti gerceklestirildi. Toplantiya ayrica, Ulusla-
rarasi Programlar Direktodrl (Director of International Programs, Office of Global
Affairs), Klresel Ortaklik MUdurla (Global Partnerships Manager, Office of Global
Affairs) ve Tlrkiye Program Direktort de katildi.

Akademik Miras New York Paneline Yiksek&égretim Yirttme Kurulu Uyesi ve Pro-
je Koordinatérl Prof. Dr. Zeliha Kocak Tufan, Ko¢ Universitesi Rektéri Prof. Dr.
Umran inan, Kadir Has Universitesi Rektdr Yardimcisi Prof. Dr. Nihat Berker ve
Sabanci Universitesi Ogretim Uyesi Prof. Dr. Fuat Keyman konusmaci olarak yer
aldi. Panelde Turkiye’nin multecilerin egitimlerine devam edebilmesi i¢cin yapmis
oldugu projelerden bahsedilerek, YOK ve Turk Universitelerinin konuyla ilgili al-
diklari tedbirler ve iyi uygulama 6rneklerinden, akademik mirasin &neminden, Orta
Doguda savas nedeniyle yiksekdgretim ekosisteminin aldigi yaralardan ve akade-
misyenlerin multeci olarak hayatlarina devam etme slreclerinden bahsedildi, TRT
ile birlikte cekilen Destek Platformu ve multeci 6Jdrenci ve akademisyenlerin yer
aldigi proje videolar! izlendi. Panele Amerikali akademisyenler ve katilimcilar da
yodun ilgi gdstererek, 6zellikle soru cevap kisminda katki sagladi.

Baskonsolosluk Ziyareti ve Tiirk Ogrencilerle Toplantilar

New York’ta ayni zamanda BM Daimi Temsilcisi Sayin Bliylikel¢i Feridun Hadi Si-
nirlioglu ve Baskonsolos Sayin Alper Aktas ile de gdérismeler gerceklestirildi. S6z
konusu goérismelerde, Tlrk yUksekdgretim sisteminde son dénemde gerceklesti-
rilen gelismeler paylasildi. YOK tarafindan diizenlenen bu tUr proje ve ziyaretlerin
Ogrenci ve akademisyenlerin yani sira TUrk-Amerikan Toplumu icin de son derece
onemli oldugu, bltlnlestirici ve birlestirici oldugu vurgulandi.

Ayrica Baskonsoloslukta Sayin Baskonsolosun ve Egitim Atesesinin de katildigi,
cesitli Gniversitelerden lisans ve lisanslstl dlUzeyde egditim alan Turk uyruklu 6g-
rencilerle de bir araya gelinen ayri bir toplanti diizenlendi. Toplantida Turk Uyruklu
dgrenciler, Prof. Dr. Zeliha Kocak Tufan, Prof. Dr. Umran inan, Prof. Dr. Nihat Berker
ve Prof. Dr. Fuat Keyman ile sohbet etme imkani da buldu. Amerika’da yasadiklari
sorunlari ve dénduklerinde yapmayi planladiklari calismalardan da bahsettiler.

Heyet Baskonsolosluk davetiyle Turkish Heritage Organization, American Immig-
rant Society, Turkish American National Steering Committee (TASC) , TACCI -
Turkish-American Chamber of Commerce & Industry, USA Turken Foundation USA
gibi Turk-Amerikan Toplumunun énde gelen temsilcileri ile de bir araya geldi.
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Diizenlenen Ulusal Ve Uluslararasi Paneller

Akademik Mirasi Koruma Projesi —
Berlin’de ENSTITUSU P8
Proje kapsaminda gerceklestirilen ikin-
ci uluslararasi panel “Social Inclusion
of the Refugees and Higher Education:
Preservation of the Academic Herita-
ge in the Middle East” basligl altinda,
10 Aralik 2018 tarihinde Berlin’de ger- Preservation of the Acad
ceklestirildi. Heritage in the Middle E:

Panel ve gérismeler icin Berlin’e giden
heyette YOK Yiriatme Kurulu Uyesi Prof.
Dr. Omer Acikgdz ile Bogazici Universi-
tesi Rektért Prof. Dr. Mehmed Ozkan,
Turk-Alman Universitesi Rektdri Prof. .
Dr. Halil Akkanat ve istanbul Universite-

si Siyasal Bilgiler Fakultesi Dekani Prof. Ry <> “@h
Dr. Aysegll K. Citipitioglu yer aldu.

Panel, akademik hayati sekteye ugrayan akademisyen ve &éJrencilerin yer aldigi
tanitim filminin go&sterimi ile basladi. Ardindan panelistlerin sunumlarina gecildi.
Ilk olarak Prof. Dr. Omer Acikgdz projenin &nemini vurguladi ve projenin tanitimini
vaptl. Katilimcilarin Orta Dogu’da kaybolan akademik mirasa sahip cikmalarini ve
destek vermeleriniistedi. Orta Dogunun insanlidin 6nemli medeniyet besiklerinden
birisi oldugunu, semavi dinlerin bu bélgede dogdugunu ifade ederek bu bdlgede
onemli kGtlUphanelerin ve kitaplarin savaslar nedeniyle yok oldugunu, bunlarin ba-
zisinin alaninda tek oldugunu ve insanlidin yikilan binalarini aynisiyla yapabile-
ceklerini fakat alaninda tek olan kitaplari tekrar geri getiremeyecegini ifade etti.
Ardindan Prof. Dr. Aysegul K. Citipitioglu, multeci krizinin ekonomik, sosyal, kiltl-
rel ve akademik sonuclarindan bahsederek &zellikle saglik ve egitim alanlarindaki
etkisini ve TUrkiye’nin bu alanlardaki rolinu, aldidi kararlari ve uyguladidi politika-
lari uluslararasi gostergelerle destekleyerek acikladi. Panelin devaminda Prof. Dr.
Mehmed Ozkan, Turk Universitelerindeki iyi uygulama drneklerinden bahsetti. Oz-
kan konusmasinda Bogazici Universitesi’nin akademik mirasin korunmasi icin yi-
rattligu calismalari aktardi, gelecede aktarilacak miraslardan olmak Uzere Univer-
site kUtlUphanelerinde yer alan ve nadir bulunan yazma eserlerden érnekler verdi.
Her Universitenin kendine ait tarihsel mirasinin oldugunu, bunun blyuk bir deder
teskil ettigini, savas gibi nedenlerle bu dederlerin kaybolmasina izin verilmemesi
gerektigini ifade etti. Son olarak Prof. Dr. Halil Akkanat multecilerin yUksekdgretim
sistemine entegrasyonu ve Turkiye ile Avrupa’nin tecribelerini érneklerle anlatan
bir sunum gerceklestirdi. Takiben Turk-Alman Universitesi’nin multeci éJrenciler
ile roportajlar iceren bir kisa film gdsterimi ile proje kapsaminda TRT ile cekilen
video go6sterimi yapildi.

Heyet ayrica Berlin BUyUkelcisi Sayin Ali Kemal Aydin’i ziyaret etti ve Berlin Yunus
Emre Enstitisi’nde Berlin’de yUksekdgretime devam eden Tlrk &grencilerle de
bir araya geldi.
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Diizenlenen Ulusal Ve Uluslararasi Paneller

Akademik Miras Projesi Briiksel’de

Akademik Mirasi Koruma Projesinin Briksel heyetinde YOK YUrtutme Kurulu Uye-
si Prof. Dr. Zeliha Kocak Tufan ile birlikte ODTU Rektéri Prof. Dr. Mustafa Versan
K&k, Galatasaray Universitesi Rektdrt Prof. Dr. EyUp Ertugrul Karsak, Marmara
Universitesi Rektdri Prof. Dr. Erol Ozvar ve YOK Uluslararasi iliskiler Daire Baskani
Doc. Dr. Bilge Kagan Ozdemir yer ald..

Uluslararasi panellerin Gc¢clinclsU olan 21 Subat 2019 tarihli panel, “Promoting So-
cial Inclusion of the Refugees and The Impact of National Policies and Strategi-
es” baslig ile gerceklesti. Belgcika’nin Turk kékenli milletvekili Mahinur &zdemir,
Avrupa Birligi Nezdinde Tirkiye Daimi Temsilcisi Blylikelci Mehmet Kemal Bo-
zay, Briiksel Biyilikelcisi Zeki Levent Gliimriik¢ii'nlin yani sira cogunlugu akade-
misyenlerden olusan genis bir katilimci kitlesi panelde hazir bulundu. Multecilerin
sosyal entegrasyonu ve bu amacla gelistirilen ulusal politika ve stratejilerin etkile-
rinin tema olarak alindigi panelin baslangicinda, Ulkelerindeki savas ve karisikliklar
nedeniyle arastirmalari yarim kalan ve akademik hayatlarini Turkiye’de sUrdlren
akademisyenler ile 6Jdrencilerin gercek hayat hikayelerinin anlatildigi ve proje kap-
saminda hazirlanmis olan videolar gésterildi. Ardindan, “Akademik Miras ve So-
rumluluklarimiz” ve “Mltecilerin YUksek OJretim Sistemine Akademik Entegras-
yonu: TUrkiye ve Avrupa Deneyimi” baslikli konusmalar gerceklestirildi.

Avrupa Parlamentosu ve Biiyiikelc¢ilik Ziyaretleri

Heyet, Avrupa Birligi Nezdinde Turkiye Daimi Temsilcisi Mehmet Kemal Bozay
tarafindan organize edilen bir aksam programi dahilinde Avrupa Parlamentosu
Parlamenterlerinden ingiliz, AlIman, Yunan Parlamenterler, Avrupa Parlamentosu
Tlrkiye Forumu Genel Sekreteri ve Avrupa Komisyonunun yetkilileri ile biraraya
geldi. Heyet tarafindan proje kapsaminda gerceklestirilen faaliyetler ve gbé¢cmenle-
rin eJitimi konularinin yani sira, Yeni YOK kapsaminda ilk kez hayata gecirilen Bél-
gesel Kalkinma Odakli Misyon Farklilasmasi ve ihtisaslasma Programi, Tirkiye’nin
dncelikli alanlarinda YOK 100/2000 doktora burslari ve YUDAB Burslari, arastirma
Universiteleri gibi Turk YUksekdgretim Sistemindeki gelismelerden bahsedildi.

Belgika Universiteleri Rektorleriyle ve Tiirk Ogrencilerle Bulusma

YOK Heyeti, Briksel Blytkelcisi Sayin Zeki Levent GUmrikci’niin organize ettigi
aksam programinda KU Leuven, Antwerp, Ghent Universitelerinin rektorleri ve
University of Kent Briiksel kamplisiiniin direktori ile bir araya geldi.

Heyet ayrica BlUyUkelcilikte Sayin BlyuUkelci ve Sayin Baskonsolosun katilimiyla
Belcika’nin cesitli Universitelerinde lisans ve lisansUstl dizeyde egditim alan Turk
uyruklu 63rencilerle de bir araya geld.i.

TOBB, TUBITAK; KOSGEB ve TESK’in Ortak Girisimi ile Kurulan TUR&BO Ziyareti

TOBB, TUBITAK, KOSGEB ve TESK’in ortak girisimiyle kurulan TUR&BO ziyaret
edildi, yUritmekte oldugu faaliyetler TUrk YUksekdgretim Sistemindeki son dé-
nemde gerceklesen faaliyetlerle ilgili karsilikli bilgi alis verisinde bulunuldu.

IN THE MIDDLE EA
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Diizenlenen Ulusal Ve Uluslararasi Paneller

Yiiksekégretimde Miilteci Ogrenciler Paneli, 4 Subat 2019

Yiksekdgretim Kurulu tarafindan Cumhurbaskanhgi himayesinde yuritilen “Orta
Dogu’da Akademik Mirasi Koruma Projesi” kapsaminda “YUksekdgretimde Ulusla-

rarasilasma ve Multeci OJrenciler” konulu forum, Karabik Universitesinde diizen-
lendi.

Karabik Universitesi Rektdri Prof. Dr. Refik Polat’in acilis konusmasiyla baslayan
Foruma YOK Baskanvekili Prof. Dr. Rahmi Er ve YOK Yuritme Kurulu Uyesi ve
Orta Dogu’da Akademik Mirasi Koruma Proje Koordinatérl Prof. Dr. Zeliha Kocak
Tufan’in yani sira, Cibuti YUksekdgretim ve Arastirma Bakani Nabil Mohamed Ah-
med, Yurt Disi Tlrkler ve Akraba Topluluklar (YTB) Baskani Abdullah Eren, YUk-
sekdFretim Kalite Kurulu (YOKAK) Baskani Muzaffer Elmas, TUrkiye insan Haklari
ve Esitlik Kurumu Baskani Stleyman Arslan, Maarif Vakfi Baskani Prof. Dr. Birol
Akgln, Karabuk Valisi Fuat Gurel, Karablk Emniyet MUdura Sirri Tug, Safranbolu

Kaymakami ve Belediye Baskan Vekili Fatih Urkmezer ile bUyUkelciler ve rektdrler
katildl.

DITERMATIONAL STUDENTS
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Diizenlenen Ulusal Ve Uluslararasi Paneller

Akademik Miras Projesi Vasington’da

Akademik Miras Projesinin Washington Heyetinde YOK Yuritme Kurulu Uyesi Prof.
Dr. Zeliha Kocak Tufan ve Koc¢ Universitesi Rektdri Prof. Dr. Umran INAN, Bogazici
Universitesi Rektdrt Prof. Dr. Mehmed Ozkan, ODTU Tarih Bdlim Baskani Prof. Dr.
Omer Turan ile YOK Kurum Danismani Doc. Dr. Bilge Kagan Ozdemir yer aldi.

Uluslararas! panellerin dordinclsd Turkish Heritage Organisation’in ev sahipli-
ginde, farkl Universitelerden Amerikali akademisyenlerin ve STK’larin katilimiyla
National Press Club’da “Inclusion to Education: Preservation of the Academic He-
ritage in the Middle East” baslidi altinda gerceklesti. Ulkelerindeki savas ve ka-
risikliklar nedeniyle arastirmalari yarim kalan ve akademik hayatlarini Tlrkiye’'de
sUrdlren akademisyenler ile 6grencilerin gercek hayat hikayelerinin anlatildidi vi-
deolarin gosterimi ile baslayan panelde, proje ile ilgili bilgiler verilerek Orta Dogu
cografyasinin diinya akademik mirasi icerisindeki yeri ayrintili bir sekilde ele alindi.
TUrkiye Universitelerindeki Go¢ Calismalari Uygulama ve Arastirma Merkezlerinin
faaliyetlerinden orneklerin paylasildidi panelde, Suriyeli é6Jdrenciler basta olmak
Uzere savas ve catismalar nedeniyle Ulkelerini terk etmek zorunda kalan 6gren-
cilerin ve akademisyenlerin ylksekdgretime dahil edilmeleri amaciyla alinan ka-
rarlar, mevzuat dlzenlemeleri ve gerceklestirilen diger faaliyetler dinleyiciler ile
paylasildi. THO Baskani Ali Cinar'da bir konusma gerceklestirdi.

Kongre Uyeleriyle Goriisme

YOK Heyeti Kongre Uyesi ve Egitim Komisyonu ile Turk-Amerikan iliskileri ve
Dostluk Grubu Uyesi Virginia Foxx ve Turk-Amerikan iliskileri ve Dostluk Gru-
bu Es baskani Steve Chabot ile birer gorisme gerceklestirdi. Gérismelerde Tlrk
Yiksekdgretim sisteminde son dénemde yasanan dnemli donlisimin yani sira
Proje tanitilarak Turkiye’'nin bolgedeki rolG ayrintili bir sekilde ele alindi ve aka-
demik hayatlarina TUrkiye’de devam eden Suriyeli akademisyenler ve 6Jrenciler
anlatildi. Ayrica Amerika Disisleri Bakanliginin acikladigi Seyahat Uyarisi listesinde
TUrkiye’'nin G¢clncl dizeyde listelenmesinin akademisyenler ve 6Jrencileri de etki-
ledidi, GUlkemizin glvenlik acisindan risk tasimadigi ifade edilerek, herhangi bir ras-
yonel nedene dayanmayan “Seyahat Uyarisi”’nin kaldirilmasi konusundaki gorlsler
Kongre Uyeleri Chabot ve Fox’a iletildi. Gérlismelerin sonucunda Kongre Uyesi
Chabot, Es baskanligini da yUritmekte oldugu Turk Dostluk grubuyla birlikte Ame-
rika Disisleri Bakanligina seyahat uyarisi konusunda bir mektup yazacadini belirtti

Biiyiikel¢ilik Ziyareti ve Tiirk Ogrencilerle Toplanti

YOK Heyeti, Washington BuUyUkelciliginde, Amerika Universitelerinde lisans ve li-
sansUstlU dizeyde egitim alan Turk uyruklu 6éJrencilerle de bir araya geldi.

Amerika Diyanet Merkezi’nde Panel ve Washington ve Maryland Eyaletinde
Goérev Yapmakta olan Tirk Akademisyenlerle Toplanti

YOK Heyeti, Washington ve Maryland Eyaletinde Gérev Yapmakta olan Turk Aka-
demisyenlerle biraraya geldi. Sonrasinda Diyanet Amerika Merkezi tarafindan
organize edilen “Orta Dogu’da Akademik Mirasi Koruma” konulu panel gercek-
lestirildi. Panele ayrica Washington ve Maryland eyaletlerinde yasayan Misliman
toplumun Gyeleri katild1.
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Conaress of the Muited States
Washinglon, DE 20515

July 26, 2019

The Honorable Card C. Risch
Agsisiant Scorctary

Bureau of Consular Afia
LS. Department of State
2200 C Stroet N'W
Washingion, D 20520

Diear Assistant Secretary Risch,

As Members of the Congressional Caucus on US.-Turkey Relations and Turkish Americans, we
wrrite o gain o better understanding of the basis for the State Department”s current travel
advisory for Turkey which, as you know, is set at “Level 3: Reconsider Travel™ for the majority

of the country

The State Department”s travel advisory system is erucial for providing Americans a proper
understanding of the security environment of countries they plan to visit. The objective character
of this system ensures that no matter the state of the bilateral relationship betwoen our country
and anolher country, Americans can be confident that the information provided is free from
poelitical influence.

With this in mind, we are secking more information on the current advisory for Turkey, While it
is sclf-evident that travel 1o the Synian border should remain out of the question, it is less clear
why the security situation throughout Turkey should substantially impact the travel plans of all
prospective Amenca tourists, studemts, and professionals going to the rest of the country

This matter has come to our attention since, during recent mectings with the Turkish education
sector, we have been made aware that severnl Turkish universities have agreements with LS
universitics which are currently on hold because of the Level 3 Advisory. Az a result of the

.ll.i'n“-r}. LLS, umiversitics dio it |_rr1'l.rli11.‘ Iinsurance W -«:udunh- W h_n “nu]ql 11\; \l:mhm.g in

Turkey, thus preventing students from being able to participate in these programs and take
ndvantage of thaar nch cultural and language opportunities. Given Turkey's strategic imporiance
and current tensions in our relationship, student exchanges remain one of the best ways 10
stréngthen understanding and ties between the two socictics.

Furthenmore, despite the travel waming, U5, academics have continued their research and
academic studics in Turkish universities for the past several years without interruptions. Many
European countries have also already relaxed their trovel policies, and have no restnictions on
travel to Turkey.

The salety and secunity of our constituents is our first concern and we appreciate the work you
do to keep Amernicans safe when they travel abroad. To ensure that we can properly advise them
and other stakeholders on the scope of current threats to U.S, citizens traveling to Turkey, we
request that your office provide us with a briefing on the latest information regarding the travel
advisory. Please feel free to have appropriate staff make arrangements with our staff

&N EW-fﬁlx

Sincerely

Slene

Steve Chabot ilson Mirgihia Foxx
Member of Congress Meniter of Congress Member of Congress

Turk-Amerikan iliskileri Dostluk dernegi tarafindan yazilan mektup.
(Bu mektup sonrasinda Turkiye icin seyahat uyarisi dlizey 2’ye ¢ekilmistir)

PRESERVATION 0
IN

THE MIDDLE EAST

e o Bt

F THE ACADEMIC HERITAGE
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Diizenlenen Ulusal Ve Uluslararasi Paneller

Akademik Mirasi Koruma Projesi
Londra’da

Orta Dogu’'da Akademik Mirasi Koru-
ma projesinin “Refugee Crises & Carr-
ying the Academic Heritage to the
Future through Higher Education” bas-
lIginI tasiyan besinci uluslararasi paneli
Londra’da dlzenlendi. YUksek&gretim
YUrGtme Kurulu Uyesi Prof. Dr. Zeliha
Kocak Tufan, BogJazici Universitesi Rek-
tdord Prof. Dr. Mehmed Ozkan, ODTU
Rektdri Prof. Dr. M. Versan KOK ve
School of Oriented and African Studies
(SOAS) dégretim Uyesi Dr. idil Osman’in
konusmaci olarak katildiklari panele Yu-
nus Emre Enstitlisd Londra Subesi ev
sahipligi yapti.

Farkli Gniversitelerden ingiliz akade-
misyenlerin ve sivil toplum érgutlerinin

AL O i
- AT N A A
P 15 NS 1884

REFUGEE CRISES & CARRYING
THE ACADEMIC HERITAGE TO THE
FUTURE THROUGH HIGHER
EDUCATION

1L TN | TRAS DY DR DEY LICTND TRCANM TR BED | R T
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yogun katillm gosterdigi panel, proje
kapsaminda TRT ile isbirligi icerisinde
hazirlanmis olan ve Ulkelerinden farkli
sebeplerle ayrilmak zorunda kalip aka-
demik hayatlarini Turkiye’de sUrdiren akademisyenler ile 6Jrencilerin gercek ha-
yat hikayelerinin anlatildigi videolarin gésterimi ile basladi. Ardindan yine proje
kapsaminda olusturulan destek platformu ile ilgili bilgi verildi.

B (Gmesr | soas ¢ .-;-:u@@-

Panelin acilis konusmasinda Tufan; DUnya’da ve Orta Dodu’da yasanan milteci
krizleriile ilgili bilgi vererek ve Suriye’de yasanan insanlik dramina karsi TUrkiye’nin
ilk glinlerden itibaren aldigi énlemleri ve Tlrkiye’'nin siginmaci ve gegici koruma
altinda olan cocuk ve genclerin egditimine ara vermemesi icin gelistirdigi politika-
lari ayrintili bir sekilde anlatti. Panelin devam eden béliminde Orta Dodu cog-
rafyasinin dinya akademik mirasi icerisindeki yerine iliskin yapilan konusmanin
ardindan SOAS &3gretim Uyesi Dr. Osman; projeden duydugu memnuniyeti dile
getirdi. TUrkiye’nin bu projeyle siginmacilarin kapasitelerini belirleyip onlara yar-
dim ettigini belirten Dr. Osman TUrkiye’'nin daha 6nce Somali’de hayata gecirdigi
insani yardimlara iliskin érnekler vererek TUlrkiye’nin Somalili genclere sagladigi
ylUksek 6gretim imkaninin da ¢cok dénemli oldugunun altini ¢izdi. Panelin son bo-
liminde sirasiyla Orta Dodu Teknik Universitesi Rektdri Prof. Dr. Versan Kok ile
Bogazici Universitesi Rektdri Prof. Dr. Mehmed Ozkan, siginmaci akademisyenle-
rin ve 63grencilerin TUrk YUksekdgretim Sistemiyle bltlnlesmesi amaciyla kendi
Universitelerinde gelistirdikleri uygulamalari ve tecrlbelerini paylasti.

Ziyaret kapsaminda, Tlrkiye’nin Londra Bliylkelgisi Umit Yal¢in ve Birlesik Krallik
Parlamento Uyeleri ile de bir araya gelen YOK Heyeti, ingiltere’de ylksek 6grenim
gobren Turk éJrencilerle de bir toplanti dizenlend..
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Diizenlenen Ulusal Ve Uluslararasi Paneller

Akademik Mirasi Koruma Projesi

Essen’de ‘ad

Orta Dogu’da Akademik Mirasi Koruma CANRYTHE THE RCADERICHES
I:'frc?Jesm.ln a.Itl_er| _panell Duisburg Essen O THE FUTURE:

Universitesi |||$k||| olarak Almanya’nln  Refugee Integration through Higher Education:
Essen sehrinde faaliyetlerine devam iFolicies and Measures

eden Turkiye ve Uyum Arastirmalari
Merkezi (Stiftung Zentrum fiir Tilrke-
istudien und Integrationsforschung-
ZfT1) Vakfinda gerceklestirildi. e

Betuprs ki sdemicn & Srafemny
Srapoeet Wathrw by B Brthern o Breersh Uneswilie

“Carrying the Academic Heritage to R i . T
the Future: Refugee Integration thro- ety o

ugh Higher Education-Policies and
Measure” basligini tasiyan panele YUk-
sekdgretim Kurulu Baskanvekili Prof.
Dr. M. |. Safa Kapicioglu, Alman politi-
kaci ve Bundestag 10. Baskani Prof. Dr.
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Rita Stissmuth, Turk-Alman Universitesi T
Rektoéra Prof. Dr. Halil Akkanat, Marma- e "
ra Universitesi Rektéri Prof. Dr. Erol Oz- YA wi

var, ODTU Tarih BdlimU Baskani Prof.
Dr. Omer Turan, Turk- Alman Universi-
tesi Goc ve Uyum Arastirmalari Merkezi
Prof. Dr. Murat Erdogan, ZfTI Direktdéri Prof. Dr. Haci Halil Uslucan ve YOK Kurum
Danismani Doc. Dr. Bilge Kagan Ozdemir konusmaci olarak katildi.

YUksekdgretim Kurulu Baskanvekili Prof. Dr. M. I. Safa Kapicioglu’nun ve Alman
politikacl ve Bundestag 10. Baskani Prof. Dr. Rita SUssmuth’un acilis konusmalarini
vaptigl panelde, Orta Dodu’da Akademik Mirasi Koruma Projesi tanitildi ve proje
kapsaminda hazirlanan videolar dinleyiciler ile paylasilarak, Destek Platformu ko-
nusunda bilgilendirme yapildil. Prof. Dr. Turan’in Akademik Miras Uzerine yaptidi
konusmanin ardindan, Panelin ”Mlltecilerin YUksekdgretim Sistemine Entegras-
yonu (Integration of Refugees into Higher Education System)” basligini tasiyan
ikinci bdlimune gecildi. Bu bdlimde, Marmara Universitesi Rektdrl Prof. Ozvar
Universitesinde konu ile ilgili olan iyi uygulama &érneklerini dinleyicilerle paylasti,
ardindan Prof. Dr. Erdodan Avrupa’da Multeci Akademisyenler ve Ogrenciler bas-
likll sunumunu yapildil. ZfTI Direktéri Prof. Dr. Uslucan konuyla ilgili Almanya’ya
ait érnekleri paylastidli sunum ile bu bolim de sona erdi ve soru-cevap kismina
gecildi.

Essen Almanya ziyareti__kapsammda Turkiye’nin Essen Baskonsolosu Sener Cebe-
c__i ile bir araya gelen YOK Heyeti, ayni zamanda Almanya’da égrenim goéren Tlrk
Ogrencilerle de bulustu.




Orta Dogu’da farkl bolgelerde devam eden catismalar ve 6zellikle Suriye’de 2011
yilindan beri devam eden i¢ savas, bolgedeki klltlrel, bilimsel ve akademik mirasin
ciddi boyutlarda zarar gdérmesine, hatta bir kisminin yok olmasina neden olmustur.
UNESCO’nun kisaca Lahey S6zlesmesi olarak bilinen ve 1954 tarihinde imzalanan

- - Silahli Catisma Durumunda Kdltdrel Mirasin Korunmasi: Sézlesmesi, UNESCO’nun
AKADEMIK MIRAS 1970 tarihli Kdltir Varhiklarinin Kanunsuz ithal, [hrac ve Mlilkiyet Transferinin On-
lenmesi ve Yasaklanmasi [cin Alinacak Tedbirlerle flgili S6zlesmesi, 1972 yilinda

ACADEMIC HERITAGE Kabul edilen UNESCO’nun Diinya Dogal ve Kliltdrel Mirasin Korunmasi Sézles-
mesi, 2003 tarihinde kabul edilen UNESCO’nun Somut Olmayan Kdltiirel Mirasin

Korunmasi Sozlesmesi, taraf Ulkelere catisma durumlarinda kultlrel mirasin ko-
runmasi icin caba sarf etmelerini ve sorumluluk almalarini sdylemektedir.

Lahey Sézlesmesi olarak bilinen UNESCO’nun 14 Mayis 1954 tarihli Silahli Catis-
ma Durumunda Kdiltdrel Mirasin Korunmasi Sézlesmesine ve diger bircok baska
uluslararasi s6zlesmeye taraf olmak kultlUrel mirasin korunma ve gelecek kusaklara
aktarimi konusunda acik bir iradeyi icerir. Bu aktarimin baslica araclari siphesiz
Ulkenin egditim kurumlari ve kGtUphaneleridir. Bilimsel ve akademik birikimin Gre-
tildigi ve korundugu bu yerlerin tahrip edilmesi, klltlrel miras olarak kabul edilen
varhikhlarin kendilerinin tahrip edilmesi kadar yikici sonuclar dogurabilmektedir.
Nitekim Uluslararasi Ceza Mahkemesi Roma Statlisi’nlin 8. maddesine gdre “As-
keri amacl olmamasi kosuluyla din, egitim, sanat, bilim veya yardim amaclariyla
kullanilan binalara, tarihi eserlere (...) kasten saldiri diizenlenmesi” savas sucu ola-
rak kabul edilmektedir. Ote yandan, saldiriya ugrayan bu kurumlardaki gérevlilerin
ve bilim insanlarinin gé¢ etmek zorunda birakiimalari sadece bdlgenin degdil tim
insanhigin ortak kultdrel ve bilimsel mirasinda telafisi zor kayiplara yol acmakta-
dir. Devletlerin, uluslararasi kamuoyunun ve sivil toplumun sz konusu kayiplari
en aza indirmek ve telafi etmek amaciyla somut projeler gerceklestirmesi, sade-
ce mevcut kusaklarin degil gelecek kusaklarin da ortak yarari bakimindan hayati
Onem tasimaktadir.
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Orta Dogu ve Bilim Merkezleri

Orta Dogu’da catismalarin yasandidi pek cok Ulkede egitim ve arastirma merkez-
lerinin altyapilari blUyUk zarar gérmustir. Genis anlamiyla Orta Dodu cografyasi
dinyada bilim ve egitimin uzun yillar boyunca énemli merkezlerinden biri olmus-
tur. Yapilan calismalar asirlardir bu cografyada dinyada bilimin ve teknolojinin
gelismesine 6nclllk etmistir.

Bugln tarihte bilime katkilarini konustugumuz, muizelerde sergiledigimiz, ders-
lerde anlattigimiz kurumlarin mirascilari ayni iddiayi sGrdirmekten cok uzakta,
hayatta kalma mUcadelesi vermekteler. Orta Dogu ve Kuzey Afrika’da bitmeyen
savas ve catismalar tim akademik yapilarin ve bilim tarihinin izlerinin silinmesine
neden oluyor. Oysa kaybolan yalnizca Orta Dogu’nun mirasi degdil, dinyanin mira-
sidir. Bu mirasi canlandirmak ve yeniden hayata gecirmek ise tiUm bdlge insanlari
ve uluslararasi toplumun temel énceligi ve gdrevi olmalidir.
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1. Harap Olan Bilim Merkezleri / Devastated Science Centers
Halep/ Aleppo

Ylzyillardir bir cok bilim merkezine ev sahipligi yapmis, bircok medeniyetin bulus-
ma noktasi olmus kadim bir sehirdir Halep.

Ne vazik ki artik butin o kulliyeleri, medreseleri, kGtlphaneleri ve daha pek cok
tarihi ve sosyal yapilari ile dinya mirasi listesinde yer alan eski Halep tehlike altin-
daki merkezler arasinda gosterilmektedir. Halep mimarisinin kalintilari bile kiltarel
miras acisindan énemli kabul ediliyor.

Halep Universitesi Mimarlik Fakultesi 2013 yilinda bombalanmisti. Bombalama son-
rasinda aralarinda akademisyen ve 6grencilerin de yer aldigi 80’i askin insan 6lUr-
ken pek cok kisi de yaralandi. Go6¢ etmek zorunda kalan Halep Universitesi’nden
pek cok akademisyen, bugln Turkiye’de ve dinyanin ¢esitli Universitelerinde bilim
hayatlarina devam etmeye calisiyor.

Aleppo

Hosting many science centers for centuries, Aleppo is an ancient city that has
been the melting pot of many civilizations.

Regrettably, the ancient city of Aleppo, which is found on the world heritage list
with all its madrasas, libraries, and many other historical and social structures, is
now listed on the list of world heritage in danger. Even the ruins of Aleppo are
considered to have significance in terms of cultural heritage.

The Department of Architecture at University of Aleppo was bombed in 2013,
which killed more than 80 people including academics and students, and injured
many others. Forced to emigrate from the University of Aleppo, many academics
are trying to go on about their academic lives in various universities in Turkey and
the world.

Gorsel 1. Halep sehri (AA)

Halep Emevi Kiilliyesi ve Kiitiiphanesi - Halep

Halep Emevi Kllliyesi ve KUtlUphanesi kent merkezinde bulunur. Killiyede kiymet-
li edebi eserler ve dersliklerin bulundugu medrese de yer alir. Yapinin ilk insasi
Emevi dénemine kadar gitmektedir. Ancak yapl zaman icinde bircok defa onarim
gecirmis ve buglnk( halini almistir.

Halep ve cevresi 962 yilinda Bizans imparatoru il. Nikephoros’un saldirisina ma-
ruz kalmistir. Bu saldiri sonucunda tahrip olan yapi, 965 yilinda Seyflddevle el-
Hamadani tarafindan onarilmistir.

Selcuklulardan sonra yapi Eyyubiler zamaninda 1159’ daki bir yangin sonrasinda
yap! blyUk oranda yenilenmistir. Bu yenileme calismalari sirasinda sadece minare
6zguln olarak kalmistir. 1260 da Mogollarin Haleb’i isgali sirasinda yapi yine tahrip
olmustur. Yapi Osmanli déneminde de onarilmistir.

Kulliye ve icerisindeki kUtlUphaneler, yazma eserler 2013 yilinda Suriye’de devam
eden i¢ catismalar sirasinda hasar gérmdus, yapida yer alan minare de mevcut yo-
netimin askeri glcleri tarafindan yikilmistir.

Aleppo Umayyad Complex and Library - Aleppo

The Aleppo Umayyad Complex and Library is situated in the city center. The
complex also has a madrasa, which had valuable literary works and classrooms.
The first construction of the building dates back to the Umayyad period. However,
it has undergone numerous repairs and changes before taking its present form.

Aleppo and its surroundings were attacked by the Byzantine Emperor Nikephoros
Il Phokas in 962. The building, which was damaged as a result of this attack, was
repaired by Sayf al-Dawla in 965.

The building was extensively renovated after the Seljuks, notably by the Ayyubids
after a fire in 1159. Only the minaret has remained in its original form after these
renovations. In 1260, the mosque was destroyed again when the Mongols invaded
Aleppo. The building was also repaired in the Ottoman period.

The complex, library and manuscripts were damaged during the civil war in Syria
in 2013 and the minaret was destroyed by the military forces of the government.

http:/www.selcuklumirasi.com/architecture-detail/halep-ulu-camii#
http:/www.selcuklumirasi.com/architecture-detail/aleppo-great-mosque
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Gorsel 2. Emevi Camii (AA)

Gorsel 3. Emevi Camii ic avludan gérinim (AA)

Gorsel 4. Emevi Camii i¢ avludan gérinim (AA)
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Gorsel 5. Emevi Camii ic avludan goérinim (AA)
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Bagdat Ulusal Kiitiiphanesi - Bagdat

2003 yilinda Bagdat’in ele gecirilmesinden sonra Bagdat'ta pek cok kutliphane
bilincli bir sekilde pes pese atese verildi. Bu kitlphaneler arasinda Ulusal KGtlp-
hane, Diyanet isleri Bakanligrna ait Kur’anlar KUtUphanesi, Evkaf KUtUphanesi,
Muntasiriye Universitesi Kitliphanesi ve Ulusal Arsiv de vardi. Bu yanginlarin es
zamanli olmasi, kitaplarin belli yerlerde toplandiktan sonra yakilmasi, yakma isle-
minde kimyasal maddelerin de kullaniimis olmasi, bir hafta arayla ilk yanginin bas-
latilmis olmasi kUtlUphanelere yonelik bilin¢li bir yok etme girisiminin yGrataldaga-
N0 dUistnddrmektedir. O ddénemde sadece Bagdat’taki kitlphaneler degil, insanlik
tarihi de yakilmak istenmisti. Bu durum Bagdat ve kUtUphaneleri icin aslinda ilk
degildi. Mogol HikUmdari Hilagu Bagdat’a girdikten sonra yaptidi ilk islerden bi-
risi dinyanin en blyUk kitUphanelerinden olan Bagdat KltlUphanesindeki eserler
Dicle nehrine atarak yok etmek olmustu.

1920 yilinda kurulan Bagdat Ulusal KUtlUphane sinde pek cok kitap, dergi, gazete,
mikrofilm, haritalar, fotograflar, Osmanli dénemi ne ait pek cok resmi ve gayri-
resmi belgeler bulunmaktaydi. Kiitiphanede kesin rakamlar belli olmamakta bir-
likte 400 bin cilt Gzerinde basil kitap ve dergi ve 12 milyon lzerinde belge bulun-
maktaydi. Irak’in modern tarihi, politik, sosyal ve kultlUrel hayatina ait en énemli
eserler ve kaynaklar da bu kitUphanede bulunmaktaydi.

Bu yangin sonrasinda kuUtUphanedeki kitaplarin en az %25’i ve arsivlerin %60,
harita ve fotograf arsivinin tamami yok edildi.

iki yangin arasindaki stirede kitaplarin ve belgelerin bir kismi cevredeki camilere
ya da Necefe gibi glvenli bélgelere tasinarak kurtarilabilmisti.

Bagdat Ulusal Arsivi

Ulusal Katiphanenin ikinci katinda bulunuyordu. Yangindan sonra geriye kUller ve
ortaya cikan korkunc isinin bir kaniti olarak erimis mobilyalar kalmisti.

Evkaf Kitliiphanesi

Yangin sonrasl duvarlar disinda ayakta kalan pek az sey olmustu. %90’ kitap-
lar olmak Uzere kUtlUphanedeki belgelerin %40’1I yok oldu. Kltlphanede genis bir
Kur’an koleksiyonu, pek ¢cok dini eser ve binlerce el yazmasi gibi paha bicilemeyen
eserler bulunmaktaydi.

Beyt-iil Hikme Kiitiiphanesi (Bilgelik Evi)

KlUtiphane bombalama sirasinda isabet almis, daha sonra ise yakilmis ve yag-
malanmistir. Kiitiiphanede ingiliz ve Fransiz hikimet dokimanlari, Bagdat’taki
yahudi toplumuna ait belgelerin yani sira ibni Sina’nin el yazmalari ve Hariri’nin
Makamat’i gibi cok degerli ve nadir eserler bulunuyordu. Yagmalanan eserlerin bir
kismi kitapcilarda satilmisti.

Bagdat Universitesi Giizel Sanatlar Fakiiltesi Kiitiiphanesi

KUtlphanede 70.000 binden fazla eser bulunaktaydi. Irak’in en blylk ve en iyi
sanat koleksiyonu bu kUtUphanedeydi. GUzel sanatlar, tiyatro, tasarim, eski ve mo-
dern tarih, edebiyat konularinda pek cok eser vardi. Kitlphane yagmalanmis ve
yakilmis, geriye beyaz tozlardan baska bir sey kalmamisti.

El- Mutanabbi Caddesi

Bagdat’in eski caddelerinden biri olan bu cadde kitapci ve sahaflari ile meshurdu.
Irak’in kitap merkezi olarak kabul edilir ve kitapseverlerin bir bulusma yeri olarak
bilinirdi. Cadde bombalanarak El Asiriye ve El Nahda gibi ¢cok degerli eserlerin
bulundugu kltlUphaneler ve pek cok kitapevi yok edilmisti.
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Baghdad National Library - Baghdad

After Baghdad was captured in 2003, many libraries in Baghdad were deliberately
set on fire one after another. Amongst those libraries were the National Library,
the Quran Library under the Presidency of Religious Affairs, the al-Mustansiriya
University Library, the Fine Arts Faculty Library, and the National Archive. The
concurrent occurrence of the fires, burning of the books collected in certain
places, usage of chemicals during the fires, and the occurrence of the first fire
after a week suggest that the libraries were deliberately set on fire in an attempt
to destroy them. At that time, not only the libraries in Baghdad, but also the
history of humanity was also intended to be burned down.

It was not the first incident that happened in Baghdad and its libraries. After
capturing Baghdad, the Mongolian Emperor Hulagu Khan destroyed all the literary
works in Baghdad Library, one of the largest libraries in the world at the time, by
throwing them into the Tigris River.

Founded in 1920, the Baghdad National Library had many books, magazines,
newspapers, microfilms, maps, photographs, and many official and unofficial
documents dating back to the Ottoman period. The most important works and
resources related to the modern history of Irag and its political, social and cultural
life were found in this library.

The fire destroyed at least 25% of the books in the library, 60% of the archives and
the whole map and photography archives.

In the period between the two fires, some of the books and documents were
saved after they were transferred to the nearby mosques or safe zones such as
Najaf.

Baghdad National Archives

It was on the second floor of the National Library. After the fire, there remained
ashes and molten furniture as evidence of the terrible emerging heat.

Foundation Library

There were a few things that survived the fire other than the walls. 40% of the
documents in the library, of which 90% were books, were destroyed. The library
had invaluable works such as a large collection of Quran, many religious works
and thousands of manuscripts.

Bayt al-Hikma (House of Wisdom) Library

After being hit during the bombing, the library was then burned down and looted.
There were British and French government documents, documents belonging to
the Jewish community in Baghdad, as well as valuable and rare works such as
the manuscripts of Ibn Sina and Magamat of al-Hariri in the library. Some of the
looted works were sold in bookstores.

Library of the College of Fine Arts at the University of Baghdad

There were more than 70,000 works in the library. The largest and best art
collection in Irag was found in this library. There were many works on fine arts,
theater, design, ancient and modern history and literature. The library was looted
and burned down, leaving only white dust behind.

Al-Mutanabbi Street

This street, one of the oldest streets in Baghdad, was famous for its bookstores
and outdoor bookstalls. Being the book center of Iraq, it used to be known as the
meeting point of booklovers. When the street was bombed, libraries, in which
such worthy works as Al Asiriye and Al Nahda existed, and many bookstores were
destroyed.
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Gorsel 1. Irak Milli KGtUphensindeki kitaplardan geriye kalanlar (AA)
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Gorsel 3. Irak Milli KGtUphanesini yanmis halde gbdren calisanlar géz yaslarini tutamadi (AA)

Musul Universite Kitiiphanesi - Musul

DAES, Musul KiGtlUphanesini askeri kisla ve militanlari icin egitim kampi olarak kul-
lanmisti. Bu sUrecte Universite kUtlUphanelerinde bulunan 80 milyondan fazla ki-
tap ve elektronik belge yok edildi.

Universitede bulunan ve Orta Dogu’daki en blyUk matbaa da, kitliphanelerle be-
raber havaya ucurularak kullanilamaz hale getirilmisti. Bircok fakullte binasi yerle
bir olmus veya yikilmis olan Universite yerleskesinde, mermi, bomba veya yangin
izi olmayan bir yer gdrmek neredeyse imkansiz.

Musul Universitesi’nde yaklasik 45 bin 8drenci turli imkansizliklar icinde egditim
gdruyor. Bir zamanlar Orta Dogu’nun en blyUk edebi koleksiyonuna sahip oldugu
sdylenen Musul Universitesi Kuttiphanesi, kitap toplama merkezleri ile yeniden
ihtisamli glinlerine dénmeyi bekliyor.

The Library of Mosul University - Mosul

ISIS used the Library of Mosul University as a barrack and training camp for its
militants. Under their rule, more than 80 million books and electronic documents
were destroyed.

The printing house of the university, the largest printing house in the Middle
East, and the library were also blown up along with the library and was rendered
unusable.

[t is almost impossible to see a place without traces of bullets, bombs and fire
on the university campus, where many faculty buildings have either collapsed or
been destroyed. Roughly 45,000 students are enrolled at Mosul University.

Once the largest literary collection in the Middle East, the Library of Mosul
University hopes to rebuild its elegance through book collection centers.

1. https://www.aa.com.tr/tr/dunya/harabeye-donen-musul-universitesinde-egitim/1045534
2. https://anadoluimages.com/p/13564523
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Gorsel 2. DAES tarafindan yakilan Universite Kitliphanesi (AA) Gorsel 4. Herseye ragmen Universitede hayat devam ediyor (AA)
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Musul Miizesi Kiitiiphanesi - Musul

2014 Haziran’da Musul’u ele geciren ISID terdr érgitiinin ilk hedeflerinden birisi
olan Musul Muzesi ve KitUphanesi dliinya mirasinda 6énemli bir yer tutmaktaydi.

Islamiyetin ilk yillarindan itibaren el yazisiyla yazilan yiizlerce kitap, terdristler ta-
rafindan yakildi. islam medeniyetinin &nemli merkezlerinden biri olan ve yillarca
bilim adamlarina ev sahipligi yapan 100 yillik kGtUphane binasi ile birlikte Musul
Mlzesi de 2014 yilinda yikilmistir.

ISID’in isgal altinda tuttugu Musul kentinde bulunan ve biinyesinde binlerce kitap
yer alan Musul Katliphanesi’nin yakilmasi 27 Subat’ta Birlesmis Milletler Glvenlik
Konseyi tarafindan kinandi. Kitiphanede 10 binden fazla kitap, en az 700 nadir el
yazmas! ve Osmanli imparatorlugu déneminin cok sayida eseri bulunuyordu.

Mosul Museum Library - Mosul

Mosul Museum Library, which was one of the first targets of the terrorist
organization ISIS that seized Mosul in June 2014, has an important place in the
world heritage.

Hundreds of handwritten books that have been written since the early years of
Islam were burned by terrorists. The museum, one of the most important centers
of the Islamic civilization that has welcomed scientists for years, was demolished
in 2014, along with the 100-year-old library building.

The United Nations Security Council condemned the burning of the Mosul Library,
a library consisting of thousands of book, which was located in the city of Mosul,
occupied by ISIS, on February 27th.

The library had more than 10 thousand books, at least 700 rare manuscripts and
many works of the Ottoman period.

1. UN News Service, Irag: UNESCO outraged over terrorist attack against Mosul Museum, 26 February 2015, ava-
ilable at: http:/www.refworld.org/docid/54f064434.html| [accessed 8 October 2018]

Gorsel 1. DEAS’In harabeye cevirdigi Musul Mlzesi (AA)

Gorsel 2. DEAS’In harabeye cevirdigi Musul Muzesi (AA)
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Gorsel 4. DEAS’In harabeye cevirdigi Musul Muzesi (AA)

Yunus Nebi Kiilliyesi ve Kiitiiphanesi - Musul

Yiuzlerce yillik Yunus Nebi kulliyesinde dnemli eserlerin bulundugu kuttphaneler
ve aynl zamanda dersliklerin bulundugu medrese yer almaktaydi. Killiye dénemi-
nin dnemli ilim merkezlerinden biriydi. Yerleske Musul’da yer alan énemli Selcuklu
dénemi eserlerindendir. Yapim yillari 1108-1113 olarak kabul edilmeltedir. Musul’da
eski Ninova’da Asur tapinadl (Yunus Manasbn) Uzerine yapilmistir. 12. y.y.In bas-
larinda Selcuklu emirlerinden birisi tarafindan bir mescid ile ribat ilave edilmistir.
Tugtekin Ribati Tlrbeye dénlstlrdimuastir (1108-1113). Daha sonra yapilan ilaveler-
le kulliye genisletilmistir. BuglnkuU kulliye cami ve tlrbe, minare, tekke ve medrese
hlcreleri ve diger yapilardan meydana gelmektedir.

DEAS 2014 yilinda kenti ele gecirdikten sonra Nebi Yunus Killiyesi ve ¢cevresinde
yer alan tarihi mekanlari adir tahribata ugratmisti. 2017 yili Ocak ayninda Kuilliye
DAES’ten kurtariimistir.

Yunus Nebi Complex and Library - Mosul

There were a library with important works and a madrasa consisting of classrooms
in the centuries-old Yunus Nebi Complex. The complex was one of the most
important science centers of its time. Yunus Nebi Complex is one of the most
important buildings of the Seljuk period in Mosul. It is believed to be built in
1NO08. It was built on top of the Assyrian temple (Yunus Manasbn) found in the
ancient Nineveh in Mosul. In the beginning of the 12th century, a masjid and ribat
were added to the building by one of the Seljuk amirs. Toghtekin turned the ribat
into a mausoleum (1108-1113). The complex was later expanded with additions.
The current complex consists of a mosque, mausoleum, minaret, khangah and
madrasa and other structures.

After ISIS seized the city in 2014, the historical places in Nebi Yunus Complex and
its surroundings were severely damaged. The complex was liberated from ISIS in
January 2017.

1. Batlk Selcuklu Mirasi.Konya, Selcuklu Bekediyesi 2014. http:/www.selcuklumirasi.com/architecture-detail/
nebi-yunus-kulliyesi

2. Osmanli Vilayet Salnamelerinde Musul. Ankara, ORSAM, 1992.http://orsam.org.tr//d_hbanaliz/a_yayinlar_
kitap_5tr.pdf

3. https://anadoluimages.com/p/11444540
4. https://anadoluimages.com/p/11421927
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Gorsel 3. DEAS’tan kurtarilan Nebi Yunus Turbesi (AA)

Gorsel 2. DEAS’tan kurtarilan Nebi Yunus Turbesi (AA) Gorsel 4. DEAS’tan kurtarilan Nebi Yunus TUrbesi (AA)
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2. Ayakta Kalan / Kalmaya Calisan Bilim Merkezleri
Abdulkadir Geylani Kiilliyesi ve Kiitiiphanesi - Bagdat

Bagdat sehir merkezinde bulunan kulliye ylzlerce yildir kGtUphanesi ve edebi
eserleri ile bir ilim merkezi konumunda. GUnimUzde daha ¢cok Abdulkadir Geylani
TUrbesi ile anilmakla birlikte déneminin bilim merkezi oldugundan pek ¢cok edebi
esere de ev sahipligi yapmaktadir.

1165 yilinda yapilan yerleske tlrbe daha sonraki onarimlarla genisletilmistir. Kanu-
ni Sultan Stleyman lrak Seferi'’nden (1534) sonra Mimar Sinan’a kllliyeyi yeniden
yaptirmistir. 1638’de iV. Murat tarafindan genis 6lclide yenilenmis, Sultan 1708’de
Sultan Il. Ahmet, 1865’de Sultan Abdulaziz ve 1903’'te, Abdldlhamit tarafindan ona-
rilmistir. 1982-84 yillarinda Irak Vakiflar Bakanhgrnca restore edilmistir.

Abdul Qadir Gilani Complex and Library - Baghdad

For centuries, the complex, located in the center of Baghdad, is a science center
with its library and literary works. As it was the science center in its era while
nowadays referred with Abdul Qadir Gilani Complex, it hosts a number of literary
WOrKks.

Built in 1165, the mausoleum was extended with subsequent repairs. Suleiman
the Magnificent, after the Iraqgi Expedition (1534), rebuilt the mosque to Mimar
Sinan. Suleiman the Magnificent had Mimar Sinan rebuild the complex after the
Irag Campaign (1534). It was extensively renovated by Murad |V in 1638. It was
also repaired by Ahmed Il, Abdllaziz and Abdul Hamid Il in 17708, 1865 and 1903
respectively.

http:/www.selcuklumirasi.com/architecture-detail/abdulkadir-geylani-turbesi

http://www.selcuklumirasi.com/architecture-detail/abdulkadir-geylani-mausoleum

Gorsel 1. Abdulkadir Geylani Kulliyesi ve KUtlUphanesi (AA) (Fotograflar Zeliha Kogak Tufan’in arsivinden)
(Photograph: Zeliha Kocak Tufan’s archive)

|

Gorsel 2. Abdulkadir Geylani Kulliyesi ve KatUphanesi (AA) (Fotograflar Zeliha Kogak Tufan’in arsivinden)
(Photograph: Zeliha Kocak Tufan’s archive)
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Gorsel 3. imam Azam Kulliyesi, Bagdat (Fotograflar Zeliha Kog¢ak Tufan’in arsivinden) Gorsel 5. imam Azam Kulliyesi, Bagdat (Fotograflar Zeliha Kogak Tufan’in arsivinden)
Imam Azam Complex Baghdad (Photograph: Zeliha Kocak Tufan’s archive) Imam Azam Complex Baghdad (Photograph: Zeliha Kocak Tufan’s archive)

Gorsel 4. imam Azam Kdlliyesi, Bagdat (Fotograflar Zeliha Kocak Tufan’in arsivinden) Gorsel 6. imam Azam Killiyesi, Bagdat (Fotograflar Zeliha Kocak Tufan’in arsivinden)
Imam Azam Complex Baghdad (Photograph: Zeliha Kocak Tufan’s archive) Imam Azam Complex Baghdad (Photograph: Zeliha Kocak Tufan’s archive)
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Muntansiriye Medresesi ve Universitesi - Bagdat

D6neminin Universitesi konumunda olan Muntasiriye Medresesi Bagdat’ta Dicle
kenarinda yer alir. Halife Mustansir tarafindan 1233 yilinda insa ettirilmistir. Hem
Osmanli Doénemi’nde hem de Irak Cumhuriyeti zamaninda defalarca onarilmistir.
Pek cok edebi ve el yazmasli esere ev sahipligi yapmaktadir.

Giris eyvaninin karsisindaki eyvan mescid haline getirilmistir. Zemin katta ve birin-
ci katta muhtelif bGyUklUkte 6Jrenci odalan bulunur.

Do6rt Stnni mezhebin her biri icin boélimlerin yer aldigi yapinin dikdértgen planli
ve tugladan insa edilmis eyvanlari, odalari ve koridorlari yine dikdértgen bir avlu-
yu cevreliyordu.

Medresenin slslemesine blUyuk dnem verilmistir. ic ve dis cephelerde tugla érgu
dizisine bagh olarak duvarlarin monotonlugu giderilmistir. Ta¢c kapida eyvan ke-
merlerinde, sathi nisler icerisinde geometrik, bitkisel sislemeler ve yazi kusaklari-
na yer verilmistir. Motifler arasinda palmet ve rumilere yer verilmis olup bu sUsle-
me terakota tekniginde gerceklestirilmistir.

Mustansiriva Madrasa and University - Baghdad

Muntasiriya Madrasa, the university of its time, is situated by the Tigris in Baghdad.
It is @ madrasa with two storeys, four iwans and an open courtyard. It was built
by Caliph al-Mustansir in 1233 and was repaired many times both in the Ottoman
period and the period of the Republic of Irag. It hosted a lot of literary and
handwritten works.

The iwan facing the entrance iwan was converted to a masjid. There are rooms for
students in various sizes on the ground and first floor.

The brick-walled iwans, rooms and corridors of the building, which were built
in rectangular shape and included separate divisions for each of the four Sunni
sects, were surrounded by a rectangular courtyard.

A great emphasis was placed on the decoration of the madrasa. The monotonous
design of the walls was eliminated by courses of bricks on the interior and exterior
facades. There are geometrical and plant decorations and epitaphs on the portal,
iwan vaults and inside surface niches. This decoration was made with Terracotta
technique while palmette and rumi were employed in the motifs

1. http://www.selcuklumirasi.com/architecture-detail/mustansiriye-medresesi
2. https://islamansiklopedisi.org.tr/mustansiriyye-medresesi

Gorsel 1. Muntansiriye Medresesi ve Universitesi - Bagdat

Akademik Miras / Academic Heritage
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Musa Kasim Medresesi ve Kiitliphanesi - Bagdat

Bagdat’in bati yakasinda bulunan ve Kazimeyn adiyla anilan killiye, M(sa el-Kazim
ile (6.183/799) torunu Muhammed el-Cevad’'in (6. 220/835) mezarlari etrafinda
gelismis ve semte adini vermistir.

M(Gsa Kazim Kdlliyesi, ortasinda tlUrbe ve caminin yer aldidi genis bir avlunun et-
rafinda siralanan medrese, imaret, imam-seyh odalari ve kitUphanelerin yer aldigi
iki kath revakl hicrelerden olusmaktadir.

TUrbe-cami avlusunu Ug¢ taraftan saran yapilar medrese, tekke, kUtUphane ve Sii
ileri gelenlerinin ikamet ettigi odalardan meydana gelmektedir.

Musa al-Kadhim Madrasa and Library - Baghdad

Situated on the western bank of Baghdad, the complex, known as al-Kadhimain,
spread around the tombs of Musa al-Kadhim (d. 183/799) and his grandson,
Muhammad al-Jawad (d. 220/835), and gave its name to the district.

Musa al-Kadhim Complex consists of two-storey vaulted cells, which include
a madrasa, imaret, imam-sheikh chambers and libraries lined around a large
courtyard with a mausoleum and mosque.

The buildings that surround the courtyard of the mausoleum and mosque is
composed of a madrasa, khangah, library and rooms used by Shiite elders.

1.https://islamansiklopedisi.org.tr/musa-kazim-kulliyesi
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Gorsel 1. Musa Kazim Medresesi (Diyanet Ansillopedisi)

Gorsel 2. Musa Kazim Medresesi (AA)

Gorsel 3. Musa Kazim Medresesi (AA)
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Halep Universitesi - Halep

Yuzyillardir bir cok bilim merkezine ev sahipligi yapmis, bircok medeniyetin bulus-
ma noktasi olmus kadim bir sehirdir Halep.

Ne yazik ki artik bGtlin o killiyeleri, medreseleri, kGtlUphaneleri ve daha pek cok
tarihi ve sosyal yapilari ile dinya mirasi listesinde yer alan eski Halep tehlike altin-
daki merkezler arasinda gosterilmektedir. Halep mimarisinin kalintilari bile ktlttrel
miras acisindan énemli kabul ediliyor.

Halep Universitesi Mimarlik Fakultesi 2013 yilinda bombalanmisti. Bombalama son-
rasinda aralarinda akademisyen ve 6Jrencilerin de yer aldigi 80’i askin insan &lUr-
ken pek cok kisi de yaralandi. G6¢ etmek zorunda kalan Halep Universitesi’nden
pek cok akademisyen, buglin Tlrkiye'de ve dlnyanin c¢esitli Gniversitelerinde bilim
hayatlarina devam etmeye calisiyor.

University of Aleppo - Aleppo

Hosting many science centers for centuries, Aleppo is an ancient city that has
been the melting pot of many civilizations.

Regrettably, the ancient city of Aleppo, which is found on the world heritage list
with all its madrasas, libraries, and many other historical and social structures, is
now listed on the list of world heritage in danger. Even the ruins of Aleppo are
considered to have significance in terms of cultural heritage.

The Department of Architecture at University of Aleppo was bombed in 2013,
which killed more than 80 people including academics and students, and injured
many others. Forced to emigrate from the University of Aleppo, many academics
are trying to go on about their academic lives in various universities in Turkey and
the world.

1. https://whc.unesco.org/en/list/21/gallery/
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Gorsel 2. Halep Universitesi (AA)
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Gorsel 3. Halep Universiteinde egitim devam ediyor (AA)

Yemen

Romali cografyacilar tarafindan bir zamanlar “Mutlu Arabistan” olarak adlandi-
rilan Yemen bugin o mutlu ginlerinden cok uzakta. Ulkede 2014 yili sonlarinda
baslayan catismalar 10 binlerce Yemenlinin 6limUne neden olan bir i¢ savas halini
almistir. Catismalar sirasinda okullar, hastaneler, Pazar yerleri ayrim yapilmaksizin
bombalanmakta, Universite kampuUsleri silahli milislerce kontrol altina tutulmaya
calisiimakta, okullarina giden akademisyenler ve égrenciler kacirilmakta, alikonul-
makta ya da oéldirilmektedir. ic savasla birlikte gida krizi de yasanan Ulkede 14
milyon sivil acliktan dlme riskiyle karsi karsiya.

Yemen

Yemen, which was once called "Happy Arabia” by Roman geographers, could not
be farther from its glorious days. The conflicts that began in late 2014 turned into
a civil war that has led to the death of tens of thousands of Yemenis. Schools,
hospitals and markets have been bombed indiscriminately during the conflicts,
university campuses have been controlled by armed militia and academics and
students have been kidnapped, detained or killed on their way to university. Due
to the food crisis caused by the civil war, 14 million civilians now face the risk of
death from starvation.
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Gorsel 1. Saldiriya ugrayan Tip Fakultesi (AA)

Gorsel 2. Saldiriya ugrayan Tip FakUltesi (AA)

Gorsel 3. Saldiriya ugrayan Tip Fakultesi (AA)

Gorsel 4. Saldirilya ugrayan Tip Fakultesi (AA)
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3.HarapOlanDigerEgitimMerkezleri/Devastated OtherEducationCenters

Halep

Anaokullari ve ilkokullar basta olmak Uzere bircok harap olmus egditim merkezi
vardir. Bazilari asagida listelenmistir.

Aleppo

There are lots of damaged education centers such as schools and kindergartens.
Some of them are listed below:

« Al-Kefah School, severely damaged, February 10, 2015

¢ Al-Nahda Ash-Shara’iya, moderately damaged, August 11, 2014
¢ Al-Mamoun, moderately damaged, February 6, 2015

¢ Al-Madrasa As-San’aiya Al-Khamisa, severely damaged, August 8, 2014
¢ Al-Fardos, severely damaged, February 3, 2014

e Ain Al-Jalut Elementary, destroyed, April 30, 2014

* Sa’ad al-Ansari, moderately damaged, April 12, 2015

* Al-Kamal School, moderately damaged, December 27, 2014

* Andan School, severely damaged, December 16, 2014

* Tawi School, destroyed, June 12, 2014

e Darat Izza School, severely damaged, November 6, 2014

www.anadoluimages.com
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Sam

Savas ve dlzensizlikler tarihi ve klltlrel pek cok mirasin yok olmasina neden oldu.
Ayrica anaokullarindan Universitelere kadar tahrip edilen egitim ve 6Jretim mer-
kezlerin yUzlerce cocuk ve gencin mezari olurken yasayanlarinda zihinlerinde kalici
izler biraktl. Pek cok okul harap oldu. Bu okullardan bazilari asadida listelenmistir.

Damascus

There are lots of damaged education centers such as schools and kindergartens.
Some of them are listed below:

« Deir al-Asafir School, severely damaged, April 24, 2015

¢ Badr Al-Din Al-Hussein Technical Institute, moderately damaged, April 29, 2014
e Sagba Elementary, destroyed, September 30, 2014

* Ath-Thamena Elementary, severely damaged, March 8, 2015

* Al-Hayat School, severely damaged, November 5, 2014

¢ Ahmad Ash-Shami, severely damaged, August 27, 2014

« UNWRA Ash-Sha’b School, severely damaged, November 9, 2014

¢ Az-Zabadani Modern Girl’'s High School, severely damaged, January 1, 2015

* Qasim Ali Jadid School, severely damaged, December 17, 2014

www.anadoluimages.com
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Proje Kapsaminda Hazirlanan Brosiirler ve Akademik Miras
Brochures of the Project and The Academic Heritage

'3 PRESERVATION OF THE
ACADEMIC HERITAGE
IN THE MIDDLE EAST

Akademik Miras / Academic Heritage
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Qﬂ Umayyad Complex

The complex is situated in the city center.

The first construction of the building dates back
to the Umayyad period. However,

it has undergone numerous repairs and
changes before taking its present form.

Umayyad Complex and lerary
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Aleppn Unwermty

Aleppo Old Cit‘y
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Umayyad Complex and Library
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Qﬂ Aleppo University Qﬂ Aleppo Old City

An ancient city hosts to many science centers throughout the centuries,

Aleppo Universty Faculty of Architecture was bombed in January 2013. Aleppo has been the melting pot of many civilizations.

At least 80 people were killed and 160 injured. Regrettably, Aleppo has gone from a city on the world heritage sites lists
Most of dead were students and academics. with its madrasas, libraries, and other historical and social structures to

a city on the list of endangered world heritage sites.
Displaced from the University of Aleppo, many academicians are 4 e d

trying to go on with their academic lives in various universities
in Turkey and the world.

Even the ruins of Aleppo are considered significant in terms of cultural heritage.

PRESERVATION OHF THE

www.academicheritage.org soakadeimikmias Abcademik Mira ACADHEMIC HERITAGE
1M THE MEDHDLE EAST

PRESEEVATION OF THE
www_academiﬁhe;ltage.grg o @ ok oemkmiingy Aademik, Mira @ ACATHEMBC HERTTAGE

IN THE MIDDLE EAST




o
o
)
b
=
]
T
D
£
]
S
(0]
(%]
<
~
(2]
@
>
=
]
£
]
S
(]
x
<

PRESERVATION OF THE
ACADEMIC HERITAGE
IN THE MIDDLE EAST

B

W e ¥ BAGHDAD

- I‘ " ll' 1
.f/.rﬁnm.w [

Abdul Qadlr Gllanl Cnmplex

= ik _“ A

Baghdad National lerary

YK e LT

ANADOLU AGENCY

Q‘ Abdul Qadir Gilani Complex

A place of worship and education center with
hundreds of books.

Complex had built in 1165, the mausoleum
was extended with subsequent repairs.
Suleiman the Magnificent and Mimar Sinan
rebuild the complex it the 16th century.

\)' Abdul Qadir Gilani Complex Library

The complex has a wide courtyard, a mosgue,
mausoleum, khangah, minarets, and a library.
There are hundreds of precious literary and history
books in the library of the complex.

a PRESERVATION OF THE
ACADEMI. HERITAGE
IN THE MIDDLE EAST
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Mustansiriya Madrasa and University

BT IR

H b

Q‘ Mustansiriya Madrasa and University

It was built by Caliph al-Mustansir in 1227 and
was repaired many times both in the Ottoman
period and the period of the Republic of Iraq.
The brick-walled iwans, rooms and corridors of
the building, which were built in rectangular
shape and included separate divisions for each
of the four Sunni sects, were surrounded

by a rectangular courtyard.

J Mustansiriye Madrasa
o

There are student roams of various size on the ground
floor and the 1st floor. There are larger places to the
East and West, which are used far administrative and
supply purpo

J Mustansiriye University
®

It is a very important university for Baghdad, even
includes cancer and genetic research center.

The universty still survives. But the surronding area
attackt and bombed many times.

"R\ PRESERVATION OF THE
www.academicheritage.org o @ rakademdmiras o,u_.._ll..-..h.u.u, @ ACADEMIC HERTIAGE

IN THE MIDDLE EAST

Baghdad Libraries 2003

Q‘ Baghdad Libraries

History repeated itself in April 2003.

Upon capturing Baghdad, the Mongolian
Emperor Hulagu Khan destroyed the contents
of the Baghdad Library, one of the biggest
libraries in the world at the time, by throwing
them into the Tigris River.

In 2003, many centuries later, the Baghdad
libraries were set on fire one after another.

\)' Baghdad Libraries

Amongst those libraries were the National
Library, the Qur'an Library under the
Presidency of Religious Affairs,

the Al-Muntasiriya University Library, the Fine
Arts Faculty Library, and the National Archive.

It was not just the libraries of Baghdad

that burned down, but the history
of humanity as well.
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PRESERVATION OF THE
ACADEMIC HERITAGE
IN THE MIDDLE EAST

TURKISH
AIRLINES
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g MOSUL

Yunus Nebi Complex

ARADOLU AGENCY

Akademik Miras / Academic Heritage

Q‘ Yunus Nebi Complex

Hosting hundreds of valuable historical and literary
books and libraries and classrooms, it is not just

a worship place but also an education center,
Yunus Nebi Complex is one of the most important
building in Mosul. It is believed to be built in 1108.
It was built on top of the Assyrian temple

found in the ancient Nineveh in Mosul

J‘ Yunus Nebi Complex

After ISIS seized the city in 2014, the historical

places in Nebi Yunus Complex and its surroundings
were severely damage

Although the complex was liberated from 1515 in January
2017, the remnants of the complex look like ruins.
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Akademik Miras / Academic Heritage

Ql Library of Mosul University

ISIS used the Library of Mosul University as
barracks and a training camp for its militants.

Q‘ Mosul Museum and Library

Mosul Museum Library, which was one of the
first targets of the terrorist organization ISIS
that seized Mosul in June 2014, has an important
place in the world heritage.

Under their rule, more than 80 million books

and electronic documents were destroyed.
The printing house of the university,
the largest in the Middle East, was also blown

The United Nations Security Council condemned
the burning of the Mosul Library, a library consisting
of thousands of book, which was located

up along with the library and rendered
inoperable.

in the city of Mosul, occupied by ISIS.

J \-)' Mosul Museum, Library and Others
® |ibrary of Mosul University i .

ISIS has burned or stolen collections of books and papers
from various locations, including the Central Library of Mosul,
the library at the University of Mosul, a Sunni Muslim library,
a 265-year-old Latin Church and Mo r of the
Dominican Fathers, and the Mosul Museum Library

On a campus where many faculty
buildings have either collapsed or
been destroyed, it is almost impossible

to see a space that has not been
marked with bullets, bombs, or fire.
Roughly 45,000 students are enrolled
at Mosul University, striving for an
education under dire circumstances.

PRESERVATION OF THL
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Yemen, once referred to as “Happy Arabia”
by Roman geographers, could not be fur-
ther from those former days of glory.

The conflict that began in late 2014 turned
into a civil war that led to the deaths of tens
of thousands of Yemenis.

\) Hudeyda University
&

Schools, hospitals and markets have been
bombed indiscriminately during the conflict,
university campuses have been overtaken
by armed militia and academicians and
students have been kidnapped, detained or
killed on their way to university.
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Carrying Syrian Academic Heritage
To The Future: Preserving Academic
Heritage In The Middle East

UMUTTAN BASARIYA
FROM HOPE TO SUCCESS

Dr. Rida ANIS
Hasan Kalyoncu University
Faculty Member

1) Introduction

It is a fact that the never-ending political conflicts, wars, and insolubilities do
not only destroy villages, cities, and countries. They have an incredibly negative
influence on long-time fund of knowledge and the educational process. They
totally or partially damage long-established science centers, freezing the role
of thousands of academics and hundreds of thousands of students who are the
hope and source of future planning and guidance for the coming generations of a
certain country. They significantly affect the various aspects of the socio-cultural,
political, economic, and educational life of communities of turmoil.
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The picture of the impact of war in Syria on all aspects of life is the gloomiest
and most devastating one. It has generated the 21st century’s worst and most
catastrophic humanitarian crisis with more than 500,000 Syrians killed and
almost half of the population displaced inside or outside Syria. It is reported that
the scale of Syrian displacement is not only tremendous but also threatening to
be worse in the course of the coming years; it is rapidly expanding over simply
because all life conditions are constantly deteriorating inside Syria.

2) Syrian Education In The Context Of Conflict

Since the beginning of the Syria crisis in 2011, we have had the worst scenario in
education (schools, universities, libraries, and research centers). The immensely
complex and long conflict in Syria has left academic institutions, starting from
elementary to higher education, either fragmented or substantially dysfunctional.
Unforetunately, education “has become a societal security issue. A generation of
Syrian children have had their formal education suspended” (UNHCR, 2014). Not
only has the war impacted schools and universities in Syria, the loss of human
capital was massive; it is estimated that more than 2,000 university professionals
were among the exodus of refugees (Kelly, 2019), more than 10,000 scholars,
intellectuals, and teachers, more than 200,000 university students (mostly males)
have left their positions to military service or left the country to other places.
A considerable educated population has left the country all of a sudden. Some
scholars were lucky to finish their higher education, others have disrupted their
higher studies. A big number of university students were unable to finish their
undergraduate studies, most of them could not continue studying in their exile
so they lost their academic future. What is worse is that we have a huge number
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of students who could not finish secondary or even elementary school for being
refugees of vulnerable financial status.

This violence and insecurity have also had a devastating impact on professors,
university students, and the country’s education sector. Before the conflict, Syria
boasted one of the Middle East’s largest and well-established higher education
systems. War, however, has decimated the university system inside the country.
(Cara, 12)

3) Life In Syria Post 2011

As a Syrian citizen and academic, | have experienced most of the above-mentioned
cases. After completing my doctorate in the USA, | returned to Syria in Fall 2006 to
start teaching as an instructor, soon as an assistant-professor, in the Department
of English Language and Literature, Faculty of Arts and Humanities at Aleppo
University until Fall 2015. When war broke out in Spring 2011, everything went
downhill. Rather than the destruction and desolation of houses and buildings, we
witnessed a huge deterioration in the social, cultural, economic, and academic
statuses. Security was the worst. For years, we heard about some people kidnapped
for Money or other issues, some simply went out of their houses but never came
back, nobody knew where they were. There were explosions and shootings almost
every day. | and my family encountered several ones while going to work, schools,
or shopping for our basic needs of food and other supplies. In January 2013, |
survived the notorious two deadly airstrike-explosions hitting Aleppo University
on the very first day of the midterm exam. Dozens of students, students’ parents,
academics, and others were killed. Burned-out vehicles and bodies could be
seen on the street outside, while tearful survivors were taking refuge in a nearby
building. In Spring 2014, | survived another serious blast; my own house was hit
and partially destroyed by a small missile. Luckily and miraculously, none of my
family members was injured. Financially speaking, the value of the Syrian Lira
falling made my already humble salary as an assistant-professor very trivial. My
husband’s medical clinic almost stopped with more of his patients fleeing the
country. We almost ran out of our savings after the first four years of war. Water
and electricity were also in very bad conditions, bathing, laundry, and cleaning
became very hard. The pace of life slowed down significantly, and many important
things were put on hold. We waited and waited for a possibility that this war
would stop, but in vain; days turned into months and months into years. All these
circumstances forced us to leave our own country after more than four years of
hope that war would stop, but it never did. Since safety was our prior concern, we
finally decided to flee our home-town Aleppo and go somewhere else, looking
for a secure place to carry on our lives, leaving behind us our home, properties,
bigger families, relatives, friends, careers, and memories.

4) Life In Exile: Imnmediate And Future Challenges

First thought it came to my husband and me is to go back to the USA where we
lived between 1994 and 2006 studying, working, and having our two children born
there. Then, for many considerations, we preferred to move to Turkey. A major one

was that we wanted to raise our children in a culturally similar country. Another
reason was that Turkey at that time was still opening doors to Syrians welcoming
them to be included in schools, universities, health-care, and other facilities for
free. Also, we had a considerable number of relatives and friends already there.
We arrived in Mersin in July 2015 where my aunt, uncle, and cousins were and
started looking for a furnished apartment to settle in. We had to start everything
new (home, jobs for me and my husband, schools for my children, learning a new
language to communicate, establishing a social life, ... etc.). We spent the rest of
our savings during the first year in Turkey without having a constant job or salary.
Nothing was certain. First thing we did after renting an apartment was to start
searching for a university for my eldest daughter to continue her medical studies
that she started at Aleppo university. She was lucky to find an opening at Harran,
Sanliurfa State University. However, she had to lose two years due to learning a
new language and relocating. Next, | had to find proper schools for my other two
children. Then, | started applying to teach in Turkish universities in the Southern
part of the country to remain close to my daughter in Urfa. | was lucky to have
my Ph.D. from the US. | was interviewed at Harran, Sanliurfa State University and
Hasan Kalyoncu University in Gaziantep. | chose the second to work for; | preferred
to settle with my little family in Gaziantep because it was bigger as a city with
better chances for my husband to get a medical job, which he did after another
year. Another reason for choosing Gaziantep was its profound similarity to my
native city, Aleppo.

4) Dreams Lost, Dreams Regained

My dreams to reconduct research work were shattered for more than seven
years while living the first four or five years of war in Syria and then the first few
year moving to resettle in Turkey. In Syria of war, our focus was how to survive
threats and explosions, how to manage with the constant and non-stop fall of
the Syrian Lira financially speaking, and how to fetch basic needs of food and
supplies. My research dreams were on the verge of being lost for not being used
for a long time. Many supplies kept disappearing and reappearing from time to
time. Getting them was not an easy matter. There were many times when bread,
vegetable, fruit, meat, water, electricity, and others were not available. Our time
was fully consumed trying to provide such basics. We were literally battling
almost every day. When we arrived in Turkey, our battle was how to start our life
again in a new country and a new language to communicate; we needed jobs,
schools, a social community to belong to, ... etc. Research for me, thus, was only
a far-fetched dream. When | got my job at HKU in Fall 2016, however, | started
dreaming of performing some research. It was not easy between my teaching job
in a culturally different academic institution (it takes time to learn the dynamics
of a new environment) and my family as a wife of a frustrated medical doctor not
finding a job and as a mother of three children struggling in new schools while
learning a new language. However, after a couple of years, | was lucky to have my
husband finding a humble job and my children developing their Turkish language
and advancing in their studies in school and college. | started reading research
late in my office at HKU and attending few National and International conferences
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inside Turkey with fees paid by HKU, which | am eternally grateful for. Another
incident | am grateful for is joining Cara, the Council for At-Risk Academics.
They are a community that helps academics in conflict zones find a temporary
sanctuary where they can continue their research work and training by potential
supervisors and professors in well-known UK universities. In Summer 2019, Cara
provided me with a precious incubation research visit to Oxford University,
which opened new research possibilities for me. Rather than research training
in literature and cultural studies, | am learning the skills that might enable me to
participate in rebuilding the educational system in Syria later. | am also trying to
integrate and contribute to the educational system of my host country, Turkey. A
true integration into the Turkish society is my goal. Integration, however, does not
mean one-way assimilation. It is someone’s desire to interact, communicate, and
cooperate with the host community while keeping one’s original cultural traits.
A “successful integration” occurs where individuals have an interest “both in
maintaining their original culture and in taking part in daily interactions with other
groups” (Avsaroglu, 2). Despite the lack of a shared definition for “successful
integration” in academic literature, most scholars and policy makers have agreed
with a description of “integration” as a “dynamic, multi-faceted two-way process
which requires adaptation on the part of the newcomers, but also the society of
destination” (UK Home Office, 2003). Within the integration, UNHCR suggests
that refugees can better contribute and become integrated to communities where
they are living when they are supported in achieving self-reliance in a way that is
adapted to local conditions (UNHCR, 2014). Integration is also a two way process
which refugees must adapt to their new society but the new society must also
adapt:

The integration process should be involved all of society including education
system, employment, health and more importantly, it should take place within
a rights framework based on citizenship, equality legislation and policies. This
means that in an ‘integrated’ community, refugees should have the same rights as
the people they are living amongst. This shared basis of entitlement has been seen
as an important prerequisite for refugees to live harmoniously with non-refugees
according to many scholars and as well as, policy-makers in European Union.
..., While it should also recognize special needs, the reception phase for asylum
seekers should be also recognized as part of the integration process, which is very
relevant for the Turkish case within Syrian refugees under temporary protection.
(Avsaroglu, 2).

| hope integration into the Turkish society that hosts us will build solid intellectual
and cultural bridges that will benefit both countries and the whole humanity in
the future.

5) Conclusion

Many Syrians, inside the country and in exile, whether they belonged to high or
undergraduate eduation, stopped dreaming to have any academic careers. Many
are now cut off from their careers or studies, they are left to fend for themselves

without any opportunities to which their long-won skills and knowledge could
contribute, but which are now fading away for not being used any more. The
damage done to Syria’s intellectual life is irreparable unless Syrian receive gobal
assisstance in such times of need and calamaty. Syrian academics and students
need support to survive. A massive number of these academics landed in Turkey:

In 2011, Turkey started to receive refugees from Syria fleeing the eruption of
violence. Since then, the civil war has escalated in Syria, and Turkey has become
the country hosting the highest number of refugees in the world. According to
the Directorate General of Migration Management of Turkey (DGMM), the number
of Syrian refugees under temporary protection settled in Turkey stands at more
than 3.5 million as of February 2018. (Akcapar & Simsek, 176)

Therefore, | urge hosting countries, international communities, international
educational institutions, organisations, and specialists to stretch a helping hand
to Syrian academics, inside and ouside Syria, to sustain, nurture, and protect this
vital part of Syrian intellectual and cultural capital, especially the young ones
who are the promise of tomorrow. Any training initiative, any program offering
scholarships for undergraduate, graduate, or post-doctoral studies, any investment
on other educational projects will help Syrians reconstruct their educational
system firmly when the war is over. “Premises and facilities are replaceable. What
is irreplaceable are the minds that occupy those premises and operate those
facilities.” (Anonymous Academic, 2016). Contributing to rebuilding an effective
Syrian educational system is a necessary part of the country’s wider recovery and
reconstuction.

References
Akcapar, S. & Simsek, D. (2018). The Politics of Syrian Refugees in Turkey: A Question of Inclusion and Exclusion
through Citizenship. Social Inclusion (ISSN: 2183-2803) 2018, 6(1), 176-187. DOI: 10.17645/si.v6i1.1323

Anonymous Academic. (2016). | Fled Syria for Kent-and regained my life as an academic. The Guardian, Fri 15
Jul 2016 07.00 BST.

Avsarodlu, N.. (2017). Syrian Refugees in Turkey: To What Extent Have They Integrated “Successfully” in Turkish
Society? Bogazici University, Master of Arts in Social Policy, January 5.

Cara. (2019). Syrian Higher Education post-2011: Immediate and Future Challenges. London: Cara.

Deane, S. (2016). Syria’s Lost Generation: Refugee Education Provision and Societal Security in an Ongoing
Conflict Emergency. IDS Bulletin Institute of Development Studies 47(3), 35-52. DOI: 10.19088/1968-2016.143

Kelly, J. (2019). Syrian universities weakened by ‘brain-drain’, BBC News, 18 June.
UK Home Office. (2003). Integration: Mapping the Field. London: UK Government.

UNHCR. (2014, July 22). Policy on Alternatives to Camps. Retrieved December 9, 2016, from http://www.unhct.
org/protection/statelessness/5422b8f09/unhcr-policy-alternatives-camps.html

w
w
(]
(%]
(%)
=3
(7]
e
(']
Q
o
X
£
o
=
('
S
©
=)
=
(]
"
C
m
[=
©
-
b
=
£
=)




w
0
Q
(34
O
=3
w
2
[}
Qo
o
=3
£
(<]
=
TS
~
©
>
L)
[}
"
3
o
[ =
©
-
=
=]
£
=)

| Never Would Have Guessed That My Life Would
Change This Much

Nour ABOU

My name is Nour Abou Halawett. | am 23 years old. |
am from Syria. | was living with my family in Damascus.
| came to Turkey with my mother and siblings in 2012.

As my mother is Turkish and many of our relatives are
in Hassa, we first went to Hassa. | never would have
guessed that my life would change this much. We had a very good life in
Damascus. While me and my siblings were continuing school, my mother was
doing translation work and my father was running his own business.

After the war broke out, everything went downhill. There were explosion sounds
coming from all over Damascus. We were having a hard time going to school. My
dad’s business stopped completely.

We ran out of our savings after some time.

Our education life was interrupted. When we came to Turkey, the first issue we
came across was the language issue. As we started everything over here, we didn’t
have a social environment. When we started to have financial problems in Hassa,
we decided to move to istanbul.

As | missed the exam applications, | had to work for a year. | was both studying
for the exams and working. As | couldn’t gain the success that | wanted in my
first year, | tried again in my second year and | got into Mustafa Kemal University,
Hatay Health College the department that | wanted, Nursing.

Right now, we’re living a very good and peaceful life. Me and my siblings, we can
continue our education. Turkey made our dreams come true.

Turkey is hope for us.

Everything Became Worse When ISIS Came To
Our City

Rahaf OBAID

My name is Rahaf Obaid. | was born in Deir Ezzor. We
moved to Damascus with my family to have a better
education. | started studying Spanish Language and
Literature at Damascus University.

Everything stopped after the war began. We came back
to Deir Ezzor. Everything became worse when DEAS came to Deir Ezzor. So we
decided to come to Turkey.

It’s like as if | left my soul, my heart, my mind while coming here.

Everything was very difficult when | came to Turkey. | had to start everything over. A
new life, new friends, a new schoolanew home, anew city... Everything was uncertain.

When we first came, we settled in Sanliurfa. We started to do a research about the
universities in Turkey in order to continue studying in my department. My friends
told me that there is a department of Spanish Language and Literature in istanbul
and Ankara University. | talked to my family and we decided to come to Istanbul.
The moment | arrived at istanbul, | went to the university straight from the bus
terminal to apply. | enrolled in the university. As we didn’t have a home, we stayed
in my friends’ house for a while. Then we found a home and settled. There wasn’t
anything except basic necessities in our house.

All my family had to work. The first months
of school were very difficult for me. As the
education system in Turkey was very different, |
had to learn everything from the start. Therefore,
| was in a very difficult situation. Since | couldn’t
speak Turkish, | had difficulties in daily life. |
started to study at Foreign Languages Center.
After starting to learn Turkish, everything
became easier. | started to communicate with
people. | made new friends. | was so lonely and
unhappy when | first came. While some of the
people didn’t want us, didn’t like us, some of
them embraced us.

| gradually got used to and liked here, the school !
and the people.

| am very happy here right now.

| have friends, a school and a life.
Turkey is hope for me. j Ogrenci -
Thank you, Turkey.

“Simdi burada ok mutluytin;:
arkadaslarim, okulum, -
hayatim var."”
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o 7 | Had A Wonderful Life Before The War Broke
. ;} A Out In My Country
-
i — Huda

I'm Huda.

I’'m from Syria. I’'m 25 years old. | came to Turkey with my
husband and one-year-old daughter five years ago.

| had a wonderful life before the war broke out in my
country. | was studying English Literature at university. | got married in my first
year. Then the war broke out, when that happened, our lives ruined. | had to leave
my family, my loved ones, my school and move out from my country, my homeland.

We first moved to Iran because my husband’s school was there. One year later, my
husband graduated from medical school. Yet, it became impossible to stay in Iran
due to certain external factors of the war.

In order to protect ourselves and our child, we came to a safe and Muslim country,
Turkey, as refugees. When we came to Turkey, we couldn’t speak Turkish at all.
We didn’t have furniture or a house. A Turkmen family we didn’t know from Syria
opened up their house to us. We stayed there for three months. | learned to speak
Turkish during that time. | applied for a scholarship in Turkey.

We went to Ankara with my husband and daughter for an interview. There was a
translator at the interview, yet | spoke Turkish. The jury was pleased to see that,
but they hesitated when they found out | was married. | did the best | can to
convince them and they finally accepted me.

Now I'm at Istanbul University, Faculty of Communication, studying journalism as
a fourth-grader. It is really hard to study with a newly learned language, but in
order not to lose my scholarship, | always have to study and get high grades. It
was the best opportunity in my life to be able to study at Istanbul University.

| have two daughters, one of them is six and
the other one is three years old. I'm raising
my daughters in Turkey in a very healthy
environment. Turkey embraced us and gave
us a future. | haven’t seen my family in five
years. It really saddens me to stay away from
them. My mother passed away this summer
in Syria. She never saw my little daughter and
we couldn’t even go to my mother’s funeral.

| hope the war will end one day. After the
war ends, | want to return to my country.

Turkey is hope for me. Thank you Turkey.

The War Broke Our Dreams into Pieces
Abdulkarim

My name is Abdulkarim. I'm from Syria. | came from
Syria to Turkey in 2015.

The war broke our dreams into pieces. The war
destroyed our beautiful cities and homeland. | get very
sad whenever | remember those days. After completing
my doctorate in 2011, | started to work at Aleppo
University, department of Business Administration.

The same year, the revolution in Syria started. There wasn’t anything to drink or
eat in those days. Water and electricity conditions were in a bad state.

Besides, there was no security. Nobody knew where the bombs came from. It was
dangerous to walk around the city. So we had to stay in specific neighborhoods.
The city was separated, split in half. Whenever | wanted to visit my family, it was
really dangerous to go from one place to another in the city. That’s why | decided
to leave Aleppo.

| went to Al-Hasakah in 2013 and | started working at a nice university there. That
city still had stability. In 2014, certain problems started to emerge in the city. So |
decided to leave and went to Manbij, near my family. However, Manbij was also in
a bad condition.

So | decided to come to Turkey. | stayed in Gaziantep for a short time. Then | went
to Istanbul. | wasn’t planning on settling here when | came to Turkey. | wanted to
go to Europe. Life was hard in Istanbul. It wasn’t easy for me to move from a small
city to a big city. | didn’t know much about the city or jobs. | was unemployed for
months. | started working at several Arabic and international education centers in
2015. In that time, | got an offer from Mustafa Kemal University.

| started working at this university in Antakya at the end of 2016. I'm working
at the Faculty of Economics and Administrative Sciences. I'm trying to save the
experience and the knowledge | lost because of the war. It was challenging for me
to have a different academic work environment.

I’'m happy that | can pursue my academic life. I'm doing researches and gaining
new abilities. Most of my friends left and went to different countries. | no longer
want to go to Europe. I'm happy here and

| want to live here.
For me, Turkey is hope.

Thank you, Turkey.
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Umuttan Basariya / From Hope To Success
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My Dreams Fell into Risk When The War Started
in Syria

Abdurrahman Haci Kerim AlNaJar

My name is Abdurrahman Haci Kerim AlNaJar. | came to
Turkey four years ago. We came across many difficulties
before coming to Turkey. My greatest dream since high
school has been to be a successful engineer. | really
wanted to study in this department in Syria. But it was
not possible due to the circumstances.

| started studying Electrical Engineering in Syria. The war broke out in Syria when
| was preparing to start third grade. Leaving my family, my motherland and many
memories behind, | had to start living a new life in Turkey.

There are several reasons why | came to Turkey. First of them is the facilities and
aid Turkey provides for Syrian students. Second is the similarities between Turkish
and Syrian society. These two societies are different only in small details. Third one
is having a part in the development of Syria after the war ends, or contributing
to Turkey’s development. At first, my dream was not to be an ordinary engineer,
but to be a successful engineer. That was one of the main reasons why | came to
Turkey. My dreams fell into risk when the war started in Syria.

This situation made me move to an environment which | was a stranger to, it
made me decide to move in Turkey. Later on, | realized how lucky | was and | made
a very right decision. | was worried at first as | was a foreigner.

| was afraid that everybody would look at me like | was a stranger. But then |
realized that was not right. Thanks to the environment the universities provide
for us, and additionally, the moral support my friends and professors give, | could
overcome my fear. This made me a successful student and made me earn the trust
of my professors. Since the day Turkey opened its doors to me | am receiving
Turkey’s education, love and moral support.

And right now, | can’t wait to be a successful researcher and pay the contribution
that | owe to this great country.

Turkey is hope for me.

Thank you Turkey.
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UNIVERSITELERIN GOC ARASTIRMALARI UYGULAMA VE

ARASTIRMA MERKEZLERI

MIGRATION RESARCH CENTERS OF TURKISH UNIVERSITIES

AKDENIiZ UNIiVERSITESI

SOSYAL POLITIKA VE GOC ARASTIRMALARI UYGULAMA VE

ARASTIRMA MERKEZI
auspgam.akdeniz.edu.tr

ANKARA YILDIRIM BEYAZIT UNIVERSITESI

GOC POLITIKALARI UYGULAMA VE ARASTIRMA MERKEZI

(GPM)
https://aybu.edu.tr/gpm/

BAHCESEHIR UNIVERSITESI _ §
GOC VE KENT CALISMALARI KOORDINATORLUGU
(BAUMUS)

http://baumus.bahcesehir.edu.tr/

BiTLiS EREN UNiVERSITESI

NUFUS VE GOC UYGULAMA VE ARASTIRMA MERKEZ|
(NUGAM)

https://www.beu.edu.tr/Birim.aspx?1d=81

DICLE UNIVERSITESI
GOC VE YONETIM UYGULAMA VE ARASTIRMA MERKEZI

http://www.dicle.edu.tr/tr/akademik/arastirma-merkezleri/index

GAZIANTEP UNIVERSITESI _
GOC VE SIYASET UYGULAMA VE ARASTIRMA MERKEZI

http://goc.gantep.edu.tr

HACETTEPE UNIiVERSITESI
GOC VE SIYASET UYGULAMA VE ARASTIRMA MERKEZI

http:/www.hugo.hacettepe.edu.tr/

HARRAN UNIVERSITESI _
GOC POLITIKALARI UYGULAMA VE ARASTIRMA MERKEZI

http://web.harran.edu.tr/hugoc

HASAN KALYONCU UNiVE[esiTEsi
KALMIREC GOC, NUFUS, EGITIM, iISTIHDAM SORUNLARI
UYGULAMA VE ARASTIRMA MERKEZI

https://kalmirec.hku.edu.tr/

ISTANBUL UNiIVERSITESI
GOC VE GOCMEN POLITIKALARI UYGULAMA VE ARASTIRMA
MERKEZI

https://www.istanbul.edu.tr/tr/content/akademik/merkezler

KOC UNIVERSITESI _
GOC ARASTIRMALARI UYGULAMA VE ARASTIRMA MERKEZI
(MIREKOC)

https://mirekoc.ku.edu.tr/tr/

MANISA CELAL BAYAR UNIVERSITESI
NUFUS VE GOC UYGULAMA VE ARASTIRMA MERKEZI|

http://nugam.cbu.edu.tr/

YASAR UNIVERSITESI
UNESCO ULUSLARARASI GOC KURSUSU (2016-2020)

https://unescochairyasar.edu.tr/

ZONGULDAK BULENT ECEVIT UNIVERSITESI
GOC UYGULAMA VE ARASTIRMA MERKEZI

https://gocmer.beun.edu.tr/
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Universiteler, laboratuvarlar, kitiphaneler...
Gelecedin insasinda dinyanin umudu, birikimi, akademik mirasi.

Savas sadece binalari yikmaz...
Binlerce yillik kGitGphaneler, Universitelere 6ncllik eden kdlliyeler, el yazmasi
kitaplar, gelecege tasinmasi gereken emanetler...
Yarim kalan bilimsel calismalar...

Kaygimiz sadece maddi dedil.... insan hayatinin dederine paha bicilemez.
Uluslararasi toplum olarak; én yargl, otekilestirme ve ayrimciliklarin olmadigi
daha yasanabilir bir dlinya icin barisa, dostluga, karsilikli anlayis ve kardeslik en
fazla ihtiyac duydugumuz zamanlar yasiyoruz.

Orta Dogu’da, villardir, cesitli Glkelerde stUregelen catismalar ve savaslar,
sadece binalari degdil akademik mirasi da yok ediyor.

Kaybolan sadece Orta Dogu’nun dedil, insanlidin mirasidir.
Orta Dogu’nun bilim hayatini, bilim insanlarina ve égrencilere destek vererek
ayakta tutmak, hem insanligin ortak gelecedine hem de yikilan cografyalarin
ileride yeniden insasina kaynaklik edecektir.

Bugln yerlerinden edilmis, bircok UGlkelerden yUzlerce multeci
dJretim Gyesi ve arastirmaci Turk Universitelerinde calisiyor, 20.000’in Gzerinde
Universite 6grencisi egitim hayatina Turkiye’de devam ediyor. Yerlerinden edilmis
dJrenciler Turk Universitelerinde gelecede dair hayallerini insa ediyor...
TUrkiye onlara umut oluyor...
Bilimsel calismalar kaldigi yerden devam ediyor...

Medeniyetlerin besigi olan Orta Dodu’nun DlUnyanin akademik mirasindaki yeri-
nin FARKINDAYIM

Yilzlerce yillik bilim merkezlerinin ve kitlphanelerin yikilmasinin,
kitaplarin yok edilmesinin KARSISINDAYIM

Akademik miras yeniden yesersin, hayat bulsun ve yasasin....
Hadi Dilnya sen de, hep birlikte...
ClUnkU DUnya hepimizin...

PROJEYE
DESTEK OL

> b

- ORTADOGU DA
= AKADEMIK MiRASI
KORUMA PROIESI

AALRYFR  FROQUAHT MANESNOA - URUTTAN BASABTEA  AMACHRSS RMRAS - DOSTIN MATECOERE)  TTEMLIOIE  RAGS ODAYW  WITHSW

PROJEYEBESIELD

www.akademikmiras.org

S
£
P
O

o
L

8

a

x
[
whd
(7]
@

(a]

=
£
<

T
T

x

<

=

i

x
]
£
S
P
G

X
(7]
@

-

=
c

8
[]

o
>
G

X
I

o
S

el
O

(a]
I
L =
I

o




Universities, laboratories and libraries...

They are the promise of hope, of scientific accumulation and academic heritage S ‘ ‘ ‘ E ] ] ‘ j E

in constructing the future of the world.

War not only demolishes buildings, ...but also libraries compiled over thousands PROJEC '

of years, social and educational complexes (kllliye) that preceded universities,
relics of the past... unfinished scientific research...

Our concern is not solely of a material nature..The worth of human life is
priceless. As the international community, we are going through times which we
are most in need of peace, good neighbourliness, mutual understanding, and

tolerance for a more liveable world where we do not suffer prejudice, othering _
- '

ACADEMIC HERITAGE
N THE MIDDLE EAST

. . . . g PRESERVAIION OF THE
and discrimination.

Therefore, understanding of diverse perspectives is needed globally.

. . . . . = i -- =
The conflicts and wars that have been ongoing for years in different countries of .

the Middle East have destroyed not just buildings but also academic heritage.
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SUPPORT THE PROJECT

What has been lost is not only the heritage of the Middle East but that of all

humankind. Reviving scientific life in the region by providing support to the

scholars and students will form the basis of the future of humankind and the
reconstruction of these destructed geographies

Today, hundreds of displaced academicians and researchers from different
countries work at Turkish universities; more than 20,000 university students
are continuing their higher education in Turkey. Displaced students are able
to dream again for their future... Turkey is providing hope for them...Scientific
studies are continuing from where they were abruptly cut off...

| am CONSCIOUS of the significance of the Middle East, the cradle of civilization,
and its place in world heritage.

I am AGAINST the destruction of ancient libraries and science centers and
demolishment of the books.
. . . . o www.akademikmiras.org
Let the academic heritage flourish and be revived...The World, it is now your i
turn, we can do it together...Because this world belongs to us all.
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